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Adult EFL Learners’ Ability to Form Sentence with Be Verb 

– A Survey at Elementary to Pre-Intermediate Levels 
 

KAWASAKI, Mariko (Kwansei Gakuin University) 
 

Keywords Sentence structure, Be-verb, Elementary level learners 
 
1. Introduction 

Due to the significant difference between Japanese and English, Japanese EFL learners face difficulty 
constructing English sentences. Other than the word order which is the major difference, the different role and usage 
of verb to be and its Japanese counterpart “wa” also seems to be confusing. The followings are the examples of 
erroneous sentences frequently observed among false beginners: 

1. I like sports is soccer. 
2. My grandmother is found cancer. 
3. I studying homework. 

Sentences 1 and 2 are the negative transfer of Japanese sentence structure, while sentence 3 is a typical type of 
errors observed during child second language acquisition according to Natural Order hypothesis (Dulay & Burt, 
1974). In addition, the omission of be verb in progressive lies amongst the grammatical items acquired rather earlier 
in language acquisition. It can be assumed to be the result of misunderstanding that progressive form is “-ing,” rather 
than “be + ~ing.” One of the longitudinal research in Japan on acquisition of simple sentence structure by Kanatani 
et al. (2015) tracked EFL students from G7 to G8. The base of this research was that when learners develop noun 
phrase awareness, they will be more accurate in constructing sentences. Throughout the survey period, the average 
accuracy of inserting be verb into sentences was around 50%.  

This research aimed at grasping how well Japanese ESL learners, especially false beginners, produce 
sentences and how this skill develops in one academic year. The sentence structures were limited to those with verb 
to be and noun phrases. 
 
2. Procedure 
2.1 Participants 

The participants were 118 college students (50 freshmen and 68 sophomores). Some of them enrolled in two 
different English class each once a week. Others had three different English classes, one of them being a 
twice-a-week class. The classes mainly focused on 1) reading skills, 2) production skills (oral for freshmen and 
written for sophomores) and 3) communication and cross-culture (twice/week).  Neither comprehension of 
sentences with be verbs nor the production of such was not focusses or treated intensively in the classes.   
  

Table 1.  
Details of Participants 

Class size 102 103 114 202 203 211 212 

N (N = 108) 18 19 13 17 18 19 118 
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2.2 Treatment 
The participants were instructed to choose the position to insert “is” as quickly as possible not skipping items 

nor regressing to the previous items. It should be noted that no explicit instructions or practices on these types of 
sentences with be-verbs had been a focus of any of the classes that the participants had enrolled. Thirty-five strings 
of English words which form a statement or question when “is” is inserted (ex. “This old blue cap too big for me.” 
and “Who Which pink shirt in the box?”) were chosen from a previous longitudinal study on junior high school 
students (Kanatani et al., 2006).  
 
2.2.1 Analysis 

Analyses of variance were conducted with accuracy as a dependent variable and time of measurement as an 
independent variable with three levels (at the beginning, end of the spring semester, and the end of the year).  

 
3. Results 

Both freshman and sophomore groups made significant accuracy progresses from .70 to .81 (p < .000) and 
from .72 to .82 (p < .000), respectively, with no significant difference between the groups (p = .035). The initial 
accuracy was as high as the average accuracy (approximately .75) on junior high school students reported from the 
previous study. Concerning the features of items, the longer the items are, the less accurate it becomes to judge the 
appropriate structure. Items with high accuracy rates included familiar questions such as “How [is] the weather in 
summer? Common errors included the insertion of “is” after “Which” and “This.” These errors suggest the fixations 
of “Which is” and “This is.” patterns. The same tendency was revealed in the previous study. As to the effect of 
individual differences, those who started from lower accuracy made larger improvements, while those who started 
from higher accuracy did not.  

 
Figure 1. Accuracy of “is” Insertion by class 
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Tap Your Way to Increased Student Engagement:  

Kahoot in the EFL Classroom 
 

ALIZADEH, Mehrasa (Graduate Student, Osaka University) 
 

Keywords Engagement, Student Response System (SRS), Review tool, Vocabulary, Kahoot game 
 
1. Introduction 

There is no need to stress the significance of vocabulary in language learning. In ELF contexts such as Japan 
where learners barely use target words beyond the boundaries of the classroom, it is of utmost importance to 
enhance vocabulary retention through repetition. As Webb and Nation (2017) state, the more learners encounter a 
word, the more likely they are to learn it. They also highlight the importance of the depth of quality in these 
encounters, mentioning that higher depths of quality lead to better learning incomes.  

