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Overall Schedule

8 B4 H (X) Tuesday, August 4

10:00- REEES - TEHRERKRSZE Committee Meetings & Chapter Presidents’ Meeting

12:30- =< National Directors’ Meeting

£ =7 — Seminars (p.5)
12:00-14:20 KA & (802 = Room 802)
14:40-17:00 SE B#% (801  Room 801)

7 —2 3w 7 Workshop (p.5)
g EX - TiE HEF (802 = Room 802)

14:40-16:00

8 H5H (/K) Wednesday, August 5

5} Registration
9:00
4 T > XR—)L Science Hall
B2 ERER Supporting Member Exhibits
9:00-17:40
B+ T > XR—JL Science Hall - 603 - 604
<1T= Opening Ceremony
9:40-10:00
Z 4 7ik—JL Life Hall
E:F3EE 1 Keynote Speech 1/ Dr. Xuesong (Andy) Gao
10:00-11:30
Z 4 7ik—JL Life Hall
Ba - PERE Annual General Meeting * LET Awards
11:30-12:10
24 7R—JL Life Hall




AFHEK - ERIERSES - AHE P VIRI DU Oral Presentations - Symposium

12:30-16:00

HHEBTEY A ML —2 3> Supporting Member Demonstrations
(12:30-13:00 AFRFER - EEBRS - 501 - 502 - 503 - 601 - 602 (p. 10)
213:05-13:35 .
(313:40-14:10 NEIYVYRITL A4 THR—=I (p.14)
@14:20-14:50 BRELETEVYANL—Y3Y YA IV RKR—IL AFT—Y (p.8)
(®14:55-15:25 '
®15:30-16:00 (BB YRYT A 12:30-14:10 & 14:20-16:00 D 2 &)
13:10-14:40 IRA S —FFK AT Y+ L Poster Presentation Core Time (p. 16)

7~ 1 9:00-16:00

U+ T Xik—)lL Science Hall

HiFEE 2 Keynote Speech 2 / Dr. Alison Mackey

16:10-17:40
Z 4 7ik—JL Life Hall
#RF#LS Conference Reception
18:00-20:00
FEHR&/MRT Il Senri Hankyu Hotel
8 H6 H (’K) Thursday, August 6
5} Registration
9:00
4 T > XR—JL Science Hall
BEISEE Supporting Member Exhibits
9:00-15:00
B+ T > XR—JL Science Hall - 603 - 604
9:3014:40 ARFER - EERBE - AF > V/RI T LA Oral Presentations + Symposium
- . BB TEY A ML —2 3> Supporting Member Demonstrations

@ 9:30-10:00

Sr00e0is8 i - RBRE 1 501 - 502 - 503 - 601 - 602 (p. 21)
1011:15-11:45 NEYVRIYL 54 7R=)L (p.27)

11:50-12:20 ‘
~BRKE~ Z2hh= VAMNL=Y3Y YA IZYAR=I]L AFT— (p.20)
[@13:00-13:30 PR _ _ _ , _

B13:35.14.05 (AEYVRIY Ll 9:30-11:10 - 11:15-12:55 - 13:00-14:40 D 3 #)
@14:10-14:40

13:10-14:40 IRAY —H3FK A7 %1 L Poster Presentation Core Time (p. 29)

87K : 9:00-16:00

Y4 T2 XRR—JL Science Hall
E:AE 3 Keynote Speech 3 / Dr. Neomy Storch
15:00-16:30
24 77k—JL Life Hall
F&1T= Closing Ceremony
16:35-16:50

Z 4 77k—JL Life Hall
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Tuesday, August 4

10:00-
FEEZER - IHAREBEH

Committee Meetings and Chapter Presidents’ Meeting

12:30-
BER

National Directors’ Meeting

12:00-17:00
£3F—
Seminars
14:40-16:00
J—0>av”7
Workshop

CIF—EU—UYavTiciE. 28 FREMPDITENTIEMWCLITET, F515
MEAUAHERESD D XA

The seminars and workshop are free of charge and open to both LET members and
non-members. Advance application is not required.



34— 1/Seminar1 (802 =& / Room 802)

78 0 12:00-13:30 {A%EE : 13:30-13:50 EEEISE : 13:50-14:20

Web 77V T —2 3 TEIHEBEMTDELEE IO .o 44
KA B (BEEXKZ) Atsushi Mizumoto (Kansai University)

X7+ — 2/Seminar2 (801 % / Room 801)

H0E  14:40-16:10 {A%E : 16:10-16:30 EZEILZ : 16:30-17:00

YR Z VT B M#EEIE Mac & CasualTranscriber T 46
SE BB (KRXF) Yasuhiro Imao (Osaka University)

7 —2 33w~ [ Workshop (802 = / Room 802)

14:40-16:00

NRZLILA—NRZXOBEFNA 4BOA—NKAT7 V=77 DER ... 48
g BE (HAKRZE) Kiyomi Chujo (Nihon University)
FiE HETF (FEXF) Chikako Nishigaki (Chiba University)




8 B 5H (k)

Wednesday, August b

9:00-
2 (W4T AR—JL)

Registration (Science Hall)

9:40-10:00

A&7 (T4 7HR—))

Opening Ceremony (Life Hall)

EES L B2 (KeEHER BAEKXT)
®¥ A 2 (LET&skR BEREKXF)

HAR BEX (RRERTEER LETHEAXEER RASHEFKT)
Coordinator Hiroyuki Yamanishi (Conference Secretariat, Kansai University)
Greetings Osamu Takeuchi (President of LET, Kansai University)

Natsumi Wakamoto (Conference Chair, President of LET Kansai Chapter,

Doshisha Women's College of Liberal Arts)

10:00-11:30
BEREBEE 1 (51 T7HR—J)

Keynote Speech 1 (Life Hall)

Promoting Intercultural Understanding in Classrooms:
Making a Case for Japanese Language Learners in China...... 36

Dr. Xuesong (Andy) Gao
The University of Hong Kong



11:30-12:10
We - PRERE (71 7R—-))

Annual General Meeting and LET Awards (Life Hall)

EES F B2 (LETEBRER BEAEFRKT)

®R¥ AN E (LET=R BEAEXF)

Coordinator Seijiro Sumi (Secretariat of LET, Kwansei Gakuin University)
Greetings Osamu Takeuchi (President of LET, Kansai University)
9:00-17:40

BsEER (1T XKR—=)L)

Supporting Member Exhibits (Science Hall)

HEEBBHESE—BICDWTIkp. 33 ECEBELEE W,

A list of the exhibiting supporting members can be found on p. 33.

L) moiamoeo



(112:30-13:00 @13:05-13:35 313:40-14:10 @14:20-14:50 B)14:55-15:25 ©15:30-16:00

%2H : 8H5H Day 2: August 5th

RETEYVAKL—23Y Supporting Member Demonstrations
-13:

00 @13:05-13:35 313:40-14:10 @14:20-14:50 5)14:55-15:25 ©15:30-16:00

AT AKR—=IL ATF—Y (Science Hall)

D HR5E e-Learning B#t "TMyET) O N - 7Y 7T 140 AANFET 2EH

Introduce to ‘MyET’ -Best software of learning to speak English-

G-TELP HAE¥.E G-TELP JAPAN

@ BEIREBICND | BCREBEAY T VERFONT VY IAERBL v RAY TEZ o
Talky D ZHEN
Introduction of "EZ to Talk", well-balanced lesson of self study and online speaking session, suitable for
preparation / followup of overseas study

UZV—A Ty Y a ket Reallyenglish Japan Co., Ltd.

@ 7OYT7AYTAV(#E DB)ZzfE> It REFE
English learning using the Gloria online (General database)

A—AT47 YUMEDIA Inc.

@ EEKRZICHT S TProgressy DEADRE

Implementing Progress at Setsunan University

E7YVY - IvRUKASHE Pearson Japan K.K.
BE #N (EBEXF) Yusuke Torii (Setsunan University)
WH BE (EREXZ) Sae Matsuda (Setsunan University)

® 4 FREERURFERER(IELTS « TEAP » BR)NWHRICHRIIDA Y SA VT AT
AV TEEDEN
Introduction to "Online Study-Abroad and Preparation for Academic Writing Course"

NP EEAN BAREREHG S Eiken Foundation of Japan

I
G
)
N
A
hl



112:30-13:00 @13:05-13:35 313:40-14:10 @14:20-14:50 ©14:55-15:25 ©)15:30-16:00

® EXBEBFNZEL. VFYDOHBZEY ) 2—3a>DTHEBN
~youtube OBIEIF|AE. e-Learning FEHEM, AV A VBRI VY —I VLY AVRE~
Introduction of UCHIDA's new solutions for developing English proficiency
Keywords: Youtube on CALL, e-Learning system, online English lesson

AT UCHIDA YOKO CO., LTD.

L) moiamoeo



(112:30-13:00 @13:05-13:35 313:40-14:10 @14:20-14:50 B)14:55-15:25 ©15:30-16:00

%2H : 8H5H Day 2: August 5th

o

AFRAEEK - EERBE - AEYVIRI T L Oral Presentations - Symposium
(112:30-13:00 @13:05-13:35 313:40-14:10 @14:20-14:50 B)14:55-15:25 ©15:30-16:00

501 (BEE#R% | Classroom / Application Report)

O HEDEDADRDELEBIEZID ANIREREKEZDR o, 52
A practical study on the effectiveness of a self-monitoring method to correct pronunciation

I Bl (ERFILBEEEER) Sho Kobayashi (Tokyo metropolitan Hakuo senior high school)

@ VY R—AYVJICLBDHRBAE—F VT VAZV T NERDERERSE oo 54

A case study on how to enhance students’ English speaking and listening ability through shadowing

FE BT (VYT YIR—JLRAZ =)L) Yujin Fukatsu (Linden Hall School)

@AYVIAY - ZAT A VI EACRITDRE T 72V T—F —DFE . 56
The Role of a Virtual Facilitator in the Online Writing Activities
A8 BEF (ERHBKRZE) Chizuko Kushima (Tsuda College)

@ FENRL AL ORFECHT BREFB L HEFBEMOANLS A7« V7458 58

English writing instruction with flipped learning and collaborative learning for beginner-level college students

T =8 GEFEZEKXF) Yukinari Shimoyama (Toyo Gakuen University)
® V7RI —FT12T - TOTVTLOME —ZDORREMEERE e 60
Developing a Web-based Reading Program: Possibilities and Problems
HO BB (KEX{EKRE) Etsuo Taguchi (Daito Bunka University)
fH HE (BHARZERER) Akinobu Kanda (Tokyo Metropolitan University)
KAE BEF (HAEKRF) Naoko Osuka (Meiji University)

TN M (LEFEKRFEEERFER)  Masashi Takemura (Hokusei Gakuen University Junior College)

XA R HLF (BERKF) Miyoko Maass (Seigakuin University)
® “A=I-AVTVvya” RELCHITZAFEDE : FEELEV—-TDEMMFE ... 62

Voices from the university students about “All English” class: Qualitative study of learners’ beliefs

L% BF EBEERAZD) Ikuko Ueno (Kwansei Gakuin University)

_10_



(112:30-13:00 @13:05-13:35 313:40-14:10 @14:20-14:50 B)14:55-15:25 ©15:30-16:00
502 (Ei£#R% | Classroom / Application Report)

D AW - BENEFEEOMR - PFEEZNRE U 3 HEOXRZEREZEL T ... 64
The Effects of Analytical and Physical Instruction on English Pronunciation - Through 3-days training
camp for junior high school students

Bt i (GIanEEKZE) Jun Sakaue (Ritsumeikan University)
fTH BE (KEFEFEEEA Creative Debate for GRASS ROOTS)
Rika Takeda (Creative Debate for GRASS ROOTS)

iR & (BfEKX®) Shigeru Yamane (Kansai University)

@ 7ZXERSYZENBULICEEC LIEORE -BRESEFELHFBORMZFEALILY A
ARZEBT BEARGERZED Bl 66
Learning Contemporary Youth Dialogue Through Anime and Drama -A Practice in Japanese Class for
Thai University Students Utilizing Material from Both Target and Mother Languages-

W B (F27—0OYI—2KF) Natsuki Matsui (Chulalongkorn University)

Q@ V7 RBEM S IcRELEENEETAE - AE—F VT HICRIETHR ... 68
Effects of output-oriented instruction with videoconferencing on English proficiency and speaking ability
BRE B (EBKE) Atsushi lino (Hosei University)

HH HESF (BRRERFEHAF) Yukiko Yabuta (Seisen Jogakuin College)

BH 27 (BLXFKRE) Akiko Fujii (University of the Sacred Heart)
PN F— (BREFREHKF) Yoichi Nakamura (Seisen Jogakuin College)
@ HERPIXI—/VZX SCoRE ZRIA UL X T« PILSCEREDEE oo 70
Teaching Remedial Grammar Using Sentence Corpus of Remedial English
FiE EE (HEKE) Kiyomi Chujo (Nihon University)
FEE METF (FEXF) Chikako Nishigaki (Chiba University)
® Web Speech APl ZFA U /-EREBREE 7 A7 DBEIC DWW T e, 72
Construction of Asynchronous Voice-based Blog System Using Web Speech API
INEF ME— (BURKE) Yuichi Ono (University of Tsukuba)
a# 2B BUEXE) Takumi Ishii (University of Tsukuba)
A BBX (=<1t VERSION2) Akio Onishi (VERSION2 Inc.)

_11_

L) moiamoeo



112:30-13:00 @13:05-13:35 313:40-14:10 @14:20-14:50 ©14:55-15:25 ©)15:30-16:00

® VRAZVITHBIEDIHICY Yy R—( 27T TLY NPANRTEERZETES Y
AT INDIEZE ... 74
Strengthening English listening skills: The development of a self-study shadowing system for tablets and

smart phones

FEE E=iE7 (FHKRF) Kayoko lto (Kyoto University)
% &t (%k=X<=%t CHleru) Motonori Nakano (CHleru Co., Ltd.)

