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[CERH TREFNVZLE T, T AR THRWVWLELLD !

On behalf of all the LET members, | am pleased to inform you that we are going to hold the
60th Annual Conference online due to the difficult circumstances caused by COVID-19.
Additionally, | would like to extend my deepest thanks to the Annual Conference Steering
Committee members for their three-year-long continuous and relentless efforts, without which it
would not have been possible for the conference to be held. | would also like to invite to the
conference as many teachers, students, researchers, and staff who are interested in foreign
language education and the robust application of educational technology buttressing it to
exchange and share information and views regarding universal designs in language education. In
any case, let us enjoy the conference while hoping that we can soon overcome this pandemic and
that it is not too long before we are able to greet each other in person again.
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8H13H (&) -8H29H (H) From 13 to 29, August

FOFIRERERFK KR On-demand Streamed Video Presentations

E:iF:EE 1 (Keynote Speech 1) :
LD/Dyslexia DREERADREHFIC DT
TTH 82— (KIRERZERKZFE LD V5 — M)

EZF58E 2 (Keynote Speech 2) :

AZN—=FITHAEEE

RS X (BERAF)

24 UiRI L (Plenary Symposium)
AEERBICHFZIZN—ITFTHFIOORKE =X

THh EE GEAMAIIRE)

REDFHAETICHEDHDHFEADIEE
wE mF (BmiFRE)

AZN=FIVT 1 DRRZ=RF oIz T ANDIER
ik BF (BERS)

PBEIIRIIL (VS1)  BEFOBRENBICHITDERHKREEE
REFEK - EEHRE (V2-1~V5-11)
gpeaLEy7T—3ay (81~87)

HARDFKEHBICHITEIZN—IVTHA  IIREERE

B A ETRAE [ff<SETREDSFIUCT

8 H20H (&) Friday, August 20

J—223v 7 Workshops

Room 1 Room 2 Room 3
15001 750 HBAEEREFEELHD | || KBREOEHOEBHEE
TIOYIINEREEFOHEFE || T—ovavS
14:30 RIE & fkE ==ER
19001 350> saw ERMICZCICANSSERE || REE ST HEHRERB AP
R 58 BEBC XABATATETT A 5
g—23>y
16:30 i fi—
1700 mA DS BB RICRIF TV || N 2R EEHE(ZH 3 CLIL || Informative Data Presentation
B IREBEZRTID] BHE S Using Graphics
18:30 B +§ LLEF B Jenifer Larson-Hall




8 H21H (L) Saturday, August 21

10:00
10:15

BI&S1TE= Opening Ceremony

10:20

10:50

HIFEE1 Q&@ATYI3Y Keynote Speech 1 Q&A Session
LD/Dyslexia D2 EERFADREEHFICDOLNT
TTH 82— (KIREREFERKF LD U 5—ERRH)

AT URERERFEKRQRATYYIY

On-demand Streamed Video Presentations Live Q&A Sessions

Room 1 Room 2 Room 3 Room 4 Room 5
1100 1 y/4 V2-1 V3-1 V4-1 V5-1
NEIIIRIIL || An Analysis of HADEFLIRIE || BAASREZX || TTSEREZEA
the Quality of [CHITBDEED T || REUEIUTAA| LAY T URE
FEE IO 1S & F| || Organization in FHERICEATIHE || WXV TERE| DAY SA1IUBE
AIcHT3xg e || Novice EFL EEBEOTBO || DR ERUY)D
zmeg Students 52 _
= Argumentative = kRO &F RiF—
Writings with a Nixe X9v
Discourse o EED
Annotation Tool
Matsumura, K.
1115 Sakamoto, K.
1:25 V2-2 V3-2 V4-2 V5-2
How Teachers HEBRMERID || HETL T T— || EUHEEEE Web
T Should Approach || iERLICH T E || V3V REERFDZ || 7 TUERVZHE
E”d I,Cf]tgior'zel HREDDEORN | BEBDIRUREENT || B DHFHTZRA |
nglis rasa o i 23] A o,
1L iR K = 3 37
Haugh, S. 2/ 28 XA AW EF
11:40 e B
11:50 v2-3 V3-3 V4-3 V5-3
Expression of FNFEMZZREL || REPREBF || REBEEFHI D
Discourse =B FLCAS||A—PTF=a3=F%||XAE—F T - I\
SU”Ct'O” béFL DERER APDSHR T+ —YIANK
apanese _ e
Learners and Its HEAR SF7 fit ﬁﬂ g%’w &ICRTS
Intelligibility HHE
: . AR 8F
Hattori, T. : N
0 attori HRIHR A

Lunch Break
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13:00

HiF#EE2 Q&AT'Y3 Keynote Speech 2 Live Q&A Session

A-N=IITHAUHEEHE  MBDETRAS, [I<KTETIHESRFIT
SM1JEEEIFSR Live-streamed Presentations
Room 1 Room 2 Room 3 Room 4 Room 5
13451 52 L2-1 L3-1 L4-1 L5-1
PEIVRITIL || What Are EZ0EE] Z||¥EIvR—a2J || 21—/ —VIVE
University BRAEUCHETHO || ICE DB || RICH T XT+
INPERADEES - || Students’ THA BEOBEHEHAE || 7EERUER
Yiﬁ_?%”a?/—A Percgptions of ik EEm || B ?-j REBED || IBEERE
L XD <DDL || English as a LEER YU 4S4E
&Y —)LDEF || Lingua Franca? 24 (=BH
14:15 ERERRE Miyasako N. g DY
14:25 L2-2 L3-2 L4-2 L5-2
A Sociocultural WHBREIZI1Z||Z5IEEEHR||Engage VREF]
Analysis of T—3V5EENZ || BENDIIFRICRY [|[AULIEA YT
Online Writing KR m - 7| D5 FRIZEFHEIY
Collaborationin || 54V H#E/N\1 LIPS B2l T IMERRDE >
an International || T REIRZED Alizadeh, M. fts
Virtual Exchange || &
Carr, N. B NE
14:55 Wicking, P.
15:05 L2-3 L3-3 L4-3 L5-3
English BEMERICHITS || T7AAXA—JEENE || Immersive
15:25 Intonation by PRhESERUSEET || 2RI UIZEEE S || 360-Degree Video
the Japanese DESPDHEEEME || BDRIR as a Medium for
Future (L = = 158 Teacher-Led VR
Elementary Material
School Development
Teachers from Blanco Cortes, L.
the Perspective et al.
of Intelligibility
15:35 Nishio, Y.
15:45 L2-4 L3-4 L4-4 L5-4
Hepburn? WMEESRTOYS || TV -+ R—|| Tablet Delivered
Kunrei? Wapro? A || ASIGLOC-online || 1 J'&1JE—F+ || Speaking Test for
Universal Design ||[C$H (72 COILE || VI NEXHNAIE || Japan's University
Approach to & (Collaborative || fRIC5 X 58/E Entrance Exam
Romaiji Education || Online International L & Motteram. J.
in Japan Learning) (DEEL
s
Yoneoka, J. =
16:15 e BT i




8 H22H (H) Sunday, August 22

SAJBERIFER Live-streamed Presentations AT UREER
HKRQAATYYIY
On-demand Streamed
Video Presentations
Live Q&A sessions
Room 1 Room 2 Room 3 Room 4 Room 5
10:00 1) 53 L2-5 L3-5 L4-5 V5-4
NEIIRIIL || Developing an TED TalksZfE 1 || 57RE, EMIER, || YouTube to
Effective Hybrid || U722 fRIRETK || {E5! - HEFED || Understand
HZAXEE % & 58 & || Blended Learning || FEDREHIEM | [ BV KDFEEZE || Popularity for
9 D E 4% O ZE||Environment for || £T5H D B I 3537 Z 16 D || Material
55 EE HH BB 1 D FE || High School EFL NI papi Development
o ooy ot AN ER
(015 E#:Step-Up||Students HHES E T M lkutani, D.
: English Project Noxon. E. H
10:25 V5-5
A Search for
10:30 the “Best-fit” |
Listening
Strategies
Otsuka, T. et al.
10:40 L2-6 L3-6 L4-6
1050 The Synchronous | HAGEFEEER | FFERRITEIOE
' Online Flipped BFEEDOBREX || B0 1 V5-6
Learning Approach || 71 7 & &L 7= X L BF BRNQREFES
(SOFLA®)in a LR i 5T CHEFBFryk
Literacy Methods BiR BT NNVANOESEYI[
108 Class for Teachers s 22— ZRER 48K fib
Marshall, H. W. ]
11:10 Wallestad, C. K.
11:15 V5-7
11:20 BN ZEEIT T
: L2-7 L3-7 L4-7 J—hk»I1—F%
“When Do Sensei || JZIVIMLBA D [|INEREEBEHE || HEELIEIRD
Have Time for SAVERERBER || [CHIFTIENEMN T [| R—XIREDEK
Meeting?” Address || 52313513354k || 44 #0765 5% 0 || s
Terms Used by DEHULDFE  |[$8EICDWT s T
11:30 || Indonesian Students || 225 B Ej T T LA
to Japanese = ' N P&
11:40 Professors in Email |} =iE Kt
Communication
Using English
as Lingua Franca
Balman,R. P.
11:50 LEE, S.

Lunch Break




SATERERRESRK || A7V UREGERZRQRAEYYIY
Live-streamed On-demand Streamed Video Presentations Live Q&A sessions
Presentations
Room 1 Room 2 Room 3 Room 4 Room 5
13:00 LS4 V2-4 V3-4 V4-4 V5-8
PNBIIRIIL || Japanese to AUTAVTDR|| M E 58 % % % || Google Workspace
English or E—F T BESHITBDAI|YV-IEFRLUE
7 IhT Yk IZ& ||English to i B — Mobile COLT VR || £HEDFEXIE
BUEFEENDH ||Japanese Spring, R. TLDFFE HE mk
AN —AFHE Tomei, J. Gi% B
BB Iy F B3 ’
13:25 | Information Gap V2-5 V3-5 V4-5 V5-9
Activity DREXZ || showing EYFIFBION || FEEDMEEE || 19 —RvHEhE
BLT— Understanding in || H\? I BEEADNFEE (| IV TV EFIA
the Classroom I &5 WE ALY UIz¥BEMRE
Hine, A. FH
13:40 Wi S
13:50 V2-6 V3-6 V4-6 V5-10
Building an Online || ZEDHAEDEN || BERIEOHICHIT || FEEFEN A
Self-regulation MEEEDFEIC || DERRERDIRE || 51 VHREFEIC
Learning Model AEER-7 ZIR<T1=IC KIFTRZEDIRIE
for Emergency 1R E K7 B ASE Eth fth
Remote Teaching
14:05 Molnar, J. A.
14:15 V3-7 V4-7 V5-11
BEICHIRT S || BADKREBZEE || TEZRFEEDE
AIOT—23V || Z2NREVEERE||ENBEZE D
DENKRUEMND || 74 —I 25 ||CLILAYS1U#%
Mooz H Z,EUE?R MEBKD || FEEER
HHES  ||PP MEE-£3
14:30 EE R M
14:40
19001 atrs kUL QaA YDAy Plenary Symposium Q&A Session
NEZEHE(CHIFR2IZN—HILTHFIODRRE =X
HADREHBICHITDIZN—HIIVTHF1 IR ERE
Fh #E @CAINTILKRE)
REDFAETICHEDHDHZEEADIEE
WL mF (FELFAF)
ANV THAODREEFRF T2 T ASDIERK
Lk RT (BEXF)
12;38 B&17% Closing Ceremony

F) RBEVURIDA, HEFREK - REVURIDLDESDFEH S
VIL : V=AU TYIUREERRRK. =1 T0REEREK

2XFEDHF : Room&FH=

REDEF @BLES




A7V UREERIFSEK (On-demand Streamed Video Presentations)
8 H 13 H-29 H (From 13 to 29 August)

ESFEEET  Keynote Speech 1
[Live Q&A session: 8 H 21 H 10:20-10:50]

LD/Dyslexia DREERADREFHEICDOULNT
LD/Dyslexia Children and English Language Learning

H 2— (KIRERIZERIKE LD t5y—EEiH, KIRBEAFEZEZRR)
TAKEDA, Keiichi (Advisor, LD Center, Osaka Medical and Pharmaceutical
University; Emeritus Professor, Osaka KyoikuUniversity)

FJAEEEECIE. FMWICIEREENBRVIICEND DS THRAEECHE LT Dyslexia(F
ENRAETEECOXREND)N ST B<KADEZFZEEHZILVERDLD (Learning
Disabilities) X CTHkZ TH D FICHEERDEEZ R > THY . FEEEH. s NDETICHE
AT D5mAETDEZE (Phonological Processing Disorders) . fRI&REDRIEE LT, RAE
[FTTIR<. BOFHE . MERORAEFHEENT VINT VA THD_ENGRIDFGAESTES
(Visual or Visuospatial Processing Problems) &k C#k~ T D,

Rk 30 FENSINER 56 FETIFERBNBHEFHEDMNRICRDZE NS, LD Dyslexia
DREERNADWRNGCFERENBEIREELRO>TLS,

S[EIL LD-Dyslexia DRMENREHBICHADREICDVWTARERERKE LD €
Y—([BRRERKZ LD E9—)DHREL EICHRKT D,

EFEEE2  Keynote Speech 2
[Live Q&A session: 8 A 21 H 13:00-13:301]

AN THLUREHET MBI ETRHAE . [fI<ZETH
FBDFIUT

Universal Design TESOL: How to Reach Your Struggling
Learners

RS BEX (BEHEAF) IIJIMA, Mutsumi (Gunma University)

BIXITHFMD@Y  BRGEIIREICHERTHRASZTDHUSHBELEUVICKVWEETHD
EEDNTVERTNEREFZFTHOCEEDFEEERA PFENSO—VFFE EREE
EHANEFRY  BFENSETIVITPRY I FZROIBENESITBRAE T TNETDHHE
FEDFETIE XFDOHmASEICHLULID DD ERMNBVNRFBIUVTCEC. BEF =4
NONFEENDFENBITIBHERE, —RICREDEISEESNTURITUFEICENN
ABDFBEEBRLRUTIRLLBYE B A BU REBFENKBI DRI FEBEDF OHRAIR
FHEICAAPEBRNTMN<KZENTE TN COKRREDPUTEEZDIENTEDD
DEFINE T, SO REFFEICHUSZRUDFEEDRMERCEEFEE RS
[COVWTHOINEITIT O TEZMABREND TERL. SOREHBITKRHSNZ &I
DV BETREHBTENEEFO>THYET,

-10 -



28 UIRTIIL Plenary Symposium
[Live Q&A session: 8 A 22 H 15:00-15:30]

AEEHEICHIFTHIZN—TIFTF1IODORRE=Z—X
Universal Design in Foreign Language Education:
Current Issues and Needs

JA—F 4 Rx—5 - INRU R
Th FE (JAEAMHBEILRF)
YUKIMARU, Naomi (The University of Kitakyushu)
BARDEZEHREICH T2 I-N—FIVTF 2 IR RE
Universal Design in English Language Education in Japan: Current
Status and Issues

INR R
HE MARF (BEZFKXF)
MURAKAMI, Kayoko (Konan Women’s University)
REDZGHEETICREDHDIHFFEANDIEE
Teaching Middle School Students with Reading and Writing Difficulties
in English

Tk RT (BFEKXTF)

SATO, Ryoko (Reitaku University)
AZN=IWTFAODRREFTF T ADIERK
Creating English Tests from the Perspective of Universal Design

ZDVIURIDLOBEMIE. BADEEHBS ICHWTIZN—SILTHA BB EEEKT
DOATCHREZREL. TNOFREICHIN T DO DERVBAACHEZHE I5&Th
2o FTDEHIC. SANBARDEEHBICHITZ2I-N—FILT A UICEAT D LEER %
AL, REEEIBE I D, TDOAT WM EEIEEN, ZNSREADEEDHEIRIG TOX
ISR ZERBNT D, BEEMICIE. F EET 1 ALV TP OREEICH T DIEEEY LT, Lk
FAZN—FITHFA O ZEBERBUITANDEY AZIRET D,

CDIIRIIALIEZ CNSWEESMEBEBEDT A RAAYVIIVEEL T BRICBITHE
EHEDODIZN—HFITHIODEY A EZSIIEELETHEL. SEDEEHFICHITD1
ZIN—HITFTHAUDEBN R TSV I+ —LEEET I EEEHTIENTH D,

-11 -



NEIVIRIIL Symposium

VS1 RERDIFFEHAICH T EEREBEFRE
Practices and Challenges of Using English Songs in Class
=ft ®— (RFEXF) YUBUNE, Eiichi (Toyo University)
FE O&d (BHKF) NAKATA, Hitomi (Dokkyo University)
A FE (BREXFE) FUJIMOTO, Atsushi (Takusyoku University)

BAEE 1% (BASRFEBRAZE) ASAKUMA, Haruka (Kanto Gakuin University)
[Live Q&A session: 8 H 21 H 11:00-11:30]

EFEEx -Eik#Hs Oral Presentations

V21 An Analysis of the Quality of Organization in Novice EFL Students’
Argumentative Writings with a Discourse Annotation Tool: A Mixed
Methods Approach

MATSUMURA, Kana (Graduate Student, Waseda University)
SKAMOTO Kiyo (The University of Shiga Prefecture)
[Live Q&A session: Room 2, 11:00-11:15, August 21]

V2-2 How Teachers Should Approach and Categorize English Phrasal Verbs
HAUGH, Sam (Kwansei Gakuin University)
[Live Q&A session: Room 2, 11:25-11:40, August 21]

V2-3 Expression of Discourse Function by Japanese EFL Learners and Its
Intelligibility
HATTORI, Takuya (Osaka University)
[Live Q&A session: Room 2, 11:50-12:05, August 21

V2-4 Japanese to English or English to Japanese: What's the difference?
TOMEI, Joseph (Kumamoto Gakuen University)
[Live Q&A session: Room 2, 13:00-13:15, August 22]

V2-5 Showing Understanding in the Classroom — A Qualitative Study
HINE, Andrew (University of Teacher Education Fukuoka)
[Live Q&A session: Room 2, 13:25-13:40, August 22]

V2-6 Building an Online Self-regulation Learning Model for Emergency Remote
Teaching: A Japanese EFL Context
MOLNAR, John Andras (Kinjo Gakuin University)
[Live Q&A session: Room 2, 13:50—14:05, August 22]

-12-



e RR 2RSS  Oral Presentations

V3-1 HA®D EFL RIRICH T DD T AIRICRAT EHREEFBEDTHBDER
Exploring Student and Teacher Perceptions of Motivational Strategies in EFL
Classrooms in Japan
NIE KAy (RBRFFILAFIESFSEMIFR)
KAWAMITSU, Daisuke (Osaka Prefecture University College of Technology)
TR B (BAfEXE) TAKEUCHI, Osamu (Kansai University)
[Live Q&A session: Room 3,8 A 21 H 11:00-11:15]

V3-2 FEEERERN I S RAEKICH T D BREDTERDRIINEZ5 TEERRE M

BIREEADRE

Streaming ESL Students into More/Less Homogenous Skilled Groups:

Evaluation of Their Scores and Psychological Status
A Bl CCRFEBRAZE) SHINTANI, Mayu (Bunkyo Gakuin University)
8% hART (BESRBKF) AGATA, Yuiko (Keio University)
A E CURERAZE) FUJITA, Kunihiko (Bunkyo Gakuin University)
[Live Q&A session: Room 3,8 A 21 H 11:25-11:40]

V3-3 BIMEFMZESEUIZERME FLCAS DEER
Translation of the FLCAS Questionnaire Based on Dynamic Equivalence

EX E=TF (BAAXE) UEKI, Michiko (Kansai University)
TR B (BARXE) TAKEUCHI, Osamu (Kansai University)
NG 8F (BAfaXF) YASHIMA, Tomoko (Kansai University)
R BE GERXF(FEEE))

YAMANAKA, Yuka (Kindai University, Part-time)
[Live Q&A session: Room 3,8 A 21 H 11:50-12:05]

V3-4 A1V THORE—F I IRE - RRIREICIEEND -
Online Speaking Class with Red Pen Correction and Tuning Power
B 8= (SUNSHEEBEMIEF)
TABUCHI, Ryuji (Mint Phonetics Education Institute)
AFVT 472 (RIEKE) SPRING, Ryan (Tohoku University)
[Live Q&A session: Room 3,8 H 22 H 13:00-13:15]

V3-5 EWFIIZRIL DD ? — KX P DEEETHICH T DEY F DRI —
Does Pitch Matter? An Analysis of the Effects of Pitch on Word Recognition in
English Sentences
WA &5 FELUXE) YAMADA, Takamasa (Nanzan University)
[Live Q&A session: Room 3,8 A 22 H 13:25-13:40]
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M FEE -Eik#es Oral Presentations

V3-6

V3-7

V4-1

V4-2

FERTHR

V4-4

EOBEAENEHREBEDFERICRITTHE
Influence of the Word Combination on Learning of the Syntactic Structure
IR BX (BRFBRAF)
BANDO, Takao (Kanazawa Gakuin University)
[Live Q&A session: Room 3,8 A 22 H 13:50-14:05]

REIC IR S4EI0O0T -3V NENKRUBHS D H
An Attempt to Analyze Fundamental English Collocations in Popular Movies from
Quantative and Qualitative Viewpoints

atE BEC (KBRTEKXF)
FURUHI, Naoki (Osaka Institute of Technology)
[Live Q&A session: Room 3,8 A 22 H 14:15-14:30]

BARASREZRRELEZIVTA IV DF I THEEDMR-51T71 271
BIFBOVTA NIV IFDTEREEIVTA AV IFITAFIVICESRZE
HTT—
Effects of Critical Thinking Instruction for Japanese Senior High School
Students: Focusing on Critical Thinking Disposition and Skills in Writing

RO &F (BERIFAEEFFR)

SAKAGUCHI, Hiroko (Kasuga Senior High School)
[Live Q&A session: Room 4,8 A 21 H 11:00-11:15]

FEETLE T —Ya v EREROFEEDRGEIT ZEHNEEHEEOMmY
Gaze Analysis of EFL Learners for Evidence-based Public Speaking Education
REF FA (WNKEXFR KFEkE)
OHNO, Yukihisa (Graduate Student, Kyushu University)
25 EBE (WNXF) FUYUNO, Miharu (Kyushu University)
[Live Q&A session: Room 4,8 A 21 H 11:25-11:40]

N EEEIREEZBEIDHTT S Al Mobile COLT Y X T AMDRIF
Development of a COLT System That Automatically Analyzes Foreign Language
Classes

AF B8 (dtEEREXRFRIIK)
ISHIZUKA, Hiroki (Hokkaido University of Education)
[Live Q&A session: Room 4,8 A 22 H 13:00-13:15]
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T FEFE -Eik#es  Oral Presentations

V4-5 FEECDMEEZEREK T DRENDFEZE— VTSIV I AW SRR —
Development of Japanese Children’s Ability to Compose Climax and Resolution
of a Story

R &Y (BNHEKXF)
INABA, Midori (Aichi University of Education)
[Live Q&A session: Room 4,8 H 22 H 13:25-13:40]

V4-6 SEIFAMICH T DRARERDEBER<TZHIC - HMWEH DT HHICEK
DR -
Dealing with the Fallacy of Causality in Multiple Regression Analysis:
Introduction to Relative Weight Analysis
K*E B (BAAEXE) MIZUMOTO, Atsushi (Kansai University)
[Live Q&A session: Room 4,8 H 22 H 13:50-14:05]

Va4-7 HADREFBEENREUERE T+ —I 2 SHHAET A MER DA
Making of English Formulaic Language Tests Targeted to Japanese Learners of
English
&% h (BAAEFRATE) KANAZAWA, Yu (Kwansei Gakuin University)
R BEXETF (AREFERAFE)  1ZUMI, Emiko (Kwansei Gakuin University)

0 MY (REMFEKRE) ISOBE, Yukari (Kyoto Seika University)
F9M B (BIFEEPAY¥) KADOTA, Shuhei (Kwansei Gakuin University)
TH & (MEFERAZF) HIRAI, Ai (Kobe Gakuin University)
A fTF EHXF) MATSUDA, Noriko (Kindai University)
=K BFE GEERXF) MIKI, Kohei (Kindai University)

ZFT X (WREFERASE) MORISHITA, Miwa (Kobe Gakuin University)
EER Bt (IBERESHTisiE)

WATANABE, Hiroki (National Institute of Information and Communications Technology)
[Live Q&A session: Room 4,8 H 22 H 14:15-14:30]

V5-1 TTS EREZEAULA D TIYVREDA D S1 AREERUYS
Making Use of TTS Synthesized Speech Materials for On-demand Online
Classes
R EF— (HRERAFE) AZUMA, Junichi (Kobe Gakuin University)
[Live Q&A session: Room 5,8 A 21 H 11:00-11:15]

V5-2 RHEE(EE] Web 7 U Z RV ZEHE B D2 X FTRENE
A Web-based Sentence Diagramer Opens Up a New Way of Reading Education
AN B (IWEEXRF) KIMURA, Syuhei (Ritsumeikan University)
[Live Q&A session: Room 5,8 H 21 H 11:25-11:40]
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MR E -EEIRSE  Oral Presentations

V5-3 RESEHFEDAE—F VT NITA—VIZAARIETHEICEHT 29 —FR
EEREAE—F D TeAmRLE -
An Analysis of the Effect of English Voice Recording on Speaking Performance:
Reducing Anxiety and Improving Speaking Performance
AR BF (FEXF) MOTOHISA, lkuko (Chiba University)
LA B (BARFERRASE) FURUTANI, Hiromi (Kanto Gakuin University)
[Live Q&A session: Room 5,8 H 21 H 11:50-12:05]

V5-4 YouTube to Understand Popularity for Material Development
IKUTANI, Daichi (Waseda University)
[Live Q&A session: Room 5, 10:00-10:15, August 22]

V5-5 A Search for the “Best-fit” Listening Strategies
OTSUKA, Tomomi (Osaka Jogakuin College)
SAKI, Michi (Doshisha Women’s College)
IMAI, Yumiko (Doshisha Women’s College)
WAKAMOTO, Natsumi (Doshisha Women’s College)
[Live Q&A session: Room 5, 10:25-10:40, August 22]

V5-6 BRNQFEEFBICHITDF vy MRy b OB — BIFRCARIIERR —

The Effectiveness of Chatbots in Spontaneous English Learning: Development

and Validation Experiments
Hap 2K (WMKFE KFE)

MORIBE, Sosui (Graduate Student, Kyushu University)

5 E— (LMXFE) YOSHIMURA, Riichi (Kyushu University)
X5 xR (WX FUYUNO, Miharu (Kyushu University)
[Live Q&A session: Room 5,8 A 22 H 10:50-11:05]

V5-7 BAZEEET 7R —MPI—FENREUVIRIN—ARERDEERRE
Task-based Language Learning for Japanese Student-athletes
A B (UDIHRBRAR—YKRFE - HEARFERER KFERE)
NISHIJO, Masaki (Biwako Seikei Sport College; Graduate Student, Kobe University)
[Live Q&A session: Room 5,8 H 22 H 11:15-11:30]

V5-8 Google Workspace Y—IV&EAUIZERDEE IR
Assistance for Students with Google Workspace Tools
ES BX (RIRFIIEASFFR)
MASHIMA, Yua (Osaka Prefectural Minoh High School)
[Live Q&A session: Room 5,8 A 22 H 13:00-13:15]

V5-9 15—y bBIEID TV ZEFRALZFBEMNEFEFE —Video Report:
My Phrases ListlDEEIRE —
A Semi-autonomous Activity for Learning English through Internet Video
Content: "My Phrases List" Video Report

i BEiFe (RENEZEKRF)
MATSUI, Natsuki (Kyoto University of Foreign Studies)
[Live Q&A session: Room 5,8 H 22 H 13:25-13:40]
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TR E -EEIRSE  Oral Presentations

V5-10 FEEFED A 51 VREFEICRIXTREDIREL
Investigating the Influence of Learners’ Characteristics on Online English
Learning

KE BEth (GEEEXRF)
OZAWA, Shinya (Hiroshima Shudo University)

P K& (LSEEXF)
NAKANISHI, Daisuke (Hiroshima Shudo University)

Rt Rt (GEXF) SAKAUE, Tatsuya (Hiroshima University)
A ik (FEXFE) ISHII, Yutaka (Chiba University)
[Live Q&A session: Room 5, 8 A 22 H 13:50-14:05]
V5-11 TERFEDEENBEET DT CLIL 7051 UIRERE
CLIL Practice in Online Teaching for Future Engineers: To Cultivate Their Ability
of Creative Thinking

Ng 82% (AINIXESFEFIFER)
KAWABATA, Yoshimi (National Institute of Technology, Ishikawa College)
[Live Q&A session: Room 5,8 H 22 H 14:15-14:30]

B8P 7—3 Presentations by Sponsoring Members

[(BEEETLPUT—I3 QA IFERETHRANR—RICTHfE]

S1 —+tEEA Globald
JO0FBICHIFDIZ2 =5 —23 V7R~ OPICOFIFARERIC DOV T
Usage Development of Communication Test OPIc in COVID-19
NK 8# (—&+#LEEA Global)
YAGI, Tomohiro (Global Eight Institute)

S2 HASHREER
A4 IRERICH B U B DR
Information on Teaching Materials for Online Classes
<P B (KRASHEEE)
SHISHIDO, Mitsugu (SEIBIDO Publishing Co., Ltd.)

S3 FIIVHA S
CaLabo MX &I ? “FAVT51 U TEEFY"
What is CaLabo MX? “Learning Language Online”

ik B (FIIVHR St cS HEED IL—T)
SATO, Tubasa (CS Development and Planning Group, Chieru Co., Ltd.)

S4 HASHARFT
BFFBICHITBDA VI IOBRREIRT DEHMD BN
The Introduction of the Products Which Assist Online Teaching and Learning on
Foreign Language Learning

ARk BT (RSt EFT)
SUTO, Ayako (UCHIDA YOKO CO., LTD.)
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B8P 27—3 Presentations by Sponsoring Members

[BEEETLPUT—I3r QA IFEETHRANR—RICTRHfE]

S5

S6

S7

MRET7IIIT1r—3y
7ZILoDTOTSLDTERA
Product Introduction

F X HERSHTPINVIIFT2T—3aVXBEETF—L)
MORIYAMA, Akira (Academic Sales Team, ALC Education Inc.)

KA HEEE
HE\E NS Academic A\ —TF X Aspects of British Culture: Academic

Approaches {ERXD1R =
From Liberal Arts to Academic: Perspectives in Making Aspects of British
Culture: Academic Approaches

AH & (BRAXFE)
MORITA, Akira (Waseda University)

HAE4t EdulinX (BB 7 —12 7)) v 1k =tt)

Reallyenglish #itf—EX #re 5—=2J1—ZXDTHEN

Introduction of New Services and e-Learning Courses from Reallyenglish
W BHE (BFXE4 EdulinX FREZEER)
HAYASHI, Kengo (Academic Sales Team, EdulinX Co.)

-18 -



%51 H 8 B 20 H(s&)/Day 1: Friday, August 20th

J)—2<3v 1 13:00~14:30
J—293v Il 15:00~16:30
J—2o23v 71l 17:00~18:30

£ 2H 8 H 21 H(X)/Day 2: Saturday, August 21st

10:00-10:15 HS1TSE Opening Ceremony
g HE BF (REEHR, BHATFKF)
R HRA ¥ NEBBEAT 1 7EEEER, BEKRE)
R METF (REER, NEEBHEAT 1 7ESNUMN - HEREER, BHEKF)

10:20-10:50 ESEsEE1 Q&A Y3 Keynote Speech 1 Q&A Session
JEa - LD/Dyslexia DIREBEFEADREEHFICDOULT
EEN:TTH 22— (KIRERZERIKZE LD Ty —FEfH, KIREBE KE2EHIR)

A& R IEF (RE&aR, AEEBBEE AT 1 7FSUN - PEZEMR, EBREAF)
11:00-12:05 AN UREERAERK QA TZYII Y
(RNBYIURIIL-AFEFHSEK - EERRS)
On-demand Streamed Video Presentations Live Q&A Sessions
13:00-13:30  EFEE2 Q&ATwI3T  Keynote Speech 2 Q&A Session
VR AN\ T A1 UREHE D & TS SIS ETH®ESFIIT
AT AR BEE (BEHRAKFR)
s B & (BBRKE)
13:45-16:15  SATEERER(DNBEI NI DA -REHRE - EEKRHRES)

Live-streamed Presentations

%3 H 8 A22H(H)/Day 3: Sunday, August 22nd

10:00-11:50  SATERGEREER(NBVIRIIL-HEFRK -EHKERS)

Live-streamed Presentations

10:00-11:30 ATV UFEERFEEK QA VY3 (FAFRHREK - EEKIRE)

On-demand Streamed Video Presentations Live Q&A Sessions

13:00-14:40 ATV UFBEERFEEK QA VY3 (FAFRFRFK - EEKIRES)

On-demand Streamed Video Presentations Live Q&A Sessions
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15:00-15:30 E@HEIIURITL QA TZYIIY
Plenary Symposium Q&A Session
TV IHEEHBICHFTRZIZN—HILTHFAUDRREZ—X

A=7T432=5- KRN TR W% JACAINHIZRFE)

ISRV Z NE RF (AREFARFE)
£k RT (BEXRF)
A o BEF (BEENEEARF)
15:30-15:40 F&STE Closing Ceremony

A= EH E# (KEFRTERER, ILMNHIIKF)
w5 EH RtE NEBEEEAT 1 7FREAXER, T AF)
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=023y - TJOJ 35 A Workshops Program

13:00-14:30

Room 1
J—293vTRE U

Room 2
FENEFLREFELREULDHD | TIYINBREEZFOZRESEY

How to Use Digital Textbooks in English Instruction for Students with Learning
Difficulties

RiE BE (BRFRXF)
ITAGAKI, Shizuka (Kwansei Gakuin University)
RENEFLREEDOHRICEK FICHRAESNEERERENZ LV BRENTH RV (EFILTE
W) & XECEEDBR/LIERICREIC RS, UL L. BE COFsALITHGNIE EHNSHE
WO TEIEREADRLBN, ZOH. ERIESNZT IYINBREBZFERALTEFETD
CEFRENEFLERICEOTIEREICEETH D, T IVIINBEREBDOFHEL T XF. BFE.
ERZEFAFICBET DL DFEUBRETCOBRAANARETHD. EFBEDAE—R . X
FORETTVPIAVIGE GBRERDZTEFEICR#EZIRADERDBEMELTAEALTW S,
T . BEBEUCVWBXFZ/\ASINTRICENTITDDENRNTH D, 5HBT I VIV
MHERL FEICREEF OERNVELXERERITDEICLY REBICHKUL<MN, FE
XS BBEEZEDDEHNHFIND,

Room 3
FEERERD =D DEBEATLET—oav S

Practitioner Research Workshop for English Teachers

il S0 (BHIFSFEMIER)
FUJITA, Takuro (National Institute of Technology, Fukui College)
AIT—023v T Tl EEMZE (practitioner research)Z1T5 AEIC DV TELZVWEBWET,
B EEAREFED LD BEDH, FICEFRNGEZ AVCEDHFITDVNT, FTizEPE
EHRE EHEBR UGN S BEFNEMNERA D D—HEICEATZVWEBVWET B IE REMREIT
DSBERVIHEZITO L TISEFTONDIREICDOVWTEY LIF, TNOZE L CEEKMARZTESD
TWEEHDEFNG AT PICOVWTIREULZWERBWET . AT —0Y3yv TZ8U TEE
MADEZEIC DOV TDIERFRZRD MR ZIT O DIFICENIEZNTT,
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=023y - TJOJ 35 A Workshops Program

15:00-16:30

Room 1

357K S&W
3-Round Speaking & Writing

IRA 85 (BETFRPFR SFFK)
SAKAMOTO, Akio (Fukuoka Jo Gakuin Junior & Senior High School)
AFEARDOMENCEADS T FEECLEDIERZRIEA . REB4ARENENTN—TEULFERD
SO OTES VW VW EFAFIEZ TVWE T AEAHRLU LW e e <FIREBNBET10FLLLE
[CRASFRITERDOKRICERNIZED T RENRV - EHFRANEHUD, REHE - REASKE
FURER - REFULEFFRBICEVRENER T DAX T REVEDFEEN—HEICERUH
HENS EHWRERERTTHNAEDOEVERVEATT . AADEEKICTICENL TV
EF3E2. BMEBOESAICT =023y T FBUTWEEE DD AREDE -2 -Fm P
TXR-BR - FREREETBNMBUET,

Room 2

FERNICFEVICAD S BB FEBEEE C.XABATA7ETP TV T—3y
Our Media and Applications That Grow and Support Active Language Learners
i fi— (EEEAFRESPFR AFFR)
NAKAMURA, Junichi (Saga Ryukoku Gakuen Ryukoku Junior & Senior High School)
CDT—0YY T TIFEEFEENEENICEVICANDICEMTIDXATAPICDVNTARER
L7z EERRNRFZE UV ZXR 257 TV T—I3 VU DEZBZFEICHITHFERAEZERURNS
FARUTECENTETDIABRER DTS, T/INARIFEIC iPad ZFERATESIFETHIN,
Web TSN EIMET S5V ThY T PC THERATI DIBAEZRITDTE ChH Do, RERICHER
THEZBLUTC BONEECOFERGEERE CI L OBRRRZTD.

Room 3
R ZE >z #isH&EtB A

Introduction to Statistical Tests Using R
AHE # (FLMKE) UCHIDA, Satoru (Kyushu University)

AKIT—=023vTTIE FETY I R EEO> THEHREE R T 2 AEZMALE T T/ fiiztik
EDERRGIEZAICOVWTHEERLE T [RI HEHREIDE S SEHRYUEIERANENEND
AZERRICUTVERT @AFILARILTY) o N1 ZFRIRE. GRIGNSHENIDT BREREDHMEZEER
ALz R ADT—Y A/ R TORMEHRE DX, FERDEFRD AEFICDOWCERALE T,
HEFXTICOE1—FIC R ZA 2V AM—=ILLTENTLIZE L (hitps://cran.r-project.org/) o 1 =/
A=ILDAEIE http://sgn.sakura.ne.jp/R/Rinstall.html 2E D hE CSRBEKERVAER
W&ET,
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D—033v - TJOJ I A Workshops Program

17:00-18:30

Room 1

HADHSHEEREICRITTVWSIFEEFEZHGEIT 185

The English Classes That Will Structurally Build Up the Students’ Competence of

Language Acquisition
H +8 (ARFRPFR REFFK)

TANAKA, Jugo (Seinan Gakuin Junior & Senior High School)
FEREEZEOEROPICIE ERFICIREBZARFIEDIEEIREINRITTHY HBEDHIC
EVARBREDFEER TIHZ<EVIATNTLED, TNESBEAEERMICHICDIFTESiEmIE
—HERINTUVRV REBETIE, AP 3DEREICITOTVDIREBEZHICHTIE. ARESE
SIEEDEBEHREZITV. KM EDEFHBEDEFE TH D E_NEEREDENRERICES
=Y ENEDSE_SEHBIC—AZRUEW,

Room 2

INERCRERBICHTS CLIL Ei%
CLIL Practices for English Language Education at Primary School

ILEF B (FEEKFE) YAMANO, Yuki (Utsunomiya University)

CLIL &I& Content and Language Integrated Learning (RBSERAREE) DRINT. FEEE
EMEEPCHRERTINES ZME L. 4 DDRIB(RS. S5, BE . Xfb) zillaaht. BENE
BEDERZBIEIHEEZRE CTIEU HENSI—OvN\ERLIASERATINTLET,
ARICEVWTENEEHBICH T DIHRERBIA X 1T LIYRI X VS, ZSHRQFEEICEREL
FFUDORBELEEDIXRICOVWT FHFBEEER CRINTHY . CLIL DEXAILZTDEE
RRDEHITERATESDREENDVET . KT—03y T TIR NERABEZBHBICHITS
CLIL EEICDVWTHRRIICFUE T, (EE 30 &)

Room 3

Informative Data Presentation Using Graphics
Jenifer Larson-Hall (The University of Kitakyushu)

Basically, | think every experimental study should be accompanied by a graphic. Changing
how you display your data changes the way your data are understood by others. Human beings
understand things visually much faster than we understand the printed word. Graphics give us
a way to comprehend many points of data very quickly. However, many graphics used in studies
today contain very small amounts of data. For example, think of a standard bar plot. It basically
contains a mean score for a group and sometimes it also shows the standard deviation by using
error bars. Better types of graphical displays will present all of the data in a format that also
makes a quick summary of the data visible; | call these data-accountable graphics.

In the workshop | will give examples of data-accountable graphics that are quite beautiful
using examples from Edward Tufte, a pioneer in the field of data visualization (https://www.
edwardtufte.com/tufte/). Then we will use Atsushi Mizumoto's langtest.jp website in order to
easily obtain data-accountable graphics for t-tests or two-group comparisons, correlations,
multiple regression and chi-square tests.

Although there will not be enough time in the workshop to use the R statistical program to
create more individualized graphics than langtest.jp creates, | will distribute a summary of the
general code for the graphics seen on Mizumoto's website and discuss some common changes
that might be made to the code in order to customize it.
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SA1JEERIFHEK (Live-streamed presentations)

NEIRTIIL Symposium

8 A 21 H (August 21)

Room 1

LS2 13:45-15:25 INPESARDESRE - XEFEEY—LLVXRIZD< DDL XY

—IVDFRFEERERR

Development of DDL Support Tools That Bridge Primary,

Secondary and Tertiary Vocabulary and Grammar Learning

BiE MEF (FEXF)

NISHIGAKI Chikako (Chiba University)

N& ET (FRAFESFHBMERFR)

KAWANA, Takayuki (Junior High School Attached to
Faculty of Education, Chiba University)

O BAE (FEXRFHEFTMEDNFR)
YAMAGUCHI, Asuka (Elementary School Attached to
Faculty of Education, Chiba University)

iR B— (FEXFHEFRHRBENFR)

ORIHARA, Shunichi (Elementary School Attached to
Faculty of Education, Chiba University)
ik IEfE (HAREAFERSFFR)
KONDO, Masataka (Nippon Sport Science University
Ebara High School)
HORNE, Beverley (FEKXX)
HORNE, Beverley (Chiba University)
3 EF (FEXF)
MONOI, Naoko (Chiba University)
E¥ B+ (FREXF)
HOSHINO, Yuko (Chiba University)
aH #E (FEXF)
ISHII, Yutaka (Chiba University)

Iz RER - EHEIRES  Oral Presentations

8 A 21 H (August 21)

Room 2

L2-1 13:45-14:15 What Are University Students’ Perceptions of English as
a Lingua Franca?
MIYASAKO, Nobuyoshi (University of Teacher Education
Fukuoka)

L2-2 14:25-14:55 A Sociocultural Analysis of Online Writing Collaboration

in an International Virtual Exchange
CARR, Nicholas (University of Electro-Communications)
WICKING, Paul (Meijo University)
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L2-3 15:05-15:35
L2-4 15:45-16:15
Room 3

L3-1 13:45-14:15
L3-2 14:25-14:55
L3-3 15:05-15:35
L3-4 15:45-16:15

English Intonation by the Japanese Future Elementary
School Teachers from the Perspective of Intelligibility
NISHIO, Yuri (Meijo University)

Hepburn? Kunrei? Wapro? A Universal Design Approach
to Romaji Education in Japan
YONEOKA, Judy (Kumamoto Gakuen University)

[EREOBE 1ESRUEFERIDNT 1 - SFFRICHITS
[EEg C &[0V &V 1 IDFTREDREARTT —
Teaching “Functions of Language” to Improve Japanese
High School Students’ English Conversation Skills
FHK B8R (FREMRKF)
TOINAGA, Takahiro (Teikyo Heisei University)
LWE K& (EMXF)
YAMAMOTO, Hiroki (Shinshu University)
EEF 22 (RRBUASEBFERSFFR)
JINNO, Toshihiko (Oshima-Kaiyokokusai Senior High
School of Tokyo Metropolitan)

WAMBAZI 1= T—Y3VERZERRISME -4 531
HAN1 T )Y RERZEDR A

A Face-to-face and Online Hybrid Class with Student’s
Interactive Communication Activities

g MR (BAEXF)
NOMURA, Kazuhiro (Konan University)

FRIERICH T DERLERERIRETD ESP DRIEEMNE
The Possibility of Success with ESP by Collaborative Lesson
at Specialized Upper Secondary School

fhil #— (BBARIEILER)
NAKAYAMA, Yuiji (Ashikita Senior High School)

SO 5 4 SIGLOC-online [CH(F3 COIL BiEFH
(Collaborative Online International Learning)DEEIRS:
NAOYNT—ADS DR

A Report on Collaborative Online International Learning (COIL),
in the Socially Innovative Global Classroom (SIGLOC)-online —
Pilot Intensive Program

ke FF (KBRMILKEF)
FUSE, Kuniko (Osaka City University)

JALVRAIYE FEEF (KIRHILKAF)
WALLESTAD, Chizuko (Osaka City University)
W A5 (KBRTHEILAEF)
KOMURA, Michi (Osaka City University)
RH —35 (KIRTHILKEF)
NAKAI, Kazuyoshi (Osaka City University)

hE & (KIRTHILKEF)
NAKAJIMA, Yoshihiro (Osaka City University)
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Room 4

L4-1

L4-2

L4-3

L4-4

Room 5

L5-1

13:45-14:15

14:25-14:55

15:05-15:35

15:45-16:15

13:45-14:15

B v R—1 2T (CED <BREERRE O B EIEHAl & AR
AR DL — SR RHEII AR ORENERICE X T:E
namnh\2?-
Comparison between Shadowing-based Instantaneous
Intelligibility and ASR Accuracy — How Well Can ASR
Simulate Humans’ Instantaneous Listening
Comprehension? —
Z1 EB GRRAF)

MINEMATSU, Nobuaki (The University of Tokyo)
e DU (WRFRAF)

NAKANISHI,Noriko (Kobe Gakuin University)

ZEIIEEHRRNDIRICHRY S Bh — KFEMRDE
HZHEO03 40—

Can Etensive Rading Improve Learners’ Guessing Ability?:
A Short-term Extensive Reading for University Students

WA BEh (LEXF)
YAMAUCHI, Katsuhiro (Hiroshima University)

A7AX—=Y FEZHAUZERFE DR
The Effects of Core-image and Video Based Verb Learning

Z 18 (WXZ)
LEE, Sangmok (Kyushu University)

ATV v R—A 0T EVE—T 1 DT HEXARIER
IC5Z25RE

Effects of Contents Shadowing and Repeating on L2
Comprehension

IR 2 (BUfKEF)
YAMAUCHI, Yutaka (Soka University)

Za1—/—VNIFRICH I BIAT 1 7 ZEAULEERRER
B

Utilization of Multimedia Tools in Microteaching during the
New Normal Era

FH $E (WPRFERAF)
FUKADA, Masaki (Kobe Gakuin University)
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L5-2

L5-3

L5-4

14:25-14:55

15:05-15:35

15:45-16:15

Engage VR ZFIRAULzA VTV U RBIEERE 1T I YE
XD
Using Engage VR for On-demand Language Learning
Content Creation
MEHRASA, Alizadeh (KBRAZ)
MEHRASA, Alizadeh (Osaka University)
POPOVA, Ekaterina (KFRAZ)
POPOVA, Ekaterina (Osaka University)
It FE (KBRXF)
KITAOKA, Chinatsu (Osaka University)
AEl X (KBRKXF)
OMAE, Tomomi (Osaka University)

Immersive 360-Degree Video as A Medium for Teacher-
Led VR Material Development
BLANCO CORTES, Laura Maria

(Kyushu Sangyo University, Part-time)
FUYUNO, Miharu (Kyushu University)
TOMOTARI, Mikako (Kyushu University)

Tablet Delivered Speaking Test for Japan’s University
Entrance Exam
MOTTERAM, Johanna (British Council)
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NEIUIRITIL Symposia

8 A 22 H (August 22)

Room 1

LS3 10:00-11:40 BAREEREEITIRFEDREELERDDOAERA:
Step-Up English Project
A Study on the Development of English Production Ability of
Japanese Junior High School Students: Step-Up English
Project
il B (BHEXFE)
SUGIURA, Masatoshi (Nagoya University)
I0 BF (BHERFARFEAKXFER)
EGUCHI, Akiko (College of Nagoya Women's University)
IR BEIEF (RRKAF)
ABE, Mariko (Chuo University)
HE #% (BHEXF)
MURAO, Remi (Nagoya University)
R B (REEKXF)
KOIZUMI, Takashi (Nagoya University)
FIER K& (FPERAZF)
ABE, Daisuke (Chubu University)

LS4 13:00-14:40 PORDYHIEBUREEBEDHEES T — AFHEPREF
[C$1F3 Information Gap Activity DEEZELT —
Conversational Analysis Focusing on English Learners’
Output—Findings from Practice of Information Gap Activity for
Proximate First Graders and Middle Graders in Elementary
School-

B 22 (HPHRNLZFKF)

MASAKI, Katsuhiko (Kobe Shinwa Women's University)
Eik thEF (BAEKXFE)

SATO, Yuriko (Kansai University)
EE T GEENFER)

HOSHIHARA, Mitsue (Koka Elementary School)
W i (RIREEKRF)

MATSUNOBU, Aki (Osaka Kyoiku University)
#i7 =5 (KIRWILKF)

IKARI, Yukio (Osaka City University)
R BEF (BAEFRKXFE)

IZUMI, Emiko (Kwansei Gakuin University)
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I RR 2RSS  Oral Presentations

8 A 22 H (August 22)

Room 2

L2-5

L2-6

L2-7

Room 3

L3-5

L3-6

L3-7

10:00-10:30

10:40-11:10

11:20-11:50

10:00-10:30

10:40-11:10

11:20-11:50

Developing an Effective Hybrid Blended Learning
Environment for High School EFL Students
NOXON, Erin (Sagano High School)

The Synchronous Online Flipped Learning Approach
(SOFLA®) in a Literacy Methods Class for Teachers
MARSHALL, Helaine, W (Long Island University-Hudson)
WALLESTAD, Chizuko, K. (Osaka City University)

“When Do Sensei Have Time for Meeting?” Address Terms
Used by Indonesian Students to Japanese Professors in
Email Communication Using English as Lingua Franca
BALMAN, Rezky Pratiwi (Kyushu University)

LEE, Sangmok (Kyushu University)

TED Talks ZfERAULERRF TCAFEDEEAILA LT
3 h

Will Distance Learning Using TED Talks Improve University
Students’ English Proficiency?

Rl Ba EEFEXF)
HASEGAWA, Shuiji (Uekusa Gakuen University)

BAEFEECRBFEEDREXT 17 ZBUIIUEER
—EXEREBICRITT -

Cultural Interpretation through Video Media by Learners of
Japanese and English: Towards Intercultural Education

Rk #8F (HEKRFKXFH)
HOSAKA, Toshiko (Nihon University)

Ha £— @BRNRILLBESEFFR)
YANAGIYA, Koichi (Kamimizo-Minami Senior High School)

P IVIA LB DS VERGEBRFEICHITDFEDE
HUDEE

How Does Showing One’s Face Affect Synchronous
Collaborative Online International Learning?