Simple repetition with traditional methods such as doing paper-and-pencil vocabulary exercises could be 
effective, yet not sufficiently engaging and motivating. In order to enhance vocabulary learning while fostering 
students’ engagement, the researcher has made an attempt at administering short gamified quizzes using a platform 
called Kahoot.    
 
2. Procedure 
2.1 Participants 

The participants of this study were 28 students from Otemae University located in Nishinomiya, Hyogo, 
Japan. The majority of the students were in their second year, majoring in International Relations, English 
Communication, or both. A BYOD (Bring Your Own Device) approach was adopted as all the students owned 
smartphones with Internet access. They either downloaded the Kahoot app or accessed it on their browsers at 
https://kahoot.it/. The students needed no accounts to play the games.   
   
2.2 Kahoot Games  

Kahoot (https://kahoot.com/) is a game-based platform that allows anyone with a registered account to create 
a variety of gamified activities such as quizzes and jumbles in a visually and aurally attractive user interface, 
featuring game elements such as accumulation of points, sense of competition, and existence of leaderboards. The 
literature on the use of student response systems (also known as learner response systems or clickers) like Kahoot or 
Socrative points out to the appeal of these activities to teachers and students alike in academic settings, fostering 
motivation and interest, increasing involvement and participation, allowing for self-assessment and comparison to 
peers, fostering interactions, and contributing to learning. Readers are referred to Cardoso (2013) for a plethora of 
previous studies cited on the benefits of student response systems. 

Throughout the semester, the instructor played Kahoot games with the students as a means of reviewing the 
vocabulary items they had learned. The classroom was equipped with a notebook computer connected to the Internet 
for the teacher, a projector, and a screen, but WIFI was not available. On the last day of class, the instructor asked the 
students to write their comments on the use of Kahoot. Twenty-four students, present during the final class, 
completed this task, and their responses were classified into several recurrent themes.        
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3. Results  
The students’ comments show that in general, they had a high opinion of Kahoot, regarding it as a useful tool 

for fostering vocabulary retention. They were also interested in the game-like features of the activity considering it 
an enjoyable activity. With regards to the problems and difficulties they encountered using Kahoot, several students 
mentioned their reluctance to consume cellular data on their smartphones for in-class activities. Some also said that 
the games drained too much battery. Figures 1 and 2 below show the frequency of the comments voiced by the 
students on the advantages and disadvantages of Kahoot.  

 

Figure 1. Frequency of Students’ Comments on the Advantages of Kahoot 

 
Figure 2. Frequency of Students’ Comments on the Disadvantages of Kahoot 

 
Former studies conducted in Japan have also indicated the benefits of using student response systems with 

Japanese EFL learners. Mork (2014), for instance, discusses the pedagogical and administrative benefits of using 
SRSs, such as increased student motivation and enjoyment, and self- and peer-assessment for students. She goes on 
further by mentioning how SRSs could also benefit teachers by helping them evaluate class understanding and 
conduct formative assessment among others. 

Finding similar results to those reported within the literature, the author intends to continue using Kahoot as a 
review tool and also as a measure of formative assessment. 
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 山本 誠子 （神戸学院大学：大会事務局補佐）

 鬼田 崇作 （広島大学：プログラム・出版）

 小山 敏子 （大阪大谷大学：受付）

 深田 將揮 （畿央大学：記録）

 福島 祥行 （大阪市立大学：受付）

 松田 紀子 （藍野大学：受付）
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http://www.j-let.org/let2018/home





















タブレット・BYOD対応
無線LAN語学学習システム

CEFR準拠教材 Let’s Talk! English

SmartClass+ digital language laboratory platforms help teachers deliver classroom and self-study 
activities that improve their students’ speaking and listening skills.
SmartClass+ is a digital language lab software solution that uses a school’s data network to support 
real-time communication and interaction amongst teachers and students.   Networks can be wired 
or wireless (WiFi).   Support for self-study activities can also be extended over the Internet.

SmartClass+ Language Laboratory

BYOD with multi-
platform support

・iPads ・iPhones & iPods
・Androids       ・Macs
・Windows PCs
・Chrome books

BYOD with multi-
platform support

・iPads ・iPhones & iPods
・Androids       ・Macs
・Windows PCs
・Chrome books

Any Device Any Place Any School Any Teacher Any LanguageAny Time

朝日無線株式会社
〒810-0022 福岡市中央区薬院1-4-5
TEL: 092-731-0801
http://www.asahimusen.co.jp