503 (FFZF K | Research Paper)

O ZHET AT M AOXDKEBREREITRITT IR oo 76
Investigating the effects of pleasure reading and dictogloss on English proficiency

Hf £%2F (QIMEXRE) Mitsuko Tanaka (Ritsumeikan University)

@ BARASREICE T DRERMEBEDERIDIT oo 78

A qualitative analysis of the process of resolving cohesive ties by Japanese high school EFL learners

BH B CERIHFEEER) Ken Fujita (Mie Prefectural Kambe High School)

@ BREFREEEMERICEITD L2 BHIDER ... 80

Second language learners’ perception of phonetic reduction in natural speech and mechanical speech

Rl & BERKE) Hitomi Nakata (Dokkyo University)

@ EEFEAREEEOFHENFEREE . I YaA Y MMEBEI ZXAETILICK
BT A Y T o T e 82
Vocabulary learning strategy and subjective learning difficulty of words: A conjoint analysis and learner

segmentation

B ML (BHEKXR) Kunihiro Kusanagi (Nagoya University)
na & (BHEXR) Yusaku Kawaguchi (Nagoya University)
® PATIVI AT A VT DICERVEFEID T oo 84

Analysis of Grammatical Features of Academic Writing

B E¥ (ZBIXESEEMER) Yasuhiro Okuyama (Ibaraki National College of Technology)
® KRN A Y TAVEBE : FEOZEFUR oo, 86

Use of subtitles in a Massive Open Online Course

= iRE (UNKE) Yayoi Anzai (Kyushu University)

_12_



(112:30-13:00 @13:05-13:35 313:40-14:10 @14:20-14:50 B14:55-15:25 ©15:30-16:00
601 (FAFEFR | Research Paper)

O BEMEICHEITE2REIEEICHT T DHEEDEH oo 88
Teachers' Attitudes to Teaching Pronunciation in Training Workshops
AL BE (BERERAE) Mari Kouchiyama (Kansai University of International Studies)
AR i (BAAEEEKE) Jun Arimoto (Kansai University of International Studies)

@ BEEY SNRICEDWHRBHE 7OV JALICE T2 REEBR RS AT LEATRE
PEDIRET ... 90
Feasibility demonstration of a test by automated scoring system in Functional-syllabus-based English
language program

R N (BTREAXZ) Yusuke Kondo (Waseda University)
aH HE (REfEEXE) Yutaka Ishii (Waseda University)

Q FEEDIAT A VI ARBREDSA T« VT T7OCRICRREND D e 92

The relationships between L2 writing strategies and real-time writing processes

na s (BEHEXRZE) Yusaku Kawaguchi (Nagoya University)

@ ANKNHEEYTL Y NHEORTITEILE : TR, 94

Student use of Dictionary apps for Smartphones vs. tablets: A pilot study

I BF (KERKAKE) Toshiko Koyama (Osaka Ohtani University)

® REMEBT 2O 22— g AR DT e 96

An analysis of children’s use of communication strategies

JN# EBE (ECC Y17 ARIERFEHE) Risa Kawai (ECC Junior Oetsukahara Classroom)

@ T T DR R T BE T DB B oot 98

An investigation of the effects of collaborative learning

EH 034 (HBRKRFE) Hiromi Tsuda (Meiji University)

602 (FHZFFHFE | Research Paper)

DO TFHTFIVY - TAR—IEBUALTZEZNICET D= o 100

A Note on the Vocabulary Development through Academic Debate

BE &F (AEHXE) Shimpei Hashio (Doshisha University)

_13_
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112:30-13:00 @13:05-13:35 313:40-14:10 @14:20-14:50 ©)14:55-15:25 ©15:30-16:00
@ BT RFEDREBEBEME D T B B e 102
Changing process of engineering students' motivation to learn English

Bl FEF (KBRF U X MHFEHAKRE)  Yoko Maekawa (Osaka Christian College)

Q@ ETIBEOREDEVWNY v R—A Y TILEZBFEICDOVWT BEERENSDER-.
How Differences in Model Voice Speeds Affect Shadowing Performances: Considerations from

Articulation Rates

ZH kET BEEZRXF) Ikako Sugita (Kwansei Gakuin University)
@ FEHLDRKERMEZER U T/NZEREEBBMDIIEINR oo 106

The Memory Effects of English Teaching Materials for Elementary School Students Developed

Considering Developmental Stages of Children

kAl B HEEZEXZ) Shuji Hasegawa (Uekusa Gakuen University)
G BHFERmAAIRZREBEZEZE T 7Y DR 108
Development of an EST vocabulary learning application for portable devices
AR B (BBEMRIEAE) Makoto Kobayashi (Toyohashi University of Technology)
HE N (BBEMBERE) Yosuke Sasao (Toyohashi University of Technology)
& A (BBEEMAEXE) Kazuhisa Kawai (Toyohashi University of Technology)
® BMRARDICHD e T—ZVTICBUTOREBAE .. 110
Questionnaire survey on e-learning for development of materials
FE e (REKRE) Takayuki Nakajima (Kyoto University)
it Rl (REXZ) Masatake Dantsuji (Kyoto University)

Z4 7ik—JL (Life Hall : AF > Y iRY Vs | Symposium)

NEVVRY I 1/Symposium 1 : 12:30-14:10
JO—NIAMBRZBIE U KREREZFEEDERRERAE : MREBEOHEANS ... 184

An Investigation of Linguistic Abilities and Affect to enhance the Development of Global Leaders among

Japanese University EFL Learners: From Research and Educational Perspectives

falE BEF (KERXF) Rieko Nishida (Osaka University)

ME IBF (KERKXZF) Junko Takefuta (Osaka University)

SE B’ (KERXF) Yasuhiro Imao (Osaka University)
H && (KBRKE) Yusuke Okada (Osaka University)

_14_



NEYVIRID L\ 2/ Symposium 2 @ 14:20-16:00

SRBARFREBICRBITDHEEe 79—V - FETFT—H. 75—k A4V E2—h

5#2% HEEN, FEE -

“Ideal” learners in e-learning English classes in various university settings

BAR Bz
R NS S
H KT
EiD EE
sk RIN
Fig 2k
wE BA

(EBWILKE)
(BHEEXRF)
(LEEBXF)
(EBWIIKE)
(FUNKRZ)
(LK)
(LK)

Nobuyuki Aoki (Hiroshima City University)
Shigeo Suzuki (Nagoya University)

Mitsuko Takei (Hiroshima Shudo University)
Tomoe Watanabe (Hiroshima City University)
Toshihiro Shimizu (Kyushu University)
Takeshi Terashima (Matsuyama University)

Masato Ikegami (Matsuyama University)

_15_
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%2H : 8A5H Day 2: August 5th

RAHY —FK Poster Presentations
RRA—$§7R:9:00-16:00 AF7HA L (BEEEEE) :13:10-14:40

Y4 T RAFK—J)L (Science Hall)

iPad D5 - IREMAEEL Moodle ZBES =T O N Ty MEBIDGEZETE.......... 204
Capture, Upload, and Share Media Online Using iPads

REH 1835h (FBRXFE) Nobuhiro Kumai (Gakushuin University)

ERMERFE L BENEEFENHE2RET D e-7—=07 705 LORE. ... 206

Development of an e-learning program to facilitate both intentional and incidental vocabulary learning

g SAME (RNEBRILXKFE) Hironobu Okazaki (Akita Prefectural University)

AF FE BERKFFEXRE) Kazuhiko Kido (International Pacific University)

BR E— (EXEBEXS) Shinichi Hashimoto (University of Electro-Communications)

#}BAR EF GREKRF) Mitsuko Suzuki (University of Tsukuba)

Bl KB (hEFEXF) Eri Fukuda (Chugoku Gakuen University)

IR &F RRKFEEKRFE) Satoko Ebara (International Pacific University)
Implementing ICT in Japanese EFL Classroom: Collaborative Writing Activities................. 208
KEHBICE TS ICTDEA - BRMGES A T4 VT ES

] HF GREKRE) Mitsuko Suzuki (University of Tsukuba)

2l KB (hEFEEKXE) Eri Fukuda (Chugoku Gakuen University)

s SAME (RREBRILKFE) Hironobu Okazaki (Akita Prefectural University)

EBRE ENAMLES—ZVIOBRERE : MEZRICEDCVRATLY I FEZED
TTERNR B A LT B E R T2E P, e 210
A Report on the Practice of a Mobile E-learning: Focusing on the Effects of a Software Based on Brain
Science and the Challenges of a Courseware Based on Students’ Behaviors

#BR FHTF (REHMLKXE) Chizuko Suzuki (Nagasaki Junshin Catholic University)

WE & (Ta—bkre35—=2JF%ED Nobuyoshi Yamagishi (Newton e-learning Department)

FHR FAX (REHDXE) Shota Yoshihara (Nagasaki Junshin Catholic University)
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The Effects of Studying Abroad on Affective Variables in Learning English among Medical Science Students

B0 BPE (BAERKFE) Tomoka Noguchi (Aichi Gakuin University)
EBFAERBOEHMENRDOER BT RESPHBOXBEZEIEL T o 214
Designing language learning environment for ESP

INEE &4 (PERE) Tetsuo Kato (Chubu University)
DIFTZTINAARZZRAW L EY T =y a VIBERERRSE o, 216

Practical report on the presentation classes using wearable cameras

HFT =N (WMPZEREXZ) Miwa Morishita (Kobe Gakuin University)
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16:10-17:40
HFHEE 2 (1 71KR—=J)

Keynote Speech 2 (Life Hall)

Second Language Interaction: How Research Can Inform
Instructional Practice ... 38

Dr. Alison Mackey

Georgetown University

18:00-20:00

B (TERIRTIV)

Conference Reception (Senri Hankyu Hotel)

_18_



8 H6H (K)

Thursday, August 6

9:00-

2 (AT RXR—)L)

Registration (Science Hall)

9:00-15:00

gRERT (WA ITYRAR—I)

Supporting Member Exhibits (Science Hall)

HEEBBHESE—BICDWTIXp. 33 ECEBELEE W,

A list of the exhibiting supporting members can be found on p. 33.
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AT AKR—=IL ATF—Y (Science Hall)

Q@ FITAT IV EXEIBFIILY ) 2—a>yDTHEBN
Supporting Active Learning: CHleru's innovative solutions

FIIILEASH CHleru Co.,Ltd.

ARRETTLY NTHRDDZ PO T 4T 53—
Beginning Active Learning with a Smartphone and Tablet

HEATF—7 Y70 v I%REH DATA PACIFIC (JAPAN) LTD.

Q@ AN—hT7#Y - 77V ZFRUVEENDOEEZZEXIE
Mobile Apps as Supplementary Language Learning Resources

KRS REEE Kirihara Shoten K.K.

0 TRZREDZEERZAD "AY T «F7 forEIKEN) &ZDERRKR
StudyGear for EIKEN - A web learning service for EIKEN examinees and its effectiveness

BRRSHHE A EHTRT The Japan Institute for Educational Measurement, Inc.

O BXXZAT14V7EEY—)L
Criterion Online Writing Evaluation

ER#ERGBES (CIEE) BARKEE CIEE Japan
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501 (RIR#R% | Classroom / Application Report)

@ EBEEBY-ILELTDIATAVT - IL—T Uy I DMA . FEEDRDEZRESES

The Effectiveness of a Writing Rubric as an Instructional Tool: Raising Awareness of English-learners

&% E#F (EERILKXZR) Kayoko Kinshi (University of Hyogo)
AE JBEF (FALUXZ) Junko Otoshi (Okayama University)
A8 KicF (BHERKZE) Yukiko Kuru (Aichi Medical University)
g e (BEXFE) Hiroyuki Yamanishi (Kansai University)
SRTERDFEMELZTETN LT AT IV VBBNEBI DVER oo 114
Creating Dynamic Movie Materials By Editing SRT-format Caption
R E— (MFZERXFE) Junichi Azuma (Kobe Gakuin University)
© HRELSZEAUCEBHREIREDIID IR oo 116
Phonetic alphabet application for English pronunciation teaching
R ObZ (BMAZERKE) Noriko Nakanishi (Kobe Gakuin University)
0 NBRBEBRICE T BDIEBIGAIEE e 118
Pre-service Training for Kindergarten Teachers using Picture Books
=5 Edic (BAIREKRF) Miyuki Takahashi (Aichi University of Education)
WeZ7—ZVTELMS, E7SATAVIICKBRETATAVITRE 120

Blending E-learning, LMS, and Peer Writing for Academic English Writing Class for College EFL Students

ER &r (AHEEXRE) Shuiji Ozeki (Nagoya University)
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The Effect of a Flipped Lesson on Teaching EFL
IR Bz (BUFERKRFE) Hiroyuki Obari (Aoyama Gakuin University)
KAR HF (NEC YRI A Y MS— ~F—H=4t)
Masashi Okubo (NEC Management Partner, Ltd)

502 (EREK - EEHE | Research Papers ¢ Classroom / Application Report)

FrUIMBET—IT7 40— aVICKBET  BHET T OREFE. o, 124
App. for oral and faster reading with chunking and gamification
wht B— (FFEKRR) Eiichi Yubune (Toyo University)
£ B— (BBXF) Shinichi Mine (Meiji University)
© BRE/AVT A —THETDREBEEBEYV INDBEFE o 126

English Pronunciation Correction Software based on phoneme and prosody level criteria
it B— (REKRZ) Eiichi Yubune (Toyo University)

Bt (HOYA ' —E X% &%t) Masaya Fujita (HOYA Service Corporation)

English phonetic transcription system by Japanese KANA: Its correction effects and feedback by speech
recognition software

wft ®— (FFEKRR) Eiichi Yubune (Toyo University)

HE && (EvI7vy 7 AVIX=Z—) Takashi Inoue (Big Apple Company)

B Mt (HOYA U —E X%k =%t) Masaya Fuijita (HOYA Service Corporation)

W T—FUITAT)TRESINLEFSBEMUOEBEICE T 2—EE - ZREBELHAFE
DEEBRITELEDND e 130
A study of universality for language processing units in working memory: comparing the acoustic
properties of English and Japanese speech
B BEZ (T NEEREHEN) Ryuji Tabuchi (Mint Phonetics Education Institute)

= B— (RFEKRF) Eiichi Yubune (Toyo University)
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@ Monitoring students’ listening skill development through dictation homework

assignments With TED 1alKS ..........ccooiiiiii e 132
TED h—VZERLET A 77—V aVvRENSRIZZEDY RV T AFILOMBY
NE MRF EBREKRZE) Kanako Maruo (Fukuoka University)

@ The Pedagogical Significance of Education Supporter System in the Project-based
English Program at Ritsumeikan University ---Through Five-Year Practice and
ODSEIVALION-= ...ttt 134
7OV MREREETIOVILCBIFII2EEIR—Y -V AT LOEENHR 5 FROEK EHR
ZBLT

A S (ZmEXR) Yukie Kondo (Ritsumeikan University)
AN BT (GIaEEXRF) Shuhei Kimura (Ritsumeikan University)
AE FwH (LMEXRFE) Mayumi Oga (Ritsumeikan University)
TE A7 (LmEXR) Tomoko Kasamaki (Ritsumeikan University)

503 (ffFeH K | Research Paper)

@ BAARZAREBZEEZOIHE D TERMB DA o) 136

Modifying a Questionnaire for Japanese EFL Learner Motivation at Tertiary Level
)l #8E (EREXE) Toshie Agawa (Juntendo University)

TR B (BEXF) Osamu Takeuchi (Kansai University)