LA it (EREERKE | BBTAMNREYY-)
ANZAI, Yayoi (International Christian University / CRET)
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Room 4

L4-5

L4-6

L4-7

10:00-10:30

10:40-11:10

11:20-11:50

g, BMIRT, [E5 - HEFEDEVNIC K SFEEDRKMIE
ZED 5t IRORFEEEBIRENADTIE
Vocabulary, Listening, Speaking, Shadowing, and
Collaborative Learning in L2 Education: A Brain Activity
Analysis
BRE FF JALHM™IiIRF (FFEE))

NAKANO, Hideko (The University of Kitakyushu, Part-time)
HEHE 1E% (EAMmhIIRE)

UEDA, Masanobu (The University of Kitakyushu)
BB FARX (WMIFEXEXFER)

NATSUME, Kiyohisa (Kyushu Institute of Technology)

HERRITHBNENSH 1 —EFEFE L Google BERDIZSE —
A Qualitative Analysis on Look-up Behavior in Using
Electronic Dictionaries and Google Translation Apps

ML BF (KBRKBAKF)
KOYAMA, Toshiko (Osaka Ohtani University)

& ¥ (AFKF)
YABUKOSHI, Tomoko (Nihon University)

INERREHEICHITSEENTERNSREDIEEICD
W\wc

On Improvised and Proactive Interactions in English Teaching
of Elementary Schools

&M (RHEFRAF)
YANAGI, Yoshikazu (Nagoya Gakuin University)

=i SHic (BEXF)
TAKAHASHI, Miyuki (Suzuka University)
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AEEBRHISDHEMSE

RENDSINAE

HERELEDKRRICBMT BICIEBFDEFENMNETT , Kah—LR—I (https://www.j-
let.org/let2021/)&Y 7 B 31 B(L)FTICSMEFREBFFTE TSIV, 7—0I3v A
DEMIEELER, SMENNEERYET,

<K=SHE>
LET &&: 2,000 H(%%:1,000 M)
JE=xE: 3,000 H(ZEZ£:1,500H)
D—0vavJsing&: 1#EICDOE 500H

XILWHEIE PayPal i oL Iy b h—RTXHLD D, EULIFIRITIRVIAH ERVU KT,

o TRNEIFSIEHZNTT U2, R—LR—I LTRIFLIIDT, CTEETHIRILTITHAL
TV,

o ZMEFEDREICIILUDZEETETEEA,

o J=0U3VT(CEBMT BLEDICIIREADSMEFRNVEEEIETT,

o J=0V3VYTDEETEENHDEDIFIEEICRVUIREE, ZITMITFTELTULET,

SINAFRIA

CHBEE COFHRIORDIFIRROSIRRNUELRAE, 7 B 31 B (L) CHEEH %
TICFREFRICXETSRURAS< LIV 2O, SBEERS, YFEMoREMHEE RS
LTLET N 25, BROBEN S BB/ THRY<LET L,

(XY 5E]
T813-8529 fEMmERREE K 1-1-1
BREZFARFERGEFE HE BF

AOTFYIUREMEICLDRERKRICDLNT

1. AUFVYIUREEICLDEKEI 8 B 13 HE) NS 8 A 29 HH)DHEICHEETDZEMNT

TFT,

B=T BHEIFARTK— AR~ I DEREEDR—ILVRBZIENTEET,

3. BETABEOERE@EAT Y IFvESD), RUSE- FSF2EUET,

REICNTBERSEIZ S B 21 B(1H)HS 8 B 22 H(B)DISEINAREIC Zoom %

AWeSA TERIETITVWE T BREIGSICSINTBICHIEY UL TDI Zoom FIRICHZ>TO

FEEE ENTHATIES N,

5. BRKXKEOR—INSHRKREBICHV C CAYVE—IEXETDICENTEFET . FHailCERNO
XUMREZET AT CENAREETIN, ESAFTFNTZRBIFLENFE TSI EICTER
IV AREEBRODBRUVVABCEADERZE DITEIRNTEZETATDEHPHE
LY,

6. BREREBONR—ICETAFNEAHABICHUTERFREIIIARTIORE T IZRFZZEDRVE
DELERT,

N

P
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Zoom FAICY /> THFEEIR
SqTtvavlE Zoom EBEVWTHIVET . SN 2RI TOEEEEE S FIHATET L

1.

ZEREORF(EEF Y ITFrES0), &U“ﬁﬁ FREdZREIEURT,

2. B Zoom REICBINTBEHDIBERIEAKAESHR—LR—IDERKEDR—IICEHFET
CP

3. S 3RICIETTUDEHRZLU CRERIRICUTSIZE L,

4. FtrBEITKAFR)I1ELTEZEEL

5. ¥MOEETADEREZATICUTESIMUTLIES W (F1O1ETZa—k], AXSIETETAD
E1k1)

6. BERILEIX UTDLDITITVET,

EREICLDER)

O EEREEEFIFZETDIKEZEL, BN ODEREFEET,
(Zoom T—T1 VI DHBBICIE, TVPII3VIMIIEI )y IUTIFEZEITRIED
JwIULET,)

@ FBRENEFCEMEZRRALET, GBE -V IRITUA[Zoom JIEFT—]IDGE
T, RAMDERINIZEBREDI N —0ZFFAILET,)

Q FHERINEBMEBRINVAIZEAVICUTHEEUL TSV, (FifRHEK KRG [Zoom
S—T4VT710HEICIE, BRABRETAEAVICUTERBVIEA. ETAA D5
B, BRICTSANI—PANERZIC DN D EDNRYARSVLIITERLTLE
TLY.)

[TFREANIQEANCLZERGER -2V URITLDH)]

<ZEHI%HE>

FOTNVREEDR—INSEEEICIE T TXYE—I (BR- OXVN EXETHENTE
KT ETAFNEABIIEENRECET D EICTERSET V. AR ERARDLRVAR
YEADEEZEDITEATEET AT DEHEPHIET W

<517 Q&AtvIIT>

® BEIEFOIQRAIZIIYILET,

@ BEZEANUVTGEELET,

Q@ HRENTFREHBVWEIEFEICTEELET,

3H, FEFOHKL, FEOSNLEM - OXDVMNINUT, B LUK SEFZ L
FRVGEEITVWET S TERSETV
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Keynote Speech 1 Q&A Session (Room 1, 10:20-10:50) Saturday, August 21

LD/Dyslexia DR EAFE~DHEFBZBIZONT

TH
KO ERHFR KT LD o & —

F—U— N Fisr#E & EE, LD, Dyslexia, F iHa80k, Decoding D fFE,
BER A AR, SR WAL TS, 5%, Dysgraphia

1. XC»IiC

A EIEEILE, MlcL> THEHN TR RS, FAVEE, AXA UEE, 74072 KiE
IFERE - BEROBAICBWTEELZ L IE0FE L XFOMENR—E LTV [EHEOE )
SHEEEZOLN TRV FEHOAHENEY, L LRGETERLE - TROMBEN —HL TV AN
=8 TERAMEDR ] SEEICAD, HAFEICKIT HEFOHA b & CFOXISERAERET
1 CENERROET— TR T 5, &EE, AAGEIIFE~OBAEPNENEZZ LTS, 5
A Z X TV A WEAFICRN 2 E] 25 57201203, #x A 080, RiEE L,
PR LB OY OB T— AN — AL IR LVDD, EZIZOFE TN TWVEDTRD AT v
WZATT 720 ONnZ Lo W iiET 52 ERKRUITH D, FFHICRFETH DL HAFEOEHGFIZOET
WTWA/NRAIK L CHE— R ERE RIS ER TH D, —A— AN [FHOFRERS | T/
P [ZOFIIEZEDOFICTEGSTZFOERH D] LW I BB EFFOVERH D,

2. BAHEZEE (LD, Dyslexia) &id

HERENERICH DRAEZIFEEOYS, MR T LAIR, 9200 I ATHERNO
TIE7 <, RINHERED BRI 5 FIRMERROBEENFE CTH D Z ENZVORFETH D, ZD
B, T, 0K LEZD] &0 FK, FREETHEDNL TV D —REYR HETIEE DR
WZBRAR S S, LDOHEEBEERTIE, B, 557, mide, FL, #HE, HROFEOEBL 725
6 DDAX L THILFEL VBN L L2LEE2B LTS, B, @, 23a=r—varo
BEEOMHFBRA L, iy - FL, wAEZEE (Dyslexia: 74 ALFTT) XL TW5, it
FITRBOIEBE L R D3 EICh DL AF L E LTEY, #amdstnifmafs L5,
LDOHOD [FiAhEEX | OBRIIIRE LTI, Dyslexia (7 4 AL 27T 7) LRI, #iAhE
XD L IR D LT EA~EWDO Y AT M(decoding) 2N H 572012, XFEH (FHE) 2
KIETHODLNRDOFHAEZIEENAEL, HESCXENR AT AZHEORNE W BIGNET 5
<< %,

3. BAEZEEORMEMR

HnEXEEOFRRE LTOEHREN QU—F 27 AEY QUIEHE, NEL5T5LED
NTW5, OLR O CRERSHEI EMIEN S EE, ¥F (2XFHRET1LH), B ki
XV AHA S D) RBhE (1) %2 Twal LFite) 7 EFACHERAL—LREENTVDHAT
FRZRIZ W, D ELmden e E T2y FEALFTLIICEL) L) ez oTK
%o BARFEOO LN, FkEEHCET HEE, REE2RE TS50 b 0NRE N -0,
MAEZFEENE Z VICS W EZFF > TV DD, BETORAEXSCTEGFEOMAE X (TIEN T
T,
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FTo, MAIIFER 20D, XFOEZICHEL O b 02 FETRE (Dysgraphia) &9,
EFEE, WFEELOICHERMOE SOCE X ICLERMMEB OMME, ST lsE
SHBAITIE, EAEE (FICEAE) LHBH LTS, SiAaEIEE L EBTRETIE, RN
E 72D, LB RS> TL 5,

LD, Dyslexia DA 2L, OBNRDFAEE 2 Tld/e, XOFMC/EX R EEmk L1 D
NESEH, LIRS TEYE EofEEZIA LS L LTS,

A EEXEEOIRLL, XEORASLES, FRELMEGHRV K LEE T LW L5 2HE
TN L E LIV, FiAEE AR T 2 EAN LB THLIERER~DOT 70 —F=,
T XTEMOAE— REHIT 518, EFHREY, AARE~ORE, SRRM~OHEE,
E, BRICOHIRAOF I BB LI EETONERND D,

4. FERBHEOMER

FEENEFRIEOLS, T 77Xy MR LR, REEOENH B2, HEE
WEEZHLTREORY, /— MIEERY, HERRAONRY, HERDINLRNIRENE
X DHivd,

SRR 30 AR B /NERE 5+ 6 A CIEXIEEE D ER O G2l 7e 5 72 Z £ 25, LD, Dyslexia D2
HAEFEASOMREA R FBBENREGREE o T D, 7 A Y B ERESHEETIE, LD, Dyslexia
ITHE R G RAEEREE DO FE 2 X A 7L U CRRA ST Y BN 6 phonics 72 & D] & LT
HFHRERE RO DIHEEITo TN D, LIeRoTT AT 7 Xy MNETHEHRAE X FH OB/
H—ANOE Y OFRI=— X2 > T @BIHE, 71— T RERGEENLThh T,

LD, Dyslexia 238 572 HAGE S £ £ 72 R VIKBO W EAFICHEFEHB N AN o7z & & DIREL
TR ERICEEE U CHEEI RSN TE 20D Th 5, FEHBEEANREBER DG X &1C
RORNEDIC bRt AE I EFEORMELZ MR L, FHREAES) 2N — R LT BRSPS
Ths,
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Keynote Speech 2 Q&A Session (Room 1,13:00-13:30) Saturday, August 21

2= N—P VT VA VIREEE
MpHZLTRMAE, RS ZETHEDLRILT

g WEE (BEEAR)
FoU— R BEEEE, PR, Aftx, FT

1. FRERE, RBEEO—ER L2225 aEk

2020 FERHE T ECHST-HRAY v By 7 « RXTV Uy 7 2 RIEL, SGARFEEICL D T3
FEHE SR ERGEIE ) X, Fo R ERERE DARER TE 5 L 91T, 2014 FEED D IBIRUCEDHE
EINTEELE, RLZELTWZDIE, wéﬁéé%éﬁwﬁﬁgﬁ RilE D)7 % b IEER
T (Tvr, 2020), FRICRHERETH H HAGE wf%mﬁié IRNZDHDHE TS MEFFOMR
EEDFT 2B THREZITE LT, /J\%& 1, 2FEAEDEBETIE, Z X0 E L THAE
BRESEENEL H O TN, IR 3 FEAELIRRIL, i@@twwkkﬁkbfﬁbn,ﬁwf
iié’&ﬁ%ﬁ&bfﬁ&f®§¥ﬁ@@%nfw%i¢ UL, EXZZICEHRATHAR

N, LB FEEEFERBELRMA TV, ZEIEEOLDICKH L TH L S22 558ENEBY,

%h?ﬁ VRIRNTREONEN DB CTE o720, BENEINCIRVED o720, &6
IZEDA N UVANRG|ERTFERNOLREDEDE, fR, FBEKRIZR-STLED KO RF—ADE
W EMHAMHED bHE SN TWET (HARME, 2018), KFPICIEET 5 FEEFOFAEOE
G0, KERFEEIZH AR THARTITEO &V D F2ES (JASSO, 2020; National Center for Education
Statistics,2019), H AR CIXESEHBEHBICEFTL2ETOLE ZATI IV oML S 2 Fo%EH
LHEPRVELEINTLES TWVDAMEED R ETERVDOTIERWTL X 9D

2. EEFHOHLIOGELELI25| BT EEEZMBEZ L
INEDFEHEBY TIL, [ U7 7 ATk A RBEN0F 8 FiEE RO EHENIREL T ET,
FERRRRKFETIE, ARICE > THIREFEFEORIIDIRY DT ol e 30, (KARL
L ChE& IR0 ik B o 2R EENFE LD OHEETREELZITTCVET, TOT T
DI EENEN T % DI KIBORR N ZFHHETE D L HITHF SINRELITH Z LT,
—FKROBMBATT, LL, BERNLZOX I 2 LITBENICHEFICEH LW EE X FT, T
EOLTELRIWDTL X I %, MAOERELFEHEIZE o THEEDRDBERIBIZRDHDIZRD
Xz, FHE, ¥ETEHZ L oRiHEE LT, HETLIMBRISERD Z L2 FTI3man 2 &n
VHTHDEEBEZET, &6, ZNHOZ L&mi#Ee LTH#EX, BOROFEFICIFT S
LT, FEHEOODET XKD ILENTE, ZTLTCEOFRECELRTHIENAREL RV F
T R, HEBIGIRIZBWORBROEEBHBOE S A, TIUDDONEE R T THIRS
nsdz &%%<@ﬁbfk@i¢o::fi YEEHBENRICHED > TS - Ly S 12X
BRI Z E1Z00THY 30, SREEE L2 OEELESIIMG & L ToE & B L
TEBYETOTHET 2ET, MAOEHE EEHRICHA ST EE T,

2.1 RRMSEEE

Harvard KZF#d% ® Howard Gardner £G5S 1983 HEIZH#2ME L7z, AMOHEEE 8 D2 T 5 (£
HEHRERG T, ABIGELEBEOMEEZF->TBY, FNENWEMNZEINSDH ELTWVE
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T, FEEMA ORENCNEMEEZEET SO THIUE, HED D AEROESIZEM L L TR
BNDHREZLOTTN, BHEOBLTIE, TORTHLIMEZIBL B EFL>ELTLE
WET, SERARBICEOH L INBENT b ONFFRNSEEREE T, S ELET 2 Mm%
BEFEESOMN - B & W o RIS, BRI E OMENREENLWICHLEb LT, SiEe
HNTHE L WHFIN R BN DR ERE T, BFFICBIT 2 O FEIINEEREICLEELET,
INERARSARICB W C BAGESERENZMEL, Z2ICHL S0H 2 EITIT/R D N RDE
BENDXETDHZ L a2 LT, HRE, EFRELHOD TV EBERRITBE LN TX 5 LHFT
TET, £, 20— UUBHERICBW T, IEERDNLRY, T A N TEMRNAY, &
WHZERTTHBELEZRS LTLEORLOFEEFITIL, MICHKIEBNNHDH L2 E#OT
TEHZ LT, FRTOBRGHBAONDLAREELH Y £7, EBE, o—~vTFRaE T2
W EWD D C/NER 3 AEAEDN D EF O MFEICE S CW D BIER R | FEAEOAEREIL, BiAE
ENETFT, FRTHLLOL0DND I ENRESTHLHY 928, FREERE V- N EEICThE
NEFEL, £ CHREBEZFE~LT TRATWET,

22 SHEFEFEEEIERSN

Carroll & Sapon (2002)(%, FiEFHEHE/Z THIT A D& LT, @07 BRI C phonetic
coding ability, grammatical sensitivity, rote learning ability, inductive learning ability ™ 4 -DDHES) % & 1T
F L, E0IE, EOWHRIZBNWTE, V—F 7 AE U PINEFEFE LI D617 08 L
THEEIN TV EF(Wen, Biedron & Skehan, 2016), Z L5 9XTOHRESN, FLFELE D L D
LUUZBEN TR YL RIETONCOWTE, %I ORDOIMAENLETH DL LB ETH,
EFEDNFA, TR, SRAEIAT o EEREOR R, REFETH D B ATEO FHRERCHR
NP FEEFE BRI L TR Y, FRCHRFEICB W T, HFEOEREMR & HFEEHET 2 ~ o
FEROMICIRVHEN O D Z LD £ Lz, KEEFEDNRBINDANT, AARETOHE
FRE AL S, 777Xy FFOBEARNIEFEOFHERR L EAE ST T, TREHREE
W, XFEOEERK DL ENETIIMNETH DL EEXET,

23 HAANEEZZSEL ZICHENDIEBENEEL X

W K> THIENR LD E 72 0 30, BARGE TOHAE & FEEORARITHFEE 1T AT,
BLE2HEOENNDH D ESHOILTVET, Wydell & Butterworth (1999)IZ L, ZD X572 E
FEMICBIT DA E X FEEOREROE N, SHEOFEOOEDTH LT EOBEGRMEICH
HELTWET, BlZIE, BARGEOVHRARH A DX DT, XFLHEDORIGN 151 THHD
WXt LT, WEETIE—2DT 7 7Ry NUFENMEEOF LG L TWET, 2ok, XF
EEDORIENEMETHNITHDI1EE, HHAEZOBHBITH L RV ET, Lo T, LF&FDOLR
JENEL R AARGE 2] 5 L CIERTENEZ AL Lo T2 ER it A E & ORBEX )Y, SgEFY
DOHTTINT 7y NUFEERE L U TEWGRD RIS, TOREINEN TS 575 —&
NHYFET, 22 [FEEFEHOF 1 Xy v 7] ORROOEORHDHEEZEZTWET,

24 FEEDOAN=X A

R ICEFREF O ORKRAEIC [ IGERARGETHDLIEEZETN? ] EEMEZLEL
72 BHFEREIE TE-72b 0N, THENRTZ LRV Tl 5612, FEEINEN)
SEH| LHELDTLESTVAEEENMILALETLE, ZROOFEEIR, FHEHORKD)
BRERIND FDOREOFRENE ZIZHDDONCONTIEEZ D Z L6772, BHT5Z L &2RET
TLE-TVET, HREFEEICE, EOA =X LNELBEbsThET, ZHFMO@EY, it

|}

Tl
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Keynote Speech 2 Q&A Session (Room 1,13:00-13:30) Saturday, August 21

PEix, (3085 TORER) TAEE) O BN OS LET, 51 B0 (G087 TlE, HiEZFHmM
FET D, DEVFICLET, FICTETLHIOL, FREEMEBOHICREL, &blczth
ERHFEEABITS D2 ERHREE RV ET, ZLOFEEENZOBEMIEIT 2B EEZZ TN
F90, REICITROBEMIH Y £, TR, VEARKRICHERERZLEN D& H LT
o [HEE ) OBMETY, 2o e N TETHDTRIENKILTWD, LE2FT GRALHE
%, 2010), HEENEZ DNARWFEEFOH|ZE, KHEEZSFIETE I 508 0BT T
WZOFETWVTVEEEELVNIE, RIBICEED TR I ENTEY MR ICHLE0H D%
BEHLNET, 5T, TEOPTICAS TWTHIEGIZREHCAEIZG] - E D HERWEEE L
WET, FOBEBETOETWVTWDEONNDLMND E, ZIUT U B AR S ka2 TRT
HZENAREE e 0 F9, ERBRIZ, INEAL BRAETHEREREZ SO HIEEIR, YIROBEGENT
HFTEDL L2, HEEFEIHEBIICI MDD LR H IR H Y £7,

2.5 HFHRAHEER, V—F U7 AEY) LREEN

SADN D DG HRA Y AA, FFET 2I@RICIE, HHROBLET—F o 7 AT OfE, S 6IZ{H
NOBEFEEMBEAR L TEET, HHROBE 3 FEICR- CTHBEICZHALET, £7°, XFR
WAERIE, EUR LABEmMAEE SN2 SIETRVIRY, FEGELEN, V—F% T A E
UMIZT I AN—P BTN EfRE~ER E T, BREERIL, T CICEFERER>TNOET DT,
ZOFE FRREHFRICERF SN, U A—T L SN RO~ E T, KKlL, 7423
72 EORBEITERIY, NFERAZER S DVOERME TV ST ASTHFHF LS, [HHAE N ETe
IZxF LT, ZNLBEOFR TIEEOE FHEMA T v F /Ry RIS NWVAERED HivE T,
KOOI D TATHFZEICEB N T, AEFEE L COEFEFERERNDZTHTH 0L LT, BRE
HROIE ) 2323817 5 LT & §-(Dufva & Voeten, 1999), B ARD/NFAL 5 AR LT, EH NI L
BB ONTH, BRETIRENME LN TCOE T, SHREHHEDLZEXICB W CIXEE 2%
HEHS>TWET, LFOBRNESE LOLWEEEFIL, ST LWV ot XFORRY REYOHE
L &L, ZEMERM EOMERH Y £, TTH, SOHEEHRL TO ICT % &I>1 T,
BRZZ DX )L 2R D RPAEICESTE, RNy arTLR— et EFs 2 EnEE,
FTEXTIHEESDKIBIZH > CEDICAHITED L TE s ifrsnE T, 2, HHLe
WAL T, #EEORBEMIIAER LB TOERZIMVIALZEAZBLT, FHOAHEEZHS
TR B WFRFCTEX EJ, Smith (1996)1%, R, R, EHhO = S>OE O S MEAL)VRT VAK
ETNEREL, FEHEICEELEPEGEEZRATL2 2B TWET, EFOFEKTIEL, 3
ODEEDHIH 1 DB D 2 DX VS TWDHZ E LD, 2 0F1E 3 DOEREAA L LT
DI —ANEL HYE LTz, TTD, FENEWFEEOLEAICIE, HAMRENMIRINS 2 L
HHY, MNALLDOOETERR LN FEEFITRATMEOHLIMETHDL LEEXET,

2.6 WEEFEICHL L7 LTAREM D B B BRI

OB BIZHANTHEEFZH ICHOETEDRRALNLEMKAE 3 AT LT, HEET A FO—D>Th
% WAIS-IV 2% B L TH bW E Lz, RHEEEZXDT2DD 4 DOEERH Y, T OHEIEICIX FAL
MAEHE RS £7, 34OMAERRETIE, HE, L5, FrO M3 HAICHINLBELTHY
F L2, FENFHNEWS Z X, TU—F 7 A RGNS, BTN EFTH
HZENEBEINET, BMOKTIL, SEFPHEEEEO -S>THLHY, SEFHICHE
LENHRTL AR £, EHIT, LB IlBENH LR EET, HMECEMARmICE S
DIHBHI, DFE D RLCH RS, BT EOXTEEOKNEIZ SRR £9, £z, WBEE
RMEEN IS HHEL SHAHET VO T, WENELS, /— M2 L DHE, 7R MOEE e EICkE
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MR- TLEI AR RE S D 9, S5, MBHEICHWIELH Y, SEFEOE
ﬁ@@UkO&éﬂéf@%ﬁA®m$MMde%$ HREPEERT WV R THISNE
To TOXDIT, MLEIDHD L TSN FEHFICK LT, REFHEDO DDA 2 FEiT 5

ZET, PAUTETORNTAZEEAREE R £,

3. SDGsHOBWHEEELAHARIZ—bL, BRAEZDOHLIDA MVAFA—IUNLRZTH
2=t 7 NZL D&, 2018 fFIFN, WIHFHABR TR (6~11m%) OFEHLTHOD 8% (12 A
W21 AN) IZH7=559 5,900 7 ABFERITIE > T e E s SLTUVET, SDGs OEEN T, K
FTSE O T X TOFRA T B IEMBEN 2 FER ) % B2 TER Z 22T &, 187,100 A3E
WOBHFITHTZENTELELTWET, £, BRATIEZIZETOREIRMEL > TNE
AN, HAEZOHLINLEDA N L AZHOLT I ENTEED, %1‘5&75%%0% E%E’é&&
EELHEDLZENTEDINLLNETA, FRICEWVRITDZ ENTEREL, B HEME % &
WL ENTEDLNb LINLEY A, _0)7D~/vl/1l:75n&@ffi/\o>qﬂf P ii?i?%?ﬁ
ENTLAHTLE Y, EMINCIERT2AARNEFTRT D701, hRNZEEZE N RD B
ZEIFHERTH Y, TOMFITISZ AT DICHREHFICED T4 1L, L0 BWEEHIEOMY,
FEE AT 2T /A, TTR, FRCENTRLRVOIE, AL LTHIY ZIFS
RN DR AT 2 DNES L, DETEICVWHLRIGMS ZENTEHIERTT, EniET%
KDFEHTELNEETHDHZ LN, ZOEOIFREZ TR LTS EEZLTWET,

1. https://www.unicef.or.jp/about_unicef/about _act02.html, & #& 7 7 = A H 2021/5/10)

BE IR

TV (2020). [ 7V 7 HEEHEERE L AR — MF 19 G

Carroll, B. & Sapon, S. (2002). Modern language aptitude test: Manual 2002 edition. Rockville.

Dufva, M. & Voeten, M. J. M. (1999). Native language literacy and phonological memory as prerequisites
for learning English as a foreign language. Applied Psycholinguistics, 20(3), 329-348.
https://doi.org/10.1017/S014271649900301X

A AR SCRBERE(JASSO). (2020). [N 2 AR P A B R - I I —mEOH 574
DIEZFEZ BT DT (https://www.jasso.go.jp/gakusei/tokubetsu_shien/chosa_kenkyu/chosa/index.
html)

FEHE], MECES, JIIFEH, BIEEE. (2010). [REAGEESE] A 2ER.

McLain, D. L. (1993). The MSTAT-I: A new measure of an individual’s tolerance for ambiguity. Educational
and Psychological Measurement, 53, 183-1809.

AR (2018). [REARMERIZH 5T EH OFEREHRA ]

Smith, A. (1996). Accelerated learning in the classroom (school effectiveness). Network Educational.

U.S. Department of Education. (2019). National Center for Education Statistics, Digest of Education
Statistics.

Wen, Z., Biedron A. & Skehan, P. (2016). Foreign language aptitude theory: Yesterday, today and tomorrow.
Cambridge University Press.

Wen, Z., Skehan, P., Biedron, A., Li, S. & Sparks, R. (2019). Language aptitude: Advancing theory, testing,
research and practice. Routledge.

Wydell, N. T. & Butterworth, B. (1999) A case study of an English-Japanese bilingual with monolingual
dyslexia. Cognition 70, 273-305.
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NEEHBIZBIT B3 2="—P LT AL U OBRE =—X

TH K AETNTHZR)
b s (R R
ek B+ (BEERT)

X—U— R 2=N—HP VTS OFGEHE, T4 ALV VT, T A MERK

1. IZC¥®IC

IOVURTY T AOBMIL, BAOFFEHABTICBWC2=N—F LTV A VHEEEEKT DD
ZCOMEERTEL, TNOMEICHINT ARV MASLHELZIET LI THDL, £0O
72OIZ, FERDNHROIGEHAE BT 5 2= N—H} /L7 A (Universal Design: UD) (ZB83 %
HEPRR A TR L, MEEZ BT S, TD 9 2T, M EEEER, T OHE~DOEROHER
G CORNGE BT 5, BEICIE, F LIXEGEOFRAE S ICNED H 5 PPAaIcxh 2R
ZHLY B, T UD 288 L7127 A FOIEY TaRETH, KV URTV U AL, Zivb#ds
EBMBEBEDT 4 A By awil LT, ARICEBITDREHED UD OIEY FESME£ET
EHL, SBROFEGEHEICRITSH UD ORENRT Ty N7+ —LelETLHZ L 20BMTH
DTHDH,

2. HRDEFEHBEIIBITD2=A"—PATHFAL v BREFEE (Bh)

AR URT T LTI, ZUOIC, BARDOFEFEAEICHIT S UD ICHT o me iz iR L,
EERIT 5, AARTIT 2007 FENDRRISHEAE N AZ — L, @ OFRIALEE T D5
BEED & D WEAEN T « BBOSRE R o7, £, CERSEET 2012 i, THgEdSo
RN A o I N— THE S AT LREED 1= ORISR HE Ol ) MiEELAFE LT,
FEEL, REOHDFELLEEORWTEY, ZNENN, BEARNGND R IEE)
IZBIML T D FEE - ERUEERLRND, BRELEEEMZEI LoD, £X25 2512105
ZENEBERGESTHY, ZOEBUCHIT T, SHEARE S UD OF X HITHS VT BREEH )N
VETHDLZEEEMLTWD, 52, BRI 2014 FICEHEO [EEFHOHERICET 558
ERAEL, A 7 N—V THB T TR A AR LS E T D, L, ST —3 T
HEWREICBIT D UD OFED FIZoW T, WEMH LWEETHL 2 bbb, —E LA
ERTRNE VWS FE L H D (F9Hh, 2020 ; B, 2018), L7zh->T, RV UARIPTUATIE, H
AROPFEHE I T 5 UD BT 5 Hm PR 2 gl LA REE L 72w,

AWETITET, UD OFERIEIFEH], £72 UD MHRIE SN R0 08 TR 2 84
D, WIT, HBEIZRIT D UD IZOWTHEOEIR AT 2, BERMICIE, FEHEIZZHETHD
EWVIORIEE, FEHEIIAVT (FEE) BHLZO0OTEHR A X2 T8I T (FEE) BHbd
EWVWIHIBEZDL LT PO F A= Z BEEIKED [Universal Design for Learning (UDL) |
&, BARIZBWTHRRISHREE OB 2 & BHE FROBFR ORES VIZENL, TXTOFE
LNRHELL Thnd - TED) BEZ2DS L TEBMREZBAERTND [RED2=—H L
THA ) BT D, FRICARE T, &7 78 —FOMEROCERICOWTRHFNT S, 723,
WAt 27 7a—Fi, FECABRNRRLZ OO0, FEED [SEEME) 285E LSRR PEE
TRTCUICHINTEHEE BN ET 28T, MBERICH LD TIHR M RICH D Z LICHE
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L7zuy,

ZD I ZT, AETIE, BAROFEFEHENTICEIT S UD ORERE ST 5, SiBHE Y
T, 2019 FFICHFEHE = — YT WA VRN LS, [REEHE] (KIEfE) T
FEEEICET2EESMENTZY T 5L, UD ICAHT 2 EEHERRE OB LAE T > T
Bo HEEHE 2= NPT A UBFEFS (2019) 1F, UD & BT HE CIE, ERIOEEN
=— XD B REAE~OIIE LR, W I DREAENNZ 558 FoREE 2 TR
L, U FaT h0mERGFORBCHEIZPM TN RERBLELRDEHETEY, Zh
NZNDLOIFEHBENHIE T REFRO—2E W2 X ), LWz, Fille=—X%&RolE
ALE~OIRBICET A ENEALTHD LIS VEHOCORTIRTH S, 5%, L —BOMHHE
1y« EE RN £ b,

3. EFORHEXIIHEDH HHREE~DIFE (ML)

PREZIEET A ECTHEHERZ OV EDE, T4 AL VT ELTHLN S mAEE RS
WTHID , ZF0, ZOREEBEXTRERHELITOZETHDL, T4 AL 7 T OREIT
35 (B) oF#E F) BSEiE ) ICxHcT 5 3XF (Fl) OfBEIZH T D IEfEMETg T
DODNEES | GEEMET 4 AL 7 TS, 2018) EHDH LI, TAT7 7y NEBOEMEID
HEEDOFAZEE L-ULIZELRT VN, EEICIIH LI TW WS OO HARNDFEGEFHE
DRI [F 4 AL 7T THREE] TT AT 7 Xy EBEICEDRNT [ RAr—F—F—] L
EHZIEL] EBRADNTWDFEENZBEMLL TWD LD,
ARRCITEFFEORAZERNEL FFRET O FAEO I FFZNRE LT EAA Y MK
LR DML, EAUCESIBEDORKR L WMET D, MREITHFEDOLF—H AR, B,
HFEEE, FREEE2 I L= A, L CT A7 7 Xy hOXLFIIHRT HHFOHBNZ L

T AT e T A=y AR ERE 2 R AT RS O MR & A XL % BRI
BIH70 7T AEERL, Zoom ZHW@RlE v gy (—F 20 0EE) 217-o7-, &>
Ta TR, EARREE O RS EHEENEIE L E AR ERICHED D 2 L AR S,
JERE O SATRARE R T L 918, FERREOSIT—E xS AR O B RAFEE X B RO FE A
BXREOHLAEICOLIRENR S D EEZXOND, 2L, FHBEOM~ OFBMEHE (Eh 0
HERFCE 20, U= 7 2 URH, XFHEERFH R E) ([CHE DR T2 BB K )
2R, Wold 9 HARGEFHIC&F - & 585k 2 MM 23 5858 O F IR ES U E A N S ¥ C
WD ATREMENE, BEEFEOH AT T BARENGEES CHONULT R TOEEFICLHTULE
%o ZHOLIERRYEZTHIL, FEHYMLD TEICEFOXFRELIT) 28T, 2L OAEEDOHK
XERRIHS ZENRTELDTIHRNTEA I D,
* ABE TR T HARICOWNTUIEINIRIGE L ZOR#EEICHA L, AEZHETVET,

4, 2=NR—PNATFTHFAL OREEFo72T X b OIER (KEHE)

XD UD LIZED fHEeBRICIE, /N7 A RROEMT A MZOWTH UDJET 5 Z LAk b
5. AHEMEEICEI L CHIRERTED, T A D UD fbld, T XTOFEEENEK TE 5155 % H
NHEICTDHZETIERY, HLET, TRTOFEEENEEE R < B/ OGS A XL % 5 i#
TEBX5129T52LTHD (Ketterlin-Geller & Johnstone, 2006) , 7 A MMERE M FEEH OFHN
BREDB W EEEZ EDREDR Y 7o EOSEMEZ BN E 2 e/ O EEEL 72 5N A2 THIL,
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ZOEREE TEX DRV R BERNH D, 2FV, TAMIE~OT 72 )T 4 &b 5
TRNPE LD,

UD OB ERF>T=7 A FOERIE, ~N—FABENE K LD s Ly, L, &
1L UD LD D TROPITIE, ZUMHEREBEMEO®mWT X FOEME bEET L Z 030 5,
B ZIE, - EE (2017) THRARONTWD, FEREZWMBEICLZY, IR SCERNT 20
THZ &I, RS (2020) ORETDH, HFOXEOHME, E£HT L LICREEDOH HTEHE
DOXEHELBILBEBL TS, £, TR FTIEEEEOEBN - THET S R - 1,
2017) &) BT HOWTIE, HECRRAEN X 27 OFEfE HikE RETHrLRVEEEDL L0 ),
B LUOVRRBEIZ 272 D E Y LD 72N E A~ R — Nk L bt 727, B0 Xk 5Tk
T, 7AMDONERIZT 7 BATERWEEELFET D, 22T, LRLEZEVOBT A K
DOFEEFZTH D,

Thomson et. al (2002) 1%, 7 A F® UDALIZiX, WKRRICFHEASLT T A MERKEFTHZ &0
HETHDL LML TND, BT L, wlaeth, HERME, HFED 3 DOEENLRY LD
(kG - Jril, 2019), 74> hORIESCY A X, TR, SITESCLVA T U MNelE2TRT5HZ
LTEOHDHZENTED (Ketterlin-Geller & Johnstone, 2006) . AFEF TiL, WWIIT A N DIEE
ICELE L Cakat T 2 00%, BRBIZ R LR biIRET 5, HAOREHETSLICBNT, L7
78 E VT 4 DOEWT A RBMER S, X0 EY RS R’ D 2 EEFIFE LT,

5.¢8

K VRY T LATIE, BROIGEHEICBITSD UD ICBT o mBfif 2 Ml L, sl s 2L
729 2T, JBEOFAH-EINREER PP AE~OREEF L 2 =N—P LT A O RER T
T A FDOVERIZOWTHE Lz, ZNEZHIC, HEEHE O UD ICBT 2 BEmY - EEAIAFZEN
MEL, SRR FEE LTIV T 7y ITNRBENEETEHZ AR,

BE IR

BGEHE =" —V LT A R (2019). F2EXERE . Retrieved from
https://audell.org/?page 1d=89

FENET 4 AL 7 T HIES 2018). [T 4 AL 27 o7 ZFET 57-912] Retrieved from
https://square.umin.ac.jp/dyslexia/Factsheet/DRA_002.pdf

REDZ=ZN—=Y VLTI A WJER (RHE) (2010). [HEOL=NSN—H VTP A o —2EPHEL
< Tz - T& %) EFERFES Y —] R .

SEJRTE - VR KRR (2017). [34357 A MERCAR : ZIRER2T X P TRELEZ D | ] &R,

N B« AL - {05054 « RF303L (2015). OO ==Y LT H A > | OFsi A% &
M UTBZERGH & £ DRR [RMEE R AABHE L] 29, 151-159.

Ketterlin-Geller, L. R., & Johnstone, C. (2006). Accommodations and Universal Design: Supporting Access
to Assessments in Higher Education. Journal of Postsecondary Education and Disability, 19(2), 163-
172.

FGHATE. (2020). A > 7 N—3 THE L AT LMIBIT HREO 2= R—P LTV A ALDEFRIC
B9 2 BamAO BT, TREARRFHEFMACL] 69, 47-56.

SCEREFFA. (2012). A OTBRITIANT /oA 7 V= TEHE T AT DEED T2 DRI
BHE OHEE () 2] Retrieved from
https://www.mext.go.jp/b_menu/shingi/chukyo/chukyo3/044/attach/1321668.htm
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B B (2018). HARIZEIT DA 7 )— 7 HEOFEBUTENT T2 BUK & 38 F5RIISHEHE %
D < HEM AN E 2 T [ RATERED 34(2), 1-6.

B — - VERRWE - BKILBASE - ARSI (2020) [REEEFEOH 5 FOVHR— 7 v 7 F2H : #
B - REOHLG»OFE LN TE) - FE NEEA~ORIER 3000] FHEEE D,

PERRIE . (2014). [5RE W@ Pl ==V 7Y 1 > T ) SR iRt

BB « L7220, (2019). [fED 5 7 A » DA BT : BWEREED 2D LA T
v b o—n ] Bt

Thompson, S. J., Johnstone, C. J., & Thurlow, M. L. (2002). Universal Design Applied to Large Scale
Assessments. Synthesis Report.

- 47 -






ERERE

Abstracts

DNEIIRIOY L

Symposia




VS1 (Q&A: Room 1, 11:00-11:30) Saturday, August 21

REBDVOREFARICE T HRE EFRE

e —  OGRERT)
FHEO & A (RS
FEARIES (PRIERT)
HIRRAK (B FBERT)

Keywords: #agik, Heph, FEEFKH. A— oA K. YouTube

1. [XL&HIC

F2EREE L CORBFEEOHR & LT, REORKEREICMAND I ONTIIRER LY
BRx I RO RZER OFE RS STV D (B, 2020; 1, 2017; Nakata & Shockey, 2011),
AR TIHRLZOT 7o —F O, EMICRIT 2 FERRE & 8 E ORIz 5 U X AR
(FH), A—haAf FOBEZE~DISH (FIE) ., 40 74 ARHEICBIT 2 HKEOFEHEREE
BoTR (BEAR), 2 L THRBIZBWT ATV EEZGZNCIEH L7 YouTube TOEEHR] (5t) %
I L. ENENOME - AAMERERLTZV,

2. THEEEFORMICHFEIHESR : YL S —o DAY dHUEH BIEKE)
WEEOIIZIE, FER. UE. B, ZFLTY A= 7mEICEI L7288 & L TCOEEZEN 712
HY . ELICHEF AT EZWMY AND Z L CTREBEFADOY T 7NV XALOEGERELHIfFFIND,
L2x U H - 5fiF (2020) 236 2 X 512, BUFT 2% < OBRFZE L OEBE BT % 2h
1% 80 ERUUFTIO b D% L Z R EF o b5 OF AN 28O MRELFET S,

IO LR OEE L, FEEMROETEBRENSIHE) AL 5EBEHLT-0, WGk
BHILOFA 26 NERGHT CM HIED X A7 i LT 2 DOBLETHEF DO U X LFEH % REE L
oo ETUUTNMTTO-S0 FRENRELTDHA4E— v r & 2000 FELIEOE ST ELHA L
EDM (Electric Dance Music) @ U XA X2 — 2 HEL (M1, ¥2), CMOBGM & LTEL S
N LTV D EEIEED, TUREFTEIZFRI T & L (BPM = 128, key = E major) FIROHITEIX
GarageBand O Live Loops #$RE & 7o, fERIT R v 7 ZRATFZEHEN KD 710% L7200 | B
b HOOFREZRSLEHEN S E HDT-,

X 1. X 2.
Rock DV X & (5%e8% %) EDM ® VU X (KT L%4%H)

& HoFx ) IS i

&

WIZ, BROES LTIV MEEZEE LT8G %2 CM OB E L CHE L. 80 F{LLH]
DEEHITZ U R&B & 2000 ERNS EHOE v 7Ry U XD EL LN FOHEEFNTE D D E ik
WEET, ZHLLE—OTFT U REFME, LIS 2 BELTT URITEDICHRE LT
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(BPM =80,key=Dminor), = DfER, Y45 13 ARZFNEFNOFIREZED, FRAMEDR Y 137
SR oTlz, ZD 200K AT NnHIE Z RN FERROERY X L% Gfde & E I35
2RI, BRITV T TN XA L ORE xS ES B B EENRHE L Bbibd,

3. TiR—h a4 FOEEBRFA~OTRENYE] BARKE (BRPFRXE)

A—AmA4 K (VOCALOID) &L, v~ 2335 L7 iE & BT ds K OV It F P i O #e Bk
ThD (RIFF - KF2008), 2=V —NAaT T ¢ XHFSCEH/REANNTDH L TN EHKT
YUITELN, EREOBFOEE E I LB AR 2 - BT 5 2 & THRESGR I
% (RIFF - KT 2008, #lFF2012), 2007 FiZHEInz (FIEI 7] Oy MEEUENTIZ, A—
aA ROEFEE A A R—H M2 THED TR 2Bl V1 M5 S, BETIE
THANWEY — L D—2E LTRBL TS, ZOLICZUZ—FT AL AL FORETIENY &
REDL—F., Y= /TIH2017F LY | HEEZFREERICRE L TR—TnA REER &
JYV—=2ALTHEY, REOFKTERO ICT Bb & LTEA - [EHIN TS, 2020 FI2HE
iz [R—J a4 REEM I foriPad) 1X, BAGE 1T T/ < FFETOIKMEIZ bt Lz, AL,
R—AmA RICEGBEORE IO D Z &0, FRET ThEGELE. FCREFEOBLRICE
WTED X IR THNDIMNITONTHE X TR,

3.
Take Me Home, Country Roads A = T 4K

M= aA ROAAT T ¢ 213 EIER], s EmaRTE7 / n—neRoTERD,
EURAY R AT) « BERFRE L 72> T D (RIFF 2012), — AU 58 (2% L C, B OMIKIZT T2
SVHEFETDHA I 7RO BN ERR TR TNDDITENR, 2o Z EZ2FH LT,
FEEORE OREABIET 520N TE 5, BlxiX, <o b ogE & Zhic HAGER]
ERTELDOTIE, AT DY XLPRESTNDZ ENRH D, ffilE LT, “Take Me Home, Country
Roads” (712 U — -+« m— F]) OXRFER - BAFERENENEZR—A A RODAa7xT 4 4 |
WA LH L THRD &, EORBOIEMPREICAETH D, AARFERLY bEOR SN
{722 TWND DI, HEEHKFICHIT DEEEFEDOH T D, £o. BABRTIIT V727 MNE
DHELS 700 HOR SMHERIE) 1272 5 TWDD, ZIUTXHARGENE— T ZEFBHEM - T52 &
LDV BRED EBZZOLND, —JF, FEEITR T 72y N CTEHEZBEMEIM L THEETHD
TeD WARFERRH LT WEEDT 72 &2 ROIZHE L, TN OFEITH B E SN D,
ZOZEDRFEFDIIZ > THEMOEI L LTRBENTWALEFE A2 D, A—huA NEffiz
I, ERERTOT L, ZOR ) RIEFEE AAGEORBEOENEAH TR THMTE S 9 2, EE
WCHEELEDOE D 222k, BECHWTHERTL2Z L6 TE D,

4. TEEREZFALE-EERFOFEE LG TRALDO-HDER] BEARER (FREXP)

PES DI IABA~DRRINER L 0 2 R #BE B T TV, ZHE T Higuchi
(2018), #EF (2012) R LI > TEOHEMERHL SN TS, L LEROMHERIZL 2
Vxo—a VINRERZLZRONRHLTHY, Ml (2001) 13EH & L COMEOERMES 3134
ENTWARWILR AR L. 3503 Authentic 2 SFEHEM & L ClFEOHEMIZH L2 L, &
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HICEREEM & L CENU  EOBRE BT DR Z MO TV D, EHIFL WD, TOHEME
WCOWTARTIL, HERNSHEEME L TRELED FIaEaRr L, hOoREENBET> T
WD DT —H _—= 22U HONWTIRRE Z & 295,

FEEB O AT OFER, 2019 FLAFT O X IR TR AR IR ANBRIZE, 417> bE
EKOHLONELL T U N7y MEBIZRET L ORDRNT Enghoiz, B (2002) mB5EHF A~
DEBIIF HMEDLZ E+a DEZERMLETHD | LB TND LT, BEREIL THITHT)
ZLEICEORTUADRWHEM LRV EDLDOTIRRWINEE T, T T, 2020 FEED A T A
VIR¥ETIE, 1) TU Ny ME A7 ZEHROICED AN NS T WER T A0 IS, 2)
FLOFFM 23T THEIZX L TR T 5, 2 ERAITITRREEZ b > THX A7 IZHATH b ol
LL, NIOBBRTI/NV—FZ DR ERL EVIEGE EL, BE 0T EE2R DI
SANETELEDL)»oT, UERBEZEOINE TITo CELEERH L MESTH D,

WIZ, FERDY Authentic R EREHEM & L CRE LSS HAMEE & 25, FERDBPWVNIHZR D L
7V x—yva R OICEDLT, TOMEEED HILD D, Dk > MM, Li & Sun (2011)
O [FEFEEX, KOVEAICEAT BV ADRWRBIZ LS EDRKBENTHSD] L) EEE
WZhHEEZLND, MRICHIEY IRx &P TE I EE A X L LR, oi@,_
EOIREHER A FITRERZE L TES, IRZZERNEROEM & L ToRE LS SHE
RN EE X T,

BARMIZIE, UL O HGERMA N 2 OF A BRFEZ B IIER S VT2 T A U I O/NFEAE 1~6 4
AT OHEFES Y —X (Hirsch 2014) OF D 146 D Z L b SREHAEHASEL L, SO
OGR4 b Lyrics.com 2> 5 G 2 fliH L CTHEN, Hilho BPM, Bk - 7 r—7T 41
T RXR—=2AEERR LT, ZHICER Y EORBAMIOHTHEDIN TS D0, Hbf L L CHEIE
RERTHLINE I DEHEETE D, £ L THEMADELIFZ X D HEETIERl, NF=T 4
—EINIREH A RAICIRBE L, RIS ENTE D, 5L, TAVDO/NFENRESRZ L
b ERHGE, AR ZZRSZ L T ERBOILENAREL 2D, LEOERMNS, 29 Lz
T 7 a—FIZ L 0RO & L COMMEE — Fmbah,it%”%%%iﬂé%®&%xé

5. THRIBTIEBAFEIT EZ2HFTILELEFTAT4TELTD YouTube EHS5F 4 FIAI

EME— (REXF)

BRI O RS OFGEFEF L, MW EF 2R TS, ELWEEICHET L
ORI NS D EAEHTH D, Bt - I L - BEE (2015) <0, B - HE - EZE (2017) 72
&@ﬁ&ﬁf%%%bta %%%LLT HEHFIE., 1DO1 ODOHEORETL &, 5%@

FEAENEB SN T ¥ 7 ORBFITHFET LR DB DL L 0D 2N nho TE T, KRITH
2%% . EROBREIGEO L T A - T uy IS L, (BK) B BREoEEh T4 Y 7 b

WZH LW TV EEE AT HHY #1A4 [Nipponglish 7= | ZhadT,

WERDOFEFEN 7 A TIIR BN TV DB, FHGED RIZHI0 Y THLFEY O & 1T 555k
THLON, BB LI 2 A ETIEILY = DL DITTF ¥ 7 B OB R FEBUIL ST,
POFHOEFFHPIRIZINE > THRETE DL X EZ I FTOLEEEG Lz, D, 3 2Dk
L— RA7 EZ 2 b o3KE, TR EHHNE) TR o) G0V EEIT 5 LRETo 7,

EDIE, ZOHLWAFLEZFRH LT, 5GED 7 47 HEER (50 2020) 217-7-, %
OFER, FHEEA M358, 2.0 XL« A LA, 3.RELD . 470080, SHMRE . 6.F1%HM o
26, 13, KB DS OT X TOIEE T, KRAEFEHOAEKE p<0.05 &H 50T p<0.01 L~L
C Nipponglish Ver. D Al s 238 % Ver. L W AEIZm E L7,
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Nipponglish.com TIZ LW 7477 Y 7 ~ O THGEHEE O E Y A hhl~K5 D3> THEY

RETOYGEROHEADE, FAEOEBEICH ST E BN T 5 L CTEFIRY —LTh D EF
ZBe LU, ATATTEFTERFOEFLZMELNE ) E— MLV y F—A VT OBRNR
HIFFCE 9, VA=V TREIIDOMEICHENEN->T-, £ 2T, #F % —HLpH D Nipponglish version
DS EAT O A P, FHE A E 220D RN A ICHEROHEN TE LAY Y
TVENE 2 {ERK L YouTube b CABIY DAz a0 72, ZORER, BUET v > FVBERAER 2 T7
NH, VERE L 7B 100 ALLE, Zodicid 100 TEAEZ# A, maHliss 2.1 74z 2 %0
(Dynamite/BTS) & HT< 5L 512772, F&L T, YouTube % & 71 F- By O — R ARHEE L F
¥ URNWBEENODT 4 — RNy ZIZONTHEE L7y,

B35 30

Higuchi, A. (2018). Second Language Vocabulary Learning: Whether Western Music is
Effective for Incidental Vocabulary Learning. Studies in language and culture (27), 1-22.