B E DERXFMRIIANRZE E ZDRDEELEICEZDHEICDWT
The Influence that Exchanging English Letters with Students in the U.S. gives to Japanese Junior High

School Students and Graduates

e BicF (KERBEEKXE) Yukiko Ito (Osaka Kyoiku University)

© Quiet: AMABEEFE T E D AN T T T e 140
Introversion and Associated Language Learning Strategies
BE FRTF (ASHZFRFE) Itsuko Takizawa (Doshisha Women's College of Liberal Arts)
HE XEF (AEHZFKRE) Kumiko Ikegami (Doshisha Women's College of Liberal Arts)
N EBE (ECC Y17 AREREHRE) RisaKawai (ECC Junior Oetsukahara Classroom)

A Ex (AEHLTFKE) Natsumi Wakamoto (Doshisha Women's College of Liberal Arts)
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0 PERRFBZBICEVWTEE DT ZED DRI oo 142

How to Motivate Junior High School Students in English Classes

B2E FE (WWEMIPBFRER) Miyuki Wako (Nakano Junior High School)
@ ESP J—/XZAANICL BEEERE AV E 2 —FHBIGET AN 144
Iltem Bank Based on ESP Corpora Analysis And A Computerized Adaptive Test
WL BT (BEEIEKXRE) Yukie Koyama (Nagoya Institute of Technology)
AN HR GFTRERXE) Tetsuo Kimura (Niigata Seiryo University)
@ AEBYODEDEBEFEBRFDBIEED oo 146
Cortical processing for a foreign language in novices: A study using fNIRS
FE FF (MWINZFKRE) Hideko Nakano (Kyushu Women's University)
B ZHFENBRHICKIFIFE -BEAT - B DITICERZY T T 148
Effects of extensive reading on reading attitudes and motivation in a foreign language learning
Mt AEF (AEHTFKRE) Kumiko Ikegami (Doshisha Women's College of Liberal Arts)
BE FRTF (ASHZFRE) Itsuko Takizawa (Doshisha Women's College of Liberal Arts)
@ PR REBEBEBEDIBRICEZ DIR—ZADIIR oo 150

An effect of pauses on low level English learners’ listening comprehension

WNEB ZEF (EBKZFE) Taeko Koya (Hosei University)

601 (FFZFER | Research Paper)

@ BEAFEICLDECHBZEREDLSICEIFEEINED KD XWAYRBMARDIEE
Emergent Self-regulated Learning Through Collaborative Learning of Metacognitive Strategy: Interplay of

Individual Characteristics And Contextual Factors

HH BEF (BEKRE) Maiko Ikeda (Kansai University)
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An Analysis of the Achievements of Pronunciation Instruction Based on a Written Test, Recorded

Pronunciation and a Questionnaire: a Focus on Word Stress and Intonation Patterns

KR #E (KBREZFEFRKF) Tomomi Otsuka (Osaka Jogakuin University)
EH F¥F (KEREZZERKXE) Hiroko Ueda (Osaka Jogakuin University)

© HAANREBZBEDRIELBIZED T .o 156

Analysis of Japanese EFL learners' writing process
Rt Rt (REXRZE) Tatsuya Sakaue (Hiroshima University)

0 BEIHBOBEZEAET 24 T4 VREBEBET ANOBERKERIE ..o 158
Development and Validation of a Network-based Vocabulary Test to Measure Automaticity of L2 Word
Recognition

WA 2 (RRERFXE) Yutaka Yamauchi (Tokyo International University)
= B (RRKRZF) Nobuaki Minematsu (The University of Tokyo)
NN BAE (RREREKFE) Akemi Kawamura (Tokyo International University)
)l B GEBXRE) Megumi Nishikawa (Tokai University)

Nk £ (HOYA B —E Xk =%t) Shuhei Kato (HOYA Service Corporation)
BEE Mt (HOYA —E X#%k=X&%t) Masaya Fuijita (HOYA Service Corporation)

@ TTS(Text-To-Speech) &R ERE EAFE CIEFEVRIIELR DD -BRERICRICHEAA
REBRFBED T TA S TR DIBEE ... 160
Are the Learning Effects of TTS (Text-To-Speech) Synthetic Speech and Real Voice Different?:

Examining Priming Effects on Japanese EFL Learners of Different Proficiency Levels

WH foF (RERI%EXZ) Noriko Matsuda (Osaka Institute of Technology)
QR AVZAY  TARANYy A VICETDHEDERBBIED DN oo 162
Analyzing the discourse being emerged in the online discussion forum
BR 2 (BLEXRF) Yasuhiko Sugawara (Kokushikan University)
#}AR LF (FEKRZE) Hiroko Suzuki (Tokai University)
R A (RFEEXZE) Norio Hozaki (Waseda University)
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A Study of International Collaborative Learning with Visualization
T8 HETFT (BBEIEXH) Yumiko Abe (Hiroshima Institute of Technology)

#®F 1780 CEFIKRZFE) Yukihiro Mashiko (Urawa University)

RELEEEFEHOD Extensive Reading DR - HiBgEH. FERE. RFAMNZSHE. .. 166
Effectiveness of Extensive Reading in the Japanese University Context: English Proficiency, Reading
Rate, Acquisition of Parts of Speech

T BF MARFITar—2avrky bI7—9)

Tomoko Madokoro (Education Network)

602 (FFEH 3 | Research Paper)

@ BRARICHE TS REHNEHRRBEOERBIERMR 168

Historical milestones of policy making process of English language education in Japan

FH EE (REXFH) Shoma Aota (The University of Tokyo)
Examining the performance of multiple-choice 1-blank partial dictation items ............... 170
ZRGEIRX—ZWB D T4V T—2 3 VIEBEDOMHREED DT

B EA (KEXEXE) Tetsuhito Shizuka (Daito Bunka University)

©@ Lack of Ideal L2 Selves, Unique Ideal L2 Selves: University Non-English Majors' L2

Motivation Focusing on Ideal L2 Self ... 172
LBEEACORMEI=—/ G 12 BEAD L2 BEECICERF Y CAERFFEEEEREOHH O
=2 TE&E (BiEX®) Chika Takahashi (Ehime University)

Automatic Speech Recognition Errors Enrich Partial and Synchronized Caption to
Develop Listening SKill ..........ccooiiiioiiieeeeceeecee e 174
DRAZVTZAFIVANBEDF-HDEAMA DR EN-FROBBFFRHRY 2AV-KRE

SIYA JUNL HH b (FEEHBKE) Maryam Sadat Mirzaei (Kyoto University)

_26_



48T (D9:30-10:00 ®10:05-10:35 ©@10:40-11:10 @11:15-11:45 (D11:50-12:20
&% 1 (213:00-13:30 313:35-14:05 (914:10-14:40

@ The effect of exposure methods for word meaning retention: a comparative study

between L1 translation and L2 SYNONYM ... 176
FREODERRFICE T RTEDYMR - REBECERZFOLE-

#H ERE (FHEXF) Mayumi Kajiura (Nagoya University)

AT & (BHEKXRZE) Toru Kinoshita (Nagoya University)

B R (BEEXE) Fei Gao (Nagoya University)

@ Emotional Valence and L2 Lexical Recall Memory: An Experimental Study with

Japanese Learners of ENGISH ..............coooiimiiiceceeee s 178
REMfe L2 BRELLE  BRAAREZBEZURE ULERIAR
= B (BEEZERXZ) Yu Kanazawa (Kwansei Gakuin University)

@@ How different is L2 learning motivation between would-be English teachers and

would-be non-English teachers at the tertiary level? ... 180
HEHEELEPE LR EHEEEFEDE_EBFEHRICITEDLSEVWDH DM
2B Fi (BRBEKRR) Nobuyoshi Miyasako (Fukuoka University of Education)

Z4 71k—JL (Life Hall : A YRV LA | Symposium)

RNEYVIRY T L 3/Symposium 3 : 9:30-11:10
Writing MaetriX Z W EEBERDBRERBZEED AT V7 - TOLXDERA ... 190

Constructing Language Resources Based on Writing MaetriX and Investigating Learners’ Writing Processes

aH HE (BEfREXE) Yutaka Ishii (Waseda University)

aH 2B (EKXFE) Takumi Ishii (University of Tsukuba)
na &4 (BHEXR) Yusaku Kawaguchi (Nagoya University)
FIER K#E (BHEKRFE) Daisuke Abe (Nagoya University)
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B ML (BHEKXR) Kunihiro Kusanagi (Nagoya University)
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Rig Bl (RFEXZE) Norio Hozaki (Waseda University)
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#BR LEF (HEXKF) Hiroko Suzuki (Tokai University)
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HIF F£B (KERMIIKE) Yukio Ikari (Osaka City University)
ik BT BEEFRXFE) Tomoko Saito (Kwansei Gakuin University)
BE BF (/=LA LBDLDEZFKRE) Fumiko Fukuhara (Notre Dame Seishin University)
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Face-to-face class designs and the roles of teachers in blended-learning: Are the students really motivated?

INE BF (FEKXRZ) Seiko Oguri (Chubu University)

Bl &8 (PEKE) Kenji Sekiyama (Chubu University)

ek k4 (PEKRFE) Tetsuo Kato (Chubu University)
NEEFE CTOBRBIBIERD IR oo 220
Effect of Visual Information on Language Learning

Z= A (uNKF) Sangmok Lee (Kyushu University)
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HE BB (REAIESEFEMFR) Shozo Urabe (Nagaoka National College of Technology)

HEHRBICE T DETADTREIER oo 224
Using video recording of students' performance in teaching English

HH BEF (BREFKE) Yasuko Okada (Seisen University)
BARAREZBEOERRNEBMO LZXIEIT D7 A= a VE M o 226
Formulaic-Sequence-Based Animated Videos to Help Japanese EFL Learners Raise Pragmatic Awareness
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Hed Ft (EBEFEEKXRE) Hiroya Tanaka (Hokkai-Gakuen University)

AR ©ifl (vEEEXF) Nanaho Oki (Hokkai-Gakuen University)

=t VERSION2 VERSION2 Inc.
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Dr. Neomy Storch
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Greetings Eiichi Yubune (President of LET Kanto Chapter, Toyo University)
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Promoting Intercultural Understanding in Classrooms: Making a
Case for Japanese Language Learners in China

Xuesong Gao (The University of Hong Kong)
Keywords: Language learning, cross-cultural understanding, Japanese posture, China

1. Introduction

Frequent cross-border movements of people are supposed to lead to better mutual understanding among people
across national and cultural boundaries, but diminished ‘physical boundaries’ often ‘exacerbate ethnic and national rivalries,
rendering the deeply fractious and unsettling landscape. .. [and] galvanizing many into “us-against-them’ posturing” (Kim,
2006, pp. 283-284). In East Asian contexts, rising popular nationalistic sentiments have become a serious concemn, requiring
concerted efforts to identify possible solutions. This author contends that language learning helps promote better intercultural
understanding and social cohesiveness (e.g. Gardener 1985). The author also believes that the learning of a foreign
language facilitates individual citizens to engage in cross-cultural dialogues for mutual understanding and may reduce the
negative influences of popular nationalism to preserve peaceful conditions (e.g. Yun & Kibber 2012). This seems to be
particularly relevant to major East Asian countries such as China and Japan which are apparently locked in island disputes
and historical memories of the Sino-Japanese War (1937-1945) (Reilly 2014).

In light of the shifting relationships between the two countries, this author together with his collaborator in
Shanghai conducted an inquiry into Japanese language learners’ ‘Japanese posture,” i.e. perceptions of and attitudes towards
Japan among those who started leaming Japanese at different times during the last three decades, in China. The study aims
to evaluate whether the participants’ Japanese postures changed over the years, whether their leaming of Japanese might
have mediated their postures towards Japan and what need to be done to promote better cross-cultural understandings.

2. The Study

The study is a cross-sectional, mixed methods inquiry involving a survey of over 665 participants and
interviews of 36 surveyed participants who started learning Japanese at different times in the last three decades.

The questionnaire has two sections. Questions in the first section are about participants’ personal
background, including the time of when the participant started learning Japanese, duration of learning Japanese,
frequency of visiting Japan, etc. It also asks whether they have changed their perceptions of Japan. It also has
open-ended questions asking them to explain why they visited Japan, describe what their impressions about Japan
were like and elaborate why they had changed their impressions. The second section has 18 seven-point likert-scale
questions that can be divided into four dimensions as identified in Yashima (2002). Dimension 1 assesses the
participants’ intercultural exchange and understanding as reasons to learn Japanese and Dimension 2 has items on
their readiness to interact with Japanese people. Dimension 3 is about the participants’ interest in Japan-related
products, vocations and Dimension 4 asks the participants about how active and interested they are in learning about
what happens in Japan. The Cronbach alpha reliability results were .92 in general and .89, .84, .71, .78 for the four
dimensions, respectively.

The researchers conducted descriptive statistical analysis and ANOVA tests of the questionnaire data. The
qualitative data were coded to provide qualitative comments in support of the postures towards the country. Their
comments on why they had (not) changed their perceptions were also analyzed to identify how better cross-cultural

understandings can be fostered and positive postures sustained (e.g. Patton 1990).
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3. Results

The statistical analysis revealed that an overwhelming majority of the participants displayed positive postures towards
Japan. The shifting Sino-Japanese relations and massive anti-Japanese protests in recent years had no statistically significant
impact on the perceptions and attitudes of participants who had started leaming the language at different times. In other words,
the participants’ perceptions and attitudes to Japan were found to be quite stable across the leamers who had started leaming
Japanese at different times. In fact, the study also identified that more participants had improved impressions about Japan. The
results of the qualitative analysis confirm that the participants had highly favourable perceptions about Japan as they stressed its
beautiful environment, social order and people.

It was noted that the participants’ positive postures towards Japan were results of their efforts to develop better
understandings of Japan through their in-depth and extended engagement with the Japanese language, culture and people. One
participant (who started leaming Japanese in 2006, right after the anti-Japanese protests) reflected on his brief jouney to Japan:

During a hasty trip I experienced the real Japan. On the retumn flight I could not help but reflect upon what I had seen

and heard. From the Japanese people I encountered, no enmity was sensed at all. On the contrary, I felt their kindness,

friendliness, politeness and gentleness. [...]The Japanese society is healthy and harmonious with its senior citizens

and adults and children are taken good care of. People lead a fiee, equal, happy and peaceful life there. [. . .], we should

learn from them.

Journeys to Japan were found to have resulted in the participants’ enhanced interest in leaming more about the
country as one interviewee described Japan as ‘a country one would borrow money to visit again’.