Hirsch, E. H. D. (2014). What Your First Grader Needs to Know (Revised and Updated):
Fundamentals of a Good First-Grade Education. (The Core Knowledge Series) (Revised
ed.). Bantam.

fAILRZ (2001). [REEHEICB T 5 5B OIEH — EREEUL My 7 2flAiGbE T
WA [R > 7 A CESRAEIGE] ORISR, JRE U+ KA. 36, 9-20.

FFFAHAL - K FHEAN (2008). [#FH AR S A7 & VOCALOID-BUIR & 3R [ SR 20t
HEREHREY (MUS)J 12, 51-56.

FFFFHAL (2012). THFGRLOMEE BUE Ak : (ER 21 BFEAROTZOIZIT) [ERCE (IF#
ErraEE) | 53(5), 472-476.

Li, H. and Sun, T. (2011). 100 Vivid Chinese Expressions. Peking University Press: Beijing.

W E (2012). [HGE Y A= 7128 DA S B ORMGE GBS FEMA FFORT
AarBl LO) . [VAT 1 7 VEEED 7(2), 265-275.

HHOE A - Gt — (2020). [RGERZEICB T O2HEEMAEZHE B L LTORREA Y ¥
N . B—EAFZEe. LET BB SO sE oM R <.

HEOE A (2017). 38 O AT COHFEIMORT — ¥ 2 7 ORGE & Skt ) [HEE
BB AT A T FERBHERE 139 EIRKEMIE RS R EH ] 28-29.

Nakata, H. & Shockey, L. (2011). The effect of singing on improving syllabic pronunciation —
Vowel epenthesis in Japanese. The 17th International Congress of Phonetic Sciences.
1442-1445.

HIFHIT (2002). [9555 Y 2= 75a) it

Gt ge— « Jf bEis - REHED (2015). T FRE S 2RI Lo SGE R TRV AT AT LD RERE
EEBEARMY 7 &R Ui [SMEREEE A 7 « 754 LET 5 55 [HREFFE RS
FEREM] 128-129.

Giftse— - b - EERA Q017). [355EHN 7 A4 & LRICHMA DA Z IF v AT LOBR%)

IOMEREZE A7 « 752 LET BERCCENES 139 MINFJER 2 FE L UM 42-43.

Gifit 9 — « 3 L& - EERA (2020). [59G55 0 74 AH 2 57 - L EOUE & HEHEIC XD

FE W EOMFE] [MEREHE A7 « 7% LET BIARCGHAAE] (4), 21-37.
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INPEROFER - LEFEFEV—L VRIS
DDL XY —/VOB3% LB ¥EERE

Vi AfEF (TEERT)
M AT (TIERFEE FE MR 58D
e BE (TRERFET FEM R/
P e— (TRERZLECH FHEME /)
Tk IEFE (B AKRE RFAER S %2R
R—r RNY — (THEKRP)
Wi T (FERT)
B BT (FERF)
A HERE (TERT)

*—U—F: F—4BEBHMEE, DDL, FA - L

#

1. IIC»IC

2019 AR, /MFERICEIT D 1AL ARk E @l KA E®BER Y NV — 27 O%jii%
WU D GIGA A7 —MEAR 22— h L=, SHIE, 5 ERT CIER, ~— REE
PEH L TWS PERE -T2, &2 AN, B o S A L R RYSE O YRR A2 2
FHE AT L X4, 2020 FEE RS T965%DHEIBIKRT I Al BEMEOMLNTETT 5
RiABZTH D COHBHEE, 2021455 A), AL U RYw AL, AUl » T ICT 5t
B IEHT DY — L ORR L ZOREEBRORETH Y, GIGA A7 — O L 72 5
B3ODWMYMADOTD V7 FOFEE LHETDHHDTH D,

2. DDL & SCoRE

DDL (data-driven learning, 7 — & BR#ENRIS2E ; Johns, 1991) &id, EHOMK Y — L%
flio T, TI—"ZANLFHECMRCEHEBZHRR L, FEEEBY P E=F BN BRERS
ROBEIXEBEL, 2o T OHANZHELL TRMIIZFESHIETH D, FEHENE
RHNZSFEO A ZF AT 5728, DDL CHEATENRFITLEIZE DT, A X0
#EH (Boulton & Cobb., 2017) 7vB b, 2 SHEBEICH N THL EEZ BN 5, DDL A
NREFHET DI, FEHEDOL VI E ST — RARKELEDN, EEO LA, 78
FITHE L2 BE B O a2 — "2 A2 LTW% (Timmis, 2015), DDL (23175 2 9 L7z
MEAEZITTC, BARTHE, BADOU AT 4 TNV LV OREAEEER%RE LT DDL X
P27 — L SCoRE (https://www.score-corpus.org/) 73/AB & 4172 (Chujo etal., 2015), SCoRE
L, BERRBERARLEZOREREED T — "X %> T, DDL IZ L B
BWTED, MEEEANT D aya—F o ARBOMIZ, 15755 TZEERE] 0 iEAN
=, TKAR) TEW) o b ey ZHICHRETDHZLHTED, £72, SCoRE D3I
ZFAH L CEGEMEMEOER, MM, BAabT&5, I6Ig, HEFERAFICX L TARA
VB EHRERERR b H Y, ZEFEICHIEL TV D,

-54 -



3. DDL XY —1L1DORFEDOFIE
HERMOBEYI R LD a— 32 L
Y — VB ARELTWD 2, DDL IEY]
& PEHE LV TOIEREFINIERIC
PR 53U T 5 (Crosthwaite, 2020) , ANAF%E
TiX, AARDYE - FEZE T DDL 234 H
TE 5 L9, HRAMIZEF DD, N
A= 1 DDL 4% — /L eDDL (https:/e.ddI-
study.org/) &, - &M O DDL &Y —
sV hDDL (https://h.ddl-study.org/) ZBi%E L
Too WH ORI, AP - kLD
BHRGERBI DK D ME O3 — /SR &l
HALTWE R, 2—¥F—7 1L RN —7ea
—NARBEY 7 FHPHEINTNDHIRTH
%o, BAFE DL SCoORE (272 B -7, K1

X 1.

60

DDL XY — oK Fut &

RS TORTEENE
HETHFRF
E R 7 - ¢ -

BAEMRET =
BERAXRERHI—ZR

- =EH
BAGEXRT
BERXEERHII—/R

BREY—) eee

eDDL
INFERDDLZEY A b

r

h bpL
| - EEADDLEEY A b

W2, 200X EY — VOB TR &R LIz, UTFICEOFFEMERRD,

3.1 BARBEXGRME/ZEH, B - BAERAOEFERG =2 — /X2 DIER
XD, EWNAOEERCHR ESCHM O AM - WL XL DOIELENELT [V

— A a—/RA | (2,400 FFE) ZRESE L=, WRIZ,

V—RAa—NRRAEHRLT, {5 -

HHEDOTNEND LVCH LSRG %, F AR NSRRI & SR 0 ) L

T 1 XTHOER LT, BRI,

FEREOLVVVICEET DR L E, FEEOLE
B HENE, ESOBEVETEOSICHE L, £, &EERICITEOAARE

REAM LI, TLTC, MELETFT—AEAXR—ATHD THla— 2] #H ML LTHET
5 HdEy— v ZBB LT, MAE2EHLET, FHLEA2T 57290 DDL XY — /L &

L CAB L7,

3.2 /NEAF DDL XY —/L eDDL
eDDL T, B#EiE, & 2.
EEESOTCEZADH L DI

(WA TCE2HL9ICRbH2 L] VA NOHEE

52 L], Wb CAN-

DO DR LD Y A R in ii
RV EBINTX B, n
O, ¥—AHhR— K& ®
bPichFETEs (K2), g
BlzIX, BCRNETHE e
TICHSBRERZ L &M

FIB AT WERZ, U R B 2

mo [T&E528] ORZ .

Y7V w45, Thid

SOEIEE O TBYEE can) S HESWTWT, can 2 & e WANEEICHN D, F72, MR

DERI,
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%92 lEmofEE], §iE
3 WEX - BRI T3

X 3.
eDDL D f# 58 SR % iE O [ 1

FE¥E ), Wi ElcER+T5 5
REXLDOK] THRESMEZK
HZERTED (K3), Hlzx

© —XiEsES

Koo Len
OB
«F>

COSBTE
hLezu Le ¥k GT
<ok

£, EEIE, ThizL) T |l e

21 -0l xr - b o
et TEs BED - ZEDUE

@J, if:, %E;iﬁf@ rbf:b r_nr;m;ra

fC‘BJ r&)iﬁf:f:%J rﬁ’i’b m;gmr’ns

HeeFNH] WXTF=vIZEA ‘N~

TRV 2z RS &
MTE D, BBHRIL, BE
FEAZ O YZE W T L EZ W% KWIC (keyword in context) Rna T 25 Z &N TX
5o Flo, MEFOLBE, HDWVITEBRICEHNDFHELZT VT 7Ny MEIZY — L TR
ZEMNTE D,

3.3 % - 54 DDL X#EY —/ hDDL
hDDL Ti&, am FOHFES [g 4.

hDDL D5 T J have O i 28 & 5 o0 1Hi

wantto D 7 L —XE AL
THEIZmZET 551k (2>
a—F U RRER) L, [T
B MEEE] %O EE A
DA TRET 5 1E CUE
HABRR) RNdd, M40
[aya—F 2K T
X, EORY 7 AT, #EXD
S (EXITHEENDFER)
ZHELRZL, WmmkicEr
LWl oss 330, 5%, L

b [1 s 3 3 @ 1 asurze

10 XHELRELIEDVTDHILNTE D, £72, am ZMKEL L THRRT 2561, (i
T T@ie) THRKDE] %, GEEA K-> THRTE %, KIS, BUEHEEBFE]

TIE, BEZ 17TEEOSEHEE NS EE LEWIHEEB 2RATEE T 5, #1213,
NREF] 2BREF T RE— Ry 7 22h 5 [HAISEE ] [RHEBEE] [was,
were] DHFNHHHEZKVIAATRIL LB TE S, hDDL b eDDL & [AHEIZ, KWIC &
~EY—RIBTED,

34 DDLAXT 4

LL @ eDDL, hDDL, SCoRE %, [DDL A% 7 ¢ ] (https://www.ddl-study.org/) & LT
1 OO A NMZEHL, INFEENDRFEAE CTOFERE - SUEFE 2 R HE#E X 87,
BTOY =X, BEC, BEAETHHTE S, MEMBROEE, =2 ¥—LTHHIZ
fFRHTE 2, BEREORETIE, BEREMELTPLETLFEDOE LD L LT, DDL THX
OREECOEMANCEREZ M S5 2 N TE 5, HORBIFHORIZIX, EE2AH
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DO Z DR LERLEY, BEEMRALEZY, #EDX 5|2 DDL XY — 1V ZHH T
x5, LT, 2020 42/ 6 4E4E7)Y eDDL %, W22 1 44228 hDDL % > CTHFEDH

Al ZERIE LN BRI A LT, S0 — D a Xy NEf#IT 5,

N6 A

ce-DDL %, ETHADRTL, 00T WA hEERWEST, L<IiT, TAEMNEIT
THEC AAREEDOMF N DN T WD DN RN T2 TT,

WO DRELITOLDN o THEIG HEEZMIT 5O TRWREBNE LT,
ZLTHETHLME T e-DDL TN TXHDOTE THHERE s EBNE LT,
HaE 1 AR

s O R FISCNH T BT, L CHEAHEERZR LN L HELDE E D ITO
TEEDHZENRTEE L,

T I GNVRT NSO THOME LR THATIZNWTT, DATLAICEEZEEDH
NTOPNRT L Kol TT,

5. VURTD T NTRBITDHERESE

KR VRY Y LTIE, EFO DDL Y — /L OMEIZESE, RO S HORKREZIT I,

% L TfIZ, DDL O KIZmT =45 % OEZ R ~5,

¥R a—"2OHEAMICET 2T 5, SMEFEFEICK T 2 HmPEREZ R~ 5,
Fio, NFEEM, b @ER, REEAZTNEND DDL 8 LB —VEHBNT 5,

%7 2 eDDL & hDDL 23ME#T 2 [ HAGEX T EHEHEGEHAM 2 — 2] O A X,
PR LAV OWTONT LSRR 2 HE L, EFEEM & Lo A2 RET 5,

R 3 NF 6 AN eDDL o 7o FEOMIR L, NP OFEFEORZEIZBWNT, U
EORSEE5IE T HE, £/, DDL B5l & HT/NEEDK DX T OV THET 5,

J7 4 hDDL Z{EH L7 2 FAEDOREFEOMR L, HETO-FFHEFETO
Rl ESER g Bl i St S A

RS EK3FEAED hDDL Zffi o 72 JEGEFE O FH L R, £, mEEOKDE O
FHWET D,

51 SCER

Boulton, A., & Cobb, T. (2017). Corpus use in language learning: A meta-analysis. Language
Learning, 67(2), 348-393.

Chujo, K., Oghigian, K., & Akasegawa, S. (2015). A corpus and grammatical browsing system for
remedial EFL learners. In Lenko-Szymanska, A., & Boulton, A. (Eds.), Multiple Affordances of
Language Corpora for Data-driven Learning (109-128). John Benjamins Publishing Company.

Crosthwaite, P. (2020). Data-Driven Learning for the Next Generation: Corpora and DDL for
Pre-tertiary Learners. New York: Routledge.

Johns, T. (1991). Should you be persuaded: Two examples of data-driven learning. In T. Johns
& P. King (Eds.), Classroom Concordancing. English Language Research Journal, 4, 1-16.

Timmis, 1. (2015). Corpus Linguistics for ELT-Research and Practice, Routledge.

BIEE
ABFZE1E, 16H03441 FEARHFZE (B), 20HO01277 FAEMF5E (B) OXEAZ T Tirbhiz,
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HAFEZRE LT 5P REDRFEHEN DORERE:

Step—Up English Project

ZiH BRI (BB
TH B+ (B BEEFRFREIREE)
BrEs EE (PR
R Bk (EERT)
R (BEERT)
BTER K (PR

F—U— Rt a— R, A—F% T X RY, $iERE, Computer—Based Speaking Test

1. uyzs FOME

AK7ayxr7 M, BAREZEGEE T2HGEFEHEFEOIEGEEGONMERICRB T 2N T —4
ZINEL, FEHEI—RAZMEL, FEHEPREOENENZ ED X 5 IZHITDTF TN DM
LWV T, HEEREEZTLICRET 20O TH D,

PGB DA 72 R F DB O 1 AR D, FEER 72555 - SUEE —l 0 O
DANE AT CORFEFRELRBI, AC—F L T HRAI LS54T 4V T X AT Ol FT,
PREOPEMT — X & 3AEMRET CINET D, ZHICLD, FEITEND SEETOFELSELE
X SEOW T ORKINT —% 3y be, 3EMEZE U THLNIMENT —4% 11y hOEH
FHa—RRAEWETH LN TED,

EBIT, 29 LEARWERT — 2265 EMeE LT, EfEY A X7 A N & HEGEIMERREE A &
—X T A NEHDOYTEMT S Z LT, FEEFEOYMERIZI I 2 REEEMNEE ) OS5 O
TOOHMET — Sty NG DHZ ENRTEX D,

T LT RET — 2 &4 LT, FREOEHRES) O E A FITHGEE 2 02, JEE AT RE M B,
M E OBM S, WMGICEN SN SEHEM E WO BLEN O 2 ED TV,

2. FBEHEI—N"ZAMROER
PREFHENEWNEZD, BELEY LIERT —Z 25t EMICOT T 578 F o — R A%
(Learner Corpus Research: LCR) (X 1990 X TAMNBIaE ~7223, HES TIX, F _SiED¥EE
TR AZRRET DRI ENT S, FHEa— "ZAPMEHEND L9127k o7c, BARENTIT,
1281 ANASDFEEAE XL = L7 NICT JLE =—/ SR8 2004 4EIC/ABI S =28, [R5 5 2 ks
ICIBER L TWARW=0, NS E DAL —F v T HOFEZT Db DEBEST H LN TERL,
F721 HFAOTELEOREELZINE U JEFLL 22— 826 ZOHME (K 67 H3E) 1TIEFITRE W
D3, MEWTR e T — 2 TIER, ZHE THIEA D & ORERR A BILET 5 72 DITHtEi T — % ©
VBEMENIB X HALVCTE D, Z ORI R AR M & 95 1 &2 B e T 5720, BUIR TR
T — X T %, LOCSE 1L 34z »> THE 8 BT — X WEEIT - - HEtW) =2 — /X2
ThoHD, WESNTVDLDIIEREDFELEETHY, FIFHE, WEETH OV IZk
FHAE—=F TS DORZELMR T DT DB TER,
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3. EEHRES L RFEREEE

B _ESEOMERELRAT AHEG CTH DB A e (Processability Theory) Ti,
TERBICE, SUEHICBWTERBLBICY —X U 7 AE Y RDIFEES~DT 7 B AAE— R LK
DO LIS FEFHIREIIRIC X 2 BRI ZBRENH D EE 2o TW5b, ZOHEIE, 5530k
EEDAPER fERH OB EZ S > T FEE) ERARTE WIS EZE > TW5, Pienemann and
Kessler (2011) TiE, WD X I 72 6 BREDRELIRNEL TS : (1) BTV 71X, 2) 73V
JUER (JEAFENE SV0), (3) AR (BeRISCizisiT 2 Bh@ihGi do %), (4) @hiafjiues (Gefi
ST 2 BshEal ok 5 be OFENARAE]), (5) SCALHER (wh BERISCIZ I8 1T 2 BhEhE OFENAEAE]) ,
(6) fEmEILEE (MBEEERIS0) . MPRATHREMERLGMIE, HARDOKFAE  (Sakai, 2008) CHFA
(Eguchi & Sugiura, 2015) DHFEFEFHOMEFRETHEH ATREMENETES LTV S A, CEFR
Al LoV DO HUEAE T HEE 5 BRI ET D L HIESND —HC, 3 6 B L HIE SN AN AR
FEMT —# TG LI W, FREDOREEFRELZBIET 2121E, DSS X° IPSyn 72 & OfiiE
FEIEFRE ORI, ] B OFAEFERZ OB N LI/ D,

4. a—NRORE LT —FNHE

SRR EZRONTZRERE TTE 2707 SANETE D X HIC 2020 412 T A 2 2 [
1Tolc. AR L [FERICA R RFHEFHMET TR (EB 1 FF804) OWMEET, :5%
I~3HFEAEFTRPFELERNRLE L, IRET—X L L TOREEZELNZDOITK 939 TH -7,

FELSET — XX, FHEOEIBEDAY —F L T XA %, avCa—4—Tal T LEf
STEBLETTHLIIC LT, BEEXSET—XIL, RIENTHLHHIZEE L, PHHAED
1 [BIHTIE, SOIZEFETA X7 A b GLRTR B SEERTE OFEFEY A X7 X FO—H % F]
M) Zarba—2— ETHETELLOICLEM L,

%1 BHOPREOEM & Z UMD 7 — MREMARICEK S X, KRETIE, Ar—%
VITBATIFE2MERL, BEIARXTANETAT AT EATE, FRER LT, GE
YA XT A NMIFHNS, T4 T 4 > 7 2 A7 3B MNCERT 5510 & Lz, £ O3 A,
2021 43 A O 2 P TIL, AC—F T L ITAT 4 THRT DHEATSTZ,

F7, FEERMEA Y =% VT A RE LT, FRAEERNRICHEBTE 5T A MERFTL,
TOEFL Primary Speaking Test Zi®jE L, AFHA & FIHFET 2021 41 AIZE L, MER 28
MZBRTEDL Z L ZMER LI, RHED SFER AT A FEZFE1RTOREICZRLTHDL I,

FEHENZT—21%, G LEELEX S D CHILDES @ CHAT 7 4 —~ v MIHESEEE L a—
NRAET D, ELSET—ZOHE, VKL, SVEL, 74—7—, R—XR2 OV HF
D3EE LAY, CHILDES O~ = o 7 VICHEW, (E¥H~=a 7 VE{EKL, NFov AT IFA4 7, F=
w7, BF v EWHEEEITY, a— AT —2{E1TH,

FHLEET —ZITHOWTIE, ETS @ Criterion IZ& END/INEK 4 AL~V DT v A R
ZERL, 9474 7B E LTCHEM LTz, PEHT —# % Criterion (22T T &1T 9,

5. ABV—FUTH X7 DORFE

WA D BEEEPE I RE ) DR EE A MR BIZZ T~ D 7o ITI, #EE ECRE M &M A OEE O ¥
AT BB D, JFEFEAE —F 72 27 OBRZEIZIANT T, 2020 4 7 HIZ, Z# A7 OFEHEN,
FENOEN &, MEENEMES PTIZHEDWKEEDRZEEERE, MLU), FEEEDOZERMEDMH A % i
RTDLTOOTHELZFEM L, ZOMREEE X, KHETHERTZ 6 BlHOX A7 BFRICE
FL, 202143 HIZ, %2 BEPHREx I L7,
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BRI PP T, 5 1I~3 4 223 4410, JoRYE 2 kT RERBR O 5 O E R L2
R (30 ORI L 15 OB AN O ) 7 E2GET X A7) 51108, 77 « 7#E (B
Sy DORBREZONT 1 DB TREY) 2E2FEL7Z, DB 1840 (FFE6H) OF 7Y
VITT =B LTSRER, S FEOREE - B2 0 FEE - PT I K D FEEE DR EERE, MLU I,
B NS 3 ~EZEN ERDICONTEIML TV, Faikkix, T 20h2RH 3 L H0e0
LT, FT0, HEEORKEBEL LTPTICEASWESIE2T 5701213, S 5I2%< 0%k
SEM XA PEH T DX A7 NLETHD L Sz,

D=, FROL - B E BICERRRESEDOER ZFT T4 A7y LT, O 4
av BT, @ €/ ue—7, @ WU EEMAES 12 BEKR L (F_TEETRREIL 1 2D,
D2 O~@DF AV 2%, 2P HEHAE LTEMLE, flxiX, @i TA~—1F7
+EFMAT 5 EDOFIREARLRBFITONTHEETIRRDS ] EWHE// rn—rR, @i, HF
FIZHDPMEATWDLEBIZOWTHB Lk, EFEICRST28 ) TEADITE HRFEE
DZEZDONTTELRETF S SAVEMT S LI EEREZ® Y NMZLIEF AT ThH D,

EFO~@0% 12 % 2 BT SMAGOE T, TX DT HGESCHIEEN LR 6 DDHX A
7Yy NEERT D701, BIOHE I~3 AR 19 A&, TXTOMEEZRITLEZ, £
DHHTHERICES X, 650y FEAIRET D,

6. AV—FUFHZRIZHAPCT Y D3

AC—FX U T BRI BFGT HeODPCT 7Y EART 07 N CTMAICEY L, M HBR%
DAY v ME, BREOM, ¥ A7 OBRSCT VA U EMEICbl-> THETES 2L TH D,
A7V xy F Tk Windows ETEIEL, HFFCEHBEZLBNES IR DT RT T IV T 56
HSP (Hot Soup Processor) ZHWTT VU #BH3 L7,

TVl NOARREILIFICOIEVE6ME (6Fy N DAV —F U FF —XIEE EE
5o HKy bTIE, ZAZERIZEETH DN, 4 72 MORIBEIR RS, 77U TiX, Wi
T—H e BFFRT—H TXANT—HRE, Ky NCRRLa VT UVEGENT T AL
LTHEE, 77ANLVDELBADOATR U ATy hOT 7V EZFETTEHIIICL
7mo T2, OMEMERAO BIRET— ] 280 T, BEHRENAL—XIITAD L oI L,

TETIIINR~A 7 2 L CT — X WEEZT DD, A 7 AROREGDIE), B ARk
EOFNTTNHEIVESD, KTV T, ZA7BWBENIZBRENH - K - KL EFRKIEL,
M3 F - BAETEX L2 L2WRT L1 LT

Part 1
4a<wigE (1fEA)
BERTLELDALLLR h—Y—fhmB &3
[CEEBETELTESL,
i HECET o Y s -
15810 GORE o —
| eorvss
N 0 EETET
R (Em) momm-10  Tspml—copm >
X 1.

A —F T H AT DM H
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BPEPEICEI L TIE, ZAZEITHODORRFRETHH L E2EEL, F—FR— bz~
ABEOBTEZBRTE DL IICL, UFEPRF b K& FREE, 2, MBEORFRIE, X
FTORRICMZ, THCHl T2 91CL, EREZMBRICHMETELLIITLT,

7. 1 ETERESROBE
55 1 (8] PR CUNEE L7- 7, 146 FEEE 39, 109 FEORE L SHET — 4, 2,908 3L 16, 763 FHOE X
ST =4, TNENOFEFERER, RUOFERYA X7 X FOFERITERL « 2080 ThHD,

1
FHLIEPHAECTHNELFE LEET —# L BEESET -2 Ol
FELEE (747 — - FVELERL) HEXFE
K5 FEEE FEEL MLU *5E FEEL MLU
1 A 79 2,278 11,059 4.9 78 809 3, 844 4.8
2 A 73 2,536 13,811 5.4 73 976 5,674 5.8
3 A 69 2,332 14,239 6. 1 71 1,123 7, 245 6.5
#*2
51 BT RAE CTITo 72fBE Y A X7 A N ORERMEE (EfE%)
o2 SD SN /)N
1 A4 71.2 13.7 100 45
2 A 82.8 7.5 100 65
3 A 91.3 4.8 100 77.5

XY, FENRENRDICONTAE—=F T « T4 T 4 0 7 HITPEHGER R OV 3R
DML, FEEYA AT ARNRAaT7T O ERNHERETE -,

T2, EEOKFEAEICHTOIERT v r— e, ZAT OB ER DL
M7 r—baER Lz, 77— bbb, AEO¥EEITIFHE CRELENIEE DRI
DIGEZFZOIAROTE Y, FEN TR DI ONTEEBBFERNFE > TWDH Z ERH LN
ST, 1L EOYGEB ~OMERR Z FF AT RLTT A TH T2, 2RI 1 FAICE -
TAE—X U T H AT TG ENE L, FEPLERDICONTH L) EXWEEEIZ/2->T0D
DXL, FEFEYA AT A MIREIIZES EME, 3SFAITITRIFRN R H Tz,

B 3CHR
Abe, M., & Kondo, Y. (2019). Constructing a longitudinal learner corpus to track L2 spoken English.
Journal of Modern Languages, 29, 23—44.

Eguchi, A., & Sugiura, M. (2015). Applicability of processability theory to Japanese adolescent EFL
learners: A case study of early L2 syntactic and morphological development. System, 52, 115-126.
Pienemann, M., & Kessler, J. U. (Eds.). (2011). Studying processability theory: An introductory textbook .

John Benjamins Publishing.
Sakai, H. (2008). An analysis of Japanese university students' oral performance in English using

processability theory. System, 36, 534—549.
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7Y Ny MIEE LEEBEORFEST
—AFH L FRETRIT D
Information Gap Activity D EE%2E L T—

ml T (MEEF TR
ek HET (BIFERY)
B OB Ot/ )
FARE A CREREE RF)
Hrr = CRIRHNZRS)
ROEETF BEEFHERT)

F—U—=F:TU Ny b, FEElEGH, 174 A—vary XxvT (T7T74E7 1),
AVET 7y ay, SiblhD)

1. [ZC®IT

2020 FFFE L D, INFRRICI WD TOMERED R PR CHEEME L, TERTOSMNEREG B3R B P TG
CT-NBICEZ T, 34FETHRbOID Z L & o7-, LET B E TREISEGEHB IS <
%, FFEAST2019FE LY UNEROINEFEFEME T vy =7 ) 2305 BIFC, ZiRa7%
SMEREFRE AR, MR e R R A D T E T,

SMEFEDFFEDOE AP H T 5/ NERICBWTIE, TRETHEEDOA 7y O BEEMEN
BfEShT&iz, —FHT, FHEOKENEATY THiT 28, [ELZE #EDOTU RS> b
HREICHRENH D Z L biEms i TnDd, ZNbDEREZT, Zo7ad=s hTiEA 7y
NeT o N7y FOBMREIZEBR L, FRZT7 U b7y NOREIRICE S ZH T T2 LS
b L, eyl RREKRTRENZDZY, T —2 A M= T ETotk, EOT
—RF RO A L R—T3 I —F 2N T, HIRA2ED TS,

SEIOT AT T LT, RVEY ), TAE—F 7 27 —<ICLTHRVHATHDHE2 7
JNo— T DRFFEO RN & BIRF R CO R 2 PR m (2R, I 4E) & REGm (e, B S®ET 5,
D%, MEFORBRGHINND &, AC—F U THREOHRCR)D D ORBEZ TN D, 71
T & DIEFE R m ATV,

2. WIEOEK
BENT 1L EIC b D ar o T, REREIIIFFICHIRIN TR Y, NERELY
TOREMIEIE, FEATERRISIFENTND, 2D 5 FILTEBRTLH, Nk
B, DABTCONRM ey NAZT RO MAEED D NI B XIZE ST, FTREREREED
FCNETELT—HEEMLIY, IHEHFEZER LTV T5Z 8T, FREE D EE OIREE
AR LB, Bl I/ NVEREE B COMRICI VI Z E N TENTEE L TN D,
AWFFETIE, LTFTD 2 REEO M ET 5,
(D) EBRLDOMIMOEFEE Y B ) ZIEMEL S5 FLTE LT [nformation Gap Activity
IETHLMTHONTEEEZBL TEET D,
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QF AV EMRDO T 0 ATB T HHNERE L FEORGENE L aIa=r—Ta UatlET 5720
DAKNTT V=% L, SiEm&kOLEEN G /-2, FFEER LML, 5% O ERERE
WXL T D,

3. HmpER

AFRERTIE, TH _SHEEECEA Ty NEZIT 27200 Tiddel, BT v N7y M &
PEMT o a5 2, BWABEUIER DERICFEE DSR2 R RRIZH EET T Z & NH
B 9% Swain(1985) @ [7 v N7y MGR] 2z, T4 % 772 a3 A@#]  (Long, 1996)
ZREARLT D, Long (1996) DA &% 57 2a ML TIE, BMARER [ 7 > MM
Krashen(1982, 1985)% L&1Z, [XEEHE & OV Y O TEEZ S| & HTERLSWIL, 7y
&, DHJRES) GBIREVIER), 70 M7y FEMOHITHHSHEORZELIRT OO TH DL | LER
INTWD, DFV, BRZBZITWRN DL, AWV 2175 2&T7 U N7y MaEAIR
SOIBES L, TS K> TOENEE OB B IN LR H L EXH T LN T
&5, INHLOHERAZS LI, AFETIE [FET 2L (RPVIRY) ) ORETH D [HDEY DY)
BT 2 FRICHOWT, R EAN KRB EZH N EXE Y ) EEEHH> 2 & & L,
RV HLY OH T Listening & Speaking @ 2 DDOHFEZ FERICEI D BT Z L I1LTE 2 (Shin &
Crandall,2014) Z &2, input & output IXIFIFFRFICAIE XN D EHEEZZT 5, ARE TITOV H
DIZHIRMED & D nformation Gap Activity | Z W CTIHEDRGEEZBIZE LT,

Information Gap Activity |%, [# A2 TORY B OEERAME ITFF LRI TR L —
=2 9 %] peer-peer-interactions (Pinter, 2007) K> [ % A 7 (X FHFNEN LR DIHEREFD,
HEHNCIR A= HREEEMHELRNEE EVIZIR_S ), AENICHEE SO 28RO LND |
(Pinter,2017) & 25X A7 DEFKEMT-LTC\D, 72, A0 EMAOEEZEEZMHNT 5720
DORFNY — & L TCERAMAL, 567 2 & TRIESEMZR EEH &5 | collaborative dialogue
(Swain, M., & Watanabe, Y. ,2020) & D 5inr 64, FHAEORLD Y Z{EHALT 5 & B 27, RIFEKRT
X, MIFHETHL/NEED TRV ) BEFEOT U N Ty MZED L B H 2 5055
2L T,

4. EBFEOFEEER

FEERAFZEIX, 2021 453 HIZiTo72, BINEE, 4 AICAET 28R 7407 v—7 (B IR 2
&, HTRSAYVE A HIZAFEAEIZRD IFEELR 24 DIN—TD2 I N—TTh 2%,
[nformation Gap Activityl] # H\T, ZhZin4m ShET7Vv—7)E 50 GFEAETLV—T)D
FEEITV, BEEEE LN L-, BLTFIZ, TREND T NA—T DR EE T OFERIZOW
TOMEE TR T D,

4.1 AFHDOFEE

2021 4F 4 A B/NERE 1 AR 2 D NEW O 7R IR 2 4, &R 5 8) &5, 3 FEO
aAIa=f—vay s BATETo, HOIFENLORERIZT, ZE 1 FEMNS 3 4R,
AMEZE & LT 40 BERR O SR EE & SREO SUFIRE A S T TR B A R, ARAFSEO BN,
Information Gap Activity D% A 7 Z #5700 B (5542 L0 £ V) ok T, 4
FEPEH LA N T T Y=, BLOT U Ny ATy FOBMRME, X DICSRER &
RO EZZTHZ LT D,

T 5% —7 > FEiEIE, BEE O “What coloris the ~ (Ei#) 27, “It’s ~(4)”, “Do you have
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a ~7?’,“Yes, 1 do./No, I don’t.” “Let’s havea ~> & L7z,

227 1T, ~7 CRLGEZHE> TEYMOALZBELEHMREOB Vit ElI e 2 & L L,
Z DO, MFEOROTOEYOEE ENIHATEXAILERHDH, O AL B T2 A—
FONT %Y, 7 NERICFE CEMEORY 2afild, @ AB ZThENIERS -8
T, iFEREERD, @ BAWHEFORE LTS, HFLRCATEMEZERY, FUATH N
TR O EER ST D, ¥ AT 2 TIEX A7 1 OFERAFEICNZ, X7 THKRLTEIZH 9
—TREOEM 2, ZZNTW OO TITHI 2 & & LT, # 27 3IFBEVOR S0 BEWNEL )
WZF ¥ LY L2, “Doyouhave~?" 52 TChH, TOHROHED FIROEMEIIZL > TH RS
TR TERDNoT,

A7 1 & 2DFEETIE, comprehension checks, self-repetitions, acknowledgements, utterance
completions, clarification requests, confirmation checks, explicit corrections, (Ibarrola & Hidalgo, 2017) <°
BEEEH DA M T 7T V=R, ELICEEEDHIEVDOAMMEGA SN/ To, ¥ —
Ty NEREOT U Ny MR LT Z LK D HEME (R, 2006) &5 SEEHERIOES
DHRLT, FEENAD LI ERALAE (F5,2020) LEFN—Ta o FRmROLL
LHETH o7z, SHIT, HADMEFELSMNIMONT ORFFEEMNTW oD, MUELEZ 2
LMFEOT T Ty R EBHEOMAND Y NP UL, MNOT T Ty FeA Ty MTE
I DEROIEMALNE Z o7 OFFF, 2021) L0 D5 2L HEBZXHNLDTIERVIES S,

42 3 FEDHERE

3FEADIREIL, INFRANFREL Y, FEEREEGEE ORE T 2 REOIEFEHE T 1 [HIRREY
BHLTWD, £, PR TH HFEAED D REEDNBERRICRE STV D0 1 K TIERV)F
Bz LT D,

ABIOHEITTIZONWTIE, 3 FAEOFERAITHHHAIIZ 5 B (8] 45 3 OFFENOZEEIT-72, B S
REOVEENZ TRIGOEY) %27 —< I LTCREERRIEER 2175 2 & 2 & AE& BRI, 5 1 b,
%5 4 IFE T Information Gap Activity & F ¥ VR, F—U— KT — L&l RDLF7E 237
Oz, WETIE, A 52T 723 (RVE)ET ) DI E /2Rl (Say that again, please. )%
Information Gap Activity & W4T L7225 G L7z, HItEHE L FORITRT,

®1
SEADEBROKEGE
Target Language P T B Unit Chants & Songs Games 1]

Lesson1 |How many? (Let's Try! 1 Unit 3) How Many? Rap, Key Word Game (KWG)
Lesson2 |[What do you have? (We Can! 1 Unit 3) What Do You Have? Song, (KWG)
Lesson 3 Preposi-tion (in, on, under, by) (We Can! 1 Unit 7) Where are you? Song, (KWG) :
Lesson4 |Where is ~ ? Where are ~ ? What Do You Have? Song (Review)
Lesson5 |[Lessonl-4% 521F T Information GapiZ X %, F & DD TaskiGFE |Lesson 1 - 4 Review

P2 DFEEZEIHTIT OV T, Ibarrola & Hidalgo (2017) DR T 25 6 DD ERAW DA 7
TV—] \ZRS L TiTo7=, (O clarification requests, FAREILDEK ; @ confirmation checks, R &
B LIZ X 5532, @ comprehension checks, 1T OERMEDEGR ;@ repetition (self and other-repetitions),
MY Z0MY IR L(BC &ME) ; @ recast, U F+¥ A K ; © explicit corrections, BRIy T T —
E1E)

Hiuzml Tala=r—ra rz2E) L83 E R0 Y 2 FBIZIT 2 7O ORBLOM )T %
HAERRNOFEE LI DIZIREICRE RARDB NPT, TDTD, HXDOFRD R, Sk
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ERIp ERBR SN, F 5 RHITIT A BIICEREAFHROTZO DL ) 2D 5 Z L3 TE 5 X
NI oTeDy, FREEHENE S RDETITITEL R T,

WEDA NI T V—RGEOT a2 To72L 24, WENERLZEH LD, HEELICLS
fife7% | (confirmation checks) DHEFETH Y, FXICH WO DL FEMENO DFEFETH - T,
(“Pencil?”, “Snail.” 28, °0 BV (2 D45 OMER) RIZE DI, TBAfE{L D E R | clarification
requests DHFETH Y, FIT, BREHIELTRELL [h0nbhnl tamind] SVELTH
- 72, (“How do you say this in English?”, “Say that again, please.”) [V ¥ ¥ X | & THUREY=F
—EIE] ORFEIEH SR o7,

5. BbYIT

TDOVVRTV AT, IRETELLNEVWI &, ATy FEER L TEHANH D/
FRONEBHEIZXH LT, A7y hOKRUISEZEELRNLS, 7V Ky hOERERIZON
TOREZRLT, EERBINE O NESCSINRDL, HETIEORTIIHST-b DD, SEDHK
BIZBITA7 U M7y hOEFEHESC, HEEOHY FIZOWT, 7a7 —LtEmeEd Tn&z
AN

BE R

Bl O RUE. (F) (2017). 8 /PGB Zom s A ] r7est

Ibarrola, A. L., & and Hidalgo, M. L. (2017). Benefits and limitations of conversational interactions among
young learners of English in a CLIL context. In M. P. G. Mayo (Ed.), Learning Foreign Languages in
Primary School Research Insights (pp. 86-102). Blue Ridge Summit: Multilingual Matters.

HFFES. 2021). [SREEGBERICIS T 247y bET U Ny FOBE— MEEFE) 515
BADFRICHEAS L =B —) [REAFME L # —HE] 53 5, pp. 1-14,

Krashen, S. (1982). Principles and practice in second language acquisition. Oxford: Pergamon Press.

Krashen, S. (1985). The Input Hypothesis: Issues and implications. London: Longman.

FHEFHAZ. (2006). [25 S REEAMIIEN D RICNRA 70 03871 E - FREIE] KMERTEL.

Long, M. H. (1996). The role of the linguistic environment in second language acquisition. In W. C. Ritchie,
& T. K. Bhatia (Eds.), Handbook of second language acquisition (pp. 413-468). New York: Academic
Press.
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Pinter, A. (2017). Teaching young language learners. Oxford University Press.
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Heinle Cengage Learning.
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235-253), Rowley, MA: Newbury House.

Swain, M., & Watanabe, Y. (2020). Languaging: Collaborative dialogue as a source of second language
learning. In C. Chapelle (Ed.), The Concise Encyclopedia of Applied Linguistics. (pp. 667-674). Hoboken,
NJ: John Wiley & Sons, Inc. Multilingual Matters.

ERTEEE (2020). #2727 - Fuvxy MIOBERE] KMEMESS.

-65-






ERERE

Abstracts

MRER -RERS

Oral Presentations

§ =

o7

TRE{ET

R

On-demand Streamed Video Presentations




V2-1 (Q&A: Room 2, 11:00-11:15) Saturday, August 21

An Analysis of the Quality of Organization in Novice EFL
Students’ Argumentative Writings with a Discourse Annotation

Tool: A Mixed Methods Approach

MATSUMURA, Kana (Graduate student, Waseda University)
SAKAMOTO, Kiyo (The University of Shiga Prefecture)

Keywords: Coherence in writing, discourse annotation, EFL argumentative writing, Organizational features

1. Introduction

Although coherence is assumed to be a significant quality of effective writing, it is often regarded
difficult to learn and teach particularly in the English as a second or a foreign language (ESL/EFL) classroom
(Cerniglia, Medsker, & Connor, 1990), possibly due to the vague nature of coherence itself (Knoch, 2007).
To analyze this difficulty in detail, the authors used a web-based annotation tool called TIARA (TItech
ARgument Annotation) by Putra et al. (2020) and found that TIARA can efficiently locate and identify
coherence anomalies in students’ writing samples. The authors also scrutinized the connection of sentence
units and hypothetically extracted six factors that may be causing coherence breaks: (1) improper order of
ideas, (2) absence of connecting ideas, (3) redundant ideas, (4) multiple ideas in a sentence, (5) deviation
from the topic, and (6) incomprehensible sentences (Matsumura & Sakamoto, 2021). In this study, the authors
further analyzed the data both quantitatively and qualitatively, by examining which factors were more related
to the Organization score of high-scored and low-scored groups and what characteristics each factor had in

the samples studied here.

2. Methods

A total of 50 students in the 11th grade voluntarily participated in this study in the academic year 2018-
2019 taught by one of the authors. Each of the students wrote a short argumentative paragraph after some
instruction in coherence. The authors and two other raters rated all the 50 writing samples individually using
amodified version of the ESL Composition Profile (Jacobs et al., 1981), whose descriptors had been modified
from the original version for essay writing to that for paragraph writing. Also, the authors annotated the 50
samples with TIARA to obtain various information of coherence in discourse. Then, by dividing the samples
into four levels based on Organization score, the authors compared the scores of the modified ESL
Composition Profile with the occurrences of six factors mentioned above. Finally, the authors reviewed the
connections between the sentence units that contain each factor in an attempt to extract their characteristics.

This study follows a mixed methods approach of exploratory sequential design with qualitative priority.
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3. Results and Discussion

Among the six factors mentioned above, the last two elements were found to be key elements which
seemingly affect the scores in organization. As Table 1 shows, the lower the score levels are, the more writing
samples contain the anomalous unit(s) in factors (5) and (6). Moreover, a qualitative analysis of factor (5)

suggested that there were characteristic topic deviation types depending on the score levels.

Table 1

Rate of Error Occurrence in the Two Anomalous Elements by Score Level of Organization

(5) Deviation from the | (6) Incomprehensible
Scores Levels V\E?:'f;[rzlgbggrgglgg ?ﬁ At‘éeerg?ﬁ)?f P E SentenCEE

rror rror

the four levels oce e c’J\lfuerpr%?g occuence c,)\i‘ueTrtc))ig occurrenc
15.5-17.9 A 12 24.0% 17.7% 4 33.3% 1 8.3%
14.0-15.4 B 14 28.0% 19.6% 6 42.9% 5 35.7%
11.5-13.9 C 20 40.0% 24.0% 14 70.0% 8 40.0%
10.0-11.4 D 4 8.0% 33.5% 4 100.0% 2 50.0%
(7-20) 50 100.0% 28 56.0% 16 32.0%

Further qualitative analyses found that the following elements may have some mutual influence on one
another to affect the quality of organization scores: features of deviation from the topic, locations of
coherence anomalies/breaks; deviation from the standard shape of annotated tree-diagram of argumentative
paragraphs; and presence or absence of meta-discourse approach. Thus, the use of TIARA could be helpful

in assessing organization in novice EFL learners’ writings in classroom context.
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How Teachers Should Approach and Categorize Phrasal Verbs

Sam Haugh (Kwansei Gakuin University & Kansai University Graduate School)
Keywords: Phrasal Verbs, Cognitive Linguistics, Learner Corpus

1. Introduction

This presentation is a report on the identification and categorization process for phrasal verbs (PVs) that was
confirmed to be effective through a corpus investigation. The study examined the frequency of PVs and their
semantic characteristics in written essays by Japanese and Chinese EFL learners. For corpus investigations,
it is important to have an operational definition of the search criteria. However, the literature has presented
contrasting arguments on PV definitions which has confused teachers and students (Darwin & Gray,
1999; Gardner & Davies, 2007). Furthermore, as this study was focused on the semantic characteristics of
PVs, a combination of corpus automation and manual methods were used to identify and categorize PVs into
three semantic categories. The validity and reliability of this process was tested through an interrater
reliability procedure and concluded that these practices should be recommended for pedagogical purposes.
The following will briefly discuss some literature on defining PVs, the identification and categorization

process, and the results of the study.

2. Defining PVs

The reason for their complexity is that PVs are a combination of form idiosyncrasies and meanings that range
from literal to figurative. Definitions in the literature are often variations of these two aspects of PVs: form
and meaning. For example, Biber et al. (1999 as referenced in Liu, 2011, p. 663) notes that PVs require
“meanings beyond the separate meanings of the two parts,” which would exclude transparent lexical units
such as go out or cut down. Quirk (1985, as mentioned in Darwin & Gray 1999) distinguishes between phrasal
verbs and prepositional phrases, and others have suggested to accept all verb + particle combinations without
consideration for their transparency (Armstrong, 2004; Garnier & Schmitt, 2015). The definition used is
most clearly described by Darwin and Gray (1999) who said, “consider all verb + particle combinations

to be potential phrasal verbs until they can be proven otherwise (p. 65)”.

3. Identifying and Categorizing PVs

By first accepting all verb + particle combinations, potential PVs then need to be isolated through a series of
tests which aim to identify the transitivity of the particle (Armstrong, 2004). After identifying the PVs, two
raters were recruited to identify the different meaning senses which were directional, aspectual, and idiomatic
PVs (Armstrong, 2004). for the interrater reliability procedure. Fleiss’ Kappa showed that there was good
agreement between the raters’ judgements, k=.724 (95% CI, .615 to .834), p < .0005.
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4. Results

Sorting the PVs into their semantic categories gave insight into the types of PVs used. The following figure
reveals the frequency levels for each semantic group. A Chi-squared test showed a significant association
between L1 and PV use within the corpus (y2(4) =48.768, p <.001, Cramer’s V = (0.74).

Figure 1

Frequencies of PV Categories between Groups
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This corpus investigation allowed for the frequency of PVs amongst Chinese and Japanese EFL learners to
be investigated through a PV identification and categorization process. The procedure outlined by Armstrong
(2004) was confirmed to be an effective method through an interrater reliability procedure. Therefore, it is
recommended that the PV definition, identification steps, and categorization process are used for future

research and applied pedagogically.
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Expression of Discourse Function

by Japanese EFL Learners and lts Intelligibility

HATTORI, Takuya (Graduate student, Osaka University)
Keywords: Speech education, intelligibility, tone, discourse function, ERJ

1. Introduction

Phoneticians generally categorize English intonation by the following three functions: attitudinal
function (expresses the mood and emotions of the speaker), grammatical function (identifies grammatical
structures in speech), and discourse function (shows what information is new and what is already known). In
the present study, we attempt to determine the state of discourse function learning among Japanese English-
language learners.

Currently, in Japan, English language educators at elementary and junior high schools only teach the
grammatical function of English intonation (Ministry of Education, Culture, Sports, Science & Technology
[MEXT], 2017a, 2017b), while the attitudinal function is only touched on briefly at high schools (MEXT,
2018) and the discourse function is not taught at all.

In the transfer of knowledge between speakers, as English intonation’s discourse function not only helps
us make a distinction between information that is already known and common knowledge with new and
unfamiliar information that holds more significance; but also holds higher priority than sentence structures,
or the order of some parts of a sentence (Wells, 2006). Therefore, discourse function of English intonation is
extremely important in understanding and conveying ideas in English, and is essential when teaching the
English language.

The following research questions were chosen for this study:

(1) How intelligible to native English speakers are discourse function expressions by Japanese English-
language learners?

(2) How good is the discourse function in the intonation of Japanese learners of English?

2. Materials and Methods

The present study makes use of the English pronunciation data by 202 male and female
university/graduate students all over Japan in the most popular English learners speech corpus currently
available, English Read by Japanese (ERJ), and the evaluation of native speakers of their pronunciation.

The following is a sample of the sentences:
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Figure 1

Sample of the Sentence Sets
S_PR_V_5_001 A: What about Mary 7 Who did she come with 7

S_PR_V_5_002 ~_" T
B: Mary came with Bill.

Native English speakers use non-fall (rise, fall-rise) tones for old information and the fall tone for new
information, except for special cases used by presenters at the beginning of news segments. In this sample,
these are represented by an arrow in B of a pair of dialogues, A (question) and B (response). Each participant
has basically recorded three sets of this conversation pair.

The audio is run through prosodic analysis using Praat (Version 6.0.29) before being organized

according to commonality and divergence using Pitch Synchronous Overlap and Add (PSOLA).

3. Results and Discussion

63.2% of participants were evaluated as fairly intelligible by native English speakers. Additionally, after
calculating the inter-rater reliability coefficient from this evaluation, it was found that it was acceptable with
o = .76. Furthermore, an analysis of the sound waves (st re 100-Hz difference) revealed intriguing results,
which showed that the students’ speech had richer intonations than the native model speech contained in the
corpus.

These facts show that the discourse function of the English intonation, which is currently not a part of

Japan’s English education curriculum, can be taught with satisfactory results.
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Japanese to English or English to Japanese: What's the

difference?

TOMEI, Joseph (Kumamoto Gakuen University)
Keywords: Cognitive linguistics, grounding, influence of L1, Language testing, Linguistic research protocols

1. Introduction

While modern communicative teaching often eschews the use of L1, understanding how students are
using the resources of L1 and identifying what resources language learners are failing to use is an overlooked
aspect of classroom teaching. While the research was planned for face-to-face elicitation of the data, the
COVID-19 pandemic required alternatives and with the move to online teaching the data collection is thru
recorded zoom interviews, which offer several advantages over in person interviews. and the potential that
this protocol offers will also be discussed. The data from a protocol using a four-frame cartoon, one where
participants first describe a scene describe the scene in one language, followed by the second was piloted and

it is that data that will be discussed.

2. The protocol

The students were students at a small private university in Southern Kyushu and are, based on
observation, between A2 and B1 on the CEFR scale (Council of Europe, 2009). Students were invited to
participate in a ‘research interview’ and were assured that participation was separate from their class work
and would have no effect on their grade. When the students joined online, a copy of the four-frame cartoon
in Figure 1 was sent to them by LINE so they could look at the cartoon on their phone while describing what

happened.

Figure 1

Four frame cartoon for elicitation
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Plans to examine gestures (following Berman and Slobin, 1994) were not successful because the framing and
quality of the video was dependent on the equipment that the student used, and further study could develop
some basic requirements (how far from the camera, how much should appear within the frame, some practice
gestures to make students aware of the possibility). For this pilot, students were allowed to choose whether
they wanted to go in Japanese or English first, 4 students described in English first while 3 described in
Japanese and their performance suggests that Japanese first followed by English would provide more data.
One issue that will need to be addressed is a numbering of the frames as one student was not sure which way

the cartoon should be read.

2. Relationship to Concepts in Cognitive Linguistics

The pilot data suggested several areas of cognitive linguistics that may be fruitful to explore in relation
to classroom teaching. These include frames, related to Fillmore’s notion of Frame Semantics (Fillmore,
1982), construal, which can be defined as “the way a speaker chooses to ‘package’ and “present’ a conceptual
representation” (Evans and Green, 2006, 111) and both of these processes operate not only on the macro level
of describing the situation, but on the micro level, affecting word choice.

A closer examination of the vocabulary choice and where students have difficulties, as marked by pauses
and fillers, suggests that while an order of Japanese description followed by English produces more useful

data, as a tool for language evaluation, English followed by Japanese would be preferable.

3. Conclusion
While this research in on-going, this pilot suggests that there is great potential for identifying particular
points of intervention for the instruction of narrative creating in the classroom which will be explored in

further elicitations
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Showing Understanding in the Classroom — A Qualitative Study

HINE, Andrew (University of Teacher Education Fukuoka — part-time)
Keywords: English education, elementary school, communication, grounding, Clark, showing understanding

1. Introduction

Studies such as Yonezaki, M., Tara, S., and Tsukuda, Y. (2016) have shown that, even after more than a
decade, Japanese elementary school teachers still have feelings of anxiety towards teaching English. It is
with this in mind that the author hoped to gain insight into the awareness and thoughts of Japanese elementary
school teachers regarding what may be an important concept for those teaching communication classes:
‘grounding’ (Clark and Brennan, 1991).

According to Clark and Brennan (1991), grounding is the process that people go through order to gain
sufficient confidence in mutual understanding, which is achieved by people showing each other positive
evidence of understanding. Clark (1996) lists the following four types of positive evidence: assertions
(asserting understanding by nodding, saying “Yes, yes”, etc.), presuppositions (taking verbal/non-verbal
action as if you understand), displays (taking verbal/non-verbal action and showing understanding via that
action), and exemplifications (repetition, paraphrasing, etc.).

The author’s personal teaching experience indicated that incorporating such positive evidence of
understanding in communication activities could vastly improve those activities. However, the author wished
to know the degree to which other teachers are aware of the concept of grounding as it applies to English
language classes, as well as classes conducted in Japanese; also, the author wished to know whether other

teachers think grounding is important and, if they do, how they suggest implementing it in class.

2. Method and Results

The author explained the concept of grounding and introduced examples of positive evidence of
understanding to fifteen active Japanese elementary school teachers. The teachers were asked to speak about
their use of positive evidence of understanding during class, whether they thought to incorporate it more in
class, and whether they had heard of similar concepts. The interview transcriptions were subjected to thematic

analysis, which resulted in the formation of nine themes in three broad categories, as can be seen in figure 1.

Figure 1.
Thematic Framework
Grounding Awareness Grounding Benefits Grounding Implementation
Different Situation Different Grounding Relationships in the Classroom Structure
English VS Japanese Grounding Study in the Classroom A Willingness to Listen
Learning on the Job A Sense of Security Learning Through Activities
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3. Discussion

The teachers interviewed were able to talk about various sorts of positive and negative evidence of
understanding incorporated in class, and how they look for or require students to provide different types of
evidence in different situations. As such, it seems fair to say that the teachers interviewed are quite aware of
the concept of grounding as it applies to English language classes and classes conducted in Japanese, at least
at the practical level. However, this awareness seems to be based on an implicit, working knowledge of
grounding rather than a firm theoretical base. One younger teacher commented “I was told by more senior
teachers ‘Check like this’, and (acknowledgements, nodding, etc.) is something people were always telling
me about”.

Also, it seems that there may be a lack of confidence, ability, or familiarity necessary for teachers to
fully act upon awareness of grounding when communicating in English. One teacher, when talking about
grounding in English language classes, commented . . . Well, no confidence? - We’re doing something we
are not used to (speaking in English), so we aren’t used to this (grounding in English), either”.

Regarding the possible benefits of incorporating grounding, 3/15 teachers spoke about teacher-student
and student-student relationships, 2/15 teachers spoke about understanding of class content, and 4/15 teachers
spoke about anxiety relief when communicating. One teacher, who has their students simply react in any way
they like for everything, commented “I feel that having the students react in that way is improving relations.
And the sense of security they feel. Like if (they) say something, somebody will respond”.

Finally, regarding the implementation of grounding, besides talking about various degrees of structure,
4/15 teachers talked about using student interactions as teaching tools, and 4/15 teachers talked about the
importance of listening. One teacher said that . . . first you have to listen or you can’t do anything . . . So, |

think that you should first teach the students to listen properly to what the other person is saying, as a rule”.

4. Conclusion

This research is extremely limited; after, all, it deals with the thoughts and assertions of a very small
number of teachers. However, the results do seem to suggest that the concept of grounding is worth further
scrutiny. In fact, the author suggests that all teachers encourage the use of positive evidence of understanding
in their classrooms. The author also suggests that teachers could benefit from more explicit knowledge of the

concept of grounding; it should help them organize the implicit knowledge they seem to already have.

References

Clark, H. H. (1996). Using Language. New York: Cambridge University Press.

Clark, H.H., and Brennan, S.A. (1991). Grounding in Communication. In L.B. Resnick, J.M.Levine, and
S.D.Teasley (Eds.), Perspectives on Socially Shared Cognition (pp.127-149). Washington, DC:
APA Books.

Yonezaki, R., Tara, S. and Tsukuda, Y. (2016). Shougakkougaikokugokatsudou no kyouka, teigakunenka
nitaisuru shougakkou kyouin no fuan (Teacher Anxiety in Elementary School English Education).

JES Journal 16(1), 132-146.

-77 -



V2-6 (Q&A: Room 2, 13:50-14:05) Sunday, August 22

Building an Online Self-regulation Learning Model for

Emergency Remote Teaching : A Japanese EFL Context

MOLNAR, John Andras (Kinjo Gakuin University; Kansai University, Graduate School)
Keywords: self-regulated learning, online learning, emergency remote teaching, SEM, L2 motivation

1. Introduction

The current research investigated second language (L2) learning motivation and self-regulated learning
(SRL) among Japanese university students during the emergency remote teaching period (ERT) after the
outbreak of COVID-19 forced universities to conduct courses online. ERT is defined as “a remote teaching
solution for instruction that would otherwise be delivered face-to-face” (Hodges, et al., 2020) making it a
similar environment to online learning, yet unique as it is characterized by lack of preparation and is a
temporary solution during the pandemic. Investigating SRL practices during ERT is important as similar
situations could arise again, and this period is bound to impact both students and instructors alike.

To that end, this research set off to explore the connection between L2 motivation and SRL for online
learning among Japanese university students during ERT. The research question was: what are the SRL

practices of Japanese university students during ERT based on L2 learning motivation?

2. Background

The theoretical framework for L2 motivation for this research was drawn from Dornyei’s (2009) L2
Motivational Self System (L2MSS) which consists of three components: ideal self (drive from within the
individual), ought-to self (drive from pressure without), and L2 learning experience (learning environment).
As the research was conducted with Japanese college participants, a Japanese culturally attuned instrument
for the L2MSS based Ueki & Takeuchi (2012)’s research was used. Ueki & Takeuchi found that the ideal self
could be parsed into two parts, the macro ideal L2 self (life-long internal motivation) and micro ideal L2 self
(immediate internal motivation; 4 years), and included “other influence” such as teacher, peer, and parental
influence in the model.

For online SRL practices, research comparing motivation and online SRL in China from Zheng, et al.
(2018) was utilized. Zheng et al. (2018) compared a culturally attuned version of the LZMSS to Chinese L2
English learners version to Barnard, et al. (2009)’s theoretical model for online SRL practices including goal
setting, environmental structuring, task strategies, time management, help seeking, and self-evaluation. They
found that high perceptions of the ideal L2 self was a strong positive predictor of online SRL practices, and
learner’s preventative goals have a negative relationship with SRL. Although Japan and China are culturally

different contexts, the researcher anticipated similar findings.
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3. Material and Analysis

A 68-item quantitative questionnaire using a 6-point Likert scale was developed from Ueki & Takeuchi
(2012), and Zheng et al. (2018). A theoretical model based on Zheng et al.’s (2018) findings in China was
created to fit the Japanese context. After a pilot, the study was conducted in February 2021.

498 Japanese university students from across the Japan participated in the online survey. Confirmatory
factor analysis was initially used to verify the instruments, but the models could not be validated. Next, the
researcher used exploratory factor analysis, creating a model of online SRL based on ideal L2 self motivation.
4. Results
A model selecting participants with high ideal L2 self motivation (N: 203; p: 0.000; x*/df: 1.985; CFI: 0.964;
TLI: 0.952; RMSEA: 0.7; SRMR 0.0548) had 3 factors (goal setting, self-evaluation/help-seeking, and
environmental structuring), and a model selecting participants with low ideal L2 self motivation (N: 295; p:
0.000; x*/df: 2.123; CFI: 0.956; TLI: 0.947; RMSEA: 0.62; SRMR 0.0556) had four factors (goal setting,
self-evaluation/help-seeking, environmental structuring and task strategies). A need for connectivity to
classmates was an unanticipated finding in this research ERT offers a unique challenge for generalizability
as a limitation in this context.

Figure 1
Japanese university student ERT SRL practices, high IS motivation (left); low IS motivation (right)
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3.000 T
* 2.400
2.800 \_, E ___q____’ Hﬁ]
2 2200 %’\/ Gl —
c 2.600 ’,
i G2
L 2.000 % g
2.200 1.800 G2b sees

2.000

Before After

#F 1 LERED SV L—THOED A E
WIZHFEFE 2R OEME B IZOWNT BHREH p'fﬁ R E (Cramer's V)
Gl & G2 TCOEDOHEY, A 2 FHE

a08 JEaf LA 0.05* 0.35
THEEL 72, WP b AR DR
ST, p A S VBRI B LT L i;g; - o
1ok Lok BREH 08O RE Y, Do |
G1 1 G Ich, Il seamms ey Do L LA | 013 037
B eV LEIRIEIC Ao T b 5 s POOTCUSHIMES 0.9 0.33
B B p05 323 Bk 0.22 0.38

e o

4. BE

RE &ODERIREE & BICHE L GLITKE L, Ga ldR¥ETHAE F#EZ LD Z & T, By O5ghE
N~ORERIRL 20, Wig 25 Om L B S 280 7o/ R, #8038 LT2/TREER & 5,
—J7, G2b IR T Ga DUGEINTHET D 2 & T, REDMRHE S e h ol alREMDR B 5, B R
FER 7 T A %R T BB, BREORWEAICKH LCEnBE/ ST FRRVWEEZ LD,

B TR

UTEER, BEEE, (2003). [RZPEZE XIS L U SR ER L N EOIERK & = O/, JALT
Journal, 25-2, 187-196.

BFIRFF5 1E, (2003).  [AEfEDER BAERME L 2 0 B F o X DM FENRERE I KT T %

, T#EOHE] | 51, 141-153.

/NEIFETE], (2012). THEGEEBAFER] 7 Z A DS REBERIZ OV T — TR A S5 IO G-TELP
TR KD~ , TRIFGRY: KPHERERE Y Z—/E] | 3,9-20.

MR R 7, YRR, BRI, (2004). [REBAEERI S T AMRAICEIT 5542 (4) ), [REEVRSH
DRI SERL] | 34, 129-142.

pZE|
)
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V3-3 (Q&A: Room 3, 11:50-12:05) Saturday, August 21

Bl 2 Z B L 72 B R FLCAS OFIER

FEA £TF (BWEKRT)
row B (BEER)
NE BF (KT

W A GRS JEH BhaEen)

X—U— R Z3E A%, FLCAS. E1AYSh. ERMHEIR

1. XL®»iC

BEOSEERICREAERDY, TOERE LCREEEMAOM, FEEHE. F
fnz ¥ Fonsd, copc, IS, SEEFHEOMBCEVEEL2E 220l L TE
HInTwzold, FSEAEHEOT (UE, L2 B0 0) HE _FHELALT (U,
L2AL) RS FEEFETCH I, FEEBEEOMRICE - TIE, IO T & F53EY
BOBBRER > 2B L WA, [H¥FEO L2EFK ST 2ED 3103, L2 AL EZ RIS 3
TERRMETH S| (Horwitz, 1987) & W IH4EHi2 L. L2 ALICHELAMITLNS XD
IC7 o 7z. L2 AT, FFIT 1990 SR 6, LK OMRAFICLVFEHINS LS ICkoT
METhh, ZOoBERICIE., RALPEEFEZ2HET 2 E42ERND 1 2TH S LT
RRERR KR ZRLICE S MEINIRD L) 2 &23H % (Horwitz, 2019), T D720,
WIC L2 AREFRF L, MO CHCM IR RS, SHEEEERRET 20 L w
ST N, FLEEEEI TSI IHED | oThIEHI KT TCDE (eg,
Maclntyre, 2017),

L2 A& %P5 W9 Tld. Horwitz et al. (1986)23Fd%E L 7= Foreign Language Classroom
Anxiety Scale (LA N, FLCAS)DS A K EF & N T & 7228, 4E, Wke 7Y TEITOWER
ROR—FHbMEIN T3 (e.g., Sasaki & Takeuchi, 2019), Z DJFAKNICEI L T, B4
BEBRVPGEINTWVEHR, RELCHBO—HEZHA T, £ T, KI5 T, FLCAS
TR T 20 &Mt RUMA—EHTIE A v e IRET 5, Hiax (2006) (3. EREHHHAE
R TITOGA. T_XTOSMEFEHHEZFUC LS ICBRTE 2 X5, RO EM
HEERL MERLAThERS 2w e g 2, FilitEixFic EXNEM] & 81
Effi | O20DMZICH TS LB TE 5, BAEAME X, XMW RS OGE
BRE)ICERZY T, FEXICBERRIBZHE ST C L2 BKT 5, —77C, I & 3.
X DFE LRk oFHE S, AL XS aHR 2RO encr 25z HIET L 2 &
32 (HJE, 2014), BREEROKE., X<HVWOREZ Ny 7T vAL—vavid, &
IR IC BB L - FiETh v, BIEMEEE L 2 FE Tl iz vy (5FIF, 2004), 3
E. HRANZ NG & LT FLCAS % i3 % B, Yashima etal. (2009)238H5R L 72 H AGERK 23
IEKFERHEI ATV 2R, BN EME cERL TERLAEFRRTIE 2w, 20729,
AWFFE T Id . BHAYSEAT % & & L 72 H ARGE D FLCAS % #7172 .IC{EA L . Yashima et al. (2009) @
BRI 2 JR A 0 9535 FLCAS(Horwitz et al., 1986) & . fESE % lhikkgt+ 2 c Lic L 7=,

2. FIH
B A AT 2 B 8 L 72 B KRR FLCAS AER D721, 5 ADHEAAL Y o HVEEE (&
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60

EFREIER O B S, EE) L RICENEMA R LN b, BREiTo7, TD%.
1) AU T F/L® FLCAS, 2) Yashimaetal. (2009) ® FLCAS HAGEM., = L T 3) Auf
JECHIFR L7 FLCAS HAGEM Z . 10 FFLL L O SGBE ~DOHERBRZFFOHEANAL U 2 H
NVEEHE 204 ICEIZLTH bV, ZOREIZEDOE M A iR E L7,

i
S

v

3 BREEZE

Ef1)., 2), 3) OH3IOOHEMMORIEEZ, EAMST «FHEHANTHRFILEE Z
A, 1) AU TFd FLCAS & 2) %3k FLCAS H ARFERR O R — % (reproducibility)
1% 0.61~0.70 TH-o7-, —JF. 1) + U F/L® FLCAS & 3) BIi&ffi % % & L 7= FLCAS
HAGERR O —E#1X 0.87~0.96 Th o 7=, 1T - KA (2014) 12K D & « FED 0.81~1.00
OMichIE NFIFEEEZR—], 0.61~0.80 DEICHIE, TFEEIC—F] LHRTHZ
EMTED, TOd, ZofRIE. BRKEEROBICHNEMz ZET 22 &3, 4
VINANDZ 2T VRICIEDIT SO, WHICHETHIDEWIZLERBLTNED
DEBbhd,

LUt B MiIsSUbi e XIROEEEZZ 1T 5720, FIIROXEE2 ED L 91T
FELZELTH, BRICBT DA EBEHEICBW TR TSR 252 CLEHHHE
DD Z b, FHFEETH Lz, il 21X, 1 worry about the consequences of failing my
foreign language class. (AAEGFEOREXHZE L L CLE I &, IO a2 007Z) L WwHIHEH
F. A (FRicokE) o RFECTiE, BHERZELLTLE-LGA, BEEBCHERERZ
bl TnwiFARAnEAEbH Y, T-EFEL VI TEHOEA, ©FOREPLEBE oM
LA LR D D, COEDBOALROHREG 220, HROK¥EL WIBRET
KCEWTIEEFPED DI, ZOBALREKEZIRNT 228k, 20k, )
WEMOMERITHEE 2 ), —HEDERTEZBLERO 12E%25X5Th S,

4. EEBEM
WE B (2006). TFIRROEMEND AT NNy 7 « hT A Lb—ra rOHHINE L
FZ23fb= I a=r—varmtkl 4,177-184.

Horwitz, E. K. (1986). Preliminary evidence for the reliability and validity of a foreign language
anxiety scale. TESOL Quarterly, 20(3), 559-562.

Horwitz, E. K., Horwitz, M. B. and Cope, J. (1986). Foreign language classroom anxiety. The
Modern Language Journal, 70(2), 125-132.

Horwitz, E. K. (2019). On the misreading of Horwitz, Horwitz, and Cope (1986) and the need to
balance anxiety research and the experiences of anxious language learners. In C. Gkonou, M.
Daubney, & J.-M. Dewacele (Eds.), New insights into language anxiety: Theory, research and
educational implications (pp.31-47). Multilingual Matters.

EIEE. (2017). TRIRREMERE BEROSEE - 42 - B3] REEE.

T B - KA B (W) (2014). [AEREBEWMIEN BT v 7 —BIEFIEO LD BV EE
RO T2 (BGEThO J Fafatd.

Yashima, T., Noels, K., Shizuka, T., Takeuchi, O., Yamane, S. and Yoshizawa, K. (2009). The
interplay of classroom anxiety, intrinsic motivation, and gender in the Japanese EFL context,

Journal of Foreign Language Education and Research, 17, 41-64.
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V3-4 (Q&A: Room 3, 13:00-13:15) Sunday, August 22

IS4V TOAE—% L Vil
IRRUTRHI EEIES

M B2 (2> MEFEF ML)
TFAT v e AT T (AR

X —U—K: AE—% T, FUTA 2, RXURH, BED, BEE

1. IXC®IT
TERDHEFHEAE—F 2 7|2
72o7,
H DGR
Lee, 2016),

FORmIcEZ D LIz
7-72L. ASR Z#H Y Ai7=

BN ED X DB EAEHET 20T 5 2

ﬂHll

% (ASR)

rmh

B DIFTHE CTIIHE N X o 72 BRI S < FEE N —fk
ITHIZ B B35 7385 (Automatic Speech Recognition; ASR) DfZ#EMEN M B L, FEREEER
72 v (Spring, 2020) .

BEFHT 2HNHTE (e.g Ahn &
ZEhT

RN, AAFZEIEHN « 27U 7 (2021) THAST L7oR R U IREIE AR B &2 LS 5 ELE
77 (tuning power) W& LN EFNDHZ LB ET D,

2. FHiE

BRI I3 S Y1 & NatTos DR
AUERED (BEIED 2021) 270, Rt
WHI S TE T ORAND LY IEESFOE
TR LXERTKRIET HHEETHD (X
), 20} FTHHY, 74 K
ERF3 77 2K 100 44) THEEIAE—F
TINT A RNEBIIlrolz, ZO/WINT A MNIEGEE
FIFHET, BREOELEHMI oI 2 H
EHAZEM - WREIL, IEL<#@U S ETHRK
SEETHETE S,

3. R
SHEMOBE—ZETNELE 3 THERY O
B AT L& 2 A TEIET) (tuning
power) | & b F X DIRD BN AT DAL,
ZOE, 1 EE CRIEMRBEENH -T2
I2EBLUMBTELLSVEYD6EEE
#END, EEZEFE1RO/NT AT, |
JE B ORI ERIT ) 22% Th - 7253, 2
JEH T 14%23 5B L, BLT 6%,4%,3% & ¢
Wiz, BRREHIIZIX AR 28%0MEEICERED L,
1 £ H ORI 22%% ERl->7- (K 2), EIE
INITEEZERNH -2 (K 3), A (P72)

X 1.
ASRICEAESEZI LXERXUGHI LI~

‘;ﬂg At those times® I would
&

think in silence

> those times I would
st e

}

3 A
RiE '1 .'.n.‘l?i,—, ﬂ{

BN TTORRE T, FEEDY ASR 12 &k A4S E DE
THRILTHD, TEORFTFHEEINDIRETT —F
FrEmd, EBRORFIEBRLRENRL, BESVWETZ
L ERAEEICRD TV D,

X 2.
1EIB/INT A 3 7 T AOEERIE (N=90)

14% 6 8 S A
%
o T %

JeinBIEIE 1 B H OS2 EH ORISR x .
B 51% 3 RIR T

X 3.
BEF v — MR AT L DIEIESD

=

33% 9% 9% 2

3
% %
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T1EBTUNLNEE LRS- 2EBUBETEWVWEL, R E L TT76%D IEERITE LT,
Eﬁ(mﬁ 1 EBIX25%DEERETH7=N 2 EHUBETELETE T, MREL LT S50%DIES
RIEEE T,

4. BELHE

2O LR BTN ROT A R TIEAE E SN TV, 5§ EE Tz rfEl L2 Lk
DERENZNTHD, BEAREBESNIZE >NTITIRASVRENCH T &2 bz, fEk
DF A RNTIENR Y DHERFB L THLD L AR ATH 720, SEITE%H DT, RYI
EEERZT IO TTSICEVEELI NG TH D, 0L IIRAIETRD, BB LAZT XA b
BT, Do RRNTH D & b AEEOIME L XA LT & b, BRI 8 A (edEd
B EDEEZFFL TN D

F7o, 5 HOME A LI A THEM LTCRTR T A M TORGEN B2 RS2 Bz (Spring (&>
2021) 7z, ZAUZ, T A MEZOEDIEYIEELE L HIZ, EE/INT A N TOEBENOERILD

B LEZ LD,

EETNIAMGE THID CEBINCEIIL SN b D THD Z 1D, SHITEBRNBLETH D,
H 0 D& % we B> T2 /L 2 e l2 52 B 3 B BRI 38 L 7B IE ORI RO S5,
FTAEENI) L 72 o 7o 2R 1 28 E Ot b B Th 5,

AL EHFR T T AThHST2DT, k7 7 AHIMATERELIHD TV D,

5. £&9

EPSERIH L LCHAE o T- A v FA LV TORE—F U /88T, ME L CEF2 REx %
BRONFERWRH ST, LinL, ASRESTEREATXFAMIL, SHIZREANDSZ LT, #
RAEFEZHRDDL IO oTc, 29 LI BEF At OERIIREV, BN BE T OEF 2 %8l
BRLUTEET DEEHW, BEIZE > TRV BV BSOS L 0D, FFIZAE—X T TR
b EFOAFGIE, BEEEIC L D FBRFHIEZ RE K EZX D[RR H D, Fid DL I Toffi~

EEAGLEPLFHETE LML ThDH, KEBRARKSDA Y —F 0 JEARKRF STV D
N, ZEOBEEFRICLHIMCEBNEL 522 FEEE LT, itk & A M2 FF> ASRHIT W
TRARCUSHIEAIR 252 2 L idmihcid 2 L Bbnb,

o, AC—=FT/NT AN EHENERTTHERTE D0 Y ¥ 27 JEAMES, AEEERTO R
RN A TEINTE HERABHEOREI NG, EOEERIIRTO/NT A NOFRINH
D, BAOBIENMEDN -T2 EIFFFE L TBE 20,

BENR - 2EEE

Ahn, T., & Lee, S.M. (2016). User experience of a mobile speaking application with automatic speech
recogmtlon for EFL learning. British Journal of Educational Technology, 47(4), 778-786.

FEMRE YA B NatTos. https: //www mintap.com/nattos/

Spring, R., Hi BE . (2020). T2HBEIRSRUVEHIZ A > T4 ARFEICTY AN T8 —a v iy
ﬁ?@xﬁ—%yﬁﬁgm®%%J.%%ﬁﬁI#Xﬁ2ml$%$ Retrieved from
https://www.mintap.com/news/20210307_expo_st.pdf

Spring, R. (2020). Using Multimedia Tools to Objectively Rate the Pronunciation of L1 Japanese EFL
Learners. ATEM Journal: Teaching English through Multimedia, 25, 113-124.

E%%E;%ngwmm)fxﬁ~%yﬁs@ﬁﬁ&ﬁ&V%WVX?A%%kﬁV?4V
¥ — ANFICLDTBEHE B (AD 12X FBEHE~) . SFEQERERE 27 [FEER
Kz (NLP2021) FEZKamCEE. Retrieved from  https://www.anlp.jp/proceedings/annual_meeting/2
021/pdf dir/E2-1.pdf
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V3-5 (Q&A: Room 3, 13:25-13:40) Sunday, August 22

vy FI LoD ?

—BXHDOFERTHRICNT 5 vy F ORI —

W R (RELRS)
¥—U—F vy, Fhuilik, Praat, HEH/LEEEE, WA/ PRER,

1. IL®IC

Ty ra i, HiEKBILET 7V, AVEA—vay, HEOKELX, FoORhRR,
YR L, KF=XFEL-RIVICERI N, BOEHNRFEEZR->Tws b bhTns (5,
2012 : 224), FEATHIFE DD, 7T vy T 41, WERICE T 2 FEEEBOBRICHEEN TR L LT
DEEN R LE R Z L AEIHF XN T X 7 (Cutler & Norris, 1988; Lindfield, et al., 1999), L 2L
BOSH, THNETOWIETIE, FAEMIEP LN E CTH 2 2 e 3%, EFMEIL LTX
TEAECHEBEOABFEHINTEZL WIRELRD 72, 72, BN R L k2 HiEO SEIEH
EWV I HERD TICEEINT I b o,

AWFFECIE, SOEMRIC 31T 2 3EERR A HIE T 2 7201, HRAKYFAIC 5~10 580 67% %
WX ET A7 T—vavdd, ¥y FEROAMICL o TED XS RERBET L Dh % FAEH
ICHHL T LT, £, FEROWEDE W (HEHE/ % S, NAE/MREEE) I X o CiB%adao
DX NREEEZTLOPDTEL 2,

2. FIH
2-1. SinE

TR OEN. K CHGE (— MR ZEET 2 248407 72524 DH, TOEIC 2 a7 2
300~500 M D¥A4 33 ZEYITHRFEEE L L CRHFEOFENR L Lz, SNE O P RGEEH
FHUL 9.1 45, TOEIC 2 a7 O il 384.69 5 (8D 51.58) TH - 7=,

2-2. EERFEM

T4 77—y avHoEX (5~10 55, & 20 30 &, 2/# © TOEIC O 5% FfEIC A,
CEFRA2 L XUV DONAE%I S NHK 7 P HEED T F 2+ 2 H& R, HTOBEEMATHEHL
2o TNHLDOEXDFFELICYZoTIE, ¥y FOREICK 2ERFHBOEZREZHL2ICT S H
c, ¥vFHEED 2HEYHELZ, ¥y THDOERIL, HEAAL T4 7 ALY = —1CHR
XEFHATHOLWIRE Lz, €y FEDOEHEICOWTIE, HHEMEHTY 7 F 7 =7 Praat ZHwT
vy FIEHR A ATRE 2R BR 0 HEBR LA & 2 E O I L 72,

2-3. Fg

ERLASIECH LT, 22 DHEXL 20 XDOT 4 27T —vaviERRIERET—-FT (v T
A, ), 28MDA V2= AN BTEEL -, RIS 2> TiE, 1HEL AL LAAR
HH L7z, BEIICHOFTRE 7o 72 19 0L OMIFAIT 1653 55 (153 38) Lk -7z,
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3. R

Yy FOREMICE > TCT 4277 —vavIEERICHERELREPET 2008 peHET 20,
t BUE 2 EhE L AR, AEARZEND S Z L MR T N7 (1(32=-0.786), p<.001), F7z, HFED
247 (L EHigh/ S HEE, NAE/MEERE) KXoy FoT 477 —vavicT 5%
VRO EALPICT 272010, ¥y FLHFED X4 7 (L EfiGh/ R iinE, NAE/ e
A ERMOIAEE, EEREEEER L Lz 2 HRGEG T (ANOVA) 2EMiL 7z, UT2RZ0
fERTH 2,

x1. vy 75 &&EH/HEk * 2. vy F &NAE/FERERE
Source SS df  MS F value p-value Source SS df MS F value p-value
Pitch 217 1 217 23539 000 Pitch 344 1 .344 36.975 .000
Syllable types .293 1 293 1.659 .200 Word types 130 1 130 .732 .005
Pitch* Syllable types | .011 1 .011 1.193 .276 Pitch* Word types .000 1 .000 .001 978
Error (pitch) 1.393 151 .009 Error (word types) | 26.863 151 .178
Error (syllable types) | 26.700 151 .177 Error (Pitch) 1.404 151 .090

K12oy FOEERICNT 2 ERRIMER I N7 (F(1, 1)=23.549, p<.001), L 2> L 2235,
vy F LS EHigE/ S EHEL VI BEO X 4 TICRAEERITR S p - 72 (F(1, 1)=1.193,
p=.276) F7z, K200y FRCHFEXA 7 (NEE/FERERE) 12, EEFFICH L CEHE
»H5 T ERHERI NS (F(, 1)=36.975, p<.001; F(1, 1)=.732, p<.005), —77, ¥ v F &AL/
BERERE &\ ) HiGE X 4 TICRAERIZ R S e d - 72 (F(1, 1)=.001, p=.978),

4, EE

PIEDRERD S, EREAHRIIY Yy FHEORNDO G PEDIRN X VIBILIcE b, RUH
RBOTBREIBEEOZNL VBT LRI Nz, ZDO—/T, Vv F 0 iBaERA#HICE 25
L, HEED XA 7 (REHEIGE/ 4 S HiEE, WARE/FEEEE) ICIXBIE L Tuiawn 2 L AL 5
Koz, 2% 0, HENROBENHEEHGECTH G LLEHEETH IHEAE (L, NEE
THIGHELBEEGETH LG LBV, ¥y FORLTRENCHERERZIMRI N o2,
ZZT, I DOFBIERUANOERIL 7m0 2 BERINICGHE T 2720107 7 A X —4H & Kl
L7258, HEOMHA I Tw» 3 RSP X icB T 2 LEIC X > THREABRE Y, Fhick->T
AR B R 2T B TR R S e

5. ZE

Culter, A., & Norris. D. (1988). The role of strong syllables in segmentation for lexical access.
Journal of Experimental Psychology: Human perception and performance, 14(1), 113-121.
Lindfield, K. C., Wingfield, A., & Goodglass, H. (1999). The contribution of prosody to spoken word
recognition. Applied Psycholinguistics, 20(03), 395-405.

NAER (BR) (2012). [ISHSEEES] WH9ee.
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V3-6 (Q&A: Room 3, 13:50-14:05) Sunday, August 22

EOMABOENREHEDOFEICKITTE

BOR BR (BRFHERT)

F—TU— R Wori5E, S, BURPOEYINE, STEMHIREREE, BRI
1. E:I:;E;IEE‘

B ESESUE OMIZE T, BHE S ITB W T, %22%75 REREGRE S C X D e &
TAHBRENDHZ ENREIN T A, Clahsenand Felser (2006) (X, FEEEZEE OFEALEE & b4

BHL, FEHEOHELHEN 3 TRWEAERSH D Z L2 EIREL, E‘%%@ﬁ%@ﬂ ECHILLHREAL
AL L CLEYFHEONEOMEME R LT, — T, iEEiBDFEH 2‘\5’]@%%5’33@@
P (Plausibility) ZH#{ET 25 &, MM SIS C b F R B DN NEEGGE O SCALER & Bl L 72 L3173 C
XHHENH5H T & (Omaki & Shulz, 2011) <0, REEEFEE £V 578 & O J5 ) Plausibility D528
B T CREALEE N ER LT W I E VRS LTUV S (Roberts & Felser, 2011)

(1) The man believed the girl had surprised the visitors often.

(2) The man believed the room had surprised the visitors often.

(3) As the driver parked the car made a loud noise.

(4) As the driver parked the boy made a loud noise.

Bl 1~4 O X 9 72300%, HFEEE OHEMRIZ BT —RFIICIRELT 2 ATREMER B 5 30 (H—F 2%
AX) THY, THEBOLFN) % S THENE (believed <X° parked) DEBEHMGEEIEATLE D L IE
L HERBHEEZ B CE oW, ZOX I RBIGE T —T o \RBIG L F 90, [#FE+4EEA] O
MAaGbdn TEEE+EEE A & L RIS 554G (Plausible 504 [#11-3]) &, [#hFi+
EHEHGE] &0 )RS A BN TERAF S U < WEE (Implausible 5244 (112 - 4]) TiX, Zo®
=T VRABBORAEIENE D Z ENTRESND, 78725, Implausible 5244 Tl, TFHEH
DL G E BT DEIOTE LA D Z & T, BE L AR ORICEIRRANGFET 2 & TRILP
FTLRY, HEEEEOBMIIRINECIZA WEBZ LN NL TH D,

Dk fﬁﬁ%%ﬁ%”% = ARLOBRNOBEZ D L, BhiFi & i i) O BERMEOEWIZ K
> THREBELOER N & D56, Mgk oK 32N, FEMEEI N D 1T7 722,

O XD TFEEFWTEE A~ %@ THRAE Y TR,

Z TR TIE, Rl ORGEREEICEEMT 2 2 LIS X DRRIFEEICER L, FififiE
(233U T Plausibility 2M8fE SN2 5 SCAME D IR LFiTe 2 & C, HaBHEE O RIFEICED X9
PRECIEIN ] S5 GRS L 7=, Plausibility % #/E U 7= 5 S0 Fidean fiRAR 8 O HRl « T4  BIEIC B W
TIUEMEHIWTRBE 21T\, 4 > 7 MZE £ D Plausibility O3EWT X o TEHRAH CIEZE I
ZRAE L DB ERANT,

2. WRFERRVE

AWFEOEITLLTD 2 S ThH D,
1) A UhtaBtsd (2 g Hfih 3 5 Befifaf s L 0 fieB i E 0= MEE S 5 )
2) EfEAREIC 31T % Plausibility OERAEMHERRALEL D 75 1T R % KT T )
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3. EB

SCYEMEHIRREE CIE, SUESC20 3T (33W A —F 2 %23 [ 1+ 2] 10 3¢, 3RV —F /3R
C[B13-4] 010 30) BROIEEL 20 LEEFTedH 40 LB 5 U A M 2 DIER L, AT -
FHRTHU A —NRNT U RAEFRE LT, T 1 LT PC = —EIZT7 U FLERL, 20
B OHIBRMEM 2 5%, SCESCNIESUEI)E TE DR THLE 2D L2 smEF IR L, £,
HATRRECHA L72Y A b2 HAWT, £ 2 B % ICEREREZ i L7,

MANTH Dl ik, BEA SN CHEERNLOBRE T 5 H O — AFA iR % 3 L=,
2452 Plausibility Z #fE L 729530 % &30 U A b (Plausible £ [ 1+ 3] : 20 3, Implausible 5=
(#1241 :20 30) ZAERR L, BEWERAZ B E LG aed 7=oIclE L7 4 7—3C (20
3 M HE A NAEGEH O ZIRBBER %) b, FFREOY X MIEDT,

#1
AKIFEDFIRT A
i A Hik: FEIE:
STYEMEH W H O — R H A STYEMEH WA SCEEME I W
Plausible £&14: 20 3C
Plausible Z&f4: SCHESC STYESC STYESC

Implausible £/

«

puilEid

55V GP 3C: 10 3¢
FRVY GP 3C: 10 32
FESTIESC: 20 3T

T4 7—:20X

Implausible &ff: 20 3¢

T4 T7—:20X

FEhiti L7z

55V GP 3C 10 3¢
FRVY GP 3C: 10 3T
FESCIESC: 20 3T

55V GP 3C: 10 3¢
FRVY GP 3C: 10 32
FESTIESC: 20 3T

4. FER

BAED & Z A, SEMHBEREOMEIIER 2 0@ L > Tnd, LR 2 ETIX, +=

Al « FREICBOWTIEZERICAEENROND D, BINE 7V —7HICEEEITR R0,

2

SCEMHIEER BRI 36 1T D SUESLD IEE SR

E 350 H1k TEAE

Plausible £&{4: 12.13 [4.76] 15.75 [1.91] 15.00 [1.93]

Implausible & 11.43 [4.89] 15.57 [1.99] 14.86 [2.85]

T il 12.80 [1.30] 14.20 [2.39] 14.40 [3.58]

E.L ] NI EE

ZER

Clahsen, H., & Felser, C. (2006). Grammatical processing in language learners. Applied Psycholinguistics,
27(1), 3-42.

Omaki, A., & Schulz, B. (2011). Filler-gap dependencies and island constraints in second-language sentence
processing. Studies in Second Language Acquisition, 33, 563-588.

Roberts, L., & Felser, C. (2011). Plausibility and recovery from garden paths in second language sentence
processing. Applied Psycholinguistics, 32: 299-331.
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V3-7 (Q&A: Room 3, 14:15-14:30) Sunday, August 22

BRECHBE T MRan s —v a0
BRI R VERIZHT ORAH
dbii HE KT
e R SELPVEDERY

1. IIC®IC

MU XGRS OB B Z b b T 2 Lid k< mbohTnb, 8 EoEm
PED Z WD, BOIBREA—L T 4 v I RIGEMEN SN TNDL EEZZ6ND L
WORIRb B D, HEEEMRE N LIITEERANNEETH Y, ELEOMALEDLETHD
anl—va VEELIRITH D, 165 MEmOBFICEHENNHADanr— g pE
DEITHBT INEREL, b, Znboanls—ra UEWENGEbRAAR,

2. BH

1 DIIMEae r— a URBENZ ENTZE T EENTWEONRRHZET, 91
TENGDaulr— g L EEDOL Y REEDO L DN ED L DA LTV DDA
HZETHD, ZOLHZ, EME, ERMRIE S o8 2 AT,

3. FRMLFIR
31 FH

1 DIFHFELEEZENB/T REMLHaar— a2 A MT, Koya(2005)D B & 04
NGB VNOERaar—va 1SN EEERA L, © 95 1 DORMIIME O A
T =2 RX—RT, BEERT 7D Web A b XSt T7+—A> A7 V=0T VL AF
) BIEHA LT,

32 FIE

FFHDOIE, 1,572 FHD VN 27— 3 > (Koya, 2005) % FZEAIIC 165 1B D H F
F =B R=AThHHMFERY 7 Web A4 NORBRBICANT S E, Zoaar—v g 0)n
Ao BinERINDG, ZOT—ZHUHE LT WEICEKFE Y 7 MZATI Loy
HrL7=,

4. FER
WRZ, B LB L, EHOH LI b OISy TR,

4.1 EMDITORER

165 fEShHIC A r— 3 > 1L,ST2 O 5 5 538 NG £ T\ e, fEft 1
WZEENTWDanr—y a COfEHAIT 34 FEPRKT, BETCEH R ansr—ray
DEFEOIEREIIED 2 T H DIXE DIEROHBIEEIX 42 BRI Tho7z, RIZHDH 1D
Oany—va ERL, ZOans—y s YRENEGE < OfERICHIRT 5 0%
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7z, take care [IMHBLTAIEMD R T NS /EMICHELT 5, ZomIEEGFT 5 & 273
[ Thotz, 1 DOERICEHEENDERT R —2 3 T34 IR E 20 |, GEHED
HEZXT, MOERLEES ZSEHNTWD, FEEEST LT 1 E#EET 57200 Tl
L\, HEEHAL TOMFETH 503 Crothers, E., & Suppes(1967), Rott (1999), Saragi et al.(1978),
Nation (2014) % CTHE L SN HEHUTE/R DAY 5 [\ 10 FIFREIINETH D, [FEICH
MHDHELTH, EROREKAHL, EXanr— g UEBITIEEM 2D K LGRS
5, BEOELMERAIET D2 RN E LR D,

42 BEHSTTORR

B CIEA Ly — b 2R LEE an r— g U ORMEEZ T, @ &I
165 fEAINT O AR EICHEBLT 2 2 flifian r—ra vk Lz, aalr—ra OWEHI

DAY EIE Koya (2005)(CHEHLOD & D &, Howarth(1998)D & D A I1HH L7=, Bi& 21X
Semantic opacity, L1 equivalence, collocational restriction, collocational structure, delexicalized
verbs, lexical, delexical, core meanings @ 6 Fi%H, 47 (Z1% free combination (FC), restricted
collocation (RC), figurative idiom (FI), pure idiom (P 4 FE¥E3 3 5, #&RDOFEMITKEL D
WAL VEFE S D EHR0,

5. #ER
51 EMSHTIZONT
MR DA CHFEESICHVEREARan r—2 3 VBB T2 DIXR S TlEiu,

52 HHSHIZoWT
aulr—ya  ryOWEEZABEICE LS Z & THEREEICEBATRETH D,

B 3CHR

Crothers,. E. & Suppes, P. (1967). Experiments in second-language learning. New York, NY:
Academic Press.

?4ﬁ4x¥%(mn) EF N

Do T A RN S —) ilﬁ% HE

Tﬁj(%.

Furuhi,N. (2010). TBRE[Z3SF D WA 2w 7 — g COWHE ] . BREDGERE FRH
8 [RIBPE IR, 201049 H 25 H, HY drs ks

Furuhi, N. (2011). Teaching basic collocations for Japanese learners of English through popular
movies. ATEM Journal, 16, 33-44.

Howarth, P. (1998). Phraseology and second language proficiency. Applied Linguistics, 19(1), 24-44.

FEE D an r— g VEEE O RE — SRR
RO A3 Al BARAFFE RS, 2017 A28 H 19 H, X B

Koya, T. (2005). The Acquisition of Basic Collocations by Japanese Learners of English.
Unpublished  doctor's  thesis, = Waseda  University, Japan.  Retrieved  from
http://dspace.wul.waseda.ac.jp/dspace/bitstream/2065/5285/3/Honbun-4160.pdf

Rott, S. (1999). The effect of exposure frequency on intermediate language learners' incidental
vocabulary acquisition and retention through reading. Studies of Second Language Acquisition,
21, 589-619.

Saragi, T., Nation, I. S. P., & Meister, G. (1978). Vocabulary learning and reading. System, 6, 72-78.
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V4-1 (Q&A: Room 4, 11:00-11:15) Saturday, August 21

BARANEREEZNRE LK
JVT A ANV XU THREDOHR
—TFAT AV ITERBITDIZIVIT 4N F L TERMEL
VT AANY U F UV TRAFNVICEREY TT—

gn E (FRRSLEFEH &S EFER)
F—TU—R: 7 UTFT oAU Ea AXL BRE OTAT 4T

1. IIL®IT

21 A o g gt Tk o b8 QLR ZAX L) L LTDOZ VT 4 v
XU, FREBICBWTZOHREOEEEN/E L CVD, LALZEO—FT, HAD
KEEHBICB T 22 0RED ARl & BEIEEEIC O W TOMIEE, D720 o N8k T
D, TITHRDOL 1T, REAEEZRNGLE LEIZ VT 4V X T AXNVERICES
EURCELDOTHY, JIVT AN X TOBRERZTHL 7 VT4 I X T
BAEE 7 VT A AN R T AR VI GICEREZ Y T, AREZXIG L LIoF2EiX
FEAERY, LEDZ E0Dh, KRR, mRAEZMNRE L REEmIEIEEICL D7
VTFr 4 v o 7EMEEIZ VT 4 IV X T AF VOB L ERAEL T2,

2. FROFE

2.1 BIE

ZMFIL, BAROEKRICHED 2FAE 644 (BF224, LF424) ThHbH, KD 6
DHATTH D @K 1 RICZ 5 L7z GTEC © 4 HHEAEY A 227 13 848.27(SD=115.38),
TAT 4 YA a7 1% 23036 (SD=15.13) THo7=,

22 FIE
2.2.1 EFEHl - FRHAE
KEFA 255 A /P GTAT o T ERFAEIC L Vi SN/ 2 RIT/ER LTz, JE5EH
BT VT AN X TEAMEE I VT A AINTAT 4 T AT TV—ICH
THEMMHAME A, Fal - BERRAELIT-o7, o, BITHEEZ KT claim (EXF0
S W REIZ T D E5E), argument (warrant & backing 2> 6 FEEE S 41, claim %ﬁiﬁﬁ‘ég
#), counterargument (F & F L ITHKT 250, HEEFOFEEROR éfﬁ /\u}kﬁ’u
BERANODKRDE LT HR), rebuttal (EEXFRA OOV GLZH#ET H7-0IZ, uniéi(bé
ﬁ%ﬂﬁ@?ék%@ﬁ%%%?gf)nmmMMHﬁﬁ@j%%iﬁ’ﬁ%Liﬁk
LTV, WYUK TE TWRWI 2 HE) OSEREmAEXTOT VT 47
N R TEFEL, TOMMEREE - FRICH T U b LI
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222 Fex

3R OMELEETITo, 1 B, 20T v rEmEt s )T
AANTAT AT A NI T UV—ICET L2 FEREMBERE =y, T4 T 4 7 FRIT
A N #wAT o Ik, Hihamal COREEEY], KGRx GO BEROAIMEZRTZ 2 HD
LI HREEICL D DHEAET ( R—  N&2fTo T2, FT2, V974w 0 F—HF AP —%H
WETATTARIEZITWY, AIBLET AT 7 %2 B S s TR &I L7z, 2 B H
X, AEL DRI O WTHRE 21T 72k, T CHEOITIAT AL TIZEV T 4 _X— &
TV, KimEKBORIMEIT 7=, 3 KEBIE, 2V 7y rEmte s VT
AANTAT AT AT TV—ICHTLIHEENRE, v A TAT AV TEET AN
1T-7,

223 G

IIVT 4 AN xR TEMEEI VT A AINTAT 4T AN TV—IZET HF
A« FROEMMEMAR R L, Fil - FROT YA TAT AT TAMDS5OD Y
TANNY X T EROBEMERE, SIhOH D tREICL D T LT,

3. MR

fMRE, 20T 47 EREIARICEN L2 Te—05, 20T 4 N7 A
TAVTARNTTY—IFERCHEM LI, £72, WMatXXHO7 VT 4 Iy rx s 7R
IZ DWW T, claim & argument O 88 H [BIEUTIE & A EZ{L L 72 > 7223, counterargument,
rebuttal, non-rebuttal |XH EIZHI L 7=,

PN

Ennis, R. H. (1987). A taxonomy of critical thinking dispositions and abilities. In Baron, J. B.
& Sternberg, R. J. (Ed.), Teaching thinking skills: Theory and practice (pp. 9-25). NY: W.
H. Freeman and Company.

Qin, J., & Karabacak, E. (2010). The analysis of Toulmin elements in Chinese EFL university
argumentative writing. System, 38(3), 444-456.

Nussbaum, E. M., Kardash, C. M., & Graham, S. E. (2005). The effects of goal instructions
and text on the generation of counterarguments during writing. Journal of Educational
Psychology, 97(2), 157-169.

Nussbaum, E. M., & Schraw, G. (2007). Promoting argument-counterargument integration in
students’ writing. The Journal of Experimental Education, 76(1), 59-92.