However, a small number of participants also expressed their negative attitudes towards Japan. 23 (out of 665)
participants claimed that their impressions of Japan worsened as a result of recent tensions. Moreover, it must be noted that
many Japanese learners are not able to afford such journeys, have few opportunities to socialize with Japanese people and have
limited cultural exposure. Therefore, it has become important for Japanese language teachers to bring these crucial elements to
Japanese language classrooms and invite Japanese leamers to be on virtual jouneys to have in-depth engagement with the
language, culture and people. During such journeys, it is critical for Japanese language educators to assist them in critical
examinations of various social and cultural issues that they were exposed to towards better cross-cultural understanding in
classrooms. This will be an important mission for Japanese language educators since the results confirm that the leaming of
language may be one of the most effective means to promote mutual understandings and lay a solid foundation for peace
between the two countries.
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1. Introduction

In the last few decades a wide range of empirical studies into task-based interaction and L2 learning
outcomes have been carried out in both laboratory and classroom settings. This body of work has permitted
a number of syntheses and meta-analyses (for example, Keck et al. 2006 and Mackey & Goo, 2007). Taken
collectively, there is clear evidence to show that task-based interaction is developmentally helpful.
Cognitively-oriented studies have investigated relationships amongst factors such as working memory,
creativity, noticing and attention, aptitude, and interaction-driven language learning. Socially-driven
research has considered contextual issues such as L2 learners and their conversational peers, together with
settings in interaction-driven learning. Other research has looked at how interaction is obtained, including
for example, through communicative tasks and how factors such as task complexity and planning impact
interaction-driven second language (L2) learning.

Interacting in a second language is helpful for many reasons. These are grounded in theoretical
approaches to second language (L2) acquisition research. For example, in interaction, learners often make
errors and can receive corrective feedback and produce modified output. However, as discussed in Mackey,
Park and Tagarelli (in press), it is not always clear, from a teacher’s perspective, how to best provide
corrective feedback on errors. This sort of issue has often been raised in the feedback literature with
questions focused on whether, when, how, and by whom learner errors should be corrected during
interaction.

What is known as the interaction approach to second language acquisition is also one of the
theoretical underpinnings of the task-based language teaching movement (TBLT). In this instructional
approach teachers utilize tasks, as opposed to linguistic items, as the unit of instruction in language
classrooms. TBLT is interesting for both teachers and researchers because of this grounding in second
language acquisition theory, as well as for its various empirical successes which are summarized in Long
(2015). There are properties in a task that can predispose, and sometimes constrain, learners to listen for or
produce certain types of language that can benefit their language development. During task-based language
learning, students interact and negotiate for meaning, while carrying out activities designed to provide
authentic communicative contexts for the linguistic forms that learners need to notice, use and learn.

2. What is the interaction approach?

As noted in the chapter by Mackey, Ziegler & Bryfonski (in press), as well as in a number of
explanatory papers, for example, Mackey, Abbuhl, & Gass (2012) and Mackey (2012), the interaction
approach posits that various processes involved in communicating are developmentally helpful. These
include the production and perception of input, which can be defined as the language that a learner is
exposed to through various mediums. During interaction, learners often experience misunderstandings or
communication breakdowns. These can provide them with additional input from their interlocutors gained
through negotiation, such as confirmation checks (expressions that clarify whether an utterance has been
correctly heard or understood) and clarification requests (remarks aimed at developing a better
understanding of a previous utterance), thereby encouraging speakers to modify incomprehensible
utterances using lexical substitutions or different grammatical structures, or by providing repetitions. In
addition, negotiation can sometimes prime learners to be more attentive to patterns in subsequent input.
This might in turn encourage learners to be more aware of specific features of the target language as well as
providing learners with useful opportunities to confirm or reject ideas they have about how the L2 works.
In summary then, the interaction approach suggests that it is the varied ways in which learners relate to
input and their interlocutors through negotiating for meaning, as in the descriptions of various interactional
features above, that are likely to support their L2 developmental processes (Mackey, 2012).

Another key factor in why interaction is helpful is hypothesized to be output. Learners need
opportunities to produce language. Modified output, or learners’ reformulations of previous utterances in
response to feedback or self-monitoring (Swain, 1995), is believed to facilitate L2 development in a range
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of quite different ways, including providing them with opportunities to develop fluency and automaticity,
test hypotheses about the L2, and receive corrective feedback, again, as above, drawing their attention to
differences between what they can understand and produce in the target language (TL) and facilitating
noticing, a process demonstrated to be supportive of L2 learning.

3. What are the most effective ways to promote developmentally helpful interaction?

There are a number of different variables that must be taken into account when designing
tasks to promote helpful interaction in instructional settings. For example, how complex a task is can
be manipulated by conditions that can increase or decrease the cognitive demands placed on the
learner, and thus impact the complexity, accuracy and fluency of language produced. For example,
Robinson (2001) introduced a framework for sequencing tasks, in which a gradual increase of the
cognitive demands of the task brings learners closer to the authentic version they would have to
perform in the real world. Studies have shown that task complexity can be manipulated in a variety
of ways. For example, by increasing/decreasing the elements, or things learners have to do in a task,
by changing the number of participants (pairs vs. small groups), by providing/not providing planning
time, by changing the amount of planning time, or the amount of guidance given during planning, by
changing the number and/or types of tasks, by increasing/decreasing the amount of required
background knowledge, or by changing the role of the instructor during a task among other
possibilities.

The effects of changing task complexity on learners processing has been explored in a variety
of different empirical studies with children and with adults (Révész, Sachs, & Mackey, 2011; Mackey,
Kanganas, & Oliver, 2007) and the sequencing of tasks according to increasing complexity has
become a cornerstone of TBLT curricula (Norris, 2009). Therefore, when designing tasks, instructors
can take advantage of the complexities that tasks can offer learners and the impact on the sorts of
interaction that results, by carefully planning sequences and taking into account task-related
variables to maximize the interactive and learning potential of the tasks.

4. Pedagogy and Task-based Interaction

The transformation of TBLT research into practical language education has been a top
priority for both teachers and researchers (Norris, 2009). Designing materials, sequencing tasks, and
understanding task effects on language input, interaction and output, with impacts on complexity,
accuracy, and fluency are all essential elements for creating an effective language classroom.

As noted, while different task types and interactional features have been examined for their
contribution to acquisition processes, Long (2015), argues that the most important feature of any
task is its relevance to students’ communicative needs. Long argues that the best task materials are
those that are locally produced, since program designers and teachers know their students and
students’ needs the best. Available resources, whether human, financial, practical or technological, all
need to be taken into account when designing materials. From this perspective, TBLT materials need
to be as authentic and relevant to learners’ needs as possible to motivate learners to use the language
they need in order to carry out tasks they know they will need to succeed linguistically in real world
language interactions. Through careful observation of the effects of task type on interaction,
instructors are the best-suited designers of task materials for their learners. Often, materials need to
be developed and altered in real time based on the specific interactional needs of the given learners.
The individual differences and authentic linguistic abilities and needs, as well as correction
preferences of instructors and students are all important components in task-based interaction and
L2 learning outcomes.

5. Conclusions

By providing learners with diverse communicative activities that vary in their cognitive and
social demands, teachers will be creating an environment that encourages learners to interact, and
therefore practice and test their hypotheses about the target-language, as well as giving them
opportunities to notice differences between their production and more target-like utterances,
thereby supporting L2 development.
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students’ interactions and pedagogical implications
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Keywords : Collaborative writing, computer mediated collaborative writing, patterns of interactions, LREs

1. Introduction

Collaborative writing, the joint production of a text by two or more writers, has been shown to provide second
language (L2) learners with opportunities to learn the L2.  Research has shown that when learners deliberate about
how to produce a joint text, they not only practice using the L2 but also focus on language choice and accuracy (e.g.
Brooks & Swain, 2009; Fernandez-Dobao, 2012; Storch & Aldosari, 2013). However, research on collaborative
writing has also shown that simply assigning students to write together does not mean that they will collaborate, that
the pattern of interaction they form may differ, and that it is the collaborative pattern that is more conducive to
language learning (see Storch, 2001, 2013). More recently, with the advent of online collaborative writing
platforms such as wikis and Google Docs, researchers have become interested in investigating the kind of language
learning opportunities that computer-mediated forms of collaborative writing offer L2 learners. In this paper I report
on the findings of two studies conducted by my graduate students: Liana Tan (see Tan, Wigglesworth & Storch,
2010) and Amir Rouhshad (see Rouhshad & Storch, forthcoming). Both studies compared the nature of interaction
and focus on language of the same learners completing face-to-face and computer mediated collaborative writing

activities.

2. Procedure
2.1 Participants

Both studies were conducted in Australia. The participants in Tan’s study were 12 beginner learners of
Chinese enrolled in a university Chinese language subject. The participants in Rouhshad’s study were 24

intermediate ESL learners enrolled in a preparatory (pre-university) ESL program.

2.2 Treatment

All participants formed self-selected pairs. Tan’s study was longitudinal (semester long) and classroom based,
and the pairs completed two similar versions of seven writing tasks. One version of each task was completed in
class in the face-to-face mode, the other version using MSN Messenger at home. Roushad’s study was experimental,
completed in a computer lab. The pairs completed one version of a short report in the face-to-face mode, the other
version using Google Docs. Google Docs provides co-writers with two windows: a large window in which to
compose the joint text and an adjacent small window to exchange opinions. Participants in both studies received

training and practice in the use of the software used. Both studies used a counter-balanced design.
3. Analysis and results

3.1 Analysis
The data in both studies included audio-recorded pair talk of the face-to-face interactions. Additionally, Tan’s
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study included the MSN Messenger files; Rouhshad’s study included the exchanges in the small window of Google
Docs. All data was analysed for patterns of interaction (based on Storch, 2001) and for instances where learners
deliberated about language. These instances were coded as Language Related Episodes (LREs) (Swain & Lapkin,
1995).

3.2 Results

Both studies found a tendency to cooperate rather than collaborate in computer-mediated collaborative writing.
Furthermore, there were far fewer deliberations about language use in this mode compared to the face-to-face mode.
Table 1 presents the finding of both studies in terms of the total number of LREs. The table shows that there were
more than twice the number of LREs in the face-to-face mode than in the computer mediated mode. These findings
suggest that collaborative writing activities conducted in the face-to-face mode are preferable for language learning.
However, given that computer mediated forms of writing are likely to become more widespread, I suggest that we
need to investigate ways of encouraging learners to collaborate and engage in peer feedback in computer mediated

forms of collaborative writing.

Table 1.  LREs in face-to-face and computer mediated collaborative writing

Total No. of LREs Tan’s study Rouhshad’s study
Face-to-face 1090 177

Computer mediated 493 71
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2RI LV a— R ZAOEEFAH

AFEOa—RRA 7Y —7 =7 DIEH

R R (AAKRS)
PadE S (TR

F—TU—R: RS a—RR, BEY—IL, 7V—0xT, F—REEEREE ek

1L XTI

RKU—0 2 a v 7T, RBEELOMET—L03F L, BETARL WS 4D — 27
— 7;75;*9&.\ L, INHEFIR LIGEHEEOF LA FRICBRT 5, BH>7V—v=T1%, 2 D
T EiEa— ARV A b [WebParaNews| [LWP for ParaNews] &, # 7. 1 — RuJfEre —SiEHERY
—/L [AntPConc), Z LT, FEHET )V —DBRZBERISL L Z O AAGEXMN R ARG - ¥ v vm—
RG& % [GPPS with SCORE| T 5, ZHHDIT—rSAY— I LT, I— A% ANT-255 -
SOEEE LHRENFREIC 2 D, ETo, BB ISR ERUENL T H &M TE D,

2. 4FED— AR —

a— R &R Lo 8137 — # BREiS2E  (Data-Driven Learning: DDL) & FEEiu5, DDL Cid,
FERETZT—SARRNOGOND A T, FERCSUEOBRIMEZ IR L CRRIIC S 54 55
REHE DI, 2004 40D BANFEEH I L7 DDL O5iEEITL, TS, DDL OFBEZEN
WIZ LB LTz, 2 C, —OGER¥ETO DDL EEDS kA BiE L, 8 - IREREAEZ 570

12, 4TED T2—H— . 7L R~y —v| OB ETT-7=,

B 1 1% Web #3581 D [WebParaNews| T 5, HVITDBIEFICHES T, B2 ER L 7= 0 -
SEEENTOY — LT D, BEHR T L L a— 2R RET DI ENTE, A~v— 74 CHHA
THEBELE, B 2107 T [AntPConce) 133V I ACHENRE IO ENR S R L SiEa—/A
R —Th Y, BRNTEEa— A ERIATE 5, U= 7RENE S TOZRWHEHYC DDL %%
BT owll, Fyvra—RaERT A7 by 7Y — e LTHEINZ, WEIX
http://www.laurenceanthony.net/software.html &2 ¥ 7 7 & ZAF[RETH 5,

‘[I.!
i

‘Target Language

She was the woman whose dog was lost.
She is the woman whose hobby is aikido.
There is the woman whose house collapsed.

She was the woman whose husband was found.

2
3
4 She is the woman whose husband died.
+ capsules
5
6

She was the woman whose name was forgotten.

1 Lo B E ;%F] BREIRE O G B ¥ % FRBE BRL L WL T A5 H ATHH A Line Reference
U0 ke B i i eSS
BRI B O RS RFCGo A TLE,
2 uLﬂ)H@«r~w 6NTHFENSE (BB —FH A AR B A BE 0 do K ~-Ta
& O o W ‘ k(2 BN SRE D KETT .
1L

B0 RN HELL AL ET .

1
2
LM hS BRL 7 BE 3
4 WEE KD T s AU TY .
5
6
7

FE - Ukl © &

BREEDREEN HETLE.

6 i © 7 FIES 0 B8 A Ao % ® R T3 FE K BT B E =N 60 e T T .

QELBRTLC AWM. TRD ERNED 0T LS 0K RIDY . BAT ME BRI ESO BFHMNIICLB AMTT .

rERE D +— B FT (R DR B B

X 1. [WebParaNews] O 2. TAntPConc) DIHE|HIfF
X 3 & [LWP for ParaNews] 1%, K1, 2 S3ERRD XA TRy —NLTh D, Liko HISHR T
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L a— R RCHENLHEE anr—y g oRea ) K=y g CORMETHRE L, HEBBEERE Y —
VEBERE L L BICETRT S, hitpy/Ipn.lagoinstinfo/ & W 77 A TE B,

Bct%1Z, X4 @ TGPPS with SCoRE] 1%, RIFERHEAMERK L7 CHARRTGERIC & xRz, [
i) [ARER) 72 EOSUEHEA ZFHEL LT, Witk - ik - BRO L-VBICHE, av—, Forn
— NT& %, http://score.lagoinstinfo/ L ¥ 7 7 £ AA[GET, HARAIGEEEMOBHERSAEY A M & LT
ORI CE 5,

lawyer | [z ] [renmozrens About GPPS with SCoRE
A S
361 'an who 30 = The people who live next door A

&sn a0 \ = The boy's lawyer has two weeks to appeal the decision
u
G ] . B MBS R ARET 3

183 (50.7%
073) = Yamamoto also reportedly told the lawyer he regretted

2 (7.2%) the incide
56 (15.5%)

3(05%

31 (8.6%) geney
12(33%) ZOR. (FIEHLTHOREMRIZAR.

£(15%)

e number of foreign lawyers active in Japan

2(06%) .

help.
QNSRBI EBEELTUSA
r5TT.

T IABAB LML, Bal
ML
(5 who/which/that 150
Ew 119

15 (42%) )

;:hum/thaz/wmchmgﬁ 90 v
W 143 -
e e .
3. [LWP for ParaNews] OD[Hiifi 4. TGPPS with SCoRE] il
3. BbyiC

KT —r g v T, 4 BED/ST L a— S ZKER Y — L OB L RS h i e E E 3 L O
W BRI & LT SGEEORESR - SUEFEOFERA RPN L, SN DDL OIFA 78 5% R
Lo V= vayZEBLT, a—/SAOIGHZIEICIT D IEEATRIH & O RIS & HTIRY
FHTe, 7ods, SHITIL PC RMH 2D, PC ZHWRWEBETCOTY —2 v a v /Il b DT, PC &
X MNEERE (R7 > b Wi-Fi %) 2R T2721) 535A 13 hands on TRV EE LT, 4 FEOY —L
DR 2R T FREBERIFIA L T4 o TH U a— RTE, £, TNENDOY— V4% 3
v MRFETHIUIE Y —WZE T 7 B AFRETH 5,

HEE | AT TR 25-28 ARV A ARG SUBAFZE (B) (25284108) [£57E/37 LLa— R (T

HESSDDL ATV T T v b7 3 — AORBEEEHE ~DISH) 2% U ThivE Lz,

BEIR

HEESE, 7o b= ma—L R, WIRER, PEAES (2014). 7 Y —17 =7 WebParaNews 4> 7 A
Vo ara—F U —ORGEERECHIT AR [HAREARE TFERsems B GGR) ] 47,49-63.

HIREE, 7o b= m—L R, EHEAET, BEER (2014). £5iEHERY —/V AntPConc DY A7
o TASCEFREI BT D36 [ AAKSEAEFE TEAIWmE B GGR) ) 47,7992,

RS, AL, AFED, FHERT, MBS, Sy U Ae by, WEEEMET (2015).
HBERBIST=—/ SR SCoRE DR [ AARKRZEAFE L ATstE B (5GR) 1 48, 21-43.

WG SE, TR, ARUEIEEA, PILEER 015). XL AL s Ty A ) AT A o
—/RAfRFEY —/V LWP for ParaNews DFGEFFEIZIIT HFIH [ HAKFARE TEEMFIeEHE B (O
)] 48,45-57.

Chujo, K., Oghigian, K., & Akasegawa, S. (2015). A Corpus and grammatical browsing system for remedial EFL
learners. In A. Lenko-Szymanska & A. Boulton (Eds.), Multiple affordances of language corpora for
data-driven learning (pp. 109-128). Amsterdam: John Benjamins.
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8 A5 H (12:30-13:00) / 501 ==

FEDRY ~DROE LEEZRY ANTRERER L TOMR

IR FH - CRORCHI ST A M 2 7A%0)
F—U—F: B, E=FIVT, AC—F7, VA=V, [OE

1. XTI

ERRIZAFT BRNCBEC PR C 3 FIGEA FE L CE 2 bbb, B DIGEDHEHE
INIHEVEL R, EBHAL LTERERE LS T CE A LIERITDd o7, EAETESE
B OIGEOREZIR D Ko THWIRERLIZEA ERN o7, £2C, AFETIE, AERHORED
BVIHT AR LBEENRED L I ITHRBE L T DDy, F=4 U U V&V IRUKRGEET 5 Z & TIE
MERFEEINEA TEDOD, EOREREFITHT EMITET 200 E 00T L, #EE LTz, ABEIC
BIFDE=FYV L TOELREL, EEPEHOFEZEE LI-bOEME, FHIiL, RVICKSTIEEN
FIELSEEL, BETLIHETHD, ZOREIIMHQIDIZH L DNTNT, ThEIHICKESE
=HDTHD,

2. FE
21 B

SIENL, ANNLEEER 1 B4 41 A Tholz, ETCOSNEIIAATERREGE TH Y, FFEEE 2
SiEL LTHFATND,

22 FE

£, 20134E4 H (&N, 7H (PR, 201442 H (&) O3EICHZY, BET A MEERL
Too HEIZKEDTT, BIFZIADT, ROFFFRE, TEDZEDIGEDL LVWEETPo < D IERIZ 1
33> Read&Look Up 975 & 12 % L7z, AKRIDIEET A MIFEL 8 UTHRHK S TEY, 27 @D
=0y NEERARGE L, IR A& LTRAEITY Lo L, #—7 v NEOWRITENEN,
R6 JF/LS5 KUTHS 5UF6 FUV3 FUN2 JROEFF 27 MR ThH D, 1 EIDT A MIDE, 21O —5 v b
T X BINEEL 41 A=1107 sz ofroxg e L,

WIZENENDT A MIEENTNDF—5y ENIELFEE INVTWNE D E RGEORFE
H 14 EFD 24 THIKIL, acceptable (77— A, B) 7>unacceptable (7 /L—=7 C, D) »NIHMEL
77 TIEIHO<IEET A >34 AICHCHN ET —~ & ULEFECERAWCHE L=, 2[EH, 3BEHE
FECHER LI EREOHTTOENEZNE & T 28 A2 AT, FULRSIORET A M FEM L7z, 1
BEIHOT A ME 23 BIEOT A MIFESIAEL A U TRV, FEXOE S ZFRBEICREL, %3
D, BRRBROZ—7y NEOEER— LI, 1 BEHOT A hOFSUE, KESULRZOFFHT AL
FASTHEAE 3 AU LTV e b O (#,2009) 22D FEFHGE,

IHIT, EORERE I ERFHIR T DN EMERT 57201, 143 7 A% 0 2015 4 5 AIZERGR
BEIToI, BNFEILT VX L6 4RI LT, BETAMI23EIHOT A MEETHOE AN,

221 F=Z Y F—h

FF 2 MEICEBIMEITI<E=Z U L 7 o— S ICRO AT, 557 % | &R U3 8 ST ok <
NTRY, BIFIIRET A ORI SN -35E4 3 BT, BYBEOREZFHME Lz, #HE
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AL, EEDIEL S TETWRWE RS EFTT T MR &SI 23870, WIS TRRA Wiz EL
SEVEELEHAIL. FOFTIEX DA Read&Look Up 75 L 2 1THirn%a L, SkELE L,

BT AMOFREREE=F Y 7 o— RO LEDYE, =7y FEZELHWTEZnE 50
ZWED D, success (Z/V—F A, C) W failure (7 /V—7"B, D) (2474, unacceptable and success (7
J—T7"C) 1B EGLIEIETE 20y, TEX R o720 correction, not correction (7 /V—7E, F) (24
Lize TOATN—TINDF ZA—TRED L IITHEE L T O EFIE LT,

# 1.
BINED T N—F
AZN—TF  ELLEETZ? IELWEHETE 5
B/ —7  ELLREETE? ELWEHETE 72D
Con—7  ELIEFHKZRN RV IZE AL
D Zn—>7 IELLFEEFHERN R IR
EZN—7 IELLEFHHRZN RDIZZDB O HEIETE 5
FZ/V—7F ELHEHRRND FADIZZDR O HEIETE 720
222 T —b

FEFRY LB =4 U o 7 O 2 A ERE DRERENNT b 1= b LI- BRI R AT S 7=
FFNHT D ER & RILTHEN/ Y XL ZOWC ORI EREDN 2D <T > r— N> %, 4 A (34
ETH (P E2H G ICER L, BRI 28EE T, [2<Z0#Ey ), [Fo@my ), TE65
MEVZIZZDEY |, TELOENEVZITLETUTELR, MY TIE LAV, S TTELRNY
D6BEEFRRTY TUTED L OE 1 DT, 7o — MY, B=4 U U 7B 55 28 THH 2 kR X,
FAT NRCOSFLNT PR 3 AEAE R OFF R THEM L T2 H D (Shizuka, 2008) % V7=,

3. R

IHTORER, =21 7 OREEIRE I N, ZORRIL, FRTL 0 HE, I 3% & IR
DB IR BN ONTHREANEL 72D, BEICHEEEITERN,

T v — MR RO TR D E - Ak - BN OERT R TCONHCLER L2 &b, %
FICET 2EHOBED, REOTHSITEBE 52 -tE2005, 2L, EEPESORE R
LIz &) Bk L B L OB SRR EOEMES EHBERRE2 272 v)  (Shizuka, 1993) OfERE—
L CWD, FAEFELFEDY, BOIBLASORELZH 2 & T, EfCEETDHNEDITDHIENT
EDZ VDol 13 r ABROBHRFREORREN O b, BENERFTRTEY, E=2U 7
FNTEHOCTND LD Z &, ARIOWHIEN LR T,

BE IR

IR (014). TAEFEOBCREE=F Y » U INEMIRIEE DEE G 2 23R . STEP BULLETIN, vol. 26.

Shizuka, T. 1993. “Task variation and accuracy predictor in interlanguage phonology production. “  [BEHH{Eilk
PEREHR ] 7, pp.63-79.

Shizuka, T. (2008). “The effects of a 24-session EFL Pronunciation Course as Reflected in Learners’ Self-Reports.”
JACET Journal, 47, 67-80.

FFETN. (2009). [ b L—=12 7 ORI B IER & WIHENE-S1T 5% . Unpublished manuscript.
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8 A5 H (13:05-13:35) / 501 =

V¥ R—A VTR DEFBAE—F T,
VA= 7 RO RS

W B (U T R VA — V)
F—TU—RK: ¥ K=, VA=, A¥—F2 7, CNN Student News, TOEFLIBT

1. XTI

AT 4 TEERLIZEGED Y A=) A —F 0 7O OHEBG TIFREN WS, <
OPTH I v F—A 7B LTI, TR, FEEEOM TR ZRATFEDERN - BV, £ DA R
INTWD, AL, youtube - CHEENCIRIETX %5 CNN Student News ZfEA L7= U 7 v lv—/L A
7 —NWHEFEICBIT DY v B—A VT OEBERE F L Db DO TH S,

2. ROEE

AFY T VR NVA Y = VHEFERINER D DR 12 B OYGEA -V a e s T MET
BV FHIIGERFEEE X HFHMEHE BPBRORNA 8 5 7o DAERIEOREE A SO &
2%, £, A TIIEE AERL Y EE AT 0 L THIERED B 7077 ANEASNTEY 207
177 LOSERAEIL, THAGE) ORZELNT R TORE 2555 TXiE L TV D DPFHU TH 5,

BINE—LIZIB 70 7T baidh L TV BB AEDLF T A—A R 5 U T OKRFE~DHEF % H
L LTW5, A=A FT U T ORFEMEFIZIE TOEFL, IELTS &\ o F=FaERE 13 BRORSE R4 HIFERFC
PEHTAVEN DD, 207D AR TN U A= T A —F% 0 7 S RRTMIET 72912 CNN
Student News Z{EH L. v F—A 7 DOiliEaEIT->7,

3. Bt

AL HAOIE, IELTS X° TOEFL & \W\\o 7o 8EEREVRBRIZIIT A Y A= 7 A —F% 7 i)
3% R—A 7 eV FER EIEEDMRERET 2MFEL b D TH D, Fio, BEYA k
youtube b CHIBETZ 5 CNN Student News %V VNNZHHF & L CTHNTIEA TE 2085572 2 & L AT
FEDEERBHD—2TH b,

4. FE
4.1 BIE

BIENLY T AR VAT — L N R D OSSR THGEA ~— Y a VB R 11
2B T AEAO AT, RS, SGEINH - T\ 5, 25 F TIZBMME D TOEICIP A
7% 2014 4F 7 HAZEREE)S 645 5. TOEFLITP A =7 2014 4F 3 HAZEREN 483 S Ch o7, BINED
BEEEINTR U CHEH L b O TR, [AFEROPA & T U@ S 2 5725 9,

4.2 FE

1B 60 53D % N—A 7%\, AR FHUEIT 72, ##/1X CNN Student News 1%
U7z, WSS Ao, BB A & L7272 T =R T A LR IZBT 348047 7, 137
Q= a—ARER L, $EHTRECT 7y NEHERTX D LS, TRTORTEF LS L
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7

O1 FHIE, =2—RADR7 V7 haBESE, B b LICHEREHER ST, 0%, EEREE
DI A NeTFx= vy SERNEEFENR LTz, FTIILEONRZZEITEHFEL TOH v R—A U 712l
VELD D LD ITOT T, BONDETEFBLTOU Y R—A U LV OT, 27 U7 M ERAN
b, XEE—XTHOXE ¥ F—A T E{To7,

@2 [EREX, A7 V7 NERBNL—XTORED BN G ¥ F—A T EITo7, WIZ, milal& kg
LCHEDHALNT-Z D, A7 VT ReRE, —XXEID CHLE 21772,

@3 EBIE, —XXYIY T3/, EXZBUTAZ VT "NERRNL Yy R—A VT 517571z, £z,
27 VT N EARETREECEICAE LT Lz,

@A EBIIRZEEVIZELHY, A7 VT FERTIZETEB LU TU Y N—A V7 &ITo72,

43 FER

O1 EEIIAZ VT bERERL, —XTORGIN B30y v R—a 7 Th [FHEENHTEC
DNTDIF V] EDFEETEY . EEEFICOWTP L O LV Th o 7=, AN BHARITT
ZEbhHoHiE, WIHTOY v F—A  ZIEN VR Th o T,

@2 EBIX., »RVUENALNT, —XTOTEH LN, A ENAE— RIZONWTDIT T TH
S, L UKHISEE, IRERTLTLE Y 2 &b, BEOT 7y MIE TEBAMmDR
FThHoT,

@3 EHIX, &FEZEUTAZ VT MHRETEEFETITY ZENTER, MEONH LT 12 2
ET, WHHATRTT LW 2 bl oz, 72, BERT 7y MORTHEZ ST AR bLAEEN,
M2 DUGENRI DAL,

@4 EHIZ, A7 VT FERE TR vy R—A 2 7T Z LIk Lz, £, EH R
IR TE CWAEE T Tholz, FF, 77y MIBEL THHEOUENRA LIL, & THAL—XIT
2o TN,

®5 ERIZBEL T, — 2 HAOMEBWER, A7 )7 M RPIEECY Y F—A V7 T5 2 ENT
e, BERT 72y MOHREERL . —ERE LT EHM A BN THL T ISl e s Dk
NohoT,