Barnawi, O. Z. (2011). Finding a place for critical thinking and self-voice in college English
as a foreign language writing classrooms. English Language Teaching, 4(2), 190-197.
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V4-2 (Q&A: Room 4, 11:25-11:40) Saturday, August 21

BES VBT — a VEBERF DT E OEBRERNT
BB TRZEOHH

R =/ UNRS: REEA)
A8 L UIRT)

F—U—R: LT a v #HBE, TAaVF T TA N7 vx0 7, R0

1. IL®IC

WE4, 7 a— SUBICEnN T LB T — 2 a VR EDRGFEA B — % 0 F A X L O EEMENFERE
INTWD, L, BEfFONTY v 7 « AV—FV THMOL I IFRENENER L 72> TE
D, TUNRY—=2AFN~EREL T LI R, TIRNY =BT LRRERH 55 THE
BRI FS < Gk 13474 CTH 5D (Fuyuno, Yamashita, Saitoh & Yokomori, 2020), % Z T, AHF5E
TIETIANY —ZAXLVOHPTHRHIT A 2 ¥ 7 MIFER L CHREFEEZN G E LT A N
X T ERETD, EEES LB TV a VAR LVOEFICARBREEAIE T2 LA B/
LT 5,

2. EB

4 FERIR T D R - BEAEO BARANEGEFEE 194 (B 124, &lE74, FHE%0 23
%) ICHEET LT a COBEEREIEL TEV, LB T — g CEEREERE O EEARLS
JERE AR LT, D 19 A E U —T 4 = ABNNHF LIRS, A —T 4 = ASME TN
THHEERB T HLE LW FAETH T,

2.1 EBR¥ERE

F—T 4 T ABINE L TR D, KRFRAEO B ARANTGEFEE 24 (LIMEHE A, B) 12, &
FOPHBLERICATA RERERZ VT FERCTH 7 0ORGET VB T — v a v &5
LTEWY, SEMEONT7 4+ =< AZmBEET AN AT TERRE Lz, ZNERDOFEEO
E A OBREIZIBNT, HET, B - (0E), 274 RBRRESNDLIRAT ) — Ol A%ED
i ORLE, A OMRE, BEEM 7R EORBEA— Lz, MEZOREIZO VWL, @M 24
W 2 BEOMEMMMZRT, RCNROBRERNIESE T LEL T —va VERFAD
N BB LTS, MELES LY T = a VEIEAENT L2 2 A, #iEEIREB X
VREERITT A a2 7 NRBIZEND D EPHR SN2, 368 A, B TNEIE IR O 4 &R
DT VR T—va VENEE FREOMABEER THW, U EoBEET 4B L OEEHEH L
MR FEBR ST % A1,A2,B1,B2 95, T/ 7 7y MIGEE, BPTEE (1) 8% ()
ZRT,

2.2 BhERBEER

F—F 4 U ABIFE 194, 2K TODT LY F— g VEIEAFEENEL D L9 IR
LTEW, Tobii fkDT7 A T v —L 234 FDT7F v hAZ V—rEF=H 52O CTHEMRSEE
FEk L7z, S DICHRBERZIC SHREC X 2 EBEMET > 7r— N2 3EhE LT,
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3 o

BB SEER CUNEE U 7= R T — 2 B KO EBHE T — % 2 el ot 217> 72, EBRT
BoNT—2OHT 3 40T —ZITFEMRRDO X Ve ENHEGREIN T2 DTt G BRI LT,
TVLEBrT— v a VEIEOEENE [FEEHEE (head) | (A7 UV —2) [HE] 72 & OEEOMEEK
ICAEIL, BAEROERELY 7 1 75 M Lo TEM L, BHEE L BEEMET — & 2 AV,
FhE & OVA] UREH OMUE R O B2 D S Tk & 1T - 712,

4 SRR - BE

B TR U7 & FEAHME O FHMEE2 R 1 IR T, EEmNOMEIT, FEHREOVLHE
N 1%%E B2 [FEHEE (head) | & TR 27V —r ) O2FHEOEMOLEIY FiF 5, #IEHAS
ThEB VIR KEE, R vids/ MEZ RS,

#1
TR & FERHE O 5 fE

WHEDTA a2 b F—F 4 T ABIMNEIC L D ERE F—T ¢ T ZABINEC K D B
KBRS [ % ([ea]) 7 (F9) head screen EUNQJEIES
Al 11 4.42 22.94 65.90 3.38
A2 59 40.81 31.17 58.63 4.00
Bl 15 9.99 20.14 69.41 1.75
B2 45 13.68 24.81 60.30 3.00

BOEEDT A a2 7 bDOEZN A2 FIFT, =T 4 U ABMNE KL D EEHFHOEGE
EFEBEMEO R 2T R bEV, T, FEEOT A a2 RMagko 70 Bl CIXEEEEER O
AR E FREHMEMES, A2 U= FEEENE N, GEEDOT A 2 ¥ 7 NENRZW L RERITEE
FHOBEEFHL, FEEONRT 4 —<  A~OEBRHEN @L< e dEHICH D EF5 25, £, #
BRI T L5, GEESEMOERSRE L TEEFHMICB W CTHEZO XA 27 RN <, #ERIO
2T MED, ZHITEBEICE > TEEDOT A a2 7 MNENHE X IR, BROFEE ~DVEHR
RBLONRT =< A~DOEEFHliZ2Em05 N TEtEZLNDS, UED, F—F 4=
V ABINE OGN « UL - 3/FE T A a2 7 FREOZ a ANTRER LY, A2 SRED
EETA R MEE BB, RSV T— g v EFERTHT-ODED 1 ok
RHEEZLND,

5 Bbhic

AWFIETIE, FFET LB T — a VIZBWCEEEDT A a L # 7 NBREWNE ETERITFEE O
SHERICIER L, N7 —~ R %@ < BBFHIT 2 00R S 4, BROGEE ~OFHEL LU
TEHEHm A E VR (A2) IZBTDFEEDT A 227 SOFEMMNIA LN/, RN T L
Vo T —ra VORENRBINT, 5%, =T 4 U ABNEOFFEERES, G OFH
T VAT Y R EOMOER EFRED 7 a AN EITH 2 LT, ILIEEMART LB T
—va VAR NVHEOEEEMHTE S L EZOND,

BER

Fuyuno, M., Saitoh, T., Yamashita, Y., & Yokomori, D. (2020). Gaze-Point Analysis of EFL Learners while
Watching English Presentations: Toward Effective Teaching, International Journal for Educational
Media and Technology, 14(1), 17-28.
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V4-4 (Q&A: Room 4, 13:00-13:15) Sunday, August 22

NEFEZEL2BEISH TS Al Mobile COLT
VAT ADRRF
L5 (e E BE KR
F—T— R ZESH, COLT, f2¥ckE, HEi%%E, Al

1. XC®»IZ

1995 A-{Z N. Spada & M.Frohlich {2 L - T Communicative Orientation of Language Teaching
(COLT) ELWFEN D 2 UMD mEmWAMNERER EBE T IENREI N, BERE L, BHEENK
RARFOWHFE T Y =27 FTT TSN TWZ COLT Z W IosmGE R KD o 2 3
BT277 vy b7+ —LThH2D CollaVOD % X—RIZ, U T LA L THEGERED ST
ZAIREIC T 28 L\ A Bei A 3£ 0T > A 7 &, Mobile COLT # B3 L7z, Z D%
LW AT AE, GICE L TERRSRELBHENTHOWTE 2R THHAERE L, 4
EFFOREUBIIHREZ LT ILEINETORREOMAICLI - THLEMNZLTE
7= (Ishizuka & pellerin, 2020), BEHIT S HIZ, 2D OBFFERRE % HIZ, Mobile COLT T
T B ETOFREERDE Al OXEBICL Y EE2AET 2RAZITV, BEOZDO Y
AT LAORFEEIT> TWD, ARFERTIE, EHH - EWHHE) BT O MEBIREMTRIEIC K
DEEEYEDOR AR LR, O Al Mobile COLT O {1l A &M EEIC DWW CTHET 5,

2. CollavOD & Mobile COLT

CollavVOD (X COLT S #roEF KA T O Mea M G ahicd 74 Vi +8E 77 >
7 —AELTHBINT, BT A 8&E X4, CollaVOD O#F#M L LTT v 7 r— K&
ANEEREA A TA L ETCa—T 7T h L, BBICZOREOHEENESS T 7
DEFEEM TR TSNS, —J7, Mobile COLT 1%, sEFEREDBERENZOT 7 %24
VAR—=NLTEZT Ly b PCEREHABICFELIAL, B -HEL2RLY T LA A
TCOLT a—TFT 4 VI TEHLIICHKFFSNTHDOTH D, CollavOD Tk = 7= %
HEDIINIHT R TIH > 72705, Mobile COLT 25 &, ERORELBE LN a—F
AT TEDLRD, R EZREK TR CICHREGERE LTRARTLZIENTE D,

3. MAMNBEWRBIZLOIBELBORAR

Mobile COLT % FIIH L 7= 4% ¥ 38 05 A & gl 12 2T Ishizuka and Pellerin (2020)
FLOTHLOTERL W ZE W, AFE T, CollavOD #ffi~7- COLT IZ L5
IMTAER & ZAVE TIT AL T 5 B 20 12 2 51AM o0 1l )7 2 - 72 2 36 BR A28 (& ry7e
RENRE) RN T 5, ZORERBHR T FHTER~OFHMAE L < Mobile
COLT AFH TE 27212 CollaVOD Zfli» TIThbM7imb D TH D W Hh#E IXFHR 14
AEWBTHHGET, HBAEO LHE LN KDDIX A IV 7 TirbDEE ZI-R7-EE L
e EMEZFF O AR OR¥E (BB LD —7 T R) BBIESR LR o7, TR
X422HT, 1EBEORENS 4RBOREINT COREDAI 2= —2 a VHEEY
REEZXLAXNVOENMOHBIZLVRELEOERELRIELT., FEOREDOH & 3
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HUWNICHGE & R E{HE D xE CHZS L, COLT ONMRER (BEOH) & EM 23T R
ERALIRELFEICOVWTCT A AD vy a L,

1, 213 4 RIOBEOKFBOELOHBEZRL TVWD, aIa=r—Ta UHICED
DREOHEEPRE CLESN, Fa—n"Lrz2ay7 (BEDaIa=br—3a iR T
2a7) bARENVICERLTEY, BELENEZIBES TEICHEATZEZ LR IN
Too FRRICERZ2FHGICBE - 238 (BESEOMY, Y FEowE, BB - A
71 - RE)OIEER L) bEROFHIZH D> T o7z,

L 2
1% o
79%—91% 12
/78%/8 ! 11
63% 10
9
% 2%
1% ;
0% 0% 0% 0% 6
Ist class  2nd class 3rd class  4th class 5
_—RT TN =T = =BT F—H R Istclass  2nd  3rd class4th class
B N F4RA—2 class
—_ = AT 4 THE

4. Al Mobile COLT D Bi3

Mobile COLT Tl = —7 4 V' 7 HFIEEZ\/EHE L BEFERREICLDLED, BHEZRADD
BREL DB oa—T 4 0 72 FIEETITOMNERD D, BEHFa—T 1+ 7 HKZ A
L, BIEEZORKEZLELETIC, KEHMBOPBSORELZ X7 L > b PC 2N
COLT BT CE DL VAT LAORBICEF LI, YT AT AL, ELPCIZEELRDL,
OBKRAEN N OHREINDHEF 2 5B H ikl £
DXFL, QFDOXTHEMERKICT—T 4~
T e =L EBEE L Al =Y 28 COLT 22—
T4 L, QEFLIZENEFERER» LM
HIEMICEVIEET HDHEER S, BT 2T A Al Aegs ik e
Mobile COLT & & fHiF B, BIEZ O FEE M 5E
BLBERIEZ/T> TS, AU T alckyigy (s oo 55
A B R AES B R S N5 T & T, B | 1
DR LRI S TR T = & SIS T X B, I e

3
Al Mobile COLT O ff:#H 7

Al Mobile COLT

B E R

Ishizuka, H., & Pellerin, M. (2020). Providing quantitative data with Al Mobile COLT to support
the reflection process in language teaching and pre-service teacher training: a discussion. In
Frederiksen, Karen-Margrete; Larsen, Sanne; Bradley, Linda; Thouésny, Sylvie (Eds), CALL
for widening participation: short papers from EUROCALL 2020, 125-131. Research-
publishing.net. https://doi.org/10.14705/rpnet.2020.48.1176
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V4-5 (Q&A: Room 4, 13:25-13:40) Sunday, August 22

FELDOWE LR T DB DFE
— 7= T ADDIFRA~—

TZEA &0 (BERBAEKRT)
F—U— R B -SRRIEE, WERS, BAGE &fE, Exy hv—2

1. BFROBH

AR, B SREOWEE L OMREEEE DR EWRICET M TH L5, 1 &6 D5 Z i
Z. FHIZIRSTHIEEOH 2MFELEFEDL Z ENTEH LR D ETITNL. ED X H et
WREZ DA RS, WREAMAT DREIE 3 ENOFE LR, 9 mEICITEm W\ L~V T
35 L ST 5 (Berman & Slobin, 1994; Heilmann etal., 2010 fth) . fg#E (2000 fth) <Tik., HA
FEAREEE T D 3D TR E CTORZERBEEZZLELIZOT, AU TIL 8 i & 9o
WIRESUZ R OGN D EOREICE BT 5, FERERIL. B SiEOWRE O ERRE & kT 5
ZEIZkY, FHEEOREORESCES LOMEELW LI L, HEEHEFICET L2 %
FEMOHARIE LTWD,

2. WEROYE R L HFHE

FEEEEEHE, Frog Story 72 & L THIHIN D XFD 72 WEA [Frog, Where Are you ? J (Mayer,
1969) ZHWTIE LTEMEEL TH D, ZORWEEIT. 24 X—T O THER I, A3 (EK)
X EICRERINCH R EDN BB SN T O T, N ERM LT <, iR B o B h & 538
ZENTE D, B (5 OV A4~y 7 AEEG0m TlE, Wik%ZHE (backtracking) L T
A& PR K (reorganization) T 2HENINMEIZ /2D, ZiUE, WREO BTG 2 kT 281 O
TH, MEMICLEHENCOEMERENTH D, SHIT, 774~y 7 ATOHKRENREL 72
0. WREEER (resolution) (ZE iU, WEEDFEAR (conclusion) (ZFE D, AWFETIX, 8. 9kl
NINOLDMEEY EZETERTHIENTEDLINEHLNITHZ &2 LR MFERE & T
Al

3. MEDOFHE

FEEEEEHL, AAGEZRGEL 975 8l e 95k, & 10 A DINE LB FER 2 X7 b Lz
LD (LLF, 7% A N) THD, HKiFEEOWEIL, RUICEHEHORE R TYWREOHEERE L, %
DHBRBKPIDOBEIZRY . FOMEAREZ RN HiED &) RIETEE L7-, ZiUE Berman and Slobin
(1994)DIFFE 7L LRI U FNETH 5, AFFEIE, KHCoder3 I L DT F A h~A =27 (f#0 2017)
&0 BEHEEE S HEMGEOR R Y NU— 2 M L TEE Lz, ¥iE3CiE (Thorndyke, 1977)
I, WEEEECTH D R TR (R - 7K - #2) | THR (FRIR) | 2880k e Lz, &E
X, DEL RPEBRCTHOTOI )V E R TV D5H ) B (i - 7% - #i5) 13, THEERBET
WARNZ = id el 725 () /DR ERIZZOFOHREET N AN OK) /D
DT E ST b OITEIFFEDOA T, FERZRAED H UME L RiFHcELTCLE S () ),
Kix, ML ThmLzRoF% ()] Tho,
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4. FERLEBE

IS, 8, 9RIEITITLL T ML, L S B Sz, BEHEEROSH Tk, B A\hE%
KT SEICEAELNES L-, BALZHWDZ L TREAMICAK « K - REDOL I b0
ERE AR, WL Xy 77 2 —{bT5 (hHY), 2010) L, fFAEEOKELEOLND HDIZT S
BEaoREN R OGN, Flo, EARXFEOERZE - BEX - DEEOWNBMIE DS KIZH IR0 28 H,
Hiv, WREEESTHEMEIC /2> TN D Z LR E T,

BHEEOIE R v NU—27 (K1) 22DIE, WREORE., B, #iKE COMx OYim a3
LB (BATtEE) SRSz, S OICflElx OEEIIM OB EOEEE L R | HkFEE
BIESIT CWD Z N ghnotle, ¥rlCTZ T4~y 7 A (Hr) DORER (FR) ICEDESITRKE
IR R DI, MREORFTHEG . RO, SRS 2T D8R OFRENRIB S T,

[ 1] 9 RoEHESKXER Y FU—7

ae

:
plolele b

#
B
L
N

5. fim L HRE

D, B BHIBH LI EENLRICEZ o7 FOMIR A M L CTFr L < SR LR
T (BED) L% S L A EA I oD R EOREBRE SOOI ET S (B
) OBENHER SN, 2L, BAEZE -SEL T O ZOWEEICET 23 ER
BICOVTORRTHY . — LT 5102 BHANLETH 5,

BE LR

Berman R. & Slobin, D. 1. (1994). Relating events in narrative: A crosslinguistic developmental study.
Hillsdale, NJ: LEA Publishers.

Heilmann, J., Miller, J. F., Nockerts, A., & Dunaway, C. (2010). Properties of the narrative scoring scheme
using narrative retells in young school-age children. American journal of speech-language
pathology, 19(2), 154-166.

MEE— (2014) MtEsMAEDTODOFET A Foth] 70 =Y HiAR.

FREA &0 (2020). TWRESCOHIZE—3 5% VA0 Frog Story DI3HIA B — | [EI8E KFHF

V7 s —il#E] 4,91-98.

Mayer, M. (1969). Frog, where are you? New York: Dial Press.

ANHEIE (2010). [+ 77 22— L3 SUEESE.

Thorndyke, P. W. (1977). Cognitive structures in comprehension and memory of narrative

discourse. Cognitive Psychology, 9, 77-110.
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V4-6 (Q&A: Room 4, 13:50-14:05) Sunday, August 22

EEFAMICH T HERBRDRBE LR T =HIC
— BRI E A DT HTIC & B EIR—

KA B (BAPERT)

Keywords: multiple regression analysis; predictor importance, relative importance, relative weight analysis,

reporting practices

1. FC®IZ

HEYFIITIIWB R ZE &M CH Y, BN OHAEREBEENETHA HNbN TN D,
EEFRONTCIE, BEOEH (FRIEE) 15 1 >0%% (BEEK) OEOTFEIZITY, £0
FH#E L R2 TCEMET HMIZ, ENENOFRZEEN BRI KT T AL HERT LB
TEbNLZEnH 5D,

LinL, REORNEET 2151 Ch S ERERERE (B) OMROFTHRED, REEoF
WEHE 2SO FRESE OFEEZ 0 L3251 Lo, BIEOT—FTEHY 2720 HDT
HOT, BEEREIFHREZ & SICKREBRORI LS ITH C o XETEHRNE WD T &0
KB SN TVD, ZHUTHEDL LT, REICEHNOGRIIRLTFRHET, ZORMANE
<RGBS, RKFIETIE, ZOX D RRBEEZRT 5 H1EE LT, FHAXRBELSITHH (relative
weight analysis) Z ] U, BEYEREIFREZEH L7256 L OMRN ED L HITE D ONERT,

FARTROEEA-S1F 5387 (Johnson, 2000) 1%, THIZEOMEIZE 0 (L L7 BT, 2o
TINERD BERA~ORBEL T 5 HETHY, HHSh R2 REAZREL L TOMR
BAREIC R D12, ¥ 2 L—3 a3 UREROHIZETEOAMMERRE STV 5D, ABFZETI,
HEYF I OEEREFAREZ AT, TRIZROBEZEEZH/>TEHELTWDEEZXBNLE
ITFge 5t & U, AR E ST o0 2 AW CHO 217 9,

2. BOTHRAX

IR S NZGR LD 9 b, BEUFOHT 2> T T, FR2HBTE 2ERATHSNT
V% Gohetal. (2020) Z O OIS E L=, Gohetal. 1%, N 2004 D SAT DT v¥A «F
AT 4 T iRE HIERLE L, 6 DO THIZR GER, V—XEv U7 1—, —XHOFEHR, —X
Hoar~H, SRESEOE, Ay T U —ROHE) ZHWC, ATy 7 UAXEICLDHE
BRI ZATV, 6 DO TRERT, T4 7T 4 2 71HED 62.6% DN TE 5 Z &2 L
TU%, Table 1%, Gohetal THE I TV HMABEGRE, EERREIRGE, X7 v 7'V A XEIC
BIOIBRNAZE LD LOTH D AEEREFRBEORE 0D, (@) 388, V—Z VT 41—,
—XHOFES, DRESEOEN, TAT 4T OEBIIEDORELERIFL, (b)) —XHoar~
# (B=-21), ALy 7FU—FOHE B=-21) IFADOEELRKIFTT LV RESNT,
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Table 1
Correlation and Standardized Beta Coefficients as Reported in Goh et al. (2020)

r
Variables B Entry

1 Essay score — — —
2 Word count 67— 49 1
3 CLI 41 18 — .20 2
4 Commas 02 .05 21 — =21 4
5 Stop words -35 -28 -32 -03 — -.10 6
6 Linking words 35 024 34 22 -13 — A2 5
7 Words/sentence .45 31 43 47 -22 33 — 27 3
3. BREBE

Table | D7 — & ZMXTBIE DT 3HTIC L0 FHT LIcfER A Table2 (237, AFEHERENR
BEE NN T TEROBEE AR LI5S, (20~ ORPADREL RIZT T2, =3P T
Dar<rETELREFLRSTRETHD ] LWV THEBEROEBNIEZ > TWDAS, FHRH
BADT P TIE, SHEPIERARD 251% L3~ OEOEEITRNZ L2305 (Relative
Weight = .015), 727 — A RT v ECLY a0 ~vOMIMPEADITORE IR LIZE Z
7, 95%[SHEIXIEN 0 & A TEY (95%CI[-.002,.046]), IS —CHDa L ~DENRT A
T AT DOEBICRIETEEIIZIEALE RN E V) ZERHLNI 5T, DF Y, MR EL
STFHHIZ LY, THEED BAOEBIZRIZTRER LV EUICBRTE DL LR L Vnr D,

Table 2

Relative Weight Analysis Applied to the Data from Goh et al. (2020)
Variables Raw Relative Weight Rescaled Relative Weight
Word count 317 53.02%
CLI .074 12.36%
Commas .015 2.51%
Stop words .047 7.88%
Linking words .049 8.26%
Words/sentence .096 15.97%

Total 598 100%
BE

Goh, T.-T., Sun, H., & Yang, B. (2020). Microfeatures influencing writing quality: The case of Chinese
students’ SAT  essays. Computer  Assisted Language  Learning, 33(4), 455-481.
https://doi.org/10.1080/09588221.2019.1572017

Johnson, J. W. (2000). A heuristic method for estimating the relative weight of predictor variables in multiple
regression. Multivariate Behavioral Research, 35(1), 1-19.

https://doi.org/10.1207/S15327906MBR3501 1
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V4-7 (Q&A: Room 4, 14:15-14:30) Sunday, August 22

AARDOEBFEEZXIRE LT
PR A — X 2 THBRET A MERORA

e Ah (B EEERT)
ROEET (BAREFRERT)
Boa @b Gl R
P & (BT RT)
TH s (AR
(A VRl YN )
=K W GIEAT)
AT ER (MFFEERT)
PeEs a1 o s b FEpks)

F—U—F:T7x—3I=27, AREET A b, ZEFR, PEHBOERE, BUEE

1. ZC®HIT

SMEREFREEE SR HEEICHB W T, Hx OFERHEEOATIIR 74— 27 (ZFE B,
O 5 EMFEL  BEGEEH) ICHEBRT2O2XLEMENREIND L 518725 TA LY (Siyanova-
Chanturia & Pellicer-Sanchez, 2019), I E TIZEWNATEL D7 3+ — 2 TWMERALND LD
D, FHEDT +— I 2 ZHEZIE - ?HIT 5720007 X MZOWTIE, ZAvE TS24k
ZEIN T2 STV 72U (Gyllstad & Schmitt, 2019; Gyllstad, 2020) , 6£E& S OHf%E 7 0¥ = 7 b Tl
KEFFREFEBREOL CIAIEHATE 2ZTAREORm VT A FOfEREZ BN E L, BARORGES
BEENGE L7 4 — 2 7 H#AIET A b (FormulaTestV1) ZBi% L7z, ZOERIZE DY
B FIEL, BEREOSTHERIZOWTARER TIXHRET 5,

2. 74—3IaT708E

T4 —aTHAOREICHTZ>TUL, 74 —JaTBEEV AN (& (W), 2020) %4 H
L, HROEFEFEEZEORPBEZR AT IZHESEX =>4 Lz, 20 LT, 5% 5B ¥k%
AL CEHENOEIESIC30HEE - G5t 0 HAZEE LT, 74— 2 7BBEOHENLO%
LL L &L, 74— a2 78BEOEHEISC T ZBEEO L~ L EaRE LT (1),

®1
BUEE A a7 RSO\ ZFE ot
itc IH H % TA— 2 THEE T H 3 e S
L~UL 30 M=6.37(SD = .14) M+1.5SD DLk (Egl )
LUL 2 30 M =4.86 (SD = .29) M=£0.5SD AN (HU8 % EERE)
L~UL 3 30 M =2.96 (SD = .26) M—1.5SD LA (IR EERE)

FHE (M) CFRHERZE (SD) 137+ —I=278EEY X b (& (W), 2020) (ZE£5<,
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3. TR

T A NOERICHT- - T, FEREMRO AN TH 258K « Bk - 1/ (Nation, 2013)
X, ZABVEIR & PEHBYFNEE (Webb & Nation, 2017) [Z&H L, Receptlve & Productive @ —FE¥H
DT A N ZAERR L7, Receptive 7 A MIDOWTIE, FEHEYA X7 A~ (FHE - 2H (W), 2010)
X7 L — RFEEY A X7 A~ (Martinez, 2011) Z0EATHIZE 21 E 2 T, BMARERXOHES
A& L7z, Productive 7 A MIOWTIE, PEHAYAJENGTT A b (Garnier & Schmitt, 2016) %2
ZZ, BRFELADY FBAEOHEFNZERMH Lc, BEFIEXK 1 0@ Th 5,

X 1.
TH—I 2T T A NDOREG

Receptive 7 A b (EHKFER)

Target: Meaning

Productive 7 A b (FEXF300 FA)

Target: Form and Use

HE

have to

O~ L2 uidie 57
O~LX>&93%

O~ %% FFo

HiE

Don'tg__ u__ before you try.

(Hint: (BHORIZ) HE D5 MiET D BT 5 ;0K
T 5, ROD)EEE )R EFNCHTIEL b DE, FH
FEO—XFHBAMETITMELEL X 5, HEELHGED
FIZIFEAAN—2EZANEL £ D,

A ~LAdnEs7en

1EZ : give up

4. BEHGHT

ERR L7277 A b & BAR DO KFAEFGEFEE I L CEB L, RO E2ITo72, 7 L— X5k
YA X7 A (Martinez, 2011) & ART A2 SN ORIZIEOFEN R S, RT A O FEUEHER] %Y
MR ST, £, FEEVAXT AN (FBE- 28 (W), 20100 EAT7 A NORIZITAET
LB D MFHINIEOFHBI LA 6, FEEY A XL 74— =2 ZHERITBIE ORI SETH 5 =
END TR ST, BIC, EBEERIIRBE R AN TEERB SN LR’ pnoT,
ZOZEE, TA— R aTBEEIIT A I 2T ORGEO—IEEZY 95 LER LTINS,

BE 3R

M35, A IEE. (W) (2010). [SERERERIFEORET A 7 ¢ 7TH] REFHES.

Garnier, M., & Schmitt, N. (2016) Picking up polysemous phrasal verbs. System, 59, 29-44.

Gyllstad, H. (2020). Measuring knowledge of multiword items. In S. Webb (Ed.), The Routledge handbook
of vocabulary studies (pp. 387-405). Routledge.

Gyllstad, H., & Schmitt, N. (2019). Testing formulaic language. In A. Siyanova-Chanturia & A. Pellicer-
Sanchez (Eds.), Understanding formulaic language (pp.174-191). Routledge.

S (W) (2020). [7 4 — X 27 LAMEREE - 205 - EREBWIZEAM] < A LBHAR

Martinez, R. (2011). Phrasal Vocabulary Size Test, BNC Version (1-5k). https://www.lextutor.ca/tests/pvst/

Nation, P. (2013). Learning vocabulary in another language (2nd ed.). Cambridge University Press.

Siyanova-Chanturia, A., & Pellicer-Sanchez, A. (2019). Formulaic language. In A. Siyanova-Chanturia &
A. Pellicer-Sanchez (Eds.), Understanding formulaic language (pp.1-15). Routledge.

Webb, S., & Nation, P. (2017). How vocabulary is learned. Oxford University Press.
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V5-1 (Q&A: Room 5, 11:00-11:15) Saturday, August 21

TTS ARREZIEA L
FroT<r REIOF T4 U REZFVH) S

HE— (MFESFEERT)

F—TU— R :TTS &kHE . LMS, A v 7~ FAlfZ3E Amazon Polly, Google Cloud

1. IZC¥®IC

WEAERESENE L7, @i TTS BB 2TEH LAy T~ v R T 4 UAREITHONT
ﬁ%#éoﬁ/77/%@@&%@%ﬁ®¢ﬁszi BENBHOHRE ©T Ak
LCRBLLFERS D, L LI o—RAEHICEX 2 FIEO%E, KBS OREEVAEE
T D, MMEOTDHEENE X FEFPE TR, IEHCHENAET D Z EBE,
ZDOORMNLEEZSLCVE LY, HEOCT A7 Y v T EBIT 5L RET DL
W o>T2 D EFRONND T LR, FEES, SRSB4 BRI HIET 572
FiZZey, FEEEE LIRS, ZALRBEZMRT 2 5iEE LT, HQ2019)% T
W L7z K 912 Moodle D LMS IZHERNAEZ T ¥ A F TANTE X, [RFFICHHOE -
Z TTS ARE CRET 2 WO HiERH D, MRESICTTS AlkEZHNWLZ LT, &
FEBTIEET S, HOWITENT 2EOLELHHEICTE 5, FlEd TTS AEIE, A
MOEFREMEXZTLEIIZEEMETHY, LMSIZTTS AEFIC L Dl = A/ A
ATeZ LT, BAIRAIRER A VT~ v REURERFEM OEN BN IREE 725, b5
2 fo, SMEREOFZ 3 TIELLMS NORE MECT A M LI TTS AkE 2R TE 5,
AWFZETliE, EIZ Google Cloud & Amazon Polly @ TTS &% % F L TEFEIZ Moodle (2
KVEME LA v T~ RERORERBZMIZOWTHET 5,

2. LMS COFUFwv FBER—VDER

2020 FERTHIEO R b2 2 2 =7 —3 3 Vii®D Moodle _X—Y %X 1 1ZRd, Z0D
RETITHEREHAL U ATIAT A4 I T (Keynote 35 L O PowerPoint 7 7 1 /L) ffit X7,
BRI ETITEDRED TTS IZ X DRHEF BN O ERE SN D, ZOREITHAGE
TEESNDHT-D, EFIFHAEOEFZMHEH L, 20 TTS AREIC X DR FICIE
(274 RDOAXN—VHEZRT D10 EOHRPEEND, 2FEV, ZlAEITAT
A RZEIM L7 EC, 20BNy a2 EOHE ETCAT A4 RERRSHEDD, HF
OfFIZHL Z 227D, RERCEL->TUE, BRIREJOYA b~DY 772 8%
EINTEY, ZNOOSREESEIZOVWTHEFICLIVERNGEZ 6N,

B2 DEMNEAT 47 « aa=r— a0 BlofRED Moodle X—TTh 5,
ZOFRETTRCHRETEEL, JFHlE L TEEON— VI3 HFEOMRHA—Y, S5H)
B~V 7, MERBT AN, XUra— RaRRRglRfas 7 7 A AN bk b, om0
D 9 H Movable type printing D~— T ZBAWVTIREEN K 2 HMITH D, il iT<—
VEDLDITREINTZ LT A EHid, TTS OFGEMERE R 2T AEEZRY >o8E %
DL &L D,
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1 $3H Moodle V-1 O] (1)

GCsquare ~ B#H(a) - I=a7N Azm.lmﬂ

71=FLERNTS
Yy vamk-F
. YA hR—L
* BEOI-R
 REAZ2zr-vave
220

Hoaa1-r— Go

HE R 5AMOA Y T 1 YPROBECONT BRBRE

WEIAY b [Slo)

> enE
» I13-2

3EH:13a=y—-yavikowt : BEl WEO(RY RBDE A,
g nu: 3
TR S AT TORRT L r RS AAFRONCCRS ot

We 271 KRZ=X—2avEN>TVIOTARY Y 7y 7 LTAB TS H

raw.

v 2-zmm
L2 & mxEaT2=0—3 3 VR2020 (3) Keynote 70215 058 23B(EME) 11:48 )
T D-ARHONAS " MRIEIAT2 =~ avR2020 (3) PPT ot

L am0-LkRS
1) BEEE3IT2=r—YavkonT

2) ARORE. BHOBEM
> e 000 O —

3) REHNGOMEESHIE
> e 000 O —

4) MRE/SRENE

3ERORROALK—b
o WRAFR

2 #2¥ M Moodle -1 kD (2)

FyvaM—F » 2008% » REI-Z - AWI-ZWABE © XF4P IIa=or—Yav 2020

FrUaRoK ) AR » RNI-A » RBI-XRARD © K77 3Z2Z5-Y03 20 - Week & kne 190 Moo pig
FEY=-vay Sla] FEY-vay ROl Movable type printing
wYaR—-K FyvaM—§
o> ati=k oreuy Outline
T AhmeL Week 6 June 19th - mEoa-x Movable type printing
v REOI-R L AF4F-23az0—
v X717 -A%aZ7— Features of traditional media (2) bt
¥av 2020 > onu
> e avidvietig printing technalog ~ whatare printing?
b 34a-2 Scribes and woodblock print
Watch video and answer the question (1) P YA

] befors you print the document. So many characters in C
(v oo oo son e —
MERL > 2 « Each time you print, you pick Up the maids or type pleces mads of matal
Bpe New printing method changed the society -z you prck, you ok op P pece
W
T O-LEYHERS ..
L aso-ILeRS Advanced long distance communication

¥ O-LEIDURE
Watch the video and answer the question (2) L amo-LLRS

+ Confirmation test

‘() How a Gutenberg printing press works e~
? eERg  an

Please choose the correct item for each missing part
of the sentence. You can challenge the test 5 times.
The best score will be stored for your record. Closed
at 23:55 of June 25th

Preparation task for Week 7

= Sound files of lecture 6

From: hitps2/Ayoutu be/DLCAWSJZXE

In Europe, they nabetic writing system and the h n that c hinese

haracters. Because of this, In Europe, movable type printing machines, produced the books ech ors quickly i
woodblock printing syster.

3. ¥LDLESBOBE

EEN% OFAEOFMIIMARG TH - 7=, D7 & b EEM 2RI /205 72,2021
EEOR R OREICHOWTE, 20DBIEEZ LOOLIEEED LMS O 7 Y %
EARIZZEDOEFFRHTIUIRVWO T, BEERPREDLRNITE D, BENLTIR LR
WD, AN TTS Ak E &2 BT 2 REIC i%@éﬁﬂ%?ﬂ%% N7 7 A NVTHRAFEL THL
ZETHY, FRICHEERIE D720 SSML % 7 A H LI 5A121E, 2O Z L IFEETH D,

7283, 4113 Microsoft Azure & IBM Watson D& 7 & i H L’Cb\< TETH D,

BE TR

HE—. (2019). BEESE FHE ST D TTS Ak E = OFEH & 2 OMBES, 2019 4 (4
Focte) FEE 33 [BIH A E FFafE RS TR, 44-49.
%$%¢iﬁ$?ﬁ%%Aﬂiﬁ%%%%(%ﬁﬁ%@)%%HKH%FM%%%L
TR AR EEE A B — % o VRHIE OB | (REZE 5 18K00809) D —Hi4& 727,
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V5-2 (Q&A: Room 5, 11:25-11:40) Saturday, August 21

HCHEEVER Web 7 7Y & W FHEE DT~ /2 vl REME
KA B (SLAvEEKEF)

F—U— R mOKwE, RUEERM, U —7 1 2 LangDraw

1. Xt®ic

AWFZETIE, FSCEEX OERIZRHE L7= Web 77"V [LangDraw| % MW= REFETOMERHR#E
DFEEIZ-OWT, LangDraw ORERE L FFR AT 2 & & iz, FHIEFICHRI L 7RET 7 —
MERICESW TR A T VO E~OEBRATEEEZ ST 5,

1.1 FEHEER LI

PEAEGER &1L, EEETE DN LG, b b EHOE, B - gHEMORRR &%
LRI ETHB L2 b0 afET, M LTINS OER oOFTh L5, ARATIEZOX
I IRPEREERNT, U —T 4 I RIEMIR O, ZBRRH OB EFEOMEE, —KniT o
FEERETRIAS ATV,

X 1
HAZ(2000)(Z L 5 Frame of Reference 520D Je SCA# 1 [X]

<Whatever Kim Jong Il might be> he has the potential
of making or breaking the region’s stability.
— ap | © 0

1.2 HEXEEROERFEORE

PG R OAER FIEIZ DWW TIE 2 DORE RHENFIET 5, 1 DiFit s OEXICHIME L
—ABFIELBRNZ ETHY, 2 0DIMEMICFH L LY 7 P U =T BMEEL RN L Th D,

JEEER OFXUITIL, EFO L O ITHFEDDRE 1T — SN — VI EEE T, ¥4 H
I LHHERXRTFEHELPETLIERILLIoTEHETH D, FFEOTIZIS) LWVWIHRSERT 57
EL B2 HMMEBL DMUMDV NEEBREIZAE L TCWL ERR LG LD LFIET S5, M
HIBEANBERTHY . MAOKLETENFIET L L BFRD,

F7o. 1A HOMEICEE L T, BEERITER 2 2 EXZ2 IR0 525720, k2 ERGE T
JGULIEERE RO Y 7 b = 70— R RZEFEE LRV ES->TEY, V=71 Y7 bR
0—A TV T ATA NEKY 7 Mo ETRAT S Z EITREE D, (ERWEXICZ < D7)
MHFE L%, HHY 7 FOBRRITRA LN, BERROEEZ M, EBEOFHEERETHL
L LU E RN DT 5 T2 (RF, 2011),

I OBESE A T % 728 LangDraw % BA%& L 72, LangDraw |58 SCREE X O FEXNZFE L L
7=Web 77U THY, A% —Fv MIHE#HLLT-mA LD Google Chrome 72 & D7 Z 7% CTEE
T 5, EXEANL, ALEOBMZRINL TRY 24 L2 OEINCEXERE Lo B0 F
AZhd, £z, HEICHW DB L ZEDOERKIE L Google Drive ([ZRFFTH I ENTED
e, = T LIS ENTHEREZERT 5 2 T 5 (K 2) AER L7-HiER S Google
Drive |ZfRIFAIFETH V. £72. PNG BEL W SVG O 7 7 A VB CTH N T2 L1 T 5,
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X 2
Web 7 7"V it [LangDraw ]| % H\ 7o 5 SCHEE R D EX OFR 1

InsertArow  AdjustLine Weight  lasert New Line FomSerimg  Export Mosters prosenthion &

(ln-dcplh) information (on Japan auto induslry) is <<iusl a click) <a\\'ay> [with our website Cars-in-Japan.com}).
s ) t {
t
It's raining (today).
S @
‘
My daughter is <scvcn ycars> old.
s @ c
V
It is estimated [lhal some 1,800 new staff will be necded].
s -@ s s -@
<wilh the number E)f ‘official' languages (uséd <by the inslilulions})j
' ? A

[
Gcl [lo rise <from 11 to 20>]<aﬁcr applicant states join the Union>]>.
~®C @ s 3 o

(LangDraw | ZAFEBERF https:/langdraw.pep-rg.jp/ T CTH MR CTHIH T 5,)

2. LangDraw 27EH L7 EEEHRE

FRFEIL, 2021 FEFEFHNHY Lo RFOFEEHZ I LangDraw 28 A L7c, ZEhiZ XL
5 U AEE S SUEFEHO MR % LangDraw ECTIT o 72130, SRPEO R CHEEZZHH I D
LangDraw Z MWW CTIERI 2 2 & ko7, AR THRILL 727 > — & TiX, LangDraw
ZHWTEHEB DO ODNY T S, BLUOHOIERT 52 & TOHEMOERE D IZONT, &
BEMHEN SN (& 1),

#1
T o — MHEDORER (—i)
HEIZ X% LangDraw = W ofE B HIEXT 5 2 & TRICKEHEL

LN T 2 (N=23) EOPRINGEE > 727> 2 (N=16)
ETHEIRD 10 (43.5%) 8 (50%)
%é&ﬁ%om 11 (47.8%) 5(31.3%)
ELHLELE RN 2(8.7%) 2 (12.5%)
HEVZIEDRY 0(0%) 1 (6.3%)
2L E D Ebn 0 (0%) 0 (0%)

3. RELRE
Wil 7 > % — b Tl&, LangDraw OF| IR TrX 72 Wil 0 bR Z fmE Oz <
éfikﬁ*ﬂ%éﬂﬁ I, =2 T VOEEERDLFLHFE LN, ZRHITASHZRORETH
o FHEAE D LangDraw & HWTHERIT 5 Z & C, ZEMIFEEIT & - CTIREE R HPT 2 BfE i

/-L\b

%Tégkﬂf%éouhi%ﬁ —F 4 VI REOBHT-REROIELZ REL TS EER D,

2% Uk

ARFHEF-. (2011). [SEEMEAIER Y 7 F U =7 [LangDrawl OBA%E & ZDIEH - A~— F 7N
A RENTFELEFE a2 T oV ERR AN - cmcﬁ%é“ 742,96-101.

HRASIERR. (2000). [FHEARDSDOMNDIGEY —F 4 v THAR] #F5E
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V5-3 (Q&A: Room 5, 11:50-12:05) Saturday, August 21

BFEOAE—=F T « RT F =<V ANKIET
RRICET 20N FAREBRBEAY—F 78 AME

b
o
m

AR HBF (TERTF)
R mE (BEREFERERT)

F—U—F: AE=F7WH, HEEE, NLE®EB, LINE, AR

1. EEOEE

RZITFE_SHEEBICENTEISMMEINDIEFDO—>TH S (Dewaele, 2014; Dewey,
2018), ZEFE, #HFEOFEHICEB VW TH, FEHEITIA Y —F U 7 BEZICEHLMIGENHDOD,
SFELTHD EBEETD, BRENLEFL WS OALEZRLSBAENSEZ L, KERIL, HIER
=XV I RECBIDIALREICESR YT, KEMNREFEET 2T I L TR AR
WS, AC—FUTHAON EEND 2 EERARRLE T2, RIS, SERMHN2V
ﬂ%?%%ﬁ%%?%é%%ﬁmﬁ%%%ﬁb,ﬁﬁﬁ%%@btoﬁn%ékbfj)
AARNFEEDNEASAANEHONCEEFETORELRKET L2 LT, A—F 73T
HARLENERIT D500, 2) WEAE—F U ZJHEIOAENRRLONEOND 2 fHE2HTY k
F 5,

2.1 xt&E L EEFE

28 DHENT, NKFELFAEL 7 T A2 RICER LI, ZOREIEL, 22T #HLAFT
HLED TN HDOTHY, MEBEMFICBTLI2HEFAKELZHEL, BHEHARBICBNTEDY
FIEHEO B WA FREHEIFALEZLOTH S, 8E FIEIXZSOFEERFHL TS
SNS Toh % LINE ZF|H L7z, SFEICE > THIEA LINE 2 H L THFFEE /IR E21T 9
Z & T, ERY A~ FRM B, REEFEEEOEMEI AR LT, 272 L, 4O LINE )
RICHIR DB 22025356, AVFAOBEFEKE T 7V & LTENT—"—="HEB A — L ~D
s — A L,

22 EBEAR

24 D R4 12 FLCAS (Horwitz, Horwitz, & Cope, 1986) % T, AEFE~DRELET
rF—brEERL, AaTHEL, BEBE o Lz, £, A=%D L LHIE
bW O R & B ICER L, ETS @ [TOEIC Speaking & Writing AT 2 + O figan & fifi
%%%J%%%kbf,w—f)ya%ﬁmbfﬁﬁ%ﬁoto%%@ﬁ%ﬁ%mf,2

WZ—EDOHEAET, ZREZFOFEHNELZHRTLINFOEFGEREZTR L, F4HIT%A
Efﬁ”%ﬁot% AR T 7Y THD LINE & LIEARA ARAETEFREE L CHRE
RMEITo7c, £, AIRARFEHHATEERFIZZ AV MbEsTH b o,

VA= 7RAE—=F 7T, A—0HERBLEHT LI TE T 7 AD L0
FIZIS U TITo 7o, HENX 7 4 — RN 7 2B X0, B 7 7 22Xk 02020 5k
REFEL ST, TAVIREFRARAIDOT 4 — KRy ZJHLDCR D EFZERT OE N
ANVEHEICL DD E ZHOLICHE DT RIIZo0iiz,
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3. FER

AR eV EFEE ZRENTEMIAT S T2ME, SR EFEHoKbY Tk
FHEOWLS T U —FOARLZE X 33 HAD Y bR SOEANED Lz, TOHEAI L
WZEDWPEOENL RO, RETRWERIETHIHEHABGEM L, A—F 7L
L CILRESR, JRBRHBL, VXA EERMICKIBICRESI N, IFOEIX, X TEE
STERFERBAEZ LA L TR, WEIZRIADEHIZRY, RO EDOLENE 2 TX
oo BAREIZOWTIE, BEOFNPRKREL LD, VXA, BFZBWTHHELRD LN
FEEN LD A L— X251,

BEIRFENFIZBNT, AFEZHWTCERGEE LT OMREZRMT LN TE T,
BEMEORHZREMNITH LT, #HCEI DT RTOFRAD ALY —F  JITEOEH
MAREE Y, FALBEROER N EZHRF L CHXRAZICMV T N TE, £
EFENANT LINE 7 7Y 2IEMT 556, ZEORIERE~OT 7 2 AN MENOES &
720, BRI T 4 — Ry I BRAlg L leote, —F, EXANLEHEHAETPC O
K% Wz LINE OFH TlE, A0 EE FICHKBSCFR N1 0o 72,

4, BE

RERBOMBE, 2EMICHRY ORRZENBERB L, HEONE, £, BFEEIIBW
TAE—F U 7RAOOM ENRZ TN, THEIKEMICIT) EFfkE ¥ A7 AL
LV, BEHEOBREX) ALEEEHRICEHET 2328 Gon-EZ 2605, 72, &
THE 21T 9 F T, WBEEAFET 2 L ~OIPIO R AR L 72 TREME S 3V,

LINE OIEH T, #ANIZ & o> TEERFMEMO Y — L 2, SEERETNE, KHEZHED
TP T4 =R Ry 725206052 1%, FAEOEBHEFOM E, REBRBO LS
TEES T EZEmODL T 4 — N 7 OEHRFERLEDERZLAWVWEE TEHEETHL- -,
Flo, BEIOT7 4 — RNy 7R ThH, “ATHEZEDaA MO RERNATEZ E0G,
RENCTHEFENTFRICTEZDY LV EZER LY A7 OFRELLSHMRFTL, BIZEET
B AY e REEEBCEEM T ~EEROT Db AEETHA I,

—H T, RFOHF#E LT LINE R A2 L TWAHEHAER, MABRFRZR X
VT 4 FOBMSFEENERL TE S, AR EFETARE HIEICE L Tk E oz
Rk xR L DD, REEETIOILEERNHD LI ETREIATHS,

BE W
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Dewey, D. P. et al. (2018). Anxiety: Stress; Foreign Language Classroom Anxiety, and Enjoyment
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Educational Testing Service. (2015). [TOEIC Speaking & Writing A7 & b O fan & #83 R
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V5-4 (Q&A: Room 5, 10:00-10:15) Sunday, August 22

YouTube to Understand Popularity for Material Development

Daichi, Ikutani (Wasesa University)
Keywords: YouTube, material development, videos, content analysis

1. Introduction

Showing students videos on YouTube in classrooms is no longer uncommon and YouTube contains
popular videos teaching English. Anyone can access to YouTube videos and the accessibility makes it
possible to analyse videos with high view counts which are one of the indicators of popularity and
attractiveness. This research aims to find out what makes audio-visual language materials on YouTube

popular.

2. YouTube Videos as Language Materials

Educational practitioners have been interested in YouTube and make use of the website because the
website offers a wide variety of videos. Brook (2011) describes YouTube as a rich source of language
materials with authenticity and a way to increase motivation and peer-to-peer interaction.

There are studies which focus on how YouTube videos should be integrated in language instruction and
effects that videos can bring to classrooms. However, there are not studies which look into qualities of videos
teaching languages and what we can learn from such videos in order to develop visual language materials.
Thousands of videos targeting Japanese learners who want to learn English can be found on YouTube. Several
Youtubers who post videos aiming to teach English have gained popularity among viewers and some of their

videos have archived view counts of more than 1 million.

3. The Research Question and Hypothesis

In order to attain implications to develop visual language materials which will appear attractive to
learners and provide learners with motivation, the researcher analyses videos posted on YouTube for Japanese
learners of English language to answer the following research question: what are the characteristics that make
language video materials popular and attractive? Moreover, it is hypothesised that editing of popular videos
is high-quality and the YouTube personalities of popular videos are native speakers of English or bilinguals

who speak English as well as a native speaker.

4. Channels and Videos for Analysis

In order to search channels with the aim of teaching English, the researcher typed in the word “#<55
(meaning English in Japanese)” in the search bar placed at the top of YouTube website. Though most of the
channels which appeared in the search results contained videos aiming to teach aspects of English language,

the researcher excluded channels which had the following characteristics: channels which did not target
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Japanese learners of English language, channels which had videos teaching school subjects other than English,
channels which had videos teaching foreign languages other than English, channels which did not aim to
teach English.

After searching for YouTube channels, top 4 channels that had the most subscribers were selected and
3 videos with the highest view counts from each channel were picked for analysis. Moreover, 4 channels
which had less than 100 subscribers were randomly selected to compare the contents with the videos from
the 4 popular channels. Again 3 videos which had the lowest view counts from each of the 4 channels were

analysed.

5. Model for Analysis

There also was a necessity for designing a model for the analysis as a model to analyse contents of
YouTube videos for language learning had not been developed. Based on existing notions and models (Lange,
2014; McRobert et al., 2016; Pereira et al., 2018) which were applied to analysing contents of YouTube
videos, the researcher had developed a model specifically for YouTube videos which aimed to teach Japanese
viewers English. Then the videos were analysed with the model in terms of types of videos, language aspects
featured in videos, author interactions with the audience, languages spoken by YouTubers in videos, subtitles,

YouTuber’s language proficiency, people appearing in videos, locations of filming and authenticity.

6. Results and Discussion

The results showed that the majority of the videos from the popular channels were vlogs and contained
conversations with friends or family members who were native speakers of English. Using both Japanese and
English subtitles was also important for the videos to be attractive. High authenticity was a key factor as well.
Though the results provide pedagogical implications, the small number of the videos which are analysed in

this study limits the generalisability of the findings.
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V5-5 (Q&A: Room 5, 10:25-10:40) Sunday, August 22

A Search for the “Best-fit” Listening Strategies

OTSUKA, Tomomi (Osaka Jogakuin College)
SAKI, Michi (Doshisha Women’s College)
IMALI, Yumiko (Doshisha Women’s College)
WAKAMOTO, Natsumi (Doshisha Women’s College)

Keywords: listening comprehension, “best-fit” strategies, self-regulation, procrastination, satiation

1. Introduction

The development of English listening comprehension is a vital part of increasing one’s ability in using
English as a global franca. This study intends to improve the English proficiency of college students,
exploring how Japanese college students could improve their English listening ability by finding and

exploiting their ‘best-fit’ strategies.

2. Method
2.1 Participants

We had 43 participants in English-medium seminar courses that we are teaching in three separate courses
ata Japanese women’s college. Participants were divided into three groups: Control Group-1 (n=20), in which
students are taught by a teacher who is a native English speaker, Control Group-2, in which students are
encouraged to use CALL materials (n=7), and Treatment Group named Strategy Group in which students are

encouraged to find and use their best-fit listening strategies (n=16).

2.2 Procedure

This project was divided into three phases for 24 weeks. During the first phase (eight weeks of the spring
semester, 2019), all the participants were encouraged to review their present listening strategy use by using
LCS-J (Listening Comprehension Strategy Questionnaire, Japanese version; Wakamoto & Rose, 2019). The
choices were from “1”” (Strongly agree) to “6” (Strongly disagree). Moreover, VLT (Vocabulary Levels Test,
Schmitt, Schmitt, & Clapham, 2001) was used to check their vocabulary size in 2000, 3000, 5000, and
academic levels. In the second phase, eight weeks during summer vacation, all participants were prompted
to continue listening practice. The Strategy Group was asked to make their ‘best-fit’ listening comprehension
strategies with self-regulation strategies, especially paying attention to how they could
overcome procrastination and satiation. After the eight-week project of the second phase, the Strategy Group
gave poster presentations about their ‘best-fit’ listening comprehension strategies and offered feedback to
each other. Moreover, the participants of all the groups took VLT to make sure their mid-point vocabulary
proficiency. During the third phase, eight weeks, all participants were encouraged to continue to improve

their listening comprehension ability, which was evaluated by using the TOEIC, LCS-J, and VLT.
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3. Results and Discussion
3.1 LCS-J

The participants answered LCS-J during the first and the third phase of the program. Among 21
questions, the results of three questions (Q3, Q20, and Q21) were focused and analyzed. Though we cannot
find the significant difference in each question, the boxplot of Question No.3 (“I have useful practice methods
for improving my listening skill”’) suggests that the participants seem to have found their useful listening
strategies through the project. When looking at the correlation of those who have found the suitable strategies
and those positively answered for Q21 (“I have confidence in my listening comprehension abilities”), they
were significantly corelated [phase 1: »=.435, p <.005; phase 3: » =.522, p <.001]. In sum, those who could

find their “best-fit” listening strategies had confidence in their listening abilities.