5. BbyiZ

SEOFERRTIE, BB, 60 HFEEDT ¥ R—A L T DFEBRCTHST=ZNT 7T 4 BT 4 DFTHREY
RT Uy FOERNET SR Y., WSS OEICBW TS —EDRENRHoT-EEZ NS, £, —
A O ERRT- 5 2 C, HET A M LB O RIER BB TE QLI &b, MLy v F—
A VT EAT ST — A TIRBERRBICRTE DA by 7 S, BEIZE | & 32 L FEETH D 2 &2
hotz, BEEENC Z OFIEEEIZ3Z5R L7z TOEFLIBT T 54 /5% B L. Speaking & Listening T 15 £23
SEFT B LI FERAHITZ,

BEIHR

FIEMENA2007). T2y B—A 7 L FHHORE] F - aAIET
FIEMENA2012). T2 B—oA 7 « F3i & BGEEEORE] i« 2 AT ET
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FLTAY TAT AV TEBICRIT D
87 72V T — 5 —D&HE

IS B (RS JEHEIRRAD)
X—U—F: FAT 40, I FBaIa=T 4, v, 772 ) 7—4—, [O&

1L I

AFERIL, A TA2  TA—TFLEFALIZIGETA T 4 ZIENCBT 87 7 v ) 7 — & —
DEEERET DD TH D, FHLTAT 4 VT OBEBGA L TA T+ —TF 5RO AND L,
TAT 4 T OB, FEEKROM L, =2 L5 ACEIEOBEEEN RSN D 7
EOMRBRBOOND, A (2010) BIFETA T4 L TIEENCA L TA 2 - T —F 2 %EHL, 7
AT 4 7 DBEIZER L CEEEMORELTEST LI 25, FHaIa=T A NWTREDFEEE
DEGNTEAT o CND T EREEESNT, LA L, SINEOHARIZE > TE, BEDNT OBEREL TV
AL EZLND, TIT, BREBNTERIAET 7V T —2—L LT Bt WETIVTAT (T
EREHERT AL TA LT AT AVAT LERF L, KEORTETA T 4 T ORETIER LT,
AFRFTIX, TAT 4 VT VAT L TO Bot DEEIRFE T WA o ORFEHEIZ OV TR 5,

2. FUTGAY  TFAT 4 VT VAT AOBE

1%, ABIECHIE LAY TA >« TAT 4 VT AT LD by TOREE Ch D, FHOFENS
MEEAFTHY, EHE v "R, AJJAR—ZADORENH 5, EOfERITESINE mcasn
FHDOTAT 4 v T DO—BEREND, KAV TA v+ TAT 4 VT VAT A, (DBot MUET 7
VUTF—E—L LT, BHEOETNTAT 4 T HEFRRT S, 2B FE LT the British National
Corpus, the Corpus of Contemporary American English, 4> 7 A VEEEIZHASL FICEHER~T D, Q)T A
aEMALEET LR AETZD, LWIBERH 5,

3. BHoEiE

AT, T4~ TAT 4V TV AT LOWIRT 7 ) 7 —2— & LT Bot ODEEIZH S
TR, ROMFERREE R E LT,
()FEEIZEOBREIR T 7 2V T — 2 =P ERT DETIANTA T 4 L TEBRLTNDOM,
QT 73 ) T —F —DIHENFEE 2 2 =T 4 IZED K 9 REBE 5.2 T DD,

4. FRFHE EEFER
41 BE

ENLKRFHERRD 37 T AA), B(C)DPTAT 47 A—RAT, RVATLEFA L, &7 7 A
EBIN—T T EL, IN—TDaa=T 4 TERE LEOIE L oT, SIMEONRIEL, (AT
SR LA BINER294, 333227 1), BRI LFEA GEH 244, 2 23=
=7 1), (O IFEHROFHR 2 FELE GMEE 164, 2a232=T 1) THD, (ODHTIIIE
BIOFRETA AT L2EFAL, o2 77 AX15ED S B2EITA T 4 7V AT 2 &2FIA Lz,
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42 FIEEBH

B, e A—LORWEHEDOFEE
BERSHILT, T XA NOMEME A R
WL, XA NDTAT 4 T
WA, TAT 4 TH VAT LT
B LTz, 20 L ESNEICE, Bot HE
TINTAT 47 % BRI D1
FHAZ B L7273, Bot (2 L D& FanET
NTAT 4T ThHDZ LIXMRELNT,
SO EFRZ I SINE ~DT o — il
&, AR Bot DT AT 4 7120
T, TNENY— R, SXO%L, 4-grams 72 EO LT EATV, WFFEREIC DUWTEER LT,

1. AT 4TV AT L0 by 7Hi#H

5. f5R - EBE

T — FRED D, KVAT ABRMEL TV LR (OMEKR @Bt DT AT 17, @~Bt
U GHEE)) LOT XA, OFFED T OOHEBAD S b, BZNEMD Bot #5BIZ LICRREIZOW T
(A)NX 247 (20.8%), BYE 3L (149%), (©) X440 (12.1%) & VI FERBE BT, Bot DBZ DO
ELTE, 37720 [HIRESEICL, BAOFEUCAEN L] L0 ) EIER—FZL L, Bot
WETNTAT 4 T EFRLTNDZ EERETHTYH, BMEITERAN Bot DT AT 4 T %E
FIELTBBIC L LHETE D, ERICBIME OIS EZMT 5L, (AT (BT 0HELEBHIC
L7278 Bot DELABEIC L TVRWY] LEE L TWZBIIE O Bot DFEE L Bioi 5 FH)VE
ZaNT, B), (OTH Bot ZBHEIZ LD oTz) EEE L72BIE HEORLEOSME W OIEH
[ZOWTC Bot 7R L7mEE 5 (fELEE) LW, ZOEZFITONTE, THFA MOHFHFET
BRSNS, BNEIXET OFSCE NI LT Bot DI LESHIC LI L HEIND,

6. LB

AT LI=A L TA Y« TAT AV TV AT LD Bot 1%, T 7 ) 7 —2—L LTOEE
o TWD Z EMEIE SN, FRCIAESUCIIT HET VT A T 4 2 7 ORI, Consciousness raising
DOfEE A% Y (Hyland, 2003; Swales & Feak, 2000), AL THFEEHFIIREENHFITIZN 2 < TH Bot D
THENFRFICK ST L HMEEREE, AENARFEEET 2 L0V Ihic, KU AT AT, il
FE LB BIREL, FEEOTHEL DN LICHS T Z LR TE D,

ARIFFELRIFAE MBS (PR 25 4E~27 1) JEIRIIZEC) (RAEE S : 25370653) DIHEAZFC
fronE Lz, 228z L RiFET,

BEICR

Hyland, K. (2003). Second language writing (pp. 87-89). Cambridge: Cambridge University Press.

Kushima, C. (2010). Peer influence on writing on online discussion forum: Is peer writing effective as a scaffolding?
JAFLE BULLETIN, 13,39-51.

Swales, J., & Feak, C. (2000). English in today s research world: a writing guide. Ann Arbor: University of
Michigan Press.
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FEFEAR L~V DRI TS
&

KEEE L HEEE 2R AN 4 T 4 JRE

Tl SRR CREEFRIAS)
F—U—N: RKEEHE, WEEE, A7 0T, A= T AT A VB, BREE

1. iXC®I

AR TIE, Av— b7+ CHETX DBESCPDF 7 7 A Ve EOEM % T = 7 LICHEH LT
S HREE, B X OENO MBS 2GR LTz, REFECIBIT DURIGET A 7 « > 7 80 | %
T D, IKEETE) &1, 1ERE AThN TE e L O EE % (5] SE7FEEETHY .,
IR H ZED TN D, RENGESEX TR L QW= b 24 T4 U 8bh e LTIEEIC L, B
E L THERZ TWEENARS £ TRV R TRARD -T2 2 L 2FETIT ), #MBEROH D24
VIAVEME LTHET DAY Y MY, FEEMIETHIE T2 ETEM AT TE L2 LICh
5o EDOTZOBMENIEVVERE | BEDOHMBNE L2 SIVTHEPDTLWFREFILL S THETH D, L
L, 7AYy b& UTHERNESNCTRVMEE 2T 0T, FEHEARMIWFEETHLEHA LI
DT XL O R EENTDIMETH D, FOMHENT & LT TfiiyE ) 2B Az, WEEox ) v b
1%, REEFEEATORVEFFICEREENT D LWV T Ly e —T21F TR, (EEZBLTTERND
ERSTWEZ EER LT H2FNEEOEHES Z & TEEOBE ST 250, REEBREZkb > Z &
NTEBHZEILHD,

2. FE

2.1 xiBELRE

ARIORIZE T, FEESTREDORFAE 25 4 ThoTz, NFRFOT L—A A b7 A FCIIERED
LoULHMIIRR & HE SNIZE T2 TH D, BHRIE AN IGEVERIE & LUBIETS 4 a~D 5 o0
12T, FA4T 4V 7HHPLICHS ZEHBIELIZbDOTH oI,

22 FE

WIBIDIFERHC T Vo — NREZITV, 8 EVNERNRZEE L CH b oTe, AOORENZER
THIE, —REEIBHRORVEE 2 LB L CEPTIRBREM S 2 &, FEEOHNERHCBT 2 B
WERS Z &, REDPDERINTND, TDH, EFEDAY— N7 4V IPDRETHEI Uz v T~
DT 7/ AT, FREOBREHA L., NEREOREIIRE L AETRERL TE TNz,
RERIZTHI L LN TT DL 2R T D & EBICEOBE LI LT,

2.3 EEAR

FTAT 4 2T DT DB SOERTEOTINIFH & L Th T4 VBl CHT 5, JEExe<m
HIRNVATH DD &9 RNEE T —RA TR L, £ % mp4 BB L To =7 RIZEL,
Mo—=ZHOBISUL PDF 77 A /MZLTRIULK U =7 BIZE <, FEFITEIEE PDF CREODRH]
WD, RETE, £ FANCEE L CHDPDF 7 7 A NV EH S TRE FL—=0 FOREE M L
—=UTEATD, TAT A4 T OTDITNIRIC LA ZATZEIIOA kv 7 PUEET, Z0720H1Z, E»
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HDZLID BEITHEESCHKED b L—=2 7 TR GRS TL 2 K 9ICT 2 2 L 2B
TW5,

FENEETEN TE DR AERRE LT3 SUERUE, & DOROBICHETE TITH, HEIEL1EEE
ZOERPIATORODIE, RICHRA > Mo L THEE L, REOEAZNL Z 2B LTV,

3. R

FENFCET 27 v — M, EEA2MAO T2 #lE% L, EERTHEHCFE U TR I o7, H
HiE L U=y 7 LOBMIZBEL TS 0, 2. RIEFEE LTOTE -HE - NL—=0 721700k
MNEIPEM D O, 3. FEREHNO N L—= 7L TS b0, 4. WEFEEICEAL TR o
5. AT 4T DIMONTENE I DEM D HD, 6. BOFEESNTED L7 5 b
D, 7. BEFE, 6D,

2B OT v — MER T, 1 OV = v 7 EOFEMOSEERBICRE LT, D22 dind ) ax
VENIFEEAETHSTZHLDD, Dot b nIHIFLEFNL TN, £FI T, £HOWIHIEE%
F72b D, SHIONDRTEELL, 2 ORIEFETIE, EHALITo TR TZFAERNE
e, TOBRREFEREPICHA L, 3 ORENFL—=VZICBL T, 720l d, FLw,
VD TR IRENSTEN, 4 OBEEFEEICELTL, MFICLD VI EENBL -T2, 5OTA T
4 T DA DN=ZDNE D DANTHONTUL, b7 & DRSS KERS & 5D, 6 DFE O A 51T,
ML TEDE Il oTz, EDRIBENZEAETHST,

—J5. EEGOT o — MERICBWO L, 1FEAETRCOIEA T 2 BEH% ORISR R4 FEl 54t
ERZRRERAGD Z N TEI, FATREREIT, 7 ODBHR T, T4 7 1 > 7 ORFHIZ2DIT3EE
RN 2D ol BERNL—=V T INTAT 4 7 DFDITETE & D I~ 72,
EWVIEIENLINHST2Z & Th D,

FRTIL, 77— MEA O L £ OFERZ BRI RS & &bl FEEORIICE L THYEH
BOSECHAT 5,

BE IR

Bergmann, J., & Sams, A. (2012). Flip your classroom: Reach every student in every class every day. International
Society for Technology in Education (ISTE).

Cockrum, T. (2014). Flipping your English class to reach all learners: Strategies and lesson plans. New York:
Routledge.

Keller, J. M. (1983). Motivational design of instruction. In C. M. Reigeluth (Ed.), Instructional-design theories and
models: An overview of their current status. Lawrence Erlbaum Associates, U.S.A.

YRR (2008) [THAEY R Lidfany [AEEFEE XY U 7T A v BB v ) 77 o
AUEE Vol 5] HEBIR Y% v U 7 7o e,
http://repo.lib.hosei.ac.jp/bitstream/10114/6703/1/cd-gak05_sakamoto.pdf

TH=ERK. 2014) [CALL #E=RICBIT 5 A 0 — T —F—~DORFHGE ) A= J s | [HPERRR ]
%522 % pp.163-177.