Figure 1 Table 1
The result of Q3 about listening strategies The correlations between Q3 and Q21

Confidence in Confidence in
listening skills (Pre) listening skills (Post)

Listening strategies (Pre) 435%

(N=23) .038

- Listening strategies (Post) 522%*

(N=24) .009

30
1 o
23

Listening strategies Listening strategies

Notes: ¥*p<.005, **p<.001

3.2 VLT Figure 2
As a result of the paired #-test, we observed significant The result of VLT (academic level)

improvement in academic level between the first and the last : T

VLT [#(21) = -3.245, p < .01, two-tailed]. However, in looking = +

at the result of the repeated ANOVA, we cannot find - l I

significant differences in 2000, 3000, and 5000 levels. In sum, - ‘

the participants improved their academic level of vocabulary =

through this project.
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V5-6 (Q&A: Room 5, 10:50-11:05) Sunday, August 22

HEPOREFZB BT 2F vy bRy bOBFE:
BR%E & MRFEERR

A AR UINRZE REEREA)
OB (JUNRE)
&S I CIWIIPNE S

I\

F—U—F:F¥vy bRy, BERNREFEFSE, ESP, WHREFHE, BRI

T

1. IZC®IT

ABFFETIZLINEOF v v AR v MELF, CBEERRT D, )Z2EAL, FEHEAEN K= R b
THERE 2T 2R RN RERE VAT A0 2TV, AR ERiE+ 5, SCEFE
PRI FLEIRREOBBOEEMLHE, X\ERLA TV HIRBRTITHRELZ A
%o /N - KA (2010)0C KAV, BHEEAN SRR 8 1L B O SRR S S A B ol O R
BETEMETE P, BICERCELTHAORERMKLETH D, £7-, FHOBMEMN T &
MTICTEM~DOT 7 BAD LT IRHEMOBRE~OBELMLETH D,

2. RiTHRSAR

EFLEE CHHEBEOFEG R L EFX— g v m L2 B LR E LT, CBEZ AW
Kim (2018), Yin & Satar (2020)%2 &35, T 6 OEITHIIEIZ LV CBIFIK= X F THH
FVRBAEMCFHITEATELY =L ThdaREENRRB I, LrL, s st
R —AETINVDCBTIL, CBOM N X E#ZDOHTERT IO, FEHEDIIHHFL TVWIE
R ENTIE I REN R SN EICCBMORME FHENITIET 22 LN TERVWESN
%<, REONEEay bu— LT N TERWEENLESPEHICKINT S Z &0
LW, )y, CBIAHFF LB X2 FEHERNETHIENTERD TG AICY AT A
a7 —%EZ LTCLEIMBEZZATEY, BROFEITHEICHEAT LI L T#L
A

3. LINEZHW/ZCBE3 L HE

HATHIEIC L DCBOEFT EEEZ B E 2, ERR—RAET IV CHREL IR - - R5EOHEST
PR CRIEL, Bl L 220N ~DEIFVELIZ TE DMBEX—AET /L DOCB
EAWEHEMXD)ZHELE, ZNICIVCBRINFF LB X 2FHEN BT HZ N
TERDSTEHAIE, ELWADNEYR—NT2IREXEH DT ENnTED oIk
o, o, MEEZTMLEGA TCOLZORMENLFEEZHEMAT 2L AEE T,
FERLITIL, MERIRFOHRER DO HARANKEGETFEHE208 2 AR ICERELITV, Z0O%F
B EOFNMEERGEL T,
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K 1:5%81oCB

. Q113 : To control, use or
change something with skill.
To control or influence
somebody/something, often in
a dishonest way so that they
do not realize it

manipulate #9535

1E#% © [manipulate {9 3]D
MBTY, ROMBICEDIC
F"QM4"EANTHHhIE—&
R=ARMULTLEEE W,

Q114 : Published every week,
month, etc., especially one
that is about an academic

4. PEEE

X] 2 : Flex message &
JyyFRrR=ma—Ad A —VH

Section2 Section3
Q1-035 Q36-Q70

e E P U

60

= D FEER T, Dialog Flow % H W T Hfir 25 4 2 12
YL L - HFEOFEH 21T OLINECBZBH¥ L, CBT
FHET L5 BMFL04 & EBREE, CBOFEENE LU
HEEOPDF#M # Bl A L7-104 2 & Lz,
HHMA 2EME L, WMEICHER - FROHET A
FNEEMOENRT I ZFMET o2FEZT v — &
Fehn L7z, ZOREE, CBHEM M HFEPDF TOFEIC
%f LB ke i i & S8k o ONRS HRE SR 2
Z &3 Cohens’d & R BErO LB T/RELTZ, Lo L,
EBRIOT o — N TERENWST SOBRENER S
Nizled, REUTEAETEDL Y v F A= o —(4Hi
D X2 FH) & Flex message (48 @ X2+ S358) % #4 L 7=
WREEAHE L7 e ¥ A FUIEHITEL T,

K2 Tz 7 a ¥ A FUIK2)IC L » TEBRI
T, LT IORERLET 205
HE L, EBRITCBE > THYE LIS NEEZ R,
FLOWUSHEZEZBE CHALZbOEHEL T
Holz, Uy TF A=a—LFlexmessageDFEEE|Z K -
THEBRITHEMN LZCBL Y bEWRLFT I3 mELZ
IMMEOEVIZLS KR Z D) H10(E V0T <
0 ZEI)DONEREFIMM DT v — M X ViT- T
HLholm, TOME, EHEHELFEXARWGR)ELT
OB MEIT N 2otz T2, EHAITIMN
TEolclzd, NE U #E% Al & 9 5 Flex message=®
VyFAma—DRER2—FEI T 2R LS
HABEMEN R S LTo, A %IE, FEBRICAE A FTEE e Ul %
o TEDAENMELRIET DB TH 5,
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V5-7 (Q&A: Room 5, 11:15-11:30) Sunday, August 22

WA BRETT A —bRa—FEFRLE L
H AT R— R REDRERME

i M CMTRFRFR: - Ob 2 IR A K=Y K¥)
FoU— R AR RERE, ANHBGEAE, & A2

1. XL®IiC

WML BARNOHINLT BT v 7 b OREF TIERL, AR—=YDOHHIZHL LS, 0
LT, —HMOAR—YFFENREMHEETHHICHEALLTHOIIER T 2WEKE L
T, WEFARENERH I TWDS (G, 2013),

RRHFIZL, WS TY v W —RFEREE 2 BT HAECHS N D 20 RIC, MEFEaI 2=
r—va VRRAEEHE L TERZ BT v W —%F - a—F 07 OHEN L7 m
7T 5] mFEMLT, AEETIE, ZOERERELIT,

2. Ux U NERUC KB X R TES)

AWFgEIL, %227 (Ellis, 2003) & [+ /b] (Martin, 1997; Hyon, 2018) O Fiig % H» AL
eV % NS 2T %, fERIBIMCAR =Y 72 BT FEEICE 2, FERITRE 5258
BTHTHA I X AT ZRLPCEBR S 21T, FEEDLERBEWRERERZ &0 X512
BHLTCWoeOnadiET 522 HME LTND,

3. Hik

3.1 #WESmE

AW DOZINE LR AN TY v D —iFH L F T V—Y—Z HIETHSANEF4 6 4T,
FEJEERRE 22.83 % (SD=0.98) TdH %, FEMiHATIIRAEEC & 25 FASLKRFD AR —Y BEBEMO
—HETh D, KT T AOBEX, EERANE, B TT oty h—8F L L TORK
By, BUEREGECTHAD T ELbIcy vy h—&IBH L T\ 5 2 4DET L a—F O4F
34 THDH, AFRE~OBIMIBHBEETH D Z &, AL TH LB AN SIXAFZE B 1D A
THERTL2Z 2B, AEECES XSG,

32 Uy UVHEHE 2 7ICESBEFIR

15 JERICH > TESND Vv VVHERLY 27 O T v A%, Ty h—o b
— =V T EBRT AL e, [y I—D N —= L VT OIENTEX AL IR DL e LT,
SNF#1L, TargetTasks (55 9L 13- 14 ) FTIZ, Vo W—fREFIILEDL I ha—F 7
FINERHEUSFELZ WD E2 8 LT,

2 [B]® Target Tasks CTli, 4 F CTHE LIZHHZHE T, SIMFITEBBICRGETH AT N T +—
VA T ANEITOTZ,

33 T—XIUELHHFIE
EIORERIC, BMEICFORICFEALE L 20 ZICHERICERLTH Lo, BINE
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EROFBEN Z R D701, WELZENT — X 20T, 87 A FITLICTVEEE
LCWIRERN a—T o 7 afia L, 7—~mIZE L DT,

SIME D 2B DH AT X7 F— 2 ATHH UTZ5EH - CEE2 SREE R OB S g Lz,
TarZNMEI2EES TAERa—F T E{ToTHIEVWY Yy I—D 1 FL—=0 T3 —202D
WT, 8A4EXMRE L2 1S pIORNEREE 2, EERLTIESW] &L,

I, BMEDOZAT R T —< A« TANOETZET A TEME L, %H3TXTORHGE
HFEXIRI L, BEEISNET VAN —XICESE, EXOBMEDOX AT X7 —<
AHOEFEER % (55 - 0L & Vv ] OBLEGHTL, 1EIBE 2B TEED
L O RBANH S T=DESHT LT,

FERTRBATNRNT =< A« TANCHTET D702, 1SHEMOT v 7T A THIZA
VA E a—ilENMTONT, 2BIDOX AT R T A T A MNET, ZIMET-HOSFEFHN
[GEH - 0B & TV v s OBLSICB W TED X S IZB{L Lo & FRiC oM Lz kT,
AU HE2—TIEENLDOEIZET 2EM A .0, BIE 7= HIERNCER %2 L,

4. FER

2 15 BERICELZFEZ@B U T, 2ME-BIT GERE - Q8 & [Vy VUl oD,
Py H—D R —=r THBICBI A EBHER Y — ~OBfi 2, BHORRERD TV &R
DD, i Th, ZMFELBIT Mfeld” 25T 2 EWHERE & Uyl ~OBL»n
Bnol=Z ERbhol, FEENOLOFBNBEEDL T, AFOX AT RT3 —< L A~
IWHEELZ ENTE TV,

5. fenm

AFGERER N D, T2 2 DOBEWRBEZHEDLZENTE. F—IZ, Uy VLOfRE X A
7 R—=ZDFRFEWBOPIEAAND Z & T, FEE TN TEFE IR EE L L TESHEED
ZAT 9 DITHIRIRFESE « ERY ¥ W VIBES~OBEZ R ITEmD, T8 LB 2 FZERICfE 2
LHEDNCRDIZODORGESEDZENTE LI ENRBEINT, F 12, ANHOSiEE 3 20OE
W2 pEI9 % SFL %, 4 ¥ A 7 OF 3 iaFE (Task Input, Pedagogic Tasks, Task Target, Follow Up)
ERWD AT R=ZZY AND Z LT, 2 DEWKENPEEO 7 n e A2 TFEEIND
Z LTy, BWHRREICE RN FE T n e A2 RE LT RD I EBRRESNT,
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V5-8 (Q&A: Room 5, 13:00-13:15) Sunday, August 22

Google Workspace Y —/V & {E ] L 7o 2B E D735 8%

SN NGNS ava AT 2 =)
F—T— R : Google Workspace, Google Classroom, 75 382, Google 7 #+—2, Virtual Classroom

1. IXC®IZ

KPR IBNTIE, Fla e oA VA2 X DRIRERRO—Bg & LT, 2020 42 6 A 1244
WZBWTZ/—7"7 =7 Google Workspace for Education 238 A S 4072, F7280 70 Sl 7atkigicidos
DIRDIRNDS, ENTHAEL A T A~ ECHFEIEE AT O RN CTE e, TOERBREKTIE, *
R EICB W TAEICR LU CIREET D8k~ 72 7B X8 % Z @ Google Workspace D> — /L (Google
Classroom,” Google 27 A K,/ Google 7 +—24) % 7 /WVERT % Z & TITo 72 2021 4F 1 D E 0 $Ax%
HFKT D,

2. BTz o T

2021 4 1 FHAD B Z I T, FEEH OEIBHL T D KIS Tl 2020 4EFE 15 TR S /-2
E SR (Chromebook) 723-HHEZEEIC 1 BEUE SV TV D, £ LTA E CTIIFRIZRIFEfEERIC L)y
i 2 SN TR TR T 7 B ARA » MaRE LA 2021 453 H £ T8 7 Lz,

LN LR HZED—T, AFEDNERR Jﬁﬂﬁét@@%@ﬁ IOWTITFEARE L TR O, Bils
TIFEREDY Google Workspace ™ — /L& A# 9 720121E, FARNZIZEH ORI TH D A~— F 7 4 L %F]
MLy, HLUXEET PC 72 E%‘:ﬂﬂﬁ“é LT D, DI, ZOEBETIE, FEENICEER
Google Workspace Y —/V& T 2D TIEe<, O35 AR TRENCITH [IHEOTE - 135

NEMOBEYAE ] OFOIZFEH LTS,

3. Google Workspace > —/LV D5
ZINbIE, FEERAT ST MAZ TR T 2,

3.1 Google Classroom |Z & 5 T EREDESE

SFRIARD A A & 72 5P —E RIZIE Google Classroom 2 L, B DT 32BN L C Entry Ticket”
WV S IEE Google Forms TEUT %, ZAUZL Y, AEENL L FHEX HMEEZFRNHE L, RE
AT NRERA L PEERNHTZENTEL X IITRoT,

SIHIT, BHIZRBRIRREO AT O TIIR <, FRROIERR EORMBEZ £ OIcE D, w=HTff
BN KL HDOREDONRE— 2 BN, fiy R7 0 M BTl E LTnd,
ZHUTRY, TeIRAEICTEEZRT OHTIIRL, OO TPEMREEETEN TE L L 01 o7,

3.2 Google Forms |Z X 2 E DA+

Google Forms |2 L 5 5 SGEEM 2 —F—% 1B, £ I bAEDND OFSEEICEET 28R 2= T 4H1T
TW5, ZOfFEY Google Classroom FTHRIE L, EifZa LIZAEEOHRRGT, MOEFEIZ S E O
BIRZDH T ENTE, XBIZZEOEMIE Classoom [ ZERE S, O OFBENI>T—2 L7e b,
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33 Google Classroom (Z X 5 B B B #d4 DBLfE

FEFEDI RN T BIEBNTE H L5, HFHEHDER % Google Classroom & Google  Forms % #fHA
AOE TR L T D, DIENEZORBEICHIRIL, FALOER T e SN2 5%E L i sl B > C
WS EWVWITETH T2, 2D Google Classroom AT 2ERETHIUTEDOFM BV HTITEL L D
MERMT 25 Z LR AR L oo Te,

1 Google Classroom & Google Forms {}fF D FH % H B b DB

BH¥E Y —X T&E3GEER) : BE ) —AEIGRERSS-F1-1R7E -
IRTEEITI - £R

@ B2 U - XETERBI-HUN-TE - .

B¥Y Y —XEEES NP - RERTH - F8 We were () then
AARNLEETLHDER(T) ! On
BY¥ LU —XREES.. B¥ ) - XEIGLERI.. o
POF Google 7 #— 1 o)
(O having anice car
AT T
By the time she () there, it will be nearly dark.
O =

3.4 Google Slides (= & % Virtual Classroom
Google Classtoom I, L2L7273 5, AL =L 7ot A LOWYE SNl E LD Z L v T& /e
VY, EDTw, BEZITRHAR TITRWAERIC S ARREREZ RS 2805 L LT, Google Slides
ZFIH L7482 (Virtual Classroom) 2 /ERK L7z, HEE0A 7 A N e 82 BB TE 5720,
Classoom £ V) & B2 = 7 /W AEREDO B 25| < B ZFCE D, £Z0b U 72k 2 LT, &
SFEhtFREELOHNT L LT, HEREZEYNATO 2 & T, FEFFOEHEDOSL, BROAEED
Fr, TR ERATVHEFEIRE L CART L Z LN TE D,

2 Google Slides % FH\ 7= Virtual Classroom

MashimasVitusClassroom 4 01 - H B
» PR

Mashima's
Virtual Classroom g

IS DOIEENFIA Lie 7 — 2 I3AAANES TH Y, WHEELRE G HHE2 B EOA CRE L FIHT
X, X 5T Google Workspace DILAREHEZ 5 = & Tl 7 Az b SRk cE 5, MICHIRIT 2T
MbR<ATZ D720, BEMIZH XY > FRAREW, EENLOT U r— 1 Th, EEABLLT AR
o] [V RO THROND | LAFERERDREEZ T, 5% bEFROTFE RO
WICIHET — 4 215 Loz T,
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V5-9 (Q&A: Room 5, 13:25-13:40) Sunday, August 22

A2 —Xy bBIRI2 VT VY 2RI A LB HBESE
Z3¥— [Video Report: My Phrases list] O EEE#Hi&—

I E AR U ERER T IR B AT
F—U— K HAMFE, Video Report, A > % —% v MEjl, ZHEE, 5% 05

1. [ZU®IZ

=t T 4y I REME LR FEEOFSHEFEICHOVDIE, RES TV U — XOFH
NHELE XD Z & 28% v (Washburn, 2001; Dizon, 2018)., Afa TliX, Netflix 72 & o & i fid
B —EANNEEEEOETF =2 a v aEmbd & ) aTkErE (Dizon, 2018) (2% H L,
A =%y NEAGENE O HETEZ T RS A A4S ) Video Report: My
Phrases List (LAF TVR_MPLJ) OFEEKZ#HRET S5, VR_.IMPL TiX, (%A T 47 - AE—
A= OHREEHBE LR WHRZREIEAER] (4K, 2006) ZRFENATHHL, REANT
+HAT R RN — T 4y I REEEA T Y NEITH, FTo, FEEHONEM AR
WL, FEHOPIZHHREL L TCOMIE RO E TEFN— a3 VORI ZX 5,

2. FEHBHRZENFEE VR_MPL

VR_MPL (X7 & A5 > (2020) 23##% L7- [Video Report] (AfERISE L L CHIESE
BEOA X —F%y NEVEEBE AR T EA) OB Sz, VR_MPL £ HMIE, (1)
WREEFEEIE T Y (LU, XGEEE) OFHAMEEZES D, 2) ZHEIckV A=7
J1oma b e BESEEICHERFERE ) OMALEZ K Y, (3) EFL RIEICBIT 2578 H N ik
BHEHAT LT, FEFCEBOLVWEHARNER L2 ESESEL L THD,
VR_MPL I[ZIZROBENETEND, (1) FEEVEWE A2 ER L, BEFHRZ > — IR
AL, (2) #HEHRLLTI0OHBREMET S, B) “ETRMAZTHMHEAEL, FHF L0
REEUET D, (4) YEELLEZOMRELAL, RV A2 NEERT D, BIEICET 5
BUEIZHRGEE R L WO HOREN, FEHNELZZ RKETEMNZOBHEMPHEE I T,

3. EEFTFEELTUOVABICETIER - EEHRE

VR_MPL #EiT 2I2H7= 0, JEFEEMEAIFEICE T 2 EEREZITo7-, RAITEAER
SERFPHGERILL O 92 4 M RICiThb Nz, VR_MPL % EfE9 5 58 & O E HME L
JEBL LMK 7THIT, PNV EEBERFLE RS,

ETIEFHEORFEEHEFAAICEA LT, UTOZ &N LE, HEAEIETORGE
WRESA L, A 1~2[, @ 1~2F&EDBEZEN 6 FHLL LT, —k T 4 v 7 REED
HE WA 7y FERETHIRERMTH D Z & BNER Sz, —J7, YouTube <° Netflix,
Amazon Prime 72 EBEHDOT T v b7 4 — 2 EFIH LEGETE Z G L TV DHFEENLHK
THDHZENHA L, £/, BEY v U VL BRESCEEESESS TV R7~ & ZEEERN A
HAL, HEEEEAZEE T ABROBRRNEZRELADE TV AIFEEENRZNZ ERbMho T,

VR_MPL Efiitk DA TIiX, VR.MPL D72 IZFIH L7277 v b7+ —ATHRbHEZ -
7= D A3 Netflix @ 67.8% T YouTube @ 65.6%% 4+ Llal-> 7=, F7-, AmazonPrime FIH#

-122 -



60

F3oD1ERY, AEBIEOFNANEMBIIITOA TS Z UMW L, (R1SH)

*x1
VR_MPL S i & 0 RF 0O 9555 75 Bh il = > 7 > BT

VR_MPL EJifiOFM 77 v b7+ — & BAZ 5 HHA ([RIEH 92 4 52 )

YouTube Netflix Amazon Prime TikTok al’Za=
81.5% 52.2% 38.0% 22.8% 19.6%

VR_MPL EJilFOFH 77 v b7 4 — 24 EAL STEE ([RIZE 90 4 8 50 % )
Netflix YouTube Amazon Prime DVD/Blu-ray Hulu
67.8% 65.6% 33.3% 14.4% 5.6%

4. VR_MPL O ZEHFM & RE

09 BB E OWGEE M ARTEAEE NN L, 97.8%72: K LA THEICEHRV MDD &
DT Lo, HOFHM O F A IE 10 S A 7 AT, 93.4%72% VR_MPL O FE i A3 Ko
T WIHRIENGELNT, INELERBIL, S5 SNSOERRETHHALEZWE DR
BT, MENFETERETEARAVEHAZERMICEET2HEANRONZ, REEERIC
VA= 7 HOmEREEONT-FEHENTEELS 250, FEEONVEMLEZEE X5
BENEEROEEAEB R, $7-, FEEROMN LEZE L N FEERH5E T, BE
DWEBINTZEWIRIENRKIE &7,

5. ¥¢®

PHAEFIFEE VR_MPL 8 A LR, BB TH -7 [HFEMOF HEE %
m, ZHWIZLHV A= 7 iom EE BEREICHERIEENOMBILEX S &) A
CBWTIE, #EMBRICID EMMMICZ VT TEREEZOND, RIS, KEBS D
BEPNEHEVEAENPEEZER L, FEHMEORBRERH L Z & bl ST,

L2vL, AEO VR_MPLIZREFRE Y 7 A TIiTbn, BEREICHEER OO )
ST ZERRERELTETOND, BIZ, FEENLOMED VR_MPL ZZZ LW
WIHOBRANEL HFELNTZ L5, VR MPL BB ICRESE S 2 L 0N A
Ul, lbEo S8 E 2, FEENHKZED, BHAEY MDD EHENRINEE T
HDHEV) RIS T, BT HRECS U FEHEREERY A, VR_MPL O& B %
BRIDLZEEROBPEL LT,

B E R

Dizon, G. (2018). Netflix and L2 learning: A case study. The EuroCALL Review, 26 (2), 30-40.
Retrieved from https://doi.org/10.4995/eurocall.2018.9080

INKIEUEZ . (2008). A —® T 4 v 7 IR3GE U A= 7 BRBSE O PR & REK-7 — F I
LN RT U FOERE BfRIEET) . [/MEREEIE ANSCHFZED | 112, 27-110.

T AAT U H A (2020). [THARTE 2R TRENTFEH OR S —YouTube B 7 A LR —
oL T A7 ¢ 7 REEZCE M SE: ATEM ¥ v —J 1] |, 25, 17-30.

Washburn, G. N. (2001). Using situation comedies for pragmatic language teaching and learning.
TESOL Journal, 10 (4), 21-26.
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V5-10 (Q&A: Room 5, 13:50-14:05) Sunday, August 22

FEREREDR T T A VEEFEB I RIETREORIE

R Hflt (RBEBEKRT)
heE K R REEKREE)
B b Rt URERS)
A HERE (TEERT)

FU— N T VU, BRREE, FEEE

1. XC»IC

EIHRREFE OEBHETIL 2017 4F 4 A LV RGERSCUFR | FEOLERIB L LTAHY T A vk
FEFEEITORE ZRE LTV D, ZOFHIT Edulink £t (IH Reallyenglish) O3> 7 A U HEES:
H7'v 7 Z I Practical English ZFH L72#%3ET, ZMEIIFHA 74 0 TCHEEHEZED TN,
AAZED BT FE OB TIEEHE L WETRREGESE 2 BRNIThbES 2 Th b, A%
FKTIX 2019 FHEFB LT 2020 FEDOREREMELFNT 2L L bIC, avrta—F2%FHLE
LT DREE 72 EOFRERHEDR, AU T A L E A OERE PR OOV CGEEY
BHORFICED L e BE H 2 T DN ERIET 5,

2. REOHE

BEEBEANIERTHD 2017 FREITA > T A VRFEFE ZPOICE R, SZGEE IZIIVIEIO T A X
VARHT A N, IR T A N &GO MEIRAKRO HE O A E G T, ool E, F
XL OOZMT A FOFRERICESEEBHDO L-IVIZIE UTed v T A #Hibt & BT E LT
W&, 3Ly RAVEHAS Ly Ay (IEER 0% EORE T N k2D 2 &2 BTSSR
PEE Lo, ZORER, ZE OB TRIT 5% & A 7203, FEH~OR Y MAIITSEmEO LKA &
STy FTT20I8FEFEITA L TA VIFFBEFEHDa L T UV HASN/INT A M A 3E, FLTH
HEIE % £ & 7z Learning Portfolio Z f-#JIC 2 M2 S 2 BNUCEH L7c, ZLT3HFHER
% 2019 4FE134#E Learning Portfolio Z#2H X, =2 A v F &) CRAIT 2 ERUTEE LT
Do MANAHFH L7275 2020 FEE T ava Fic X0, ai#iBlMaOE s L ONEet s T 14 U RE~
DEEHERL SRz, WA X AE KO Portfolio DIEH 72 8139 _T LMS ETir9H =
Lzl oin,

3. FEERM

Computer Assisted Language Learning (CALL) ZIZU® & LIca s Ba—FRA~v— 7+ 7%
EOMERAENAT 2 HFEFE TR TE, FEEIC Db Dk % I 28 O R E IR
H25LE20605, TIT, BEXBEL QWL FEEEORNERD 120D, REOYIENEE
Barfg e LTCERNGHA 21T 72 > 72 (2019 4EEEI3 95 44, 2020 4RFEIE 143 £4), W2 R
M« B (2016) IZ XD a2 B a— & KRG FHREE R, Fisheretal (2001) (Z35-5< Leeetal.
(2017) @ A CAR#E3E RE, % LT Reid (1987) @ Perceptual Learning Style Preferences Questionnaire
IZH5< Leeetal. (2016) OFEAZ A NVREZHEHAL, FEHEIZSHETHCIMES T, o
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PR TIREIZIREM T3 D HL Y $L A% G35 72812 ARCS (Attention, Relevance, Confidence,
and Satisfaction) &7 /WIZED < #M O FEEHRRE A HWZ A AR 17TV 5 (Keller,
2010), FEHEDOA L T A VHGEFET— X L LCHI - %¥lu J 1 Rk, B - REIAKL v A
B, B - BB, BT B4 TA Y R SHETS R a T, R AT A ) —
Ty TR A 2T, YEEN DT —4% &£ LT TOEIC W=7 LA AA L b T A N, i+ #%
MIZRIZFEHE L 7= TOEIC #ft7 A F&2FIH L CTWD (GE 1),

LA AA L RO TOEIC A a7 R0« BEIERD R a7 2RI ARV, MIEEIZBIT 558
DFFEINIRERENA SN2 ERDND, Flou A4 U EECEEFN NG EF
S>THT L TOEIC A a7 O ElTIED7 B3> TWRWZ L3RR S vz, $£72 2020 FFE
IZBENTiIEe 7 A VEERZ S L vy A VBB LTS L L bIZ, EAMOFEERHOIXL S
EMDR O RENZ RO D, BIEOHE G LRI MR RIS OV TIEREY B ICHET 2,

#1
FAEEICBIT 28T — 4% (FEINIRE R )

2019 2020
TOEIC LA A A |k 397.62 (71.62) 396.17 (97.75)
GUEA=RZA AV EIE 93.39 (42.38) 50.94 (27.26)
ATHIEK L v 2 ¥ 47.09 (9.21) 42.9 (13.42)
B L v R ¥ 70.75 (19.41) 61.98 (23.37)
GBS 635.69 (192.29) 702.31 (418.82)
AU A= 27F % k 78.12 (8.26) 71.15 (24.17)
A ) —7 4 7T AR 74.32 (7.44) 69.57 (21.96)
AR TOEIC #ifE 7 A K 459.71 (95.35) 490.11 (89.17)
(3 = GV EI 57.55 (24.33) 40.89 (25.05)
‘WAL vy 2K 46.53 (11.2) 41.67 (13.04)
Bz L v A 74.61 (26.47) 64.15 (25.00)
% 19155 e ] 456.57 (191.02) 544.01 (342.44)
B A= 7T A K 7 5.47 (8.45) 73.36 (13.25)
B —FT 4 7T AR 74.05 (7.05) 74.21 (8.91)
%K TOEIC #igeT A b 466.63 (87.27) 468.39 (97.15)
BEER

JIRBAE - EHEFTL. (2016). THARAFGEFLE A Z AR E LI L2y Ba — S SRR E
HEFE RE DVERL ] Language Education & Technology, 52, 257-277.

Keller, J.M. (2010). Motivational design for learning and performance: The ARCS model approach.
Springer.

Lee, C., Yeung, A.S., & Ip, T. (2016) Use of computer technology for English language learning: Do
learning styles, gender, and age matter? Computer Assisted Language Learning, 29(5), 1035-1051.

Lee, C., Yeung, A.S., & Ip, T. (2017). University English language learners' readiness to use computer
technology for self-directed learning. System, 67, 99—-110.
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V5-11 (Q&A: Room 5, 14:15-14:30) Sunday, August 22

THRFADRIGEREZ 2Tt CLIL 4V 74 U IFEER

JIE  FE (A TEESHEMEE)
¥—7U— K : CLIL, STEAM #FH, =lRi%¥E, MEMREES), HumE

1. XTI

ARERHRETIE, LFEEHEMMICTS 10 REEFORGETFEE (AARERNZEGHE) 200 R4k
LTITo 72 CLIL &> 7 A UREOEBRNE (7 —IBE, BMIER, RENE, ML) &F
BT o — N TTRTEZBE DD ORISR T 5,

TV =TE LTI RS R AT RS AMIZ2 2720121, EHEERRER~OBL & [
RSO L, RSO « BB NETH Y, F0B OGRS & RIRE RO #EE &
TR OMBENR RV, —F, FEERASZOFERIL, HERRHAE LFEFEERETLIHY
¥ o7 LR OT-D, ERFE 2l L CEWNR - UbEESEERZ ORI FICEN TN D,

K T1E, (77— b ZEMICRIERIR O 7= OF kR BE ), MEEIC X 2%(EH),
RDOERAEBIEL, BELEBRECESEZY T, ZMzEEfot s LARWREHE N4
TA L THEBEARER T — NE O RN E R,

2. T<BE:RE [7—1 »

ARFEEIL, AR 4ER (RF 1VERMEY) ORGEMERE (@) WTEB L7, B # 5%
ERTEE LV BRGETL, ERICE ERRWERCEBRMEICED 57—~ &2 i%iE LT,
KIRFEDAF 5 M T D EIRMMER B IL, BEBITIX THRE) 138EE, T35 i2sn
T TEM ) A 1RE CEED oAiTh D, xH5E 1L, B (Science), £l (Technology), L%
(Engineering) , #{% (Mathematics) (ZEW T, FEFEOAX LM EZHE LEHET 7' —F
22T TCHEY, ISTEM HE] TRELTWDSEER D, £2ICT7— b (Ars) OERZMA T2
[STEAM #H | #EET 252 LT, O3 VICHEbo TN = V=T 0= HIz, #Hii-/eti
ROV DEoNTEE2bND EEXT,

3. HEAERR L RENE

S FHOED, BRETTXTRATA FEHWEA 2 A 2AO2HEBATITD, REITLRE L
HE 200 LB EIEZE LT, o 2=/ — 3 Y —/LX Microsoft £ Teams Z{HH L 7=,
31 TR ORE

(7= 2=y FORFETE4ME (1E8074r) &L, BMHERICHTZ->TE 77— b &3
D) EIET <2l FERERASRYOEFEZXERMT OO TRy ZHE Lz, &EO
T IEENEN Tgraffiti & art) (B 1[E] : [W#F OEWIAADY), [ready-mades D7 — MM (5 2
27— MESICKT 2BEREER o), TTEEE art) (5 3 [\l lEFOHEFIIE ZITH LD
) ICREL, BKENE 3 B ORENFEZZ T CEEENPEL-EL v/ DET L E 2
—Z1To 7,

55 2 [EUZDWTIEHE « ARICERART — M2 - B3 2 T8R 21 A EME) 2395 =
L, B3 ENZHOWTIEIHE - A)IRS TTEEFERE] EHMINDITELEREATHY, ELTE
fEDN 2020 AEICBIAE T 2R EOFE L H o= 2 LD, Ml L S FE X TENRTRERE LT,
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32 l4H>odCl Oy

CLIL D7 L —AU—2 & LT [Content (N%) ] [Cognition (&%) ] Communication (F7F) |
[Culture (%2) ) "5 Ak% 45D CJ (Coyle, Hood & Marsh2010) 233> 5, bib U730 Rt:
F, AEIOEETIE TCognition] ([CHEZEW-, FANHETXZMETHA T4 L IEXTE
L7 D1F [Culture] THHA, TRV 1T 2 %ZEE ORINIELY — Y ¥V« RE L OIERAST
YN, AUTAUT U — MORRERR EERANTHEAE L, KEIZIZA T4 o Tor
TLEa2—%1TH 2 & THHEDER - BRICSNOWEEZR T,

4. FHETE
Higa =y MIOWTH, SRERRHIRL, #HBRICK D=y A OFFl (FANCFHEEE & Bl
& FEAIERR), ATHIRAER T o B £ S GE R O WA BARTERR I LV R L7,

5. #BREFORE (Tvir— MNERS)

WEGAEEL X E BRER T D 9 H L0 i EIcO 0 B oo, FERICER LSBT
Vhr— hilEE BRIEE 172 4) TiE, BOHo-T—~09b THIRIZES TWAHHE] 25
Rzl ZA (BEEEERD, 100HEF [7—R~ Bhy 7 (70 4) Thole, WK [TT72F
J 15714 THY, YEBRENFEEIROARE 52722 0890025, Y%kt A &K%
LTz o0, 7HEH, by 7o [Fte 1) (874), WA ikl (524) 12k
WT (B 2571 (484) LORIENEL, W@FOIGERH & OBEWRH LN,

W=y METRICER LT > — FoHBGEEH (BEHASEIEE) 20X, 17— Mo
WTCZARIZEZ TR oT2F 8, IR TRVWSEL EBEWE L) MEERLE-72<E
212 EWINT — MZOWT, FGEDRETEZD LW DX, AP ~7-, LT
— MZBLBRAZFFCo) T7— B N K> TMERZEDL LD THDH EE I 6 2%, i
AHEZANBIZZ2ND X 2ICA A4, BEESTVEIW] REDBERH Y, RERKZELT
(=2 1E S VDOEoNTE 5251 BIL, HEIRERZEZ, 612, TAICk-TT—
NEE L7207 — FTIERWEE LTV 758008 H-> CTHHAWE Bolz) iz 7 — T 50
TRANZEDDOT, —STIHENRWERE LTz [7— bk 3R BIC R 72 HDAMERSCE 2 5 78
EEHZTN, TRERBODLZEORUISEHAZTINDDOTIIRVWNEEZZD] IEDa R
YEBRHY, T— NAEROSZEEE L MEDOZEER T — MRS D Z EOMEDRBE LN L
BxD, EE LT vy THOMAERREWERNEZ L, EBAIRINELES OB AL F
B, TNERE LW EW D BODREE R BSOS Z &2 EE L,

6. £&B

HE) i A D RV 2% ET 52 LT, 7— MCBET 2 EMMGRZ R - 2 WIgEZ e
N, [T —h & 2E205REXREBL, A0 T4 A THEL 22 [Culture] 12OV T
b, VI VOKREEEFIAL, 2B 2 FOXEEARRIC L, EiRoT7 v r— MERMD B,
LRlOFRERERZE LT, FAREET), tEBEBFEIOFERKR, FFEIZLDEERINHERSLTF
A ZENTELEBZTWD, SBbARLZHE - B L, EEEZFEIT THETZU,

BE R

Coyle, D., Hood, P. & Marsh, D. (2010). CLIL: Content and language integrated learning. Cambridge:
Cambridge University Press.
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L2-1 (Room 2, 13:45-14:15) Saturday, August 21

What are University Students’ Perceptions of

English as a Lingua Franca?

MIYASAKO, Nobuyoshi (University of Teacher Education Fukuoka)
Keywords: English as a lingua franca, university students, perceptions

1. Introduction

Now that the number of non-native speakers of English surpasses that of native speakers, English as a
lingua franca (ELF) is globally acknowledged. However, here in Japan, where English is taught as a foreign
language (EFL), neither communicative use of English nor the use of ELF is widely seen. For the
enhancement of Japanese learners’ communicative use of English, introducing ELF elements into English
classes may be an option. As a first step for this, an exploratory study was conducted to examine university
students’ perceptions and beliefs of ELF. One of its purposes was to roughly grasp a picture of tertiary-level
learners’ ideas of ELF. Another was to see how their perceptions and beliefs are affected by their English

proficiencies. This presentation reports the study, discussing how to utilize ELF elements in English teaching.

2. Literature Review

The number of non-native speakers of English (NNSEs) far exceeds that of native speakers of English
(NSEs) [2 versus .33 billion (Baker, 2017)], and about 80% of English speakers globally are NNSEs in the
expanding circle (Jenkins, 2008). Accordingly, the definition of ELF has been changed, from English as a
foreign language of communication, to “any use of English among speakers of different first languages for
whom English is the communicative medium of choice, and often only option” (Seidlhoer, 2011, p. 7).

EFL and ELF can be contrasted, respectively: (a) taking deficit and difference perspectives; (b) using
transfer and evolution metaphors; and (¢) regarding codemixing as interference and resources (Jenkins, 2006).
ELF is also differentiated from world Englishes (WEs). WEs, used in Kachru’s outer circle, are simplified,
fixed and stable. Contrary to this, ELF, used mainly in the expanding circle, is complex, flexible and dynamic
(Flowerdew, 2015).

Consequently, the following often-conceived images of ELF are wrong: (a) a reduced and simplified
English; (b) error-promoting and ‘anything goes’; (c¢) a model for imitation; and (d) a monolithic prescription
for all learners (Jenkins, 2008). Instead, characteristics of ELF speakers, prioritizing communication over
correctness, should include innovative use of their multilingual resources, code switching and
accommodation strategies (Jenkins, 2008). Their accommodation and communication strategies should be
valued in terms of semiotics or functional and communicative use of English (Baker, 2017).

Moreover, ELF users can develop ownership of it, which can be established through their

communication and interaction (Kohn, 2015). This view is supported by not a few theorists, such as Brumfit

-130 -



60

(2002) and Widdowson (1994), addressing that NSEs neither own English nor possess its communication
norms. Since ownership is related to self-esteem and self-efficacy (Zimmerman, 2000), its development can

help further improvement of ELF proficiency.

3. Method

This exploratory study concerning university students’ (n = 120) perceptions and beliefs of ELF was
conducted in the 2019 fall semester in western Japan. The survey was carried out using a six-point Likert-
scale questionnaire with 53 question items, which were used in similar surveys performed in other EFL
contexts, i.e. Iran, Taiwan, and Turkey. The questionnaire consisted of eight concepts relevant to ELF,
pertaining to models of English, teaching and communication, culture, roles of English, instrumentality,
integrativeness, intelligibility, and protectionism. The analyses were performed with descriptive and

inferential statistics such as Pearson product-moment correlation analysis and analysis of variance.

4. Results and Discussion

A picture of the participants’ perceptions and beliefs was shown as follows: (a) they place more weight
on intercultural understanding through their English use; (b) their understanding of ELF as language use
between speakers with different mother tongues is at a reasonable level; (c¢) they hold integrative orientation
toward standard English; and (d) English proficiency significantly affects their perceptions and beliefs of
ELF in a positive manner. At the presentation, the results are shown more specifically and discussed on
learners’ readiness for the introduction of ELF elements into our English language teaching, with pedagogical

suggestions for it provided.
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A Sociocultural Analysis of Online Writing Collaboration in an
International Virtual Exchange

CARR, Nicholas (University of Electro-Communications)
WICKING, Paul (Meijo University)

Keywords: Virtual exchange, collaborative writing, activity theory, feedback,

intercultural communication

1. Introduction

International virtual exchange (IVE), also known as online intercultural exchange or telecollaboration,
is when geographically distant learners collaborate through a/synchronous communication technology to
co-produce mutual objective(s) and share knowledge-building (Sadler & Dooly, 2016). Due to the current
COVID-19 pandemic, interest in [VEs rapidly increased as educational institutions rushed to get their
courses online, and new methods of language exchange emerged to compensate students who could no
longer travel overseas.

The benefits of IVE for learners are manifold, including the promotion of intercultural competence
and linguistic skills (Cift¢i & Savas, 2017), the development of autonomy (Konishi, 2017) and the increase
of socio-pragmatic awareness (Marti & Fernandez, 2016). When considering asynchronous IVEs, language
learners are able to exchange ideas through written text, whether this be messages, blogs or providing
feedback to each other on academic writing tasks. This study focuses on writing skills. Within the extant
literature on collaborative writing and peer feedback, few studies have investigated these activities when
conducted via digital means. Additionally, the giving and receiving of feedback within an expert-novice
group remains under-researched. A review of the literature reveals only a few studies that investigate such
practices within an IVE, none of which were conducted in a Japanese context. The purpose of this research
is to provide a rich description of Japanese university students’ experiences as they participate in an IVE

with peers in the US.

2. Method

In line with the study’s aims, a case study approach was adopted—with the case being an IVE
between university students in Japan studying English and learners in the US studying Japanese. Data were
collected from students' collaboratively written work, narrative frames and in-depth interviews. Grounded
theory was used to code data and allow key themes to emerge concerning how Japanese students co-
constructed the practices of their virtual learning space and its ensuing outcomes. Activity theory was
employed as an analytical framework to reveal the learning processes present in the exchange and the

learners' individual experiences.
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Figure 1
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3. Preliminary Results

Results indicate Japanese participants valued the feedback they received from their expert peers in
America. They identified the most valuable outcome as understanding how expert speakers of the same age
perceived their writing. Through this, participants felt they improved their use of vocabulary and clarity of
expression. Many Japanese participants, however, found instances of peer feedback difficult to understand
and respond to, with the additional resources of translation tools and advice from their teacher being
required to edit their texts in accordance with the peer feedback. Furthermore, while all Japanese

participants enjoyed the IVE, opinions were ambivalent concerning collaborative writing.

4. Conclusions and Implications

The IVE provided Japanese students with a virtual space in which they co-constructed learning
practices with expert peers in the U.S. The collaborative tasks undertaken with onsite classmates and cross-
cultural partners produced rich and complex interactions that grew participants' knowledge in multifaceted
ways. The implications for classroom practice in an IVE include promoting feedback literacy, providing

opportunities for reflection, and activating onsite classmates as instructional resources for each other.
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English Intonation by the Japanese Future Elementary

School Teachers from the Perspective of Intelligibility

NISHIO, Yuri (Meijo University)
Keywords: Intonation, intelligibility, Japanese English teachers’ education

1. Introduction

Intonation would be important, but was almost neglected by teachers as well as learners (Wells, 2006).
These days, English education practitioners have been focusing on the new Education Guidelines by the
Ministry of Education, Culture, Sports, Science, and Technology (MEXT, 2017). In order to enhance
communication skills, pronunciation is key to conveying one’s message. Joto and Nishio (2020) reported all
of the main patterns of stress, rhythm, and intonation that were included in the Japanese public elementary
school textbook Let’s Try I and Let’s Try 2, though the new Education Guidelines doesn’t include enough
information about suprasegmentals (stress, thythm, and intonation), but emphasized on segmentals, “to pay
attention to the vowel sound in cat, or the ‘th’ sound in math. Previous research on intonation production has
been still quite few (e.g., Saito & Saito, 2017).

Intonation has several functions, such as expressing speaker’s attitudes and emotions, identifying
grammatical structures, showing what information is new or what is already known (Wells, 2006). The
Japanese learners of English tend to pronounce the chunking of utterances into short phrases or put stress on
the wrong places because Japanese is an accented language, which can lead to incorrect intonation because
accent should be assigned to every single word. The result is they put every stress on every word, and more
stress than is nucleus occurs in one sentence, which causes misunderstanding, which is related to
intelligibility (Jenkins, 2000).

Therefore, this research aims to investigate how the students who will be future teachers can pronounce

intonation correctly, using acoustic analysis and perception analysis by native English speakers.

2. Method

Twenty-six Japanese university students who had been majoring in Education and would get a license
of elementary schools participated in this experiment. All of them had not been in foreign countries more
than two weeks, had taken required English courses in the university curriculum, and had not taken an English
Phonetics course. The researcher explained the purpose and way of this research and obtained their consent.
And then, they were asked to record the five dialogues referred to Kamura (2011) as follows:

1. A: Where are you going? B. I am going to visit the White House. [The nucleus is located on White,
which means B is going to the place the President lives.], 2. A: Uh-oh, it looks like rain. B: I thought it was

going to rain. [B though it is raining.], 3. I don’t like the winter here. B: Then why don’t you move to Hawaii?
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A: That’s a good idea! [B suggests A should go to Hawaii.], 4. What happened to them? B: John hit Bill, and
then George hit him. [George hit Bill], 5. What do you have to do here? B: I’ll give you directions to follow.
[A has to follow B’s instructions].

The recorded data were analyzed with an acoustic analysis of where the nucleus placements were and
how the pitch movements were. Second, three native English speakers evaluated how much they could
understand the meaning by choosing one among three alternatives (1. B is going to the White House, the

President is there. 2. B is going to the white house, not the black house. 3. I don’t know.)

3. Results
The participants tended to pronounce the wrong nucleus. The placement of the nucleus varies, not
showing consistency. Even the placements were accurate, but the pitch movements were not fully high or

down. These resulted in the low evaluation of intelligibility by native English speakers.

4. Discussion

Intonation plays an important role in communication to express the speakers’ specific meanings and
attitudes. The realization of intonation needs the assignment of a nucleus to a syllable in an intonation phrase
(IP), showing a clear change in pitch at the nucleus, which could affect intelligibility (Jenkins, 2000). The
elementary education system in Japan introduced English language activities as a mandatory study to enhance
the communication skills of English to third-year pupils in 2020. For young children, proper and correct
pronunciation should be necessary to teach. Future elementary school teachers should know English

pronunciation and know how to teach it to provide children with sufficient training.

5. Conclusion
Teachers’ education should involve acquiring the knowledge and the training of pronunciation,

enhancing the teaching skills for pronunciation, especially intonation.
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Hepburn? Kunrei? Wapro?

A Universal Design Approach to Romaji Education in Japan
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1. Introduction

With the introduction of IT education in elementary school and lowering of English education to grade
3, what was once a progression from Kunrei to Hepburn style romaji has now become a trio of varieties
(including so-called wapro romaji for computer input) competing for the attention of very young children.
Confusion is apparent in Japanese society as well, with different romaji in train stations and road signs,
neither conforming to the 1954 Kunrei style followed by MEXT. Moreover, changes in Japanese phonology
patterns such as /s/-/[/ (Nogita, 2010, 2016) and influx of foreign pronunciations has made even wapro romaji
obsolete. In addition, actual ability to produce appropriate romanizations is lacking. Cother (2009, p. 46)
found that Japanese university students produced as many as 59 variations (of 245 responses) of romaji for
the single word shochu ($EFf), most of which did not conform to any romaji variety and would not have
produced a satisfactory result in keyboard input. Clearly, the 1954 Kunrei system is in need of an overhaul.

In order to gauge understanding of the three major styles of romaji and when they were acquired, the
author conducted a survey of 108 students from three departments in two universities. The research questions
posed were the following:

a. How and when did 1% year university students first become aware of romaji?

b. What do they consider the main functions or purposes of romaji?

c. How aware are they of different varieties of romaji?
Based on the results, and in accordance with universal design principles of multiple means of representation,

expression and engagement, possible solutions for a new romaji are offered in the conclusion.

2. Survey on Student Experience of Romaji
2.1. Initial Awareness of Romaji

Students’ initial awareness of romaji typically took place in 3-4 grade (45%) or 1-2 grade (32%) of
elementary school. However, no clear-cut route of awareness was found: 30% reported first hearing about
romayji in English class, 28% said their awareness began through observations of their surroundings and 20%
reported hearing about it first in Japanese class. Moreover, 10% attributed it to a computer or IT class whereas
8% became aware of it through games or computer use. Here, we see the childhood influence of so-called

wapro romaji, created by computer manufacturers and never officially recognized by MEXT.
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2.2. Perceived Purposes of Romaji

Most students recognized the need for romaji mainly to express (24%) and teach (16%) Japanese to
foreigners, to input Japanese (19%) and express Japanese pronunciation (13%) and for international purposes
such as passports and addresses (14%) and signage (8%). On the other hand, little recognition for a Kunrei
type romanization for a deeper understanding (3%), standardizing pronunciation (3%) or expressing Japanese

to Japanese (2%) was found. Therefore, the original purposes of Kunrei seem to have been lost.

2.3. Awareness of Romaji Varieties

Interestingly, the only type of romaji with any name recognition was Hepburn. Many students (41%)
reported having heard of it but not really understanding it, 29% reported that they did understand it, and the
same percentage reported never having heard of it. On the other hand, most had never heard of either wapro
(63%) or Kunrei (83%), while only 6% reported understanding either variety. For the former, this may be a
question of terminology, as a more update term might be nyuryoku romaji, but for the latter, government-

decreed romaji, this shows an egregious gap between outdated theory and modern practice.

3. Discussion

The results above show that young adults have learned about 7omaji in various situations, and are unclear
about the differences between different romaji variants. As a possible solution to their confusion, universal
design suggests a single romanization system based on both phonology and orthography (multiple
representations) with clear instructions for use in domestic and international situations (multiple expressions)
and learnable through keyboard or handwriting (multiple methods of engagement). One such system, which
can also accommodate emerging phonological change is suggested, based on Sakurane (1937, foreword).

Advantages of this solution are: 1. in addition to 50-on, phonemes such as /d/, /f/ and /j/ are paired with
5 Japanese vowels to form a more complete moraic chart covering loanwords and providing a solid
framework for teaching English phonology 2. it may be teachable to young children on a phonological basis
before Japanese orthography is acquired, 3. it would provide possibilities for keyboard input based either on

orthography or phonology, 4. long vowels would be overtly expressed as in wapro romaji.

4. References
Cother, S. (2009) The Romaji Capability of University Students: A preliminary study. Kagoshima
Studies in English Literature 18, 41-65.
Mainichi Japan 'Ti' or 'chi'? Educators call to unify romanization styles in Japan April 2, 2017 (Mainichi
Japan) Retrieved from https://mainichi.jp/english/articles/20170402/p2a/00m/Ona/003000c.
Nogita, A. (2010). Examination of the [si] and [fi] Confusion by Japanese ESL Learners (Master’s

Thesis, University of Victoria).
Nogita, A. (2016). The /s/-/[/ confusion by Japanese ESL learners in grapheme-phoneme
correspondence: bias towards [s] and <s>. Working Papers of the Linguistics Circle, 26(1), 45-57.

Sakurane, K. (1937). Rappasotsu Romaji Kichigai. Osaka Teikoku Romaji Klab.

-137 -


https://mainichi.jp/english/articles/20170402/p2a/00m/0na/003000c

L2-5 (Room 2, 10:00-10:30) Sunday, August 22

Developing an effective hybrid blended learning environment for
high school EFL students
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1. Introduction

This paper follows the conceptual framework based development of a blended learning environment that
was modified due to the covid-19 pandemic. This study is significant because no other studies of hybrid
blended learning environments at the high school level in EFL education in Japan exist at this time. Because
of the school lockdown in Japan, public high schools were closed from March through May of 2020, and were
then open face to face from June. The teachers involved in this class described in this study needed to develop
a hybrid model for their already blended learning environment. They wanted to find a way to keep the
students on track whether they were in or out of the classroom. The class was a communicative English class,
therefore the students had to be offered active English-speaking experiences whether or not they were on
campus (Noxon, 2020). In order to support this class, I developed a instructional design-based blended
learning conceptual framework, which I hoped would modify the course enough to give scaffolded support for
the students to stay on track with their work.

2. Objective

The objective was to take an existing blended learning course curriculum and then modify it to include
online learning based instructional design techniques to support the students when they were home during the
school closure. Those same techniques would then used to teach the students while they were home bound
how to participate in the class whether they were at home or at school, so that when they returned to school
they could still successfully complete their coursework.

3. Methodology
After focusing on different online course instructional design principles, I developed the following
conceptual framework to help me develop the course. See Figure 1 below.

Figure 1 Developed Conceptual Framework
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random component, rather, being a tool that
the students learn to naturally use, just as they would use a book or a pen (Garrison & Vaughan, 2008).

However, in order to support the students during the school closure, I had to develop new components for
the class. First, I created a one time 30 minute “crash course” in Google Workspace, and all of the first year
students came to the school and participated over the course of one day. At the end of the day, all 320 students
had been logged in and given access to their Google Classroom. From then until June 1st, everything had to be
designed online. I created hours of videos explaining the course work, the activities, and the ins and outs of
the Google Classroom environment itself. The school set up a “help” email, where the students could send
their questions, and they could also send messages to the teachers within the Google Classroom itself.

The students navigated this environment until June, when they returned to class, and I had to modify the
face to face curriculum to support the strict social distancing guidelines. I used the technology to support a
paperless environment, with speaking activities conducted using computers as opposed to facing one another.

All of the aspects of the course were designed using instructional design principles, such as making sure
there was repetition, and continuous reinforcement within and between each class (Morrison, Ross & Kemp,
2007). The online components were designed so that the more difficult concepts were taught through
interesting activities or videos in order to ease the tension felt by the students who had high anxiety levels
when working in a medium that is new to them, such as the Google Workspace, and also under the stress of
being home during the school closure (Ono & Ishihara, 2012).
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Students and Class

The students in this course are all first year students at the high school. This was the first time they had
experienced an online course and it was due to the COVID-19 pandemic. Most of them reported no prior
experience with Google Workspace, the online learning platform the high school uses. From April 2020
through May 2020 the class existed as an online only class, from June 2020 through March 2021 the class met
in a modified face-to-face hybrid setting.

Data Collection and Analysis

The student participants in the study were surveyed 4 times throughout the year, the first to evaluate their
access to technology at their home, and the following 3 on their experiences in class. The results were
analyzed comparing the data from the four different surveys, including free responses from the participants.

4. Results

The results showed that the student participants, overall, enjoyed the class throughout the year, and felt
like they had achieved the goals of the class. Some data points of interest; first, the figure below shows the
results of one of the overall questions on the survey. The question asks if, due to their participation in the
course, they have felt an increased interest in using English. See Figure 2 below.

Figure 2 Do you feel an increased interest in using English due to your participation in class?

B ves, verymuch B Somewhat Mottoo much B Mo change atall
Semester 1
Semester 2
Semester 3
0 20 40 60

As can be seen above, more students initially felt increased interest, then the numbers fell to more
instances of “Somewhat” for the 2nd semester, but by the end of the school year, more students marked “Yes,
very much” than any other option, and “Somewhat” encompassed most of the rest of the class.

Other data points of interest were the responses for the question “How do you feel about using a
computer in class?” At the beginning of the year, only 21% reported that “It is a natural thing” and 35%
reported that “I am learning more and maybe it will become natural in the future”; by the end of the year,
those data points jumped to 42% (doubled) and 43.3%, respectively. Finally, as for the summative question,
“Comparing your feelings now (in March) to before starting class (in April), how do you feel about your
personal growth in using computers in class?”, 97% reported either “a lot” or “some growth”.

5. Conclusions

The students felt that they had increased their interest in the use of English, which was one of the main
goals of the course, but they also improved their use of technology in the classroom, and 42% came to feel
that using technology in their coursework was “a natural thing”, which is one of the specific reasons for
making the class blended. The results of the survey, along with the students’ comments and teachers’
reflections were used to reevaluate the course and prepare it for the following school year. The conceptual
framework was used again to develop the course, and it will be modified and used to continually develop the
course.
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1. Introduction

As educators seek to navigate the new post-pandemic landscape for language teaching, there are elements
of distance language learning that can be incorporated into our pedagogy going forward. One such element is
online flipped learning. The Synchronous Online Flipped Learning Approach, or SOFLA® (Marshall, 2017;
Marshall & Kostka, 2020), combines two separate learning pathways that, in combination, can result in robust
instruction: the Community of Inquiry framework for online teaching (Garrison, Anderson, & Archer, 2000;
Garrison, 2016) and flipped learning (Bergmann & Sams, 2012; Flipped Learning Network, 2014). SOFLA® is
a distance learning model that most closely replicates actual classroom teaching and includes structured,
interactive, multimodal activities in an eight-step learning cycle with both asynchronous and synchronous
components that create fertile spaces for students now learning language online. The eight steps of SOFLA®
include: (1) Pre-Work; (2) Sign-In Activity; (3) Whole Group Application; (4) Breakouts; (5) Share-Out; (6)
Preview and Discovery; (7) Assignment Instructions; and (8) Reflection (Marshall & Kostka, 2020). This paper
describes an implementation of this model in a literacy methods course, along with the results from student
course evaluations and questionnaires.

2. Classroom Setting and Participants

The literacy methods course took place from September to December 2020 at a large, private university in
the U.S as part of an online cross-campus program. Participants were 14 graduate students in teacher education,
either pre-service or in-service, studying to earn a public school credential in either TESOL or Bilingual
Education. This was a required course in their respective programs. Classes met synchronously in an Adobe
Connect virtual classroom, where students used audio devices and webcams, as well as the chat feature and
whiteboards, to communicate with each other and complete learning activities. Class sessions provided two and
one-half hours of instruction each week for 15 weeks. In addition, students were required to complete at least
five hours of work per week asynchronously.

3. Online Pedagogy in Practice

Each class session followed the 8-step SOFLA® learning cycle. Following is a description of each step,
adapted from the Holistic Rubric for SOFLA® designed by Heather Rubin (2021), along with a specific example
from the literacy methods course. Step 1 — Pre-Work: Prior to the synchronous session, the teacher assigns a
short video with embedded interactions, related readings and/or activities to introduce the content to students.
The pre-work is structured, multimodal and interactive. Example: Students watch a video lesson on the teaching
of writing presented in PlayPosit with embedded questions. They also read the textbook chapter on that topic in
Perusall, while participating in social annotation alongside. Step 2 — Sign-In Activity: The session begins with
an open-ended prompt related to the pre-work, posted in a shared space where students respond and sign their
name. Example: Students write a sentence about what they did before class using a language in which they are
not proficient and then engage in a discussion of how they felt and what they focused on during the task. Step 3
— Whole Group Application: The teacher guides the class as they collaborate on an activity that applies concepts
from the pre-work, clarifies misconceptions and/or deepens their understanding. Example: Students examine a
writing sample from an advanced intermediate non-native speaker and create a T-chart of what features of both
native speaker writing (e.g., idiomatic expressions) and non-native speaker writing (e.g., third person singular -
s) are evident in the sample. Step 4 — Breakouts: The teacher provides explicit instructions for a timed and
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structured group activity that reinforces and extends student learning. Example: The students analyze two writing
samples, one by a beginning writer and one by an intermediate writer, and document strengths and areas to work
on for each. Step 5 — Share-Out: Groups share their work by presenting their product or findings. The teacher
elicits peer feedback using the SHAC (Share, Help, Ask, Comment) Protocol (Fethi, 2018). Example: The
teacher asks at least one group to show their whiteboard and invites the others to provide feedback and add
material from their own group. Step 6 — Preview and Discovery: The teacher shows the students selected content
from the next pre-work and introduces key terms and concepts. Example: The teacher shares slides from the
video lesson showing two book covers and asks students what they notice about each book and whether it might
be appropriate for language learners. Step 7 — Assignment Instructions: The teacher explains each assigned task
for the next pre-work, indicating the timeframe and the location of resources. Example: The teacher assigns the
textbook reading in Perusall and video lesson in PlayPosit focused on literature instruction for language learners
due the following week. Step 8 — Reflection: The session ends with an open-ended prompt. In a shared space,
students write something that resonated with them and sign their name. Example: Students write one or two
sentences stating what resonated with them most from the lesson. As these examples demonstrate, in each step
of SOFLA, both the teacher and students have specific roles to play that maximize interaction, feedback, and
accountability.

4. Results

Survey data from student course evaluations and questionnaires indicate that most students responded
positively to a course utilizing SOFLA®. When asked about the likelihood of recommending this course
structure to other students, 71.42% of the students, or 10 of the 14 students, indicated they would do so.
Regarding the synchronous sessions, 100% of the students reported that the class sessions were organized,
interesting and engaging, and that participation was encouraged. A key finding from the final course
questionnaire demonstrates how students benefited from the course structure, both in terms of their level of
participation and their level of mastery. When considering this course relative to other college courses the
students had taken, 78% of the students rated the intellectual challenge as higher and 100% responded that their
level of involvement in the course was greater. This student comment exemplifies the effectiveness of SOFLA®:
“Online learning has turned me into a better student” (Final Questionnaire, Literacy Methods, Fall 2020).

5. Significance

Overall, in assessing the implementation of SOFLA® in this literacy methods course, it is clear that the
course structure contributed to the students’ positive experience. What SOFLA® provides is a highly structured
sequence of learning activities that, seemingly paradoxically, also provide freedom for both the teacher and the
students to be creative and to think critically. SOFLA® serves to create fertile spaces for teaching and learning
in an online setting and therefore should be considered when designing instruction for higher education.
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"When do Sensei have time for meeting?"Address terms used
by Indonesian students to Japanese professors in email

communication using English as lingua franca

BALMAN, Rezky Pratiwi (Kyushu University)
LEE, Sangmok (Kyushu University)

Keywords: address terms, second-person pronoun, Indonesians, email communication, pragmatic transfer

1. Introduction

This study focuses on addressing strategies employed by non-Japanese students in Japan when
communicating with Japanese faculty members through email. In particular, this study examines how
Indonesian students use the English second-person pronoun to address the Japanese professors. This study
was conducted as part of an attempt to examine particular politeness features in the speech act of requests
written by Indonesian graduate students to Japanese professors through email communication. As Japan's
universities drive toward internationalization (Tsuneyoshi, 2005), Japanese professors will come into contact
with more students from different nationalities using English as the lingua franca. This study is hoped to
provide insights to the research on address systems in written online communication adopted by international
students in Japan. The research question is: How Indonesian students go about using the term Sensei as an

address term?

2. Method

In order to collect the data, the author approached a group of Indonesian students in a Japanese public
university and asked them to share the emails they previously wrote to their Japanese professors. A total of
100 emails were collected. The emails were written in English and contained request messages, such as
emails to ask the professors to provide feedback on student’s writing, request to have a meeting, permission,
or information.

The data was analyzed using AntConc software to find out the occurrences of the term Sensei. This study
only focuses on the term Sensei in a pronoun slot, other uses such as when the term Sensei was used as an

honorific and in a vocative slot were removed and not included in the analysis.

3. Results
It is found that the Indonesian students use the term Sensei as a second-person pronoun (14 tokens).
Instead of using the English second-person pronoun ‘you’ to address the professor, some of the students

replaced ‘you’ with Sensei as in the following excerpts:
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(1) T hope Sensei have same time to give some feedback.

(2) Could sensei give a good suggestion on paper or book.

(3) What does Sensei think about the paper?

(4) Is the graph that Sensei means?

One reason for the substitution of the English second-person pronoun ‘you’ with Sensei is argued as a
result of pragmatic transfer, or the situation where the speaker’s L2 linguistic comprehension and production
are influenced by their L1 pragmatic knowledge (Kasper, 1992). Sensei in Japanese literally means 'teacher’
and is theoretically used to address someone who works at a school or engages in a respectful occupation
(Mogi, 2002). In Indonesian language, Sensei as a personal pronoun has a linguistic equivalent to Indonesian
kin terms (ba)pak and (i)bu (literally ‘father’ and ‘mother’ respectively). This address term (ba)pak and (i)bu
is common to address a teacher or someone older with a higher position than the speaker to show respect
(Jenson, 1988).

Unlike in English norms where the choice of address forms is based on familiarizers, title, and first
names (Leech, 1999), the Indonesian language offers a wide variety of terms of second-person pronoun to
avoid using the personal pronoun ‘you’. The address terms also are chosen based on the values of hierarchy
and solidarity (Hassall, 2013). From an English perspective, an utterance such as "What does Sensei think
about the paper?" sounds strange as it would be translated as "What does 'Teacher' think about the paper?".
Even though the students use English in their email communication, they employ their L1’s address term

feature, and this could be construed as evidence of pragmatic transfer.
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DI THIEERFZTHLFZERICEERNE L, RERFZOFZENRBIMTE R o7z,
FIT, avntrHmoxfay hr—AL LTILLBHARFAEDSMEZEST-L A, 8 %
E (e r, ~sb—v 7, ARy, vy, E, BA, FE, A XU 2)»
24K DFENBM LT, Tu I 08lT4oDky g THERL, 2INEE2T—<0IC
9I4QRT—L)E 64l F—2)ZF—2 3L, Bl By vavEHICF—2%5 347D
DINTJV— o0 TH A7 ICHEETe X 512 L7z, ICT (i H @ Google Drive, Slack (2
Z, mET VERE Y AT A Zoom M L, BESCEMNE OBGEKE L2 S E LIERB
TOEXEZPOLICH AT OFBESLTEDR, K&ty v a v ORESIZIFERBNIT R TIT-o
oo ZOfll, ZIN5EAE1L Slack BT A AR EDRYA X b & FERGICFER L7,

3.2. SIGLOC-online ®&NF T & % -4l & B

WHE RS TR IZ Google Forms TEEMa L7 7' 12 7 F AFHl 7 > 7 — ML 22 43 RIE LT,
HEAYLVT 4 ZMETHHREOX Yy b TrE—F—+ 227 (NPS) 1654 %L,
WREOBE SNy o Tz, il L 288 Tk, fEECT ofkRizc o ThEO
PR LD OZERT, EoTHB N EERLIZENTEXL LR, A
DHRIZOWVWTIRY K Y LHEREN TE 72, 72 L SIGLOC N HAE L T 2R ERE 2 MR TE
oo By v a BN AV—TEERLEZETET —LA— BB TE, xR
MODERRLMNTCETL) ThoTe, —FHT, FNV—TA L RN"=bDaia=r—3s
VN E BN RN o ERRAMORES, X —F vy NBREERT-OWHEIEE
DEDIZLS ol Z &, A7 OUHANARAMETHEHE LAWVORMEAHoIclnzhorz b
WolfEfMbbolm, By varyBdKbosBIckoty v a ryHY—27 v — k% Google
Drive DIHF 7+ VX =BT HE W) FIETHF AT A LD, £y a Vi
Dy arbtEOLICERNLONEVSTER2EERIEZ I ozt Bbh b,

4. o747 A0RELEE

Kpel A4 2 —Fy NREOMEZLZ L 9wk LTV g, EEOEOSINE D W8T
¥ %3 % SIGLOC-online 12& 5T, 702/ J AEDORKICEADLIHMETH S, EFRY
AANCT T T L ERE LEEZH L TCY L—RANTE A 2Rt A Lo E L~
D, — NDEEDOEAMINEINLD MDA L R—=BKOZ AT IZHED IR NEENEZ 5,
BEREOARLESIZOWVWTIESME ORI AIZID Z &3 % o7, &kEIDO SIGLOC-
online TIXFHAENMIBICH A7 2D 571012, BHQOINAZERHT 2L H>1cOEZY 5
HMEE ORI 2 FEANZSNE IR T H1E0, @'y v a UERSCIERM ToED
FHIZOWT R TETHERIETRZ 52, @QZMEBFORBEMOBRERESCE LKL TWD
ICTY —AZMORET D, EVWolt TREEFPMLETHL Z EBPLNITRST,

2 TR

R T2, ILRECR. (2019). TCOIL & W95 #E FIEOE A —p 1L KF 0 H 7= 72 [EH kIS
M CORYMA—) . [THZEXH] , 103, 1-6.

L 1-.(2020).  TICT Z 15 H LS O 74 & 4T 5 EERE R o )73 [COIL] o#HE
MR ERE] [ AFHE L IFH#] | 2020 F/£(2), 20-25.
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TED Talks ZfEH L7 ZBIRET
KEFBADOFEFES XM B35 5

BRI BlE EESEEKT)
X —U— K : TED Talks, =IEZI¥E, KF4E, 3557, iE

1. IIC®IC

2020 4F 4 ADHETHIOM, K% 1FELEZAIRIUHETHD [HEET | OF¥EE, 238, Google
Classroom (2 X 2@ CHEiI 25 2 L2 o 7z, ZOBICRNEENE L, REEDOMPL~LIZE
HL, HEAELTEDLLEWHIEEAND, TUX LT Y TED Talks &2t & LTl L7=,
TED Talks TiX, FFF0 0 BV R ARLHERBIBELOMBEICE D £ THRA R M E Y 71220 T, Z0DiE
DHEMAFIZL D7 LB (18 3 LIN) MNIEETITHILD (TED Conferences, LLC,n.d.), & Dk
IXENEZ L > TR CHIECTE, HFEL L BICHARBLEOETHS N7 A7 V7 R HIEHT
X5, RO EBIX, FDX 57 TED Talks # M L7miE=R@RHET, RPEAEDIGEE DM BT
HINERGEST HZ L Tholz,

2. WFEEDFE
2.1 E

SINEL, LR EORBAEL > T- I NEDB LA 14 4 TH Y, FEEOET/2FENR L,

22 BEDHIE

Ry BHEREMENT (2020) OREZSHZICL T, FFE VAFEITHRWVTREFEOF 2 O
DFTENELLER 1 FELED T~SEINHELWEKE D, [30E) TXaES ) REE] KO TH
FE [OD0 | ZRADIENFICOREL L, $70, AEPRFERYSEE CGIRTA,
2018) DHEAT$1 2521 T, HaED HRE ML OFRE), BB, k), RBNFE], THFOCmN
20, NEMES] MR TE2 X OICTLRL, ok, SEITHE LIBEAEN & bITERREIC
FENLTHY, BERAOLZELRWGEN S L7 EARLERZERET 5720, REDOLD LV
FCFEROATEM LTz, BRORREANRITILLTOLEY THhD,

Google Classroom |2 &> T, FTRELICITRED 1 BHFFETC, fE#EE LT TED Talks 1 5§D
URL EER 10 EHANBAGE TR L TH D A4 I A XD Word LENEE SN D, ThaezfEL:
JBIEHEIZFD URL 227V v 7 LCHEBEO S L 2L, AAEEHELZSZEZICL2NLERM
10 HB TR T 2E 2 2 AARGE Al Lo CIEEs) CTHEZIARRET L, TOEXNHEUTH
SRS D78, UikREDFIHTIL, Google Forms (2 X 95350 THeRT A 1 (10 [ 10
R MER S, ERICEREMEDIERRNT 4 — Ky 7 3hbd, it TEEAR, dRen
72 TED Talks 1 fEZ 3R FARICH) VX T, b9 ~ERELRNSG Yy F—A 7% 1 [H{T 9,
¥z 725, Google Classroom DA kU — AIZ, AFEIO T LB NFITKT 5484 HARGET 31T
REEXAL, thoEEELEILET D, KEZIZ, TOFEOT —<IZEE LT E LIZEE OE)
Tz A4 B A XD Word CENBIEAICEE Sh, BEAITASOERZIGET SITREZNT,
TE DI HEERRINICRET 5,
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2.3 RIEDFE

SRR B L7272 E D 763, TED Talks G5f 10 35 10 IO 2 F2ht L 7=#%, € OFHT - Fi%
\ZATo7, BELITEBEROIETET A & (2020 45) ORGETHE LTz, #EET A ME, B 1
SEAEDSEEESEBCBO TlE L W LR U B S0 & 3R B % R O L7,

3. REREBE

AFF 10 [BlOmEEZESL, FAl - FROBEE  RE CTHE LIZFER, JBIEH 74 4 OGEICA
BRRET o7z (R, UL, BEILICHEF 10 BIFEM L7 THERT A M OFHME 7.39 &
ZIZ, 8 UL EDEEA 33 44 & 8 SR DEIEA 41 4120 Tl 95 &, 8 ALl Lo EEA
IXFBRT A NOFGENRH EL 1% KETHEERENH 7= (R2), —F, 8 AAMOBEEL, F
Al « FRORBICABEREIT otz (F3), 2O Enh, ERREELITVZ, ZTOHEES 2
ONTEREAE 2 L, FREICHE OO T A ERD, RKREENE L THEETHDT
L2 ERIB S LT,

#1
JBIEARIE (BINE 74 4) TRIZYAE OFERT « FHE O

N 9 SD HoME  FAE t H H A p rChAE)

HET A~ 74 6.89 1.862 3 13
-1.11 73 271 130N

HRT AN T4 7.18 2.830 3 16

*2

MERBT A & (45 10 sX10 [B]) AR 8 ;)L EDJRIEL T RIZGE OFAET - FR O L

n Ve SD B/ME RORAE t H p r (&)
HEfrF A b 33 7.45 2.195 4
=HgETF AN 33 8.45 3.073 4 16

-2.872 32 .007 A45(9)

*3
BT A b (45 10 A0X 10 [A]) FERITL) 8 SR OIEIEA TRIZGA ORI - Fik Ok

n o P SD RoME RKME t HHE p r (AR )

72 . 41 6.44 1415 3 9

.850 40 0.40  .13(/Iv)
HHET AN 41 6.15 2.151 3 15
2 TR

NZ oy B HERASIIERT. (2020). (& 1 AOHEEEBICET 2MA (20152019 M) |
Retrieved from https://berd.benesse.jp/global/research/detail 1.php?id=5467

SCERFHAA. (2018). TSt B R EaH (PRl 30 FR 7)) e S EREMR D% ek
Retrieved from https://www.mext.go.jp/content/1407073 09 1 2.pdf

TED Conferences, LLC. (n. d.). Our organization. Retrieved from https://www.ted.com/about/our-

organization
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L3-6 (Room 3, 10:40-11:10) Sunday, August 22

HAZBZREE LEFREEEHD
g X5 ¢ 7 &8 L7z UL R
— A LM EFICRIT T—

R B (AARRT)
M ZF— ()RS b o 5 A0

F—U—= R BEAT 47, UM, RUERZEE, AARGEZEEE, KETEEE

1. MAEDODERLEH

a0 Za— ik, £EFE - b ER, LR O BN EERRE L 2o
THBAE, SMBEICBVWTEREMEBBAENEHR I TND (/IS4 F A 2015), TN,
b EEREZ VA0 O L L THEEMNIZH S ZENMEREIND LDk, F—
0y REiEES B (CEFR) TIXE A DO FIZH D EE O S 75030k 2 BRfE U i % &%
T+ rEEFHE - EEANEMES N, £, L2 ANORBOBRETH S TE D ik
EWZ DRI I 2003) A EREESATWD, — 5, EEE2E: TR@ET 5mE 2T
4 T E S THBEN, 1o, EERMNICFSEBRETFEHEVPHAINDLG L)k, ZDX
IMEBFEFICHETILE, ZEEFTTRIUEDL —HIZFERR - TN I ERKELE D
o, T, OB AT 7ozt LTIATHWDIDEA S, TOEES
HMHZ LR, BEMAFTEROSHEHBIMODNDORERHE LD DO TRV,
AWFIETIEL, 2O XD RMEEHE»S, AARFEFEE (LLTF JL) & &7 EH (LU T EL)
ERBIC, MBAT T 2HWEHEERZ BN E T2E2ZNZNITV, FEENIM
AT 4 T MaEe XfbeE LTI D2DONZOWNWTHONT 5, TORENL, FNEFhD
SHEFEEOLBROEMEH LML, 51T, MEBAT 4 7 2> - B LMHE
BEROSEHBIZOWVWTRET 5,

2. WFEROFE

AW OSIMNEL, METHAREBELTFTSRFAEIOL (1F~3FEE, ObBRREFAR
IV OAN~ EfRFE), BELY, BARATREZZSERE404 (144£) ThbH, BRET
X, MBAT 4 7005 M5 & FEEO LR Z Ak T2 7dic, ¥ A7 ¥ — b~
DFEAZERDDLZ L L L, RKOTFIETH=EFEHZT-o7-,

ORBERTIZ, B AT 0 7 TN HR & B & O OSBRI 77 58 a2 & A A

ZAEHNHEAL & EHEA CHRARD EWIHI X A7 EFAT 5,
QHEER, MIMEETEX L ST-AAEZ L —FTHAEL, BVORBZIZHOVWTEHELE
W, ENENORFEOILBER LN H ST E D N EHRT D,

AEER LB 27 0 7%, HARGERZE (90 47) THEBLEE Y ¥ x L] GRE 2015),
PEFEREE (50472 3~) T TV K7~ [Glee] — X1 (20 4 Fox2009) D 1 76
Thd, WTINL, FRSBMEIZE > TUIHFETITE L S D, 1ZIEF UBEEOZRAE %
W= EmTh 5,
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3. MROKRLELE

AR —NX, FEETE TBESOEEFALCEZA) TAGOEEES EZA] TH
ERLT &EZ A Fﬁéa\}:ui5 EZA] ERAL, FA—TIEETIE [HRARMBELT LT
A Uf/viﬁbﬁ§5 UL ZA] 2EFEZFIADE ST TWn T, FESMELER
DHEAT = DORBEDZHLTCELDE/EREIELZ1IDOLEBY TH D,

=1
HARGR 2B & SR R DY 2 72 3 () IA%
E &R [ &#E 5 B ERU |BoEiES | AAREBL | HAURED
W (1) LAWV-I-RK D5 | ALBERAF & (5) | BER(11) AR =2y ) A
HEE) 55 (8) B(12) WA ND4) | &E(10) 7 7 KL
il iR (7) Z v REA(9) Bz S (3) 7577 WV (10) JB AR 1 TBKH
JE R AR R (5) TEKAE (4) FERIZHED (3) | ALBEATEV(6) i AR o AR IApV-- D
L Y- D (4) BB D (3) F A Ak (6) 2 "
AN 5 (3) g BN |
NN LR W2 Joi
e R
ERAED)ITT
SEA
WL B(11) HEEMZL WL |l b | BAEIER® W AR 2 A3 H
220 - A R(7) »(12) — £ (8) AHTZH 2 (3) AJ=Wh=Ab [ RO R AN
BRI (5) HEeEZEX®E | HAoiciEsh | HOERBEAG) | &% »
v oHZR | V(6 % (6) AHTTH S (3) A DR %I | R
27 % (4) RENBHERG) | Ao HZX T 5 HOEE
EL A =Wh=AN(3) TA DZI(3) 23 %4 Bl Eh | HORE
B AFA) B AR X (4) % byl
ZE | Ax T
HY o7 N % | 2872 EHE
HH D Ko ANF
KANBEBENE | 7 Aa
M

K1oOMEJRHE (HEFC &S Ao E@EL -

FE L TW AR,

@%#otﬁaiﬂkmuf%lmuf%#ﬁ ELTBLHT,
BWRSOMESRE LTIZD Z &i&@w:&@ﬂ#é Fo, WEE BT,
IHZE TN TV (B IL o T,

& &3t

WCEN STV H D .

EL® WU o)),

FEZEN—ANOITRA L FBZ

I B,
L, TIA—TDEELE W

TN, ED

BLE O FE

[T 72 D3R U7 )
) b= S NV NP R W e

n\

9 ) T, EEREEDOEMOLD%E
DI EZ L Aoz, Mas bbb EE
2 DANRFELCHD -

I 3

kAI_AOf\_/n \—/)l/\«cy/l/ 7%' Eﬁﬂlh—a—é
and o,

UEDGHrOfERNG, FEREOULHERIIZRTHL 2 L. 6 ORBITEEH T

172, = DDA A—VICEELRWZ L, F2, INAV—TOFELAEVWTERTLHZ EN
EDPOENR-T, ZOREND, SHBHEABICBWVW TG AT  TITRT25FE8E DL

ARz ) Y —

B E

NA T N AN
FFROTERMEEK Z D S LT KMEFHE

A BERE. (2003) .

ANV BB BENITZ D DO TII RN E W) RENE ST,

ME D) Fim— B ARGEHE IS

[21 oo THAREFE]
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ZER). (2015) THE A SH{EMIBE T2 B OAANEREHE: 7 u— L
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L3-7 (Room 3, 11:20-11:50) Sunday, August 22

VT NEALBIG T4 v EREHEEEE BT
FADEH L DR

g (EER B 2K %/CRET)
¥—U— R WEBHE, T4 VEREE, EHL

1. ILBIT

T A ERS R S 1T JEEE Tl Collaborative Online International Learning (COIL)
EEWL, SCHRPENR R L TnD TR bR e =2 b Tho, il
XL BOUNERER T, ICU, WU 74 V=T KFET— A A%, HILFRERFIE, 2020 4
FEIWZHEELFO5E T L. TCOIL] A v A FNF 7 v a AT ¥a & BIYbEaET )
EWVWH T =T, EAD T T AN EFAFE, L, COIL B34 i L T\ D (ULAME
FERCE, 2021), AMFEIL, XK T u s FEISH L, HEHEHL N ERET
XDHEONRAANT I vaT AT U EBR L, REHEOEBbEHE TS Z L&
HEEIZ L TW5D COIL BUBE DM DT ) —ADUEDTH D,

AWFFEOHIIE, FRA 7 1 CEEBETEICRT S PEEOBE L) ITER
L., TOEBZHLMITEZLETHS, Ziut, BADIFEALEDORFETITHAEDET
LEZFRELRNE WD HERH Y . —F, WSORFTITFEDERR<EE LEZT 5 &
WO SUEDENDRH Y | COIL BHAFTIHEN S DHLEZXONDINLTH D,

11 V=3 A7FLEBUrRE EHEHL)

ICT 3B DRk % 72578 CIEH ST %, BUEIXICT 23(k L. ZOOM X Webex % D
ERZFE AT L&D & RHRHERE ORI Z A L — X Tz, Fe—VT 7L
VINRERFEEEIT) LN TE D, L UERZR— 5T, @EREE ClEFEE 0N ILT
L., fIHIZEE Y o9 v &9 R#EA S $ 5, Garrison and Anderson (2003)(3, #RkD =23 =2
=7 4 (community of inquiry) &WIOEGREZIREL, HRkOaIa=711%, Y—T v /L
TVEBA, Al =T 4T TVRBRA T4 —F T T LB AN SN S &b~ T
Wb, FEREO) =y VT LB REEDD L FEEOIME L &~ A T AR
a5 (Rovai, 2007),

COIL R IZ BT 27ED THH L] 1T, Y=Yy VT VBRI ENH D EERD
b, £ZTARIFRTE, A0 TEHL) ICEB L, FEFORH L., FEHEDO N —7
F =R R ED LD R X DD, MEEEIT o T,

1.1 COIL BEFEDFETEHE~DEE

MEEH LR EIC G 2 D203, COIL BUZFE OFaiTFH% Ok D21 b & Er 0%
S8 CHIELT,
2. FiE

COIL AU 2 D FBR 1T 2020 KT, ZOOM Z FHWT, HARAKRTA 70 44 & k212 ElE
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L7z, MEERE TEE L2 L) BEC. EBRERT B L) BECholz, WMAHIZENFIL6
TN—T12mF b, THEFEEANEE U CEETANEANTAE] 1 403, BARANTZ LV—12800
L., FvEByT—varvbtsa Ay valr&witoi,

3. MEREEBLZE

H—\Z, COIL BUIZE 8 BINE O8R5 2 DB % “EHR S ON Tofr&1T-> 72,
MNZZEH T, COIL BRI oFEMFSR LEE LOH D, R L THD, AT, MR
WREE LCOHEEE) THE ) (A —70F—=27 ) ([CBT2FE0RHE Lz, o
OFER., FAEORIT., FRitFHRTARICEBI LI ENHLENNIo7-, L, B
HMLOHD, 72 Uik, FAORRICEELZ G202 ERbhotz,

U, COIL BB H2FADAI a=r—va b AXANVERR LB, 7oL
T, L7z, FORE, EHHLAZ LTWARWEAIE., BANPAEDEBRARICKIT 5 =
Ra=—varAZANE, Fry heRD, BHLZL TV AEAITAETOaI 2
=f—vavi, Fxy MNkBdaIa=br—T g MTbhd 2 ERnbihrolz,

4. FER
ARFEERDBIX, COIL R ICB W T, HENFAEOAHTOaI a=r—a Y% L
WAL FERET 2 AN L EHHELEZ LEIEI) DR W E W) FEERNRB I,

EE
AHFZ2IXISPSEFE TP21K00730D Bk 252 1T 7= D T4,

ZE IR

HRAMEBERY: (2021). KPFEEBIZ 72 H K COIL AV T A ARHE~T A U H o
KFHBIZA ¥ B 2— Retrieved from
https://wp.tufs.ac.jp/tufstoday/tufsfeatured/20091601/

Garrison, D. R., and Anderson, T. (2003) E-learning in 21* Century. RoutledgeFalmer, London
and New York.

Rovai, A. P. (2007). Facilitating online discussions effectively. The Internet and Higher
Education, 10(1), 77-88.
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L4-1 (Room 4, 13:45-14:15) Saturday, August 21

W R—A U TIZES < BRRFHIBABRE o H BhFHE| &
Efnmf&fﬁ#GNt@E
—E T iR I A B OBERFBEARIC E 2 ETHEHNLDI DN ? —

i EH GRERT)
TP DY = (MFERERT)

F—U— N BREEAEE, Wiy R—A Y, A7 VT kv R—A 7, TRk

1. ﬁ%@%ﬁ-#ﬁ%%i@mﬁgmeoia’%m#&%mv
FERE R T CIERL, b REE Ty EFEEIND T, bHFEERETNEDR
thé@@(%%ﬁ,mw@mw)%M5 IR TIER W, BlzE, BEEE (2 < IXREE
FEE) ICEE L O, HEEEMELHDS Z 3%\ (Derwing & Munro, 1997) 7%, 1) #&REH X
ﬁi@%z)k@&&%@@%ﬂ%%tot®wﬂT%,ﬁk®W 0735 (FaH, K, 75IE, %=
fr, HPE, 2021), FEEHOOSATFETIL THEECR, HEEICEEBL T2 00 IZEBRL, F8
Bk yx R—3%, TOvx F—EFR2H =" FNEIEI T LT Ivy R—IEffE=H
ROBHRERE | 2B L7z, S5, A—HREICLA2V Yy R—FF LAV Sy R—FF%
LT Toy R—Fifv) ZHBRNT 2 &, BREAOBHRE & ORICE WA S D 2 L 25

\\\\\\\

mElpolo, DEVBFAKREIL, FIEISTICNLHETE L Z Rk hr,

2. BFEOBR : EERBIIAMOBEREORDYIZRDDHN?

FREAFETDTNLERENLETH D, [EEOFEEITS L THBE 2EET 52 &1Lt
RN, PR eBEEE & L CE AR (LLF, ASR) MMiibhd Z E0dH D, LA L ASR EiF
FEEMBX LIz A vE—y (UFF)) ZHETHHMTH Y, BEEEE I L 726 R 2 HERT 5
HHrTlEev, ASR ~DfrH ) 07 & (HEERTHER) & AB~DEDY 0TS (v F—EfFE)
X EOREFLLL TWDDIEA D 0?2 AL TILZ ORIWIT) L CERIICHGET 5,

3. BROFELHER BRSNS R & TR RO

FEE(RFI2FA)I0 LI A7 P E v 7 TEIEXHIR L, BiA BT &7 2 IWEk L 72, Versant
Test A7 Zfl\V, MRIAS HAEZMEETE S RAZREL, 24 ONERE Ck- ) FHL
EDIT, 30D 14 OFFEEEZHE L7z, &I Amazon KiEH ASR IZ)F, ZORERE
TCOFAESRFR A g U, GEE IS, HEEZEMRL AT (=KEF ASR IT& > TOBMRE, X 1
DA, WRIZ, BARANOHGE L#E 24 (J1,02), BAGEZ O RVKEERGEES 24 (N1ILN2),
HEREE /21T N L2552 HEE L T2 058 BfE 3 4 (NNI-3) &, &@FF&EY Y K—, A7
TR Ux R—8H, YUy F—=FHIL, V¥ RU— LS LWRREZFFOWGE BiFIcEE R &
B, THETEERRE S 2B LT, HEBHMDO Y v F—EMER (=kIra0sE) 2, 54 -
Yy RU—EIZB (M1 OB), 6L, “EEOY Yy F—FF 25802,
FEHAITY Y R s ERIL L, ZOWREE, FEE - v x RU—EICEZ (K1 o C0),
ASREXRZLE, 747D ¥ R—EZREZ LE2REKT 52 LT, W&ot - fHERE
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X1H8 - FE#EIEZLE Sy F—Hnobr F1HGEFMER & Eff s v F—F
avg. max min std
HS: human shadowing t 1 Ipost
HSS: human script-shadowing [posteriorgrary e oTaan ASR .828 .985 .625 .101
HT: human transcription J1 862 966 .692 .077
APA: acoustic-phonemic analysis J2 834 931 688 080
L2 utterance shadowmg scrlpt shadowing ’ ’ : '

N1 .83 1.0 .615 .114
N2 843 1.0 .577 .134
NN1 795 1.0 477 .134

7
s ¥ A, B : word- based accuracy
m 3 based on transcript NN2 .668 1.0 .354 .196
AT = o =~ C: word-based inarticulateness NN . . . 14
[wansoript] ~ TtransoriBt] b erance compencon R

BT D, WIE 14 NOEFEFICHT 5, MRE (BEERHCE, Effiv v F—3F) O, kK
fill, Ho/MilE, BEEREZHEL (F 1), HREO FEEEVPHEMBELHE L (F 2), b
144 05F%Z TEOL BWBEENTZON] LW BLEND, HikE ANMz KT 5,

#1200 NN23 [Tavg MK, HARANHEGE ﬁ>§$f£/’v RU—ELE X5, max (FEDT ¥ ]\
U — b R E R ICRTT D A a T Th D3, 3T AITHENT LD, NN3 (ki
W ERRE EATEST S0 E 9, T, 2 1 min 75)|—J< AARNEGED HERNTLE D) ﬁ%%bw
INTWD, FRITNN23 128 o THIEEY BEWGEE (F0.44) [T LTH, J1IE88 DRAaT &7
STEY, SEYROEVD, MERVICKRESREBL Xl Ex5, KiEE A ASR T
H DN, avg., max, min, std DEME L VU, N1 ([ZHERAPEL L-F#2 R L T\Wb L5125,

# 212, ASR OHFERFER L, ANMICX D EMY v F—F 0 "R RV LHEZRT, A
1%, ASRX AR TRaT DEVWEZOEEZERILLTNDR, BHFIL, COEZ LK/ R
BBt & fET 5 Oy, 2O OBELMEEZ ER&IL L TWnh, £FK LY ASR & —FHEEL TWDHD
IINI THD, LL, FEENZELWVIL2 N2 OFERIT .008,.010 £72>TEY, ASR & NI
Wi T—EOHEBMENRRO b D) ERITX L H, AFTHIAEKIZ ASR & N1 13.734 OFHEE %
RIS, J1,210%.737, N1,2 TIE857 #/RLTkKY, ZZTH —EDHEBE LRBITXD, 72
B, M1C (v F—%FE2ME 50, EXERIIFTICTY F—fnxe BEEHD 1%, EfEs v F—
L, Uy NU—IKLTIEFITHWHEEZ T (R 20), BlifE, FHESFCZTNLY ¥ F—
RV E TR D8 2 at LTV 22038, FHIFSE Y ASR OFBZ 2 T< U, ASR LV b,
xR EREY RDOY Y RU—ZFETE 5, Uy RN TR O RESZRT X, L5215,

F2 HEELWMR (ASR) L IEfEY v F—x (NH) Lo SRS () L F)

J1 J2. NI N2 NNI NN2 NN3 J1 J2 N1 N2 NN1 NN2 NN3

ASR .020 .017 .014 .023 .025 .091 .129 ASR 481 502 .734 .625 .628 .729 .736
J1 .008 .015 .027 .032 .121 .173 J1 737 .649 530 613 .716  .568
J2 013 .028 .019 .099 .146 J2 736 483 779 738 .506
N1 .010 .017 .097 .165 N1 .857 .851 .827 .561
N2 027  .096 .180 N2 693 743 284
NN1 .060 .107 NN1 807 .668
NN2 .057 NN2 .638

C* 869 .898 .869 .860 .937 .916 .901
« FHEMEIZ ENH AL 2505, I TREFSZEVTWS,

BE IR
Derwing, T. M., & Munro, M. J. (1997). Accent, intelligibility, and comprehensibility: Evidence from four

L1s. Studies in Second Language Acquisition, 19, 1-16.
FEHWE - RS - ZERECH - Z2AMER - OV 2. (2021). Wi v A 2 ZEE AW TR T
FREET ) 7 —3 a v L X O@KEEAICBET 2 0 HTRORES, 1§ B2 SLP #F9E2(2021/6).
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L4-2 (Room 4, 14:25-14:55) Saturday, August 21

ZHIIBRERMEBIB I OIBWIZ/RY 5 55
—RFEAEMNBOEHLH v T 5 b—
N B5L URERF)
¥ —U— K : £, #Hl, Guessing from Context Test

1.IXIL®»IZ

SCHR D> & AR FNGE O B MW 2 HEW T 2 55NN T8 O AESSUIRO B E S i 7
HEROEELZ T 5, HHIZIZFEENTHFALZRHFEL, XRPLFERLV ZR20, &
WAEAHEZE L, TNEFEMIT D E Vo7 NE F1 5 (Clarke & Nation, 1980), Z D XK 9
WCHERNIEME CRERLUE AL FEBFORN TH 5, FEEHENGE LI L - THFHE
THIENABETHIN, HITHBEEZITO T TR, BHRAEZKREIZHEL, +07%
PRAGERE &y tE Cide 2 & B FI#IC 72 5 (Nation, 2013), Z #UILZ &t (Day & Bamford, 1998)
TEEINTWLFRELFEZTH DL, KITHEZHMEB T2 L, FEFIIZHAE L TEEE
RN TWDN, 2RO FEENE T H2HREENOEFICEHL UIEZH LN -
Tb\f£b\o

FZTCAMETIEZH D FZEEOHENE IR L TRIEETEELZRA LN THI L E
HiE 45, BARMZRMIEHEIT., (1) I Lo TRFPEREFZEHEOHNRE ) DEE
T 50, (2) HEMRE O =FHE (SLEFEE - SUIRVEH - FERHEN) ORNEDEFENE(T
L0, B) FEHEBOEHREOEWIZL > TEITLIHEBERERLN, £WVWI 3 HRTHD,

2. 5

R BEIMNEFTEEZHE L TVD 2—4 FORFEE GEREFEHR) 34 THDH, FHHE
35T = 7% A b Xreading Z HlWT 8 M (G 182 =2~ 3R OZHm T w2/ T L%
TV, MEANTIETRALZARDORERIETOCHERGE ) OIS EE I N5, HEHEE S ORIEIS
IZ Guessing from Context Test (GGT; Sasao & Webb,2018) ZfEH L., £i 7' v 7 7 ADHI%
WCHIE AT 90 AT L TiE, Zaealiftzicis17 2 GCT DA a7 2 EIC L T2 EHRD ot
BLiE ot s, HRAEOBERNEMA L EESWROTZIT .

3. FlEAE

3.0 FERAEDOFIE

AWFFED T A4 & L T TOEIC ¥y 720 & (F5 538 1 535-825 /) DO KF 2—3 4 10
W GCT 21T o7, BRLZN 74, ALEM3IATHY . REDRFEEZFELL TR,
MBRFEITFHFEOBERENEL, FEEORICIT T CICERE I EREELILETEIND,
H DR LTI EFETE 2 aICIT 5 BRI 7 e 77 A2 L TV 5 7o O BT 1
LW, M7 77 50—8ELT, Ziic 1SHEBITY N, BEOREIITONT., £H
DRI FEEATICERNONS, FH1HEICHEOENE FEEHB L%, FE~03
M HBHCREZESELNTZFEEICKH L TGCT Z2FE i Lz, & 15 2B H O GCT 247
W, HERIBE D OERZRET S,
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32 FlHAEDORKR L B8
#F 1. PlEHAED 1 B H GCT & H

TOEIC GCT

P Listening Reading  &f il SCHR HERW R
A 380 375 755 20 15 17 52
B 470 295 765 20 12 18 50
C 440 370 810 19 15 14 48
D 415 325 740 15 16 16 47
E 275 300 575 18 14 14 46
F 345 365 710 18 13 15 46
G 365 365 730 19 12 12 43
H - - 530 20 10 12 42
I 400 355 755 19 13 10 42
J 465 360 825 19 13 10 42

L) 395 356 720 18.7 13.3 13.8 45.8
SD 62.2 30.8 95.1 1.5 1.8 2.8 3.6

1EH D GCT OFEFRIZER 1 DHEY THDH, saafrED 18.6 s, UIRIEMIX 13.3 /K. 3F
FRHERNIL 138 A TH o2 (%K 20 AfA) . MR EDFE T 9FILL LT, HRAENEWF
BEILT TICRFADREZ FIAMH T TR Y, B 72 ORISR m B 7o SO & 1 BIEE ) & Br
FLTWaZ R HREINDG, —FH, XIKNEM LEERAENICE U Cix 3Ly 7 1w 7-
PR REVE(R ZE X RERHER 2 < %”%WTiEO%#ﬁEMéF% ol
AREM TR E, BELCREFARFEN RS <. CIRIEH & ERHERIXFREE M~ L <
ZEBLLMPENT (13 FA ) mWEMICH D, FA B IESCIRIEH & 55 HE ] o [
DENELEREWN (6RA M), ZOFEEZOHMS (TOEIC Y —F 4 » Z /28— D A =
T7) B (FEHZEROWT) RbEWIEEEZ DL, BRAEMENFAIT ESIRD B O
WICHELTICHMEZ L WD ZERnbnd, £, ZEDOX YT, M EEETLEL
TWAN, RIEHSCERHENICHF T TCVDIFEEELWD, B826< %/75'?/&&%!&%
FEE L, SafE LW OHRIZK T 2RI OLIETH LN D MFHERICHES T I H
HEHI L TV DO TR D,

4. THRAEZEC L, AFREOTRINDSE(L

AKWFFETHR LR DFZEBF T TRAALD & FHRENMES . AFRE 2 3 O TEEMIC
GCT DA a7 MRS 22 EMEESN D, S HHOLFORRK, #HAKE DN FEHIT 1T
FRFE & ORIEA THER R 5D —J7, HRAEN & WEE BT SOUIRE M & R AR
RPRENDLDOTIEHLW» Z2FETEARERICRBEEBRELSRDIENTRIND,

BE IR

Clarke, D. F., & Nation, I. S. P. (1980). Guessing the meanings of words from context: Strategy and
techniques. System, 8(3), 211-200.

Day, R., & Bamford, J. (1998). Extensive reading in the second language classroom. Cambridge:
Cambridge Univeristy Press.

Nation, I. S. P. (2013). Learning vocabulary in another language. (2nd ed.). Cambridge: Cambridge
University Press.

Sasao, Y., & Webb, S. (2018). The guessing from context test. International Journal of Applied
Linguistics, 169(1), 115-141.
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L4-3 (Room 4, 15:05-15:35) Saturday, August 21

a7 A A=V LERZFIE LI-EEEEOE

Z M1 Uulk®)

|t

F—U—F a7 A, R

p=111

1. ZC¥»IZ

NEFEHEDBH THL~ALTF AT 4 TIZIABOEROSTEFEINC —FTWE TIRRTE S
B FEREEZON, BLDOBIERICEASNTE 1, ROIEH#EONA X —Fy FD
STNANT AT A TIZFRIZT 7B ATE HBRENEN, FEOBIIREI B LLTEY, £
DOEWSIIETETMEL TN A LD, LonL, BURO~LVTF AT o 7 HA B
FEITHEIIT KT 2 22 5 7 MR D & BRERAARIL-CIRUE U 7o MRGEZe LIRS 3 HEA . 7 L <
BAFE ST BANIIFE DR OGS 72 LIZFEBY TEASNTWD, ZOREE, FEEL
e HMEREHE 3 B COIERIRBARMICIIHEAL THD DD, T L T D Hi 258
DTHZRERIL, VT AT 4 7 &R LIAMNEREFEE OFRRENARH THLH7-HT
HD, A A—TUNFEREFIMOEDOEELE KIFTO TR0t n) BEE, ZhE o
FRIRFZEIC AT L Cde L AFREBA RS H CHEAICHIZES N TE 12, L L, AL A=Y
INFE R AARHET D DOMDIIRIZFEIFITHA LI » TRV, HARA 2B A4 B LI B
FROBEMA OB BR 72 FESCENH > TIEH SN TV A ORBRTH S, ZFar Ba—
AR IVT AT 4 T 78 EDNFEBHITED AN DG Z L R TIEH D F Vv, i
[ CTO X0 BRI TRHRA I T EOBRRIZERNDE PN TNDZD, 4 A—TVHEKO L S%
BRI Z R oST2D N E LIV A A— VR3S DI 2R L b s,
AR TIZED X 5 724 A=V NEFBEIHROER LY b EGITHF AL S EEN AT b
LO0ERETDHTETHD, T LT, A A—VICEENBIT DNIZEAICSIEHERICK
T OB, FEEAMEE SN D O EIET D,

2. aATA AV %LEERFET

AA—Y « AF—< &L, BEbofTHE),, AR, SEOHIZVRLEND F —R
. BMANED Z & THD (Johnson, 1987), Z DA A— « AF¥F—~<|L, FAT-BLDOEEED
HIREHRME, T A RET S L0 BEMRRRAE L T, BERObHHEELEL LTI
BLENLZDOTHD, ZhEH LT, FAeBIdH 2 ORBRE#EEL LD, RNy Es
Hifig L7 LT\ 5%, Lakoff (1987) (T4 A— « AF%—~ % H kR L S E o7
RIS AIMEE (preconceptual structures) OUOE D& L TRESIT T 5, W ZITA A
— Y AF =~ L OB TERBRREOBEREZ I L TV ZEIFIFEFICHEETH S (5,
2003), ZOREREDT W b H A T EEERRT D GEL LTI b S nTo A A=Y
Nh o & BMREMTEDLND D, 7a N2 A T OERE T TR FEEOFEEDOFIEE T
AEETHHGE, BEBETCRHZVEMMELEZLORMIELWEEZ LD, BT X5 A
A —VITERNE G ATOND D, Ena BT 5B CIIREC R 2558036516 T
HbH, DEVEREGTEIINL— R 7 OBMRICH 720 EUT E DB LA w#EEHEE
R DMEDRMETH D,
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3. arAA—VLEHEOBEREEE~DOHE

ED X DA A — DU REERFENARIISI oD, F1m, FEEFIZFDA A — % BT
EREL, A A=V L3EFREDOBEMEIZONWTE I ZEZTNDEDNE WS TZZRIZ 02
b TELT, A A=Y OREIZE U CIIIMNEREEE BLIS OBEME N D4 12 FER S
NTNDEEoTHME TR, EEE, BUGOSEREHE CIX, B RELHERT 5
BRZA A=y FIBRRSTeA A=V B A7 ) — 2 L CRAEZVHIR L ClEAR LT
DL TWDDONRBURTH D, 22T, HBESIRERT A A—TIZHONTOERRHE
WEL—FPOHEICIEETE D VAT A BETEUL, #MERTOA A—VFIHO
FUMEPEIIRE S E(LT 2L TPHRLTWD, HEDRESEMIZONI A A—TIZoN T
—FNOOBEREZNETEDLL IRV AT LAEZBELRNTH (X 1), Hxr0EEIC L
HEAOEBNRLICIZ L DA A —VRIROFHIEDOHIEN FTREIC 24U, FEEFICE LA
A=V ORRIZERTE 5 L HIfF LT D,

o P omwenern A x th - - wre _ < v L) < w0+

: &
: *
. 74 A—CDRES AT L
4. BbVIZ

AR CIIANEREH B 1B R RO AIZON TR, 22 EEREOBEEY TG
BT D HECONTER L, BERFEHICBWVWTILTF AT A TIEFRECA AT « R
X —~ DKL T, FBROBEMER T DLW TE D, TOME, FHEDOREIZ
LIELANEND EEZTVD,

BETR BFOTRATT AT 7Ry MEIZESRTLZEIW)

Johnson, Mark (1987) The Body in the Mind- The Bodily Basis of Meaning, Imagination,
and Reason. University of Chicago Press.