TIISERL. (2015) (72T 47 « == 7 CTambbarta—H - YT 70— LEET LB T—2 3
> 711 [Dialogue (FOFEGFESE FIITESACED ] Vol.13, pp.19-28.Chamot, A. U. (1999). Learning strategy
instruction in the English classroom. Language Teacher Online. Retrieved September 12, 2003, from
http://langue.hyper.chubu.ac.jp
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8 H5H (14:55-15:25) / 501 =

T TR —F o S e a5 ADOBERK—F DR EeM: L3RR —

A B OHSUER)
FRE BIE (EARRFHR)
REH EA (IR

iy HEsL ERFEEIREEIIRTHR)
A A BEA EEFBERT)

g

=

F—U—R: U—F o, woaTdWM)—F LT« Fas o h mHOWSS, B0IRLER £

cu

L U=TRB)—F 407« TulT AOBRREOER

PEEOPFERE TN T 4, 5 3RICV V2 2 E TICRIGERR I OFEEEILELR 10,000 FRERI O EIRERIX
ek EAL D (Segalowitz, 2003) —J7, HE_SFHEOFEEIUIIZ DL IICKEDA 7y &/ HEERIT
D720 (Grabe and Stoller, 2011), FEE#RERZFT 025t (Extensive Reading: ER) A 4fi5e 9% ik & LT
ViR LA (Repeated Reading: RR) 7335, RR 3ai/DiEE, EfES. BRAFEAE/KT 5 ETHZT
BB L, HEEREELE OBFSE (e.g., Kuhn & Stahl, 2003; National Reading Panel, 2000) <05 . S 75244
HDOHFFE (e.g., Chang, 2010; Chang & Millet, 2013; Gorsuch & Taguchi, 2008; Taguchi & Gorsuch, 2004) {Z &
DRSATWD, ER LR Y RR TIEEFEZMEM L, 7F A FaM0 IR LEte, O Tl
VIR LLE ORI, IRERKESC T 1 Y7 ORI L VA S TE T 5 (eg, Rayneretal,
2012; Gross et al., 2013),

—75. RR OEAIZIXIZ ORI & B TI00035, TFAMEZOEFREHE L, SiAOFTERE
ez Ay hoRegks — M EAER L, FEDTZDDF A ~—DWE L MEE L 70D, 7 = 7RI &
LT, 2B L RR 7077 LR T 5 Z LI2 XY | ZOWHE KIBICER CE . EHIT,
B - T A ROIHIZLY, K&V TV L DR REN ATRE L 72 D,

2. U=TRY)—F 4T - Tul T AOBRBORE

PRYE L7270 7T WORE 7RI, RR OBREHINTEH 2 & TH D, 1) BVIRLOFHE, 2) &
FETAOAE, 3) YR LOEEEE, 4 EHEOT A FOMEGEERHBICHRITE 5, Ziuc
L0, FEEORIEE LYK LOEELE OBIR, FFETAOBR, FEHET AR OB R LOA
DINRTRE | FEIMBD 2 B ZIR OARREDS FTHE & 72 D,

3. TR —F 40T - Ful T AOER

Web il Repeated Reading 7'7 77 ADFEE OAUIN 1 IR Thb, SERIOE Y v a Ttk
ENEZBOCHT 72D 0OBRERDO%, #7272 RR & v > a V CORARM T, 1) wpm JIED7ZHDER
Ft + A OBREAIR Y IRD O OBRET A 1, 2) BHRETNAEREE 2N LOTF A MR, 3) wpm
BEDT-HOERGE, (LR |, Tk, 4) 558 - 0L - HHRAFROMEGE, 5) TOADRR £y a i
BT 23 A FEATIHESORR By a VDT L5,
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Web#!Repeated ReadingZ7a4 5 A

WEDTw 3> AN ART LESSON (Session 1)
1. ZOotrvs3>OBHE

2. B (1EE : EHEED)

3. EmESAR (1@B8)

4, BEETIVEESLSOEE (1EE : 5HEL)
5. & (2mB : EHEED)

6. B (3B : sHEEL)

7. ERETAR (208)

8. BE. XifE. HSNFOESR

9. TAFERY<U

10. OXAREEA

11, Moty

Copyright & 2013 Daito Bunka University, All rights reserved.

1. Web i Repeated Reading 7" 12 277 A Dl
4. fER
2012 FEEED D 2014 FREICNT T —Z IEZITV, FEROITE CTED L TFEThH -7, TA MDD
BRFESE CRRAS DRI, 7T — X UE - SoHTIIAFEE (2015 4R%) FEffihTh Y, TOMREL%, F
RETHRETDLTETH D, BHNICIE, IRESCEEOEAHIHERNI2T5 55, MEO=a 7
YRR AT, AT TETH S,

BE IR

Chang, A. (2010). The effect of a timed reading activity on EFL learners: Speed, comprehension, and perceptions.
Reading in a Foreign Language, 22, 284-303.

Chang, A., & Millet, S. (2013). Improving reading rates and comprehension through timed repeated reading.
Reading in a Foreign Language, 25, 126-148.

Gorsuch, G & Taguchi, E. (2008). Repeated reading for developing reading fluency and reading comprehension:
The case of EFL learners in Vietnam. System, 36, 253-278.

Grabe, W., & Stoller, F.L. (2011). Teaching and researching reading (2nd ed.). Harlow, UK: Pearson Education.

Kuhn, MR. & Stahl, S.A. (2003). Fluency: A review of developmental and remedial practices. Journal of
Educational Psychology, 95(1), 3-21.

National Reading Panel. (2000). Report of the subgroups: National reading panel. Washington, DC: National
Institute of Child Health and Human Development.

Segalowitz, N. (2003). Automaticity and second language. In C. Doughty and M. Long (Eds.), The handbook of
second language acquisition. (pp. 382-408). Oxford: Blackwell Publishers.

Taguchi, E. & Gorsuch, G. (2002). Transfer effects of repeated EFL reading on reading new passages: A preliminary
investigation. Reading in a Foreign Language, 14, 43-65.
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8 45 H (15:30-16:00) / 501 ==

HN AT Yy a” BT BRFAEDR
HEE Y —7 DEAHIT
BB H (BPETEBERYE FEE SRR

F—U—F: DA TV wa” FE BU—7, RF4, Target Language, EAINI

1L I

TSGR “A— s A7) wia” SO RERIEIT AR NIGERNT (NNEST) OEEREOB
IZBWCSESERERNH 0 | HENTORGHERIZOWTEEROHTHZED Belief IZHEWA LS
N Do BHED HARDIGEBE DG L UL, XRE @A B E E6E (PR 21 ) Itk b &
“PREOFREIITGETAT O FLHARL T D, LRI G, Ak 24 FEOUGE ) OFEEUGEFHEA
H— OB, BT OO U iGEE FAWTIT ) &2 AR E 35,7 L) ERHA~
DEBND D, FEIZIIIZFHEN T Target Language (BIESHE) ZHEHT 2 LRSI T H IR
T, FOREERIIBHEMOHMWN TR DN TS (Ford, 2009), ZD X 5 7RI CHBE RIS ESE
IRARANDITELRZTCETEY, KEOFENT TL MEAIND Z L2 ARIZT LD BNDE
ELZE D THRWFANBELTEBY, FEHEFENZEND TL FRIZOWTED X 5 72 Belief Z£F57T
WD D E ETHAENDHE L TR ARE TIIARWN & W) BRI S NATFEDO IS TH D, BATD
Belief OIFFEE D H DI EZERBEND, STEBETRMOBIIN S8 E OMESITOFEA N T T
DR ARA NI E LB E RN TE 2 (185, 2009), Belief OEFRZ DB O BIFFLEIZ L
STIFEIET, FEVRESER. BV —TIREOMOFHETHRIIND Z &b LIFLIEH 203K R TIER
FULELFAISTAE Pajares(1992)> “AMEE L, BXIL, 17813 5 HOEATIEEN D OLHER S 315 H
Wi” LN EREEIR L, B —7 &) RECTARIFSERE 28D T <, AT CIE HARD BFL 852
TO “F—)v e ATV wia” OFREFELFEZEOE ) — 7 OM RN CEREEZ{To 12,

2. FE

2.1 BhE

AR 3 SDOEMIHEN SR SN T D, TOSNFITE TR GERFZORFEETH
V. IEOEREGHEL LTE 234 4. ZOHhhb e ) =78 il « A & B a—iiEo-oichit
LT=BNED 458 £, 11 £/ ThHD, #06DOIGERENITIIE L EFRFEETHY, TOEIC OFFAL 400
~600 SOFEPINAHOT < OFEDBER LTS, FEBITRGERE TR OFAED L TR EELHFR L
TVWAFAELEENTNDN, ETCEHERLHEME L TWAHAEETHD, HEHGEAM %2 Bf55
EBLELEENTND, BV =722 B ONTA ¥ B a—l{EOSNE THEE DS ERHEY LT
WHKREETHY . PlE—RIS %2 BIE L= 5 XL T\ D, 1R LERICGRRAZ]RT 5%
137 T AD 1~ 25 IRETH B,

2.2 FiE

FPERHE S LT 234 4 ORFAZRIGITMERIRL TOEIC O5R %25 A LTH S 5 ERIkIZ, B
Lo T Ao ATV yia” BELIFEDL I A AU EMRRSETERALTLLL, £
DEEEEE « BE - —a2— NIV LS L a—FT 47« SXRY T ETFoT, IRIZZOBNE
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BEOEY =7 OR#E L TELOE ) =7 RNEEBRICE > TE(LL D 200 E I & RD 10, 18
FHNFEBRORES 6 [Ahite (H R, 3 M) C—YAARGEE AUV 100%I5E0E (Bl FEE)
ATV, ZORT % B 7 A CRIZE L7203 R - OB LOERIORER O ) 717 v
3 =N DFRAESINE (N=58) I[TKE LTz, Dk, Al - FHRTAH— N A7V yia” O
BT A =T LT ED 9 B 11 AT,V F Ea—REEER L, & bICEEETERR L,

3. R ONNTEE

AR TR RN B IS W THIERRA A=V 2o TEY . L LAZK
ROMHFEIZ CODERTF M I DN AT, BV — 7B LHEDR R IE, WL AR AL 22 T
WBERAEL . ERBIC A AT ) wia” OREERBRL, BfECTE2Z L TEERSXHEN
REV—TNLEENRE ) =TI L LT EAENE W, S DI A ¥ B a—iRE 517
i)y L7 B LW XU — RRBIIEEOSENLENOH > TE T, RENTO TL i
IXFEEEIZ L > OEFICETNEZETHHDOTH Y, ZOHEDEFEFEAOE & TR
DIAET 52 L 2FR LTV e, FREMTH ORZEORE L 0 I8 A OHEREE A FEE 1 CHEZ ISRk
B2 LMY D X S BB A AR L, O Z & NERE ORI DR o T LA LT
BN, 212 L. ZOBNIEEORFES LY UTIRAE < . SREFEE L LTTRL-~LEE
STONLAYLOPAZEOE ) —7 LI DZ0ERH Y . 2O X 9 72 EEH CORPEAEEN TL #H
EEICHEMICKFFT 2 S13BHCE 220, TORITSBBIIIED LV OFEDOE Y —7 A
FTHVENRH D, —J7.7 P LWV F—T— NIZBI LT, SUERHIZ OV CREETORMHEZ A L
TWAHEDRENRSL L Ao, SUERIIZEZEDIE ) BNhh ) o E ) B Y — T MRIEICH HhE
FRIPPRERT, LLBER A F 2 —TiEER L TA D &, FEEEORIIIRFERIIC L
SEREE LA ONEBMRZIRE L OV D WREMEISRIR S, ZOAIZOWTHAHIREE L T~
THETHD EEPND,
BREFERCBOCEESELZ PO L ICONEEHERT 20 80 ) T —< 38 SrEEEOMIEER
ICBWTHBIZER SN T —~ ThH1, ZOBRIE Y —7 LW BRIEH E VD BEINTE TR
VY, ARFGEIZEA L VS EFL BBEEICBIT DA —IL - A 7 ) v ¥ o ORI 5 RFEDE Y — 712
A YT, ZOBESEAERIER L b O Th 5, HMARENTHESHE 050 M4
L LIIFEBREOL ) — TR b BA 5D L A E XD L P HICHEIOREE TOHEE (TL)
M, SGEEEHRE ) AT D DA TR FEH - HIWFOE Y —7 L\ Sl D %
HENTFEEH Z 7 —< 1T B 7RO BANMETH D L b D,

BEIR

Ford, K. (2009). Principles and Practices of L1/L.2 use in the Japanese University in EFL classroom. JALT Journal,
31(1), 63-80.

Pajares, M.F. (1992). Teachers’ beliefs and educational research: Cleaning up a messy construct. Review of
Educational Research, 62 (3), 307-332.

R « A - R—2(2009). [SFBZEMRAONIZE] PRFRtE, HUR
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8 45 H (12:30-13:00) / 502 =

SIFTHY - HARREFIRREORR

—hRELHRL LT3 AHORBEESBE LB L T—

P B 98 (SLAnfE K5 FEH EhiAT)
A B (NPOJE A Creative Debate for GRASS ROOTS)
AR 2 (BEVE K%)

F—U—F: FFEE EHX TeYT ., SFEE, K

1. TC®IC

RAEREHEICENT, URNBEEEZE IR ) RENICOVWTRERN S PND, *
72, 7u VT 4 BEOEEE RN EHEIN DS —F (Derwing, Munro, & Wiebe, 1998),
FEEXIPA EMVTENEZFZSZENDIROELELC TV DLV HELH D
(Rajadurai, 2001), A#HE T, FEERCH LT, OBFTORETIIOOMIT I & EHEOM
B, @QFEFETCHEHBERLABNORTERIZLs TERLEDDLZ L, QHFBBHIL L XA FE T
DE—=TMETTTAMDEL, R - BROM S ANRN LR 1HE, & HICHEH
DRI - RIWZHDLET, BREEEZ THRERPLREEIED LWV o L H KW RIGE 1T
W, BOMEGHEFET LEL LR, FEHEORENEIBMLh, iz, ¥HE
NEDE S REREFFSToONEHLNIT D,

2. EB

SEIOFEERTIE, BFE IS FEE BLAENIZFLE L3 BHOAEEZITV., FOHT
RAEERIEHPOME ETO 10 FFR D 2B SHEIC K Tl EENFRCHEMAL T
WOHERENLD 1 Xk, MbEETAMICEETLZb0% HEmREE), 3AMOARE
DHDDHERNICH ) ~ERUXELZHE LE-b0L2 [REERET ] L LTWE & Lo
L7,

3. GHT
Turk, Nakai, & Sugahara (2006)% 2512, & #5047 Y 7 kPraata AT, fEHBIFHF O &AL,
T YT 4 mOECDEIE NS N EIT o1,

4. R

T VT 4B L TKRERGLENRON, FICHEHICKBITD27 7 PO IICkE
RENFHERINTZDR, TEPCHTOXHFELONTE, BEOEENHKZL O & KA
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Dol b DD FENRH T, Tor—FTiE, [FEHEORBSTNDE THMOV] THARGEDR
HLHEBORENBENTEL] REDKMER, HBENAELV LIS R TZOAE
TEENEFIBRDIEDOFERLORONDE] REAFOKREZEKXTLaXx RS
<HRBNT,

BE X

Derwing, T.M., Munro, M.J., & Wiebe, G. (1998). Evidence in favor of a broad framework for
pronunciation instruction. Language Learning, 48, 393-410.

Turk, A., Nakai, S., & Sugahara, M. (2006). Acoustic segment durations in prosodic research: a
practical guide. In Sudhoff, S., Lenertova, D., Meyer, R, Pappert, S., Augurzky, P, Mleinek,
I., Richter, N., SchlieBer, J. (Eds.). Methods in Empirical Prosody Research (pp. 1-28).
Berlin, Germany: De Gruyter.

Rajadurai, J. (2001). An Investigation of the Effectiveness of Teaching Pronunciation to

Malaysian TESOL Students. Forum, 39(3), 10-15.
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8 45 H (13:05-13:35) / 502 =

T =Rl RT=EFM LICEE Z LIT0FEE
—RIESHE L RFBORM AR L
F A NRZFART AARFERZED—F—

I Bkl (FaF—mra—r Ry
F—U—F: HEZLE, BAREEEE, FAANKFE T=A, R

1. iZLHIT
RI~DOEFRIMEV W TIEH 57, BRRFFEPETESNTWHOT, FHENRBESHE A v
7y T BIODOENREFBEI D BB, 2003), ZATIZHAD I T 2 & BN LT
W AAFEFEENELL, TE=ARRTI <28 & LCRIAT 5 2 SICb HENTH S, ARSTIE, JFL
DBRBECAATEEFET DL A NKFEENRE LIRET, FESTECODIAAEOT =2 L FT=,
FOFEEORFECH DA AFED RT<&2FIHA L [BE 2 LT offEORDERET 5,

2. REDFEN

F7, AR THET 2REOWN AT L TEL, YERETT 27 —n v a— U REUFTRTES
FEER A AGE I 3 A DR FIHETH D [Japanese from Audio-Visual Media] (2014 4FE£H
R, BB A) IS T LT, s O LoUEH BN S BT, SGEEEIE 31 4 Tho T, ks,
Fit T LI B DA 2R o T EREEREIT 4 | (1 [F] 180 73f%3E) ThHD.

1.
I BRIV
1HH | 7= TEROEA] 51 & 52 A T L~ > ML ol (<> Hagite - & 15308
2818 | BEEEOEA T =A [EREOEAN] 510528l C, ZHERHI S WY
3EA | R~ [COARER ] B2akB<, KhoL3aBEL, #Lawn
4[H | Hormones Wai Wawun 0 B ARRETHEIROFEZR  GREIZOWTIE 3 B EIZHIATEA)

3. BEZ LiZnigE

31 FEFNEE Z L3 RSNENE

ARTO THHEZ LX) &1E, K (1996) DEFRT D HPAED D =Rk OB LMPHEN T
15 Z L IX IS - SRR  ERIR LR B ST DS BARE ISR R DA D Z LIXEET,
EEFENFEFRO BARANGEGS & OGS T, RIS LU VMREZEREECT 7 CRENTE D L)
IR D=0, BETHRENDHD Z E0NEE LW UNRER, 2007), £/, HEZLEEBRALRNE
Y, FEDZ LIXEMAT 2O LFESH & FICE 2 BHIG: IO T OB D NERH S I,

32 BEFEL WV OBEEROEA

AFE (to appear) (X, #A DFAEDOEENHFENICT LET = AR KT <2 IEL T\ D 2 L 2k
LT3, FEELLIIT = AR R T~ ECRARRBAAZFBNfER S L7252 03H508, 7
AR S L <BIEIND, T= AR R T <IaE EERE (@K, 2003) BELERAINDLD, BE

_66_



SNEFEBE AT 4 7 F25H 55 BIREPF RS

MROFFHEM L 1R ->T0D (@K, 2007) DT, HEEEOEIEITFEES bILET 57259,

33 T A AW REREOBIR

MEEDEAN] Z2%0f & UORIR U-BRIIERAFT LV L &, ZOANREVERADAT 1 7T
HIY BEFois 2 ENEL, FEHFICLDIBHE LR ThD, 20T =X (v2) T
FEX Y T 7 X —DNENBLOEETHY, LUFORBEIEERSND,

2.
BHEA Al - PRI NP H Bl TR
L 155% - TR AN EL fh FEZ LT, PR
I HhY 155% * & TGN bz L RORLLNERY
T 15% 5 FIOTRIMEL W % OB

BRETIE, T=ATHBIT 2 5MEE, fEE, B8 2 LE, BAGER EOREREOMMGI LB, §F
LFECTHLFY 77 Z—DA A=V LHASHERE S8, REFEDSRICIHERELHEE LT,

34 FI<EFIALZEEZ LiXoBig

RZ=I2iE, BFNCHEHE Z EE I A b, BREOR U S5 S ORE 0 (INKEF, 2006),
FERRNI~ [THOARER!] T, s Bl : 1502251, Fv MNHEE @ TV TFED, EnrL
FH B NENT=21F\)), FERERD [~C1,/<h? ] REOBROFEEZ LIZNBEINT,

35 FAFER T I AAGEFRE T D16

FHZLIZOFEEDOE LD L LT, A OFE KT~ Hormones Wai Wawun \Z A ASEFH 2T BVEE
EREE LTER, RFERETRELIT o7, MR, BEHINC BT < OBIG N\ DEF S N OF;
DA A—TLLRITHEFR Z S XEVNCERR S AN B D Z & AV LT,

4. FEEOBER
B Z EIXOERIZT T, EHFEEOHIRIZOWTFEFIC T AIRIE 5 Z L RUETH D,

¥
VAT g a7 Vs, TTARER ] (2014) TBS, [HEEOE AL (2013) HEEOEA)
HUEFBZ, Hormones Wai Wawun (2013) GMM One, O 3 1B TH 5,

BEIR

AB/KIR (2003). [V 7 —F ¥ /v AAGEREEEORE] BT« AR .

SIKE (2007). TR A AFE~ A OEE [EHEREIEDOH] (pp. 97-107). B : < A LISHIR

FERET (2003). ¥V ADH LR — KT ~OAAGEORHE— [ HAGEF] 22,6-14.

INRBFTIS (2006). T LB EEEZ Li1E TATISEE] 3 A5, 3645,

INREFTSE (2007). FEZ L1 L BAGEEE [BATEHB] 134, 38-47.

AHEESAD (to appear). HARDT = AR KT <R EDQaL T VI T HFEBEOBLE —X A DK
FAERRE LT D OBLE— [TEEERIES /Y a7 AR % — BARTEAECED 12.

KN (1996). TBAREE Z L 13E] 1 AETA 7TV —,
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8 45 H (13:40-14:10) / 502 =

U xS h o T REERE N TR -
AE—F U TN RIETEHR

R & GREOR)
HH RO (EREATEIRYE)
B W (BT
TR e QRS IIRT)

F—U— R o — oI a2 —2 3 (SCMC), A —F L JiRE, R

1 JXC®IZ

EFL BRBECIHBWTHGEA PSR ANTEEICL o C, dGEEE Lt AT I 2= —va V21T ) (R
FHEAETES Z 2L <. BRI ISR RO 6D, —, THED ICT BIFDJsE
LD, FBRCEGEEE-TaIa =l —2a VERBRCE AHaPBR0T <o TETWa, BN
12, Skype e EOWBEY 7 FEFIA LIy = 7RI LA Mo Vo — i ala=r— 3
> (Synchronous Computer-Mediated Communication) 7 E'723, JEFEFE O—Fik s U TR SHTUARD T
b, AL, Uz T EmEE o TIREOEE 2 R IREN, FEBEORGEERE, A —F
T, U TSR E D L D A 1L LIEhE RS T b DO TH B,

2. WfFEARRR

(1) 7= 7w o T RERYSEN 2 B — L 7 N RIE TR A MR 5.,

Q) V= TR o TORE RGN IR R RIE TR A REET D,

@) FEEOY 2T EHAB LA 2= —a UOHT AT, BN ARTED X
N L= Z e 5,

3. FE
31 BnE

BN ELST KT E CHIGEFLDOFEA 16 4, B1104 QETLA, 3FAE3L), K164 2
A5 4, 3FE L), HEFGEHITIEH LM, BkiflaI o =0 —v 2 v OFE L REEOEMR
DO EEENETS [EHE) () BEETH-TZ, BT 23 EICELNDHEEN 7 T A THEE KR
HIZ, 90 /f23E 2 o~ 2l CRIET AETH D, TDIHHO | a~ A HEFIRH L L TIGESEICH
T, KIEADHAMEH ORI OZE XM ZFHE L, P24 1 T ONR 7 4 U B U TEFIGESS & il 50
T = T EFHEEAT o 1, BINEREN SARIIE) )0 5 s, JIE, FHRE B OV TRIE 21572,

32 V= 7aEy AIEL LIRERORETFIE

R 90 iR | o~ %, U= 7 SRR 2 D REEEHOORE L LT LT, £ DOREFIRIT,
FRIOFEE (BEE2M 5 o) I LT, (1) AARANFEHEFRLIZ K HHEFETO discussion, (2)
discussion TH R 780 o 7cilh - KBLA 7 7 ATHA, 3)ilEICEIT 5 presentation (FV 4 THAN
HEETIHSE) . (4) BARNFEHRLICEL 58 discussion, & W) FFETFIEE & 72, FEHITER]
\CEEREI L 72 5 TR R R AL, SR A O AR AT A (CMS) - CEME L. AR
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SNEFEBE AT 4 7 F25H 55 BIREPF RS

AT, BV EFELIZ D T Ko franie (isEm) .,

DL D IR UHERRED%, BID YT ONEEXREICRBWT, 5)7 1 U BRI FEERET & F
CREEIZOWT Y = 712 K D discussion (50 431H) . (6)i&Eam L7=NAE % b & 12 100 FEREE DHL
LiR— MEH, EWIHIHRT « =TV RERTE LT, TOX IR = TEEEET 6 BfEORT
> TERENC 9, % 10 g0 L, WECHElE LTz,

4. fER

R 112D T, Sk 2 % 2 R (W & 0 BEHERETUS) it 5 s Ve A B —
XU TT AN 4 AL 1 AICHERL, EEHSNRGET — 2 B Lz, Irosls s LT,
MH koI HEGEITE, WPM, AU AT ¢ v Z3HM) . S Eil 1 ChoiEs) . Efes (@)
SR EBOIERESRER) . AU AT ¢ > 7FHN (5 BFER7—) 2RV, T COREICRRE
RSBMUIZFEIT 134 Thole, Y RT ¢ v 7 3B LT 2 4 OFHE RIS HEMR S $.87 T
HoT,

FERIZBT2HE & 9 SOBEICRE LT, #i5RA v b, BiEER. RNV AT 1 v Z75Hc &
DRI 1% KEOREA (R) BRLAE GIRET), £/, FEERHOR S WPM (1 431#
BT= 0 OFGEE) ITHBWTH S%KEOFEZE ([HRE) HNALN GhREY), HHESOBIETH
DEIORUTNLE 473 725 720 ~EHIN L 72H EKEITITE S 2 o7 GhiE N, —J7, 13X
B0 OFEFUTFT 9.83 705 1112 ~EHIMNL 1 %/kHETHE TH 7= GhEET), B S ofgE
L LT, ELWE GBEE) O 2 -83Ea50TIE S%KEOF BN R LN GhEEF), i
SHVZEFHATKRT U CERMICER T E BEADSRIL 45% R & | 1T & A EBRA Lo T,

TRFERIVE 2 12D\ T, B OFRIE & LT TOEIC HHERE (Listening 50 £, Reading 50 #%. 100 AU
) ODAATEWELTIZEZA, VA=V T ERABRICRBOT 1%KETHEEN LN iR
T, U—T 4 VT HBERBOERL, S%KETERALNT GhFET),

WIS 3 O U = 7SOEARICEA L T, 5 RHEE B HER A2 S8R EZ 7 AL 1 Al
FEhifi LM L7z, Tino (2014), BE T 4 (1999) (&% CMC EHICRT 2 REZE%(C L CEREE
ERESL U7, ELASITEBICAN L2 T, A1 FEEniouE (7/), 35L& oFE o), B
LEEOFH B, T 8= —OFi#% Q). #EE (130, 25 7Tk Lz,

FEFE, THESI 12V CRE AZMER A BT, 13 BT ~_COHEA OWfEIL 7 H 3.50 (SD=64) .

1 A 380 (SD=51) THiHEDEL S%KETHE ThH -T2, BEHRNIZ, 1%KETHEEZENRONZHA
i, TDREECIEE S 72 K0T (Q33)) Thotz, TEHxERD Z LICBIREN - 72), [EEE
NLHTLICEVWENWZENEZD R0 eoTz), Bole LV EEEz) REDEBIZBWTHAEAEL
1370 B0 To N EEMIEE DN Uiz, AR 128\ TR s LT, RN X 220372 < 2hR
BH/NEDoT20, U TEEEANA Y- 7 OM SRR S D LU AEESEIN L. (5
B 1%, REN,

51 FASCHR

Iino, A (2014). EFL learners’ perceived use of conversation maintenance strategies during synchronous computer
mediated communication with native English speakers. In Jager, S., Bradley, L., Meima, E. J., & Thouseny, S.
(Eds.), CALL Design: Principles and Practice:-Proceedings of the 2014 EUROCALL Conference (pp.165-171).
Research publishing. net.

4 B2 (1999) . [CMC (computer—mediated communication) (Z351} 2 FIIZIERIZEI T 2 BEZRAOMIZE) . [Ttk
SR | 14(3), 123 -132
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8 H 5 H (14:20-14:50) / 502 =

B FHFISL =2 — X% SCoRE ZF|H L7
VAT 4 TAEREDER

il R (HAKRS)
PadE FfE (THERY)

F—U— N HEMGILa— R, F=HEREEE, VAT 7L, REFE, SGERY

1. (XC®IT

WA, BAROKEFETHE, FIANEOIGEZADKTRMELE 25 Z 208380, 207 [FOEL] O
VAT 4 TIVEEDRRTNEFREL 2o T D, AFERTIE, 2014 FIZAB Lz TEE RIS a—-
A SCoRE (Sentence Corpus of Remedial English) | (Chujo etal., 2015; F{&fth, 2015; #ifafth, 2015) | & %
SREER—/L AntPConc] (Anthony, 2015) ZHAGE, U AT 4 7L« LoULORFAED, H5: -
B CHATEREE O RFESE S5 % Data-Driven Learning (DDL : 7 —# BREVRISE) OFEEZ AW, %
OE I RERREAT > TR W5,

DDL IR & &5l &L, IR0z 28 Z Lonh, SMNEREOH LUVEE TR E L CHRICE
B &N, HEIREIFESN TS (e.g, Mizumoto et al,, 2015; FEIEM, 2015), LL7edd D, EEEOZE
FEFEIC DDL ZEU) ANDITIE, 2—/SAT A hO#E L 0o — S AR Y —/VOSEME B EMEO R
ERH Y, HEBYTO DDL OERITHEA TR, £9 LBk &, K5 51%, DDL D%
ZHfEEL, NEYRL~VOHEEHa— A0S & Ta—H— - 7L R =722 — /L OBR%E
LW 2 DOBRFIRE AR L7= 5 2 C, DDL OfEREEE 3206 L7z,

2. DDL REDFHEE
21 R LIza—2

BIMEMER LTz a— A%, FEET UV —0 [EERBIL2—/3Z SCoRE] O EF D m— K
L72bDTHD, SCoRE — ALY, iR CHRRIGEGISC & Z D AAGE A NFTIER L, £55
L7t & D 5583 — XA ThH D, SCoRE =—/ A%, B 1ITRT