Lakoff, George and Mark Johnson (1980) Metaphors We Live by. University of Chicago
Press.

Prashant Pardeshi, Shingo Imai, Kazuyuki Kiryu, Sangmok Lee, Shiro Akasegawa and
Yasunari Imamura (2012) “Compilation of Japanese Basic Verb Usage Handbook
for JFL Learners: A Project Report.” Acta Linguistica Asiatica, 2. 37-63.

HAFT (2001) [~/ F AT 4 7BV E B OBRFE & FHl— G & SRR -] . Bk

SRR (2003) TRRHISFEFICBIT D4 A—Y « AX—<OITH9E) [H AR S5
Faxim CEE] B 3 4. 334-338.

I (2004) [EREEOLERS] | oA =2 24E
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L4-4 (Room 4, 15:45-16:15) Saturday, August 21

aryFuY ¥ R—A T LI =T 4 T
FXNBERICE 2 5%

W 2 (AIMER )

X—U—R: ¥ R—A7, V=T 47, HER FER WNEEHRE,
FUTA B, T TP, a o= — g UEE HLFERAERE

1. ¥ R—A 7LV E—F 4 TOHE

BRAyE—VONECHE LN GRIRMICAOBEBET a0 Ty - vy R—
AU 7HENL, AEFEORERY AL,V b X —va v OBGERL, TFAVE
— VRO F T A VSRR El b S 572, AEFEaI 2= —T 3 VR
FIOMRIZRITH 5 (Kadota2019), — 7, T A v — T aiBmexX T En—
EDFEELENDTLICELDOTHNTOLAOEBAET LI E—T 4 78EIE, —EIZ
BEMICREICE EOT, ZINoHAETLIA T 7 VR SHEAHEZEZA TS, L
BCXHHAZMEX A E L EV 2 OHBFET I LEITITFEEER L OEHE - s - &
AR HER 2B B L CHBEBAET 5 2 kﬁk@%nétw VE—F 4 T DN
VX R—A T LT, B - FEE - BRI Gk A RIRFICHE 2 5 750 O FEFE 1
WL X, ibmw%n%ifﬂgkéMééﬁﬁﬁfﬁék%z%néo

2. V¥ F—A 7L Y E—TF 17 DHEHAENSE

P8P (2014) 1%, KRPEEZS Y R—A 78 24) LVE—T 478 204) |

O, &I 10 FOMEEEmR LT, VA= T LiEE - i&k)%74/7®3%%ﬁ®
JaEiE M JJHET A b ACE (Assessment of Communicative English) % i > 7= 5q1j « %7
A MEREZRHBLIZEZA, V¥ R—A V7 THLY E—T 4 V7 THIGEERNOMEIC
FEREIRA N o1, VE—T 4 7 THE LEEGEOEEB TR B —TFT 47
HLobyy F—A VI HOMOBEEICKRENoT2, —F, MR UEOETLT A ML
OMBENY B—TF 4 T/ RDOIE N ¥ R—A U 7HBRED bEh-T2 2 Enh, UV E—
T AT DI INFFEORGRAE VL L T HELT A N EORERRN T EHME L TWD,
Shiki, Kadota & Yoshida (2010)i%, HFREEOFGE %2 HOKRFPACK LT, [F UEVWYEE
EREILTC, 42O —rz6RITOVYy R—A 7 IETGALE 6ET O E—TF 1
TSIV A A U, WRER OFREEL IE L < D;Eﬁi’(%?i% (reproduction rate) |
RAYIORITTIX) =T 4 7 OFPEAERITEON AR TR E ERD T L ﬁiéiﬁ
FL, 6 BEORITTIEIY Y R—A »ZIZTBWVOL T ENbhotz, ¥ R—A 7
THLIE—T 47 THS5END 6 B THAROMEIZIZIFHEITHIZR D20, vy F—
ARV E—T 4 U7 HEDIRL THE T 58IL 5 BIREE THREYTH L & LT
b, HEMZ, 5 BILLERICEL A v F— 4/7%Jt~74/7fﬁ”éﬁéﬁA
EEWCHEBAIERDTIEERLS, ¥—TU—FKZ2/RL7ED, ﬁﬂbﬁ%’ﬁﬁﬂﬁ’ﬂﬁ?&
REEHZIVTHREOTRBMLETHAD, IHIZ, ELLHBEINDLHEOHEET
X, V¥ R—A 7 THLIE—T 4 T THENFENEL BEINT, RITREEA ERD
CHREREOHAERIZV E—T 4 T DOFTNR Y ¥ R—A VT 500 bnb 2 b bholz,
INHOFRERIIT Y R—A VT HAITH EXFA U TA LV OEFENEEZ L TBY, UE—T7
4T EATH EXITATTA VERBREAE L TCNDZ E XML TWD LiEmSIT T 5
FEH - KFn (2010) 1, WA 2 FAE 160 NEXGIC, VY R—A 7LV E—TFT 1
T ) %%W&M@%%@E%ﬁ%ﬁiéﬁé@ﬁ;obf BEPIZ 10 M D3
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TR A 9 [MHEGRIICE L, U T A R ERA T A FDOREFOEMHIEDEIZHONT,
LY 7 h(Wave Surfer)Z AW ClAE L7z, TORER, vy K—A 7L U E—TF 4
YITHENL, EHELLOEEWEN)DREE~ONRITHE oY, FEEONDREE
X7V 7T A NERARNT A NTHEMEORAITKRWNE ET, VOFREOEMMEDSE R
EVWEA S R Sz s LTV D,

LED X2, Y R—A 7LV —T 47 &EKR LT, HE, H4EE, EMC
FAEINDHFEOHE, B O ERE~DOER EZ2RME LI RITH L3, a7 -
Uy R—=A T LU =T ¢ VT NIESCNEBRIC G5 2 DB OE NI HOWTIE, £+
AT STV D BTz 720,

3. AWFEOHB

AWFFETIE, (1) FIOTHET IR LK LT, avrTr Y vy K= 7L I E—F 4
YITDELLNEONEEREICT T ADEEE 52 D500, (2) FHEORAEHIRGERE O
R, aTFrY ey R T Y E—TF 4 VT ONEERIC B A 5.2 %
DOPEREMNITHZEEHE LT,

4. AEFE

K 230 £ DOFFERGEREDNZIFER U ARARFZED 7 V—T7 A & BIZXLT, £ 200 35
NHRBEICRL NNy =%, JA—TAZFarsoY vy R—A 7% LTHDH
W, =T BIIEV Y R—A 7% LTH LW, ZOEBZICNEERMOEMICHE LT
Hhott, D%, FJIV—TA LT N—TBIZOWT, HBENEED NREE PAREE T
NREIZOr T, NARBRET A b OGS % g Lz,

5. MREEL

I ORER, V=T 4 T LIRNONEHFT 5508, a7y - vy F—A v
LN ONERET L0 b, WABEMET 2 b OBRAHERICARICEH 2o T,
IHIZ, ATy - vy R—A I TP EEZRA DMEORANELS 2D, I
—T 4 T LT ME AR A DB ORI RS o Te, HERREREIIC I 5 &,
FEEREEOESWFEEEL, V=T 4 VI K ONFBME DRSO Ny ¥ R—A
T L DNEBMREORR LV &< Y, REERGEEOPALL TLOFEFITIE, vy K
—A IR ONEBRED T @< 2% Z L BhbinoT,

U EDRERNG, U E—T 4 7 L7ahs GBS 5 71EITH 2 & O T WA BIAE D & &
DN, @WVIEEERGEENLIEL 0D, — T, V¥ R—A U7 LR BT 515X,
B2 DNAHMEREEY, PR MLORFEAEEDOFEHE G L THHEISTE S Z
LD, X R—A 73V =T 17k b, X0EL< DEOREFEFITME
R O WA B 2 EtE S 2 DA R FAE TIETH 5 Z LR Sz,

B 3CHR

Kadota, Shuhei. (2019). Shadowing as a Practice in Second Language Acquisition: Connecting
Inputs and Outputs (Routledge Research in Language Education), Routledge.

v FHAARRR « KFnKnsE (2010) . [EME A& AW J8 BRI K 2 B g/, N ~DRR
X R=A 7LV =T 4 T OWBING ) [HERFEEEA I 2= —va >
s —qmitk] 7. 37-50.

Shiki, O., Mori, Y., Kadota, S., & Yoshida, S. (2010). Exploring differences between
shadowing and repeating practices ; An analysis of reproduction rate and types of reproduced
words. ARELE, 21, 81-90.

PrEpfi—RR. (2014). [FRAITA L L TCOY Y R—A 7 LU E—F 4 7Ok [HE
X SRR EH PR IERL L] 14, 41-50.
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L4-5 (Room 4, 10:00-10:30) Sunday, August 22

R, BhrRR, @5 - HEFEE OBWIC X 5 FEFE OMIME
BALDGHT : ZhHRA 72 BB~ DR

T8 FHr AEIUNTISLRF IR )
R IERG (AETLN T SZREE)
2R FRA QN TIERT)

F—U—NR:BBFEE 7747 T—=07, BMEER, HREE, INIRS

1. IIC®IC

WEFEEELT 7T 47 - T IR ER SIS T, ik SEERIEENCEI T 2 IR0
REBHZEIFEETHD, HITRICL D L, SEEEEZ M 58 CiX, A ATEE O MIEE 2
IEPEAE L, BTEEN AR, BGERE, S Lo TEZ Y (Tatsunoetal, 2005), /)« H - READ
JMTEEh SRR, HMRR, FEEOREEICL > TR D (FEF,2016) EvvoH, SHIZ, F—AH
DT X D Wil B REO N ZGIZA TRIBAEZ2SBIS- L (Liu et al,, 2019), & & OF O
EhERHCAMBATERE S E RS- L T\ D (Abeetal.,, 2019) Z & SIS STV D, AAFZE TIZE
B, B, MR, 85 - B R ST 5 EE OMNELORHER A G L, R
72AER - BT E OFE Y BER LIZV,

2. OB
(a) & A7 (GE#H#¥ /Listening/Speaking/Shadowing/Discussion/Thinking/Discussion) , (b) T # =~
CUH-SCIE-ZE0T), (o) S E (F-PHK), (d) seEh-28h, (e) MEBI-HME), ) PuEE (ARt
— TMLEE) OBLED B IIEE ORI Z T~ 5,

3. S

EE, EiE () OERZMAA DT IEET T OMIMFD oxyHb BEZHE L=, &
IEITZEF 18 A (FE¥J20.7 5%, AF&) T, TOEICIP 7 A b DG T EARE (F 5744 5) &
TACEE (P8 4417 5D 129 AT 7e (HEZE, p<.01), WEIL LIGHTNIRS (BT N
ak) EFEHL, 10207EI280 20 F v > RV ERE LT,

4. FERLEZ
A2 HIRTE L7 iR Sl O THEERH T8 (R 1) 2o Tl T,

O FE%E: R 10 1. [GEE-SEA ] C AR S 5Bk & /o A aiisaEr fE CRTE L7z (p<.05;p
<.1). HHEOEWVGERTE CTIHEOMEEER LB bND,

© Listening: 2. lListening—3C A | C, EAZEEDS S 6B E ik & RBAEF sEI CIATE L (p<.05;p<.1),
HED SO task ICKWEUD AT & Bbivs, 5. [Shadowing Hif Listening-3CH | TIL FALRE

S BRI EEL & ATEEEE N RIE L (p<.01; p<.05), RO task (269 D @IS L - THIK

Liz&Bbh s, 8 THIEOD AILT FAA 22T L1308 T EALREAE T RiTEEE], 7 AIEE
THEA A & T pisA BRIk & A2 SRERE I CHEIZIIE L7 (p<.05;p<.1), MHFIZT R
INA AT BB EALREOMFE & O BLE U=k OMIEEh 2 KRS8 682615,
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#1
i e
task BE =i [B- L ~ e/ 28] @R/ 50 BR (L LB, T TR
1|5E=® HEOEWREZEZRD XE|1E& | 2 8 |SHEEERE, ZAEEREE E<TF
2|Listening BEAZEL XH |327B-F| = 8 |SEEEEE, AR HEE £>TF
3|Speaking BiCh-> TEIEDAICEET | AT |32:8-+ | #E |18 () | S HBEERSE, siETFHEE E<TF
4|Speaking Bic#» CEIEDAICEET | XF [33%B-=| & | C3:H) | SBREEE, siEEFEs £>F
5/Listening Shadowing D ETIZRE < XH |31FE-1K| B @ |SFEEEEEE, siREFEE E<F
6/Shadowing |Reading Shadowing XH |31FE-1E| B @ |ZrETsEEFEE E>TF
7|Shadowing |Listening Shadowing SCHE |323E- | B @ |GRISEEFEE £>TF
8|Listening AIZT BN X5 5H] SCEE (33EE-1E | BE |1 G950 (A TRIEE, ERIESEE, £ S HEEEEE £>TF
ES BB RIO Discussiondiy| 2277 [13:5-5 | 8E % RS EEEREE, A TeEREfR E>TF
10|Z 2 %22 % |HP2RERM® Discussiond] | 227 |1335-5 | #& % |ATREEDE £>TF
11|Discussoin |RFHEMOBELESS | XH (1258 B % |ETRIEEML E<T; £ SEEEEY E>T

) Speaking: 3. [A IZEET 2277 TiX MLAED SRERIHIsEE & ATEARF A CIIE L7 (p < .05; p
<.1), BT CHERNPIRE SN, BEENICEET I & TRIEEINIRLIZE B2 bbb, 4. TAIZ
FET-SCA | O BALREDS S RERIE s & BB s CIRTE L7 (p<.05;p<.1), EAZEEDSHH
FICFHETEADR G, MEBRHER Lo TIERWNE bR s,

@ Shadowing: 6. [Reading Shadowing— A ) ClE EAZEEDS T 2 5 To /e pigA SR fEI CHRATE L 7= (p
<.05), 7. [Listening Shadowing—% 7 | Tl¥ EAZEEO A AITFAEF SR ASEATE L (p<.05), shadowing
WCEVEPLTREL W ZZ L ERR LT,

® Discussion (#H817#) : 9 [Discussion RfDERFE-ZZT] TiX BABEOL NS FEREEL & A T
ATFA R ICIRTE 25 7 S AL,  Bhailc B 2 sEis o & Eh 258 K L7z, 10. [Discussion HijD
thinking—2%77 | TIX EALFEOA FRIZHEM T ICIRTE S B S 40, ek 2 B3 2 fEil o s &) 23
R L7, 11. [Discussion—3CA | TIE FALEEOA FRIBABIS UL & EAIREO /25 38 B A n AR
TER RO, NALEED Wl I BE 4 5 MG E 2 ¥ K S,  LACBEDS 5 RETEE) 2 B - 2 IMTE &)
EWRSHEIZZ L BRE LT,

5. %L
LLEDFERN G, 28T & OB &R IT FALEES, speaking SREIXMFECAZITH Y, W#h7vH
(&> THRFOHFMENER L, SEEHEE OGRS D2 LR SN,

BEE  AWFRIIRI AR B A (17K02916, 83 : FIFHT) OBk AT 7=,

BE R

Abe, M.O., Koike, T., Okazaki, S, Sugawara, S.K., Takahashi, K., Watanabe, K., Sadato, N. (2019). Neural
correlates of online cooperation during joint force production, Neurolmage, 191,150-161.

Liu, T., Saito, H., Oi, M. (2019). A Role of the right inferior frontal gyrus in turn-based cooperation and
competition: A near-infrared spectroscopy study, Brain and Cognition, 99, 17-23.

HEF 1. (2016). L2 & U CORFEFE FH OMIEE)-2GE R 2B 248981 LET Kyushu-Okinawa
Bulletin, 16, 9-17 .

Tatsuno, Y. & Sakai, K. L. (2005). Language-related activation in the left prefrontal regions are differentially
modulated by age, proficiency, and task demands. J. Neurosci., 25 (7), 1637-1644.
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L4-6 (Room 4, 10:40-11:10) Sunday, August 22

HERRITBOERNSIT1 -BEFHE L Google FHRRDBFE—

ML B CRBRORR R )
i gt (AARRT)

F—U—F:EFHE, AET 7Y, Web i, HEIHMRFITE, HFEFENR

1. HROER

SCERRLEA DY 2019 ARICFT B L7z GIGA A 7 —/VHERRIX, aa 028G 50 Ok L
TW5, FRIZAFRIE, B5Shi2 7Ly hERE—-AOE DV DBABICRELIR> TV D/NHRT
I, HESWRWEENSIENREEZ T TA VEEL TV DEEFNAT 4 7 T K LHGE &
Nic, ZV2Nary T oY ORMAEOEREY #% T THHEHETHFY 7 Ly NTEETHREN
BNOOHDLE, FRMICELRWTFELELTEZBLAY— 74> (BUF, A~iK) ZHTFF
L. AV Z—Fy MR L T DORBIRTH D (NBIFRE) ., 2F 0., 4 AR D A
RBIEX DY — & LTAELFRR TH D EFRIFFC, 78 Y — b RoTnD EE X HILD,
FEH DX, 3 FRTE D RKPAFFEFEE ZXIRIC, REFEFICMEHFE > TED LS ITHE
REBHEMEAFL, ONRBIIEREFEBRROBREENRT —F 2 b LITHITE
(Koyama & Yabukoshi, 2019a, 2019b), Z L5 OHr#E R 5, TOEIC THIE I N 5 REHEC X
ERBEICER Y #TeERIE, 1) KREEDOZEEN A~ K% - T, Web i< Google FlfR D7 7'V %
FIAL TS —T, BETREELHERH LZPEIIMBO CTOBIRTH Y, 2) FHREY —L (A~
B, FRIFBETRE) LGRS EOMBIXAR LN T, 3) BETHENAFICBV CIIREE
B R EIAR RO, EOMBIELDOL S L IEERITAEETIA OGN, L)
LG BTz,

2. EBR

21 HHY

AFFEIL, KRPATGELZEBEDRBITEZIT OB, MBY — Lo TEDITEHN ED L I T
B2 D D0, BT — O BITZR A TIRPoI24TEN 2 50T 5 720 O BRI 72 2
FHWE LI TiRERTH 5,

22 EBRWHNIE. B L FIE

FRITBEELDORFFE 4 B4 2 24 O 1245 7T, 47458 (Koyama & Yabukoshi, 2019a,
2019b) &R L#EH & FIATIT o7z, T7205, TOEIC AXMEEN LR L7 Part 5 ORI
15 W%, RSO 5D B Y — L (FEESCAYR) ZHRETICHBICHELTL L o7, #E
BT, —RZIXBEBFRFEEL, b9 —LIZA~HRD Google FIER 2 I LTV,

fRET, 2 5D AT M U CTRFBITE) & RZRI DT X TaR & L7z, 0%, Bz tic
2 ORI E RBITEIZ EXR I L, ZOTEIOMKRERESRD 2 4 TiTo7z, TORE, 4
Mrefge & U7-5E42 - SCERIEIT, 6778 (Koyama & Yabukoshi, 2019a, 2019b) TOIEZ % &
MBRFER AR E U, 1) MBEHEN DL EEENR LN M8, 2) MBEEHNEL .
IEEFEDEEN TH o T2, 8) MBI ELH L~V T, EEERLEHHNTH oM, O 3
2k LT,
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3. fERLEEBE

®G L Uiz 3 DORBEOME AR &
REBATEN D T OFER, A~ KT 7Y
R LB EEEE A & Tl A
L2 R & 283 7e o 7oy,
BB LTZREHUI A~ R T 77U Off
HETEZWMEAA RO, ZoZ L
IRFATE O SREMLE D ] 52T
HY ., BIEEERE L. RELZEE
EBO (a7 Y &R S CHRED
—HE LT, A=A EHEIL,
REEHE DGO EREDOD 72 S
B, Wk LR 2 il D RO e
T,

Flo, BMBETHEE. F—A—FNAT)
TLEREEMAE L ITRRY, A=
RERFIXTZ VU v 7 A& FRIZERRIC
X DR TERE R LR,
ZDOWHFETANVD NS I AEAETET
LN R SN, £DO—5T, A
<~ HEHE L. Google FIFR D 72 5
9. Weblio X°> Google I5E 72 & & B
WIS L TIHEA LT,

e 1 I3FEBRW E 2 4 OREOOfiE
AR ERBATHIOEZEZ LO—
Thb, BEYBAIF, o2 MoKSE
ITEYDO S HTHER DM b RET D,

4. HiEE
AWFFEO—ERIL, SF0 2 SRR
FHEB R M e RN C,
FREEEE 5 19K00777) DBhEY 2 521 F THT
b,

5. 23R

1. RERLOLE

60

Time Behavior Time Lookup Behavior Observations
(camera_1) (camera_2)
12:37] 13:05| B FE & T(A)"nature" & AJ1FAA RELBBRRICAN
R LECEN .
12:40] 13:08 LDW)a B (sart). EHF ER L %S
nature TIRE L, ZOOERERER
1244 1309 D(Vagi#t (wart), BHF. YHF
piExER5
MBEXOB%ROBREEH v A THES
12:48|___ (processed diary produced
from the region)
12:56) 13:24) i@/ﬁfzm o L: BREDDAD | )t < CORELRR
BOE®F TEHR
13:05| 751 ¥ — % > TEFE L HDP 13:42|EEE LICES
B LETAA L cnaturelcsE AN
13:18|(B)"natures" $ i > TW BT 133 < #20
[nature] nature strip h &R &E 1
%o
13:07|FEXEHRL TV 2T
1310 MERE EA LB BT 1347 7\? L7zs%3H L, natureDIRZREHE
IKE%
13:32 14:00 MEE~RY, BFHEET
"process" & AN FItE
14:05| ARV ETAAKRT, R LEICE
13:37]
% process’ -5
8l & 4% process’ B (B) #ER
13:38) 14:06| L = & 5D e o ;EJ’C;:;;
. N process2-8 (6) (Es) #lz4 L (<. BFALLL [SEN:ES
ExEL oo RS TS (L {TE£T3) PEAOHEARL) CEBHETET
LBRT
B Behavior Ul Lookup Behavior Observations
(camera_1) (camera_2)
FTERPANDRR=ZIT
3:15|MRESCE RS 2 v H O EE % 2:44) (D)"naturally"% 7 U v 2 AHB
3L7|EL TV tho PIREQHERRY VI 2HRAL
BHLANL TLBHTF
328\ Bofo &S mERICEY BT TL » "naturally" AHE T, LRI A— |ERO"naturally" #1835, RMEXICE]
326|mLERFTHESLALIFTLS L. T4R] OFHZER bRELEENRREATVD
330 259%&\'(\ "natural"& 7 U v 7 AN
.
(C)"natural" AAAET. HLRZ
333 302 a—L L, "naturally"®EEEE L
TEETHBLH, (MR- FFa
FN] ERREND
337|pES A B 5k BB 21 ”r\atura\”t"r\f(yura\ly“%/\“'y S
R=ZF¥-—THT
. . ma. L ANIZEEL, (B)
M| MEXELL-ERD 31 natures' 7 U v 2 MG,
"natures" A5 T, BEC [MEH]
3AYMBEXE LS ERD 38| MEEAF RSN, F I "natures”
EHT
3 (B) natures, (C) natural, (D) 321
naturallyz O CHE L
- ) (©) "natural £ BE 7 U v 7 AN,
3B MEXE DL ERD 3:2! fnatt' £ A% LCEIE
"natural" A5 T . EElCnatural
[FF27] Enaturally [H%]
HERREN, RTA—LL, O
4:05| 2% FEEShYHET 2, 3:34| 8] (natural resources R
natural disaster B4 v
ERTYCIcEEE EICR L,
“natural' % 5 ¢

MEMNEFFEEMEN, T2~ A

Koyama, T., & Yabukoshi, T. (2019a). Examining the contributions of using dictionaries. The 7th

International Conference on Foreign Language Education and Technology (FLEAT), Program Book,

23.

Koyama, T., & Yabukoshi, T. (2019b). University L2 learners’ dictionary use in multiple-choice vocabulary
quiz: A pilot study. The Bulletin of Education, Osaka Ohtani University, 45, 17-27.

(=1

Jfinys/

NI THEDEDA 2 —x% v MIHIREEERRHA 502 K]

https://www8.cao.go.jp/youth/kankyou/internet _torikumi/tyousa/r02/net-jittai/pdf/sokuhou.pdf
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L4-7 (Room 4, 11:20-11:50) Sunday, August 22

INERFEFERBE BT D HNBRY T EARR R FEDOHREIZ OV T

#n R (B ERFRER )
Al LR BREERT)

F—U— N NVEREGEETE . xEE BIBE), ERRY

1. IIC®IC

ARFZE T, /INFREREEEE 2B 5 ABA) T AR 253 OFHREICOW T, T 0SB L 52
ERD/NFILDOBUR A L, FERO AR B R T 5,

2017 R R ST/ VRS E R R ERE Tl TR - JEERREVFEDY 23, £ 5ERER
DHRIED 1 22 BDEREOE =ITH 5 bITH T 2 AR, & IEE LR b, FEIRIZ
SEFEEZAWCaI a=r—va v w# XA ET25ESZES | (FRIESED) L LTEENT
W5, T, 52 JFEFEOHELRONEE] © 13 FEEFHEOMER ENEDOTHRV @ (1)
T ELT, 7 HEhtHNESCHBOELEVEZABLT, TORTEREY - fEHOERKIC
M C, WO EERN - JFEHNTRVWFEOOEBZX S L HICT5 28, ZOR, BARR73RE
MEAHREL, HWEMEEICLIaIa=r—2a icBIF 3R - ExH2@erns, o
Ra=b—va OO, Rl EEEHRL OREIZITV, HEEOBE SR, Kl Y
DA, HODOEBICBITAEBEO I 2= — g NIBWUEFHTYHEOREEZX D Z
& (THHEED). )

AGEIE, 20X O R FEIRPEEHEOZ 2 N, INFREGET 15592 L (R0 )] ok
FECTLEODEICEHIA LTV EDERETHHLOTH D,

2. BFERRYE - BFEFE

AWFFRIZIE, 2 DOWFFREDNE EN D, 8 112, BUEHEH ST D/ ERSMNEREFR O 6 fil
MOREHRE, [ERO TGS ELTEXLND ED LY REMBBEASIN TS
NTHLERE ), 210, EBORET, ZokHrR#HMRorricEHS, Zhics LT
WENED XD RS E RETHDE ), EWIRETH HGERE 2),

MRFIEL LTI, # 1 OFBEICOWTIT, EEOLRZENENA L TV D BIEHAREZ A
T 5, 2 OFEICOVWTIE, EEONINETHAY L TW/NERIZEBW T, S EHGH~D
MEE RORESBZB L T — X 2 UET D,

3. HrERER

FRE 1 1COWTIL, SEE L 6 EAEOHRBIEIZIHBW T, 5EAETIIREFEOWRE Y STAIRZ VD
IR LT, 6 FAETITEVHFOFTE LIZNHFICHEPAALTHE TS bR OIS, #HRFICL-T
LFMOFENIH DN, SHEEL 6 FEOHBETIE, HlZIE, KOLIRLORELTIHD
EEZLND,

GCHEAEDH : FERENEZ LT NIZHTICBILESZVA), ZHUCxLT TEH>WZLELT) &

(B )
A: Thank you.
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60

B: You’re welcome.

(New Horizon Elementary English Course 5, p.51)

O FLEDH . AV T NIV —ZAELBEEH LIZKAN EZTEEIN TS D E:1T
(A), ZHIZEZD EB). HWTWAEER S HITEEBHIWK 600z 5O, )
A: Where is the pork from?
B: The pork is from Kagoshima.
C: How much is it.

(New Horizon Elementary English Course 6, p.55)

B, ZOHEMPEE SN TWNDE =2, [Tips) & LT, TEWTWD NFFEER KD T2
O, WEETIOHEMLTAELL D ] BEHINTND, FEFRIZIT, SFEEND 6 FAEITTFE
DHEITT HIZON T, FEITLFHEHEILIL Y sEICRs TS b fEsnbd, LrLl, 2
DOAERFEFRTIY EiF=, BRZEOFIZ TN &, 2RI EREICH S BET O#ES ERE < 72 o
TWD EFEA R, ZHICiE, SNERER OB S S FECH2 M TH Y | +oiE &%
Wl D Z LICEE L TV DO TRV E b s,

—J, 2 1ZOWTIE, INETOMETERY D, WEIZITHETONFITEAA AT ETELTY
IRRIFECOWNWT, BELWZ RIS TWV 5,

4. SHROBRE

P NPRIEERE T TR TR AR 2 ERT 572010, SO X 5 RERE e
ThHIE. DI NEROES IR BB CELET 5, £, 2020 FE IR
FIAMEERI. B EERANEA ST 25, 2021 EE b b B R
PIMSITN D, ANERETHEE OB L BRI SGERE N 8P REC £ 0 K 5 ISR
EF2ONEENT 52 L bAROMETH 5.,

BE R

SRR (2017) [/NEE

SCHBRHEA (2017) [/
BHPA L.

New Horizon Elementary English Course 5, H{EFE.

F

PR
2]

/|

SERH) RUERE.
ZERHCERK 29 R57R) AL SMERRESE) - SMERER ]

=
It

Ei=E
3

EEEE

oF

7
7

=
It

New Horizon Elementary English Course 6, H{EFE.
Here We Go! 5, JtATX .
Here We Go! 6, JtFTX .
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L5-1 (Room 5, 13:45-14:15) Saturday, August 21

—a— /) —<VEERIZBIT A
AT 4T G LR EER
TRH g (P B R H)
F—U— N KEEREEL, BRERE, VT AT 4TV —b LMS, ZOOM

1. IIUL®IC

Moo F oA NV ADEETRFOFRIEIRESEMLLTND, A& AL OERZ BT
H7H, XE COREEMIBLOLNDZ L LRV Zoom X° Teams HED A T A Rk N
T2V —=NVEHWT, A I7A4 0 TREEXZITO LT RoTRENVH R T2, Ak, ki
ERXTITON TWEARABEOREREDLZD -2 Thd, BRBEBFEORETIT, &
MELEOFENZHEZEEICASE TR L2 FEBEERZ b EITHEBICRELIT O,
ZOREERETIE, AE~OfR, RE BMORRR L, FRaxREE 2 EKRNICITO -
O, KEHERTITI ZENREE LY, EFNHY T HEBRFEAEFTIETH, BEREL E
THHEIE., FAECTEEEER (REME) 2RHSE, B2, £, A7 4 NEE
DR CTEDLW/BECHREBERELZIT> T\, FAEIT, OOLNTREMATEERERN
O TARFORER] OEBEOH A HEL., TO®R, 74— RNy 7L LT, ZHENLOD
AR (RRIEER) CHYHEEBE OB ERPSRFT OO D a Ay NErEX ANZFEEIEERE %
BHIL, ROBRERZESCKDIREHAFTEF MADL L3 E Wz, ZOFHEOHA.
BIFRF e A T&, WEFERKE, ZMAEICL-oTH, £, 2T o mEHYE
ThDHHEICESTHAY Yy MIKREDo-72, LL, XKL BIT-> T Z oL,
Fo T AU REREBIIHEN, RESABEIDH 252 0RICR -7, & 2T, AR TIE,
Z=a— /) =< VRERIZE T 2 RERBEEOBERRZEIZOWTHRRENT > LEEIZHO>W
THET D,

2. FHik

ZMEFIL, BRBENORFEIFEA 164 (LT, Z7A—7 1 &Ri), RERNOKRTF 2
FEE104L (LT, ZA—72 R, RFE1TFEA 114 (LT, Zv—7 3 LR DFF
314 Thole, ZNV—7 1%, TRERFEEL), Z7v—7 213, TRENBEFEL, 7
N—T30F, TRERABIEL ] OZHEA T, PP - BEPIREER O HB 0T 2 IS A
BLTWHEATH D, EMBMIZ., £TOZ—72 2020 £ % IEZEHM (2020 4
9H FRIMND 20214 1 A TAIET) Thoto, 2B, BREAFITED B, BENTIE, £
F O(HYEE) CEL2BESVOFERRFTMIZONT, £, FHIBEROIERKIZON
TR - HE 2T o ObICXHAEAFVBEREELZITO LV D THD, £, £HK
FOREERVEN B> TN, A —7 1%, FrF~r FER (8. HES%
CHENE L 7o MR E 2 R, BREAR O CEE &MY A b YouTube 127 v 7' — K, #
W ZHMAMTEOBEAME), Fv—7 21, ZOOM Z AW ¥ERME (Z#Ee8
WU TNEALTZOOM 2 L CHEERELITY ), 7V —7 3%, xti & ZOOM % ff H
L= ¥R (A0 N E M) CTEELE, B, Zv—711%, £FART
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60

yZu—RFLEBE L, HYHEROZHEAED YouTube O = A > MMERE & i > T,
T4 — KNy 2 EITo, v —7 2 KO 3 |X. Moodle #X— A & L 7= Language
Management System (LMS) D R~ IREEEZ > T, LT D57 4 — KXy 7 24T o7,
Flo, HYBEIT, BRESNTEFEERER (A4 270V 7 U — FTHERR) KB (74
Y8 EANEREEToT, SHIC, ZMENENENDO T 4 — KNy 7 2R LLT W
X 912, Google Document % & L | ?Héﬁﬁ ZWAENSGDT 4 — KRNy JNFE AT
EOHR—UEERL, SORDIIBVIRVICEZL L) RV MEABITo T,

3. R
BREBERIZENLENLO 7L —7I1Zx LT, SRIOMEERFEIZKH L TOEM (Google
Form #f|f) & SHETITo72, U ERTHD, (F1)

£ 1
iRk
SEIOBREEOWMEE HBERELBEL TFEON B OB ZEIIT D
B o T 74— Ky 7 O &
TN—71 3.76(0.72) 4.29(0.82) 4.58(0.49)
TN—T2 3.22(0.62) 4.77(0.41) 4.77(0.41)
TI—73 3.4(0.66) 4.1(0.83) 4.6(0.48)
ESRE N 3.52(0.72) 4.36(0.83) 4.63(0.49)

T —7"110=16), 7L —7 2 1=9), 7 /b—7 3 (=10), ( ) WIE. PEAERFEE

FLIREIZE Db BEAZ(E S RETDL ), (74— Ry 7 axy NEREMZNTTE X
BN el A TA O EIEN LAY NBREHA N, £, HYFEE K
WFEAENF & 72 Google Document WD 7 ¢ — RNy 7 22 2> k% KHCoder & FHH\T7

FARMgpHrLicEZ A, TARE], FEH)) FOXF—U—FB EZICR 6N, SHITENLH
DERy N =T R ZA, TARE] & [BX5), EA] & HEFH)) AL,

AFICEZIELIERSPAR LTS, BAEBORERNLE, REL VoL FAENEL
MEELTWDZERHLNICR ST,

4. BELS%BROME

HARN—Z2TORLYVEY 056, REFRKE R OREOLE A f&k%ﬂﬂﬁﬁuaﬁx?ﬁﬁ“
HZEETELN, R, TOHMROH T, ZAELKRICEE LV BEKRTE, +HT
o te, UL, ABRO XS ICHBIZHEHLNIZRW T, T4, £z, 7/1/%%?
4TV —=NVEFRHL, 74— NNy I/ RBEROEAEEZ L VAWICLIEZZ T, ZEBHOD
TR ELHEZ, S0, BHORENPFEIZR Y RO BEFENFFHOT <ol
LSBT, KDERNE=ma— ) —<w VEERICHI LB BICOWTE X, SLRLEEHD
M EDTODTHTRESZ Z THETI,

L EP N

HFEEMQ017). HEFEAHKBIEICB T AEERE L FOICHET 552 [ E] , 29,93-
113.
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L5-2 (Room 5, 14:25-14:55) Saturday, August 21

Engage VR Z | L7-FBFEE 2 v 7 I ER DR

ALIZADEH Mehrasa (KR K%2)
POPOVA Ekaterina (KK K%2)
e FH (KBRKT)
Kuli #FE (KIRKT)

¥—TU— K : VR, AFE, BHMELR A7~ FllarToy

1. I

Bl o a F 0 A )V ZEPYLROFET, AARICRS T HREE T ICT Hi A4 7EH Lo REE
DB & BEVENE E > TV D, B4R ICT HINAABEIEHN SN 59T, VR Z2HHEIZEY
AN DRH S ETTH TITHON TV D, VR BM I, BERE TR LSRR WHTT- RS 24 A )L
EHLELTHEERH Y, 4%, B LTV EPHENS, ARETIE, EHREEICBITS VR
BT OTE I FTREME 2 88 5 T2 IR A T BB EERICBE L C, £ OEMAERR S IEDOFEIN 72 H N Hh
IR LT FE~DT v — NRAER RO 2l L TEE DRI OWTEET 5,

2. Engage i L7 BHMERRIC DN T

A [N U 7= b 13, Engage (https://engagevr.io/) & V9 VR 77U Z3EH L CTER L7= A L
NPT Y Thh%D, Engage D VR ZEM CiEANC L2 74 7y a v &gEIL, Tvadd
T REME LTHRAEICEET S 2 &I Lc, BMER OB, v o T 5B & DD P4
7% Oculus Quest2 % #4735 L, Engage (23517 5 7 A 7HREICSM LTz, 357 H O v — 2 TiX, Google
Slides DILA, BRENICH D ID AT V=7 b~DIEZE LR EIZL - T, BARBRENOR & 728%
REZ TS U7z, tIEE ORRNEIE 77 0@ FUEKORIR & 72 25 0 A 7 M ORI B & 28T 572012,
HEFE B O PC _ET, Xbox DUA YL A3y ha—F THRIELZLOZEE Lz, Z LT,
gk L 7= Bl % Camtasia X° iMovie 72 E CREEL, 7 77U NIZ7 v 7 u— RL, PAICEE LT,

3. TrUhr—IMRAEORKR

VR B 7 A DSBS 1 0 8 A R E T B A5G 572, ARCS B €71 (83
AR, 1995) ([ZHSW =T v — MAEEE L=, 377 A524 (I« - 3K« T80 1 44 21
Z, 3C e+ NIRMEES 1 AEAR 10 46, SCEER L AEAR 21 44) 1T v — b &ATV, 24254, B
174) PofFiRlEER 1ICE LD, ARCSEWESITET VO EE] (HE 1~3), B
(4~6), THIE] (7~9), MEEK (10~12) ® 4 SOERICET L EHEITNTNE 3L ET
b, WEHICEDO THD, T4ar O | ERFZIBARE CHRMEE 3 St L, 2o
L7chER, THHE LN CTHEZEN A ONTZ(p<.01),

BHEOT 7 — ML T, TFEFEOMRZ hEEZEL EICEREIZ TEZ 5 TETFR
— aUHERFE L THLREZ I EE 7] EWIHYEMEZEEMICIHMELZb 0 biuX, (5
BRZADRWET A7 E B TEHNERWOT, @O\ EFE LK CE L EnoT
SHOBEERET L0 H D, £l2, VRZEMATREIND XFEN/NS S RZIZ WD, HFFEN
AR & ZADD D L Vo T HINR R AR, BEFWAET 5 E Vo7 VR 20 b DIz
borfEfib b o7,
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#1.

T — FREORZE LD (N=42)

SEMEOHEE (B<ETETELRN T ~ 5 B Y TTED) Mean (SD)
1. VR B 7 A8 2 I, FEENI ST o, RS 2L FHEEN T 4.02 (1.00)*
2. VR ZEH OMMERT NEZ —DIFEIL L - T, MHHFLEZZE LN 4.07 (0.97)*
3. WEFOERENE LV, VR EF 4 Eh B - 3.79 (1.14)*

4. VR B EMED Z L2 XoT, HARPOBENZe U7 ETHE TEX T, BL 4.05(0.99)*
BT o7

5. VREZMZES Z L2k » T, BEASECEISEIRIAZZFEAT, ZOL YA 4.12(0.92)*
Y OHMIMNER TE

6. VR ET A HM T 5 Z LIk T, TOHETLOT—<IZONWTEHITHE  3.90 (1.05)*
HLZ

7. VR E 7 A #ht O3 B XM CEAEN TR E - 7= 4.10 (1.05)*
8. VR EF A HM T B LA FICHED b, nI THEROEEDIEWERS L9 3.86(1.12)*
27 o7z

9. VR EFAHM Tu s THELMETHLICE-T, ARV DOTRNATEZ  3.31(1.05)
10. VR BT A # OFHIZ L » T, BEIZBRILTH L < B L=k - $6E 3.86 (1.09)*
NHEZ 6T

11. 5%1X VR E7 3 EH#° VR ~y REy M&fioT, I 7iEZE MM L TAH  3.86 (1.07)*
7=\

12. WHEOREL VR B 2RI Ui %2 ki U CRIZLL EORER S5 3.50 (0.92)*
EELD

p<.01
4. BRLSBORHE
AEIOFAE T, VR HINZ X > TER L7ZBIEZBHM NP EHEOFEETF =2 a U Eam D
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Immersive 360-Degree Video as a Medium for Teacher-Led
VR Material Development

BLANCO CORTES, Laura Maria (Kyushu Sangyo University, Part-time Lecturer)
FUYUNO, Miharu (Kyushu University)
TOMOTARI, Mikako (Kyushu University)

Keywords: CALL, instructional material design, virtual reality, teacher education, conversation practice

1. Introduction

This study is established in the research fields of Computer Assisted Language Learning (CALL) and
Material Design for Language Learning. In recent years, instructional materials have become increasingly
digital. Compared to previous technological advances, this rapid evolution has resulted in digital tools that
are difficult to implement without additional in-depth knowledge, such as programming or proficiency in
specific software. Consequently, the gap between available tools and what is implemented in the classroom
continues to widen (Kessler, 2018). Virtual Reality (VR) is one of the most recent technologies to be
highlighted as a promising tool for language learning (Mayrose, 2012; Merchant, et al., 2014). According to
previous research, virtual reality in education can positively affect the development of cognitive and
emotional skills (Freina & Ott, 2015; Jensen & Konradsen, 2018). Virtual reality videos, for example, were
found to be an efficient tool for vocabulary retention in a previous study using them for language acquisition
(Madini & Alshaikhi, 2017). However, many educators are still unable to access the resources and expertise
required to create original VR applications. One medium that allows for more accessible VR material
development is 360-degree video, also called immersive video. It can be displayed with head mounted display
for immersive VR experience.

2. Method

The objective of this study is to develop a teacher education workshop where educators can learn about
immersive video production. Consequently, the authors developed an original 10-page beginner’s guidebook
to immersive video creation. To create the beginner’s guidebook, the authors researched and summarized
detailed information regarding necessary hardware and software tools (360-degree cameras, editing software,
etc.) and established a basic workflow for immersive video creation based on existing literature and the
author’s experience with immersive material development (Blanco, Fuyuno & Tomotari, 2020). The major
goals of this booklet were to serve as a guide during the experimental workshops and as reference material
for participating educators to take home. Experimental workshops were planned out with small groups of
foreign language teachers to evaluate the guidebook through survey questionnaires and recorded round-table
discussions. During the course of these workshops, participants would learn the basic information about 360-
degree video creation and would be asked to create original immersive videos in groups. The workshops were
carried out in December 2020 with seven teachers.

3. Results and Discussion

According to the results of the survey and transcript analysis of the round-table conversation, the
language teachers who took part in this study had largely neutral or positive attitudes toward the technology
instruments used. Furthermore, all of the groups expressed that creating original 360-degree immersive video
was easier than they had anticipated. During the experimental sessions, all groups were able to plan and make
a short original 360-degree video. Questionnaire results confirmed that the participating teachers felt mostly
comfortable with the tools during the workshop (Figure 1). It was possible to confirm that educators can
create original immersive materials with minimal knowledge and training provided they have access to
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equipment. This is particularly pertinent at present, as both teachers and students are facing unprecedented
shifts in their relationship with digital technologies as a medium for education.

Figure 1
Workshop Evaluation Questionnaires

Regarding today's workshop. How did you feel about:
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Handling the Creating a script ~ Creatinga  Editing the video Displaying the
equipment (Set- storyboard content
up, recording)

Number of Responses

Workshop Skills
OFEasy B Somewhat Easy [Moderate % Somewhat Difficult & Difficult

Immersive technology is only one of many digital tools that we can use to our advantage. Original digital
material development is not a thing of the future; people of all ages and backgrounds can use digital tools
now to improve learning outcomes and facilitate access to students in disadvantaged learning situations and
facilitate assessment and content development for teachers.

The workshop discussions also highlighted the importance of establishing lines of communication
between researchers and teachers and considering the current limitations of technology access in the
classroom. Not all language teachers must become developers or create their own original digital materials.
However, by being able to understand the possibilities and limitations of various tools, educators can become
competent users and have a better understanding of the technology. In this way, they will be able to make
informed decisions, use digital tools without hesitation, and even adapt them to their own teaching style.
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Tablet Delivered Speaking Test for Japan’s University Entrance
Exam
MOTTERAM, Johanna (British Council, Global Assessments)

Keywords: Test localization, speaking test, test reliability, speaking test marking system, system adaptation,

1. Introduction

The British Council - Tokyo University of Foreign Studies test of Speaking (BCT-S) is a computer
delivered test of English language proficiency. The test has four tasks, takes approximately 12 minutes to
complete and candidate performances are double marked by human examiners. Test scores are used by
universities to make entry decisions.

BCT-S is a localization (Su, Weir and Wu 2019) of the British Council’s Aptis test of Speaking
(O’Sullivan et.al 2020). The localisation has two aspects: item development and operations. The Japan-based
item writing team take into account local high school students’ context of English language use as they write
items. All items are written to the Aptis item specifications and are then quality assured by the British Council
Assessment Development Team. The operational aspects of running a high-stakes, high-volume computer

delivered test of speaking, specifically delivery and marking, are the key focus of this paper.

2. Delivery

There is strong demand for simple solutions for speaking test delivery in Japan. In particular, the use of
lightweight tablets instead of laptop or desktop computers for ease of administration is very popular. Using
tablets means no computer labs are required and set up and pack down is quick on the test day.

The original Aptis test platform can only be delivered using laptop or desktop computers, so the BCT-S
localization demanded a new platform to deliver an attractive solution for university entrance exams in Japan.
The TCS iON Paper tablet was selected for BCT-S administration in Japan. The tablet offers a simple
interface for candidates to use, easy device set-up, and candidate performances can be recorded in an offline
mode at the examination site, secured and then uploaded to the marking system when there is sufficient
bandwidth.

3. Marking

Aptis Speaking is marked using distributed scoring, which means each of a candidate’s four tasks is
marked by a different examiner. Using this process possible rater harshness, lenience or unreliability is
dispersed as each candidate’s test is marked by four examiners. Aptis marking protocol includes checks on
reliability using control items, where pre-marked items are added randomly to the marking queue. If
examiners mark outside of tolerance on these items, their marking session ends, and they must undergo re-
standardisation before marking again. This ‘Silver Standard’ marking regime is used for all Aptis tests.
There is a purpose built online marking system which automatically splits candidate test performances into

task batches, sequencing those batches on the Central Marking Queue, with a business rule preventing
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examiners marking more than one task of the same test, and seeding marking queues with control items to
support marking reliability.

In the case of BCT-S, where the results of the test are used for a very high stakes decision, ‘Gold
Standard’ blind double-marking is used. Blind double-marking of BCT-S is done at test level, whereby all
four task performances by any one candidate are marked by two examiners. The blind element means that
neither examiner has access to the marks awarded by the other. Where there is any discrepancy between the
mark awarded by the two markers on any of a candidate’s four tasks, the task and the marks awarded by the
two markers are automatically directed to the Senior Examiner on duty. The Senior Examiner reviews the
scores and makes the final decision on the score for the task.

British Council prioritisation of rating procedures above system changes meant that adaptations of the
TCS iON marking manager were necessary before BCT-S delivery on tablets could be piloted. The first
adaptation introduced discrepancy flagging between examiners’ scores at task level. The system was
originally set up to flag discrepancies at test level only. Thus, the system would not have flagged the below

marks (Table 1) as discrepancies despite both examiners giving different marks across all 4 tasks.

Table 1
Example of task level discrepancy not flagged in the original system
Task 1 Task 2 Task 3 Task 4 Total
Examiner A 5 4 4 2 15
Examiner B 4 5 3 3 15

As each of the BCT-S tasks are weighted for scoring purposes, it was imperative that this change was

made to support reliable and valid results.

4. Future work

During TCS iON tablet and marking system delivery BCT-S pilots, we found the time examiners take
to move around the marking platform to be problematic. On our bespoke marking platform, examiners can
mark up to seven Aptis Speaking tests per hour. On the BCT-S platform, examiners mark four tests per hour.
Marking speed is an area for improvement as high-volume BCT-S candidature could mean thousands of tests
will need to be double marked with 48-hour periods. The Aptis Examiner team can meet this demand, so long
as the user interface supports them. A prototype version of the TCS iON marking portal is in development

which will embed the input questions, task images, and marking scales into the marking screen view.
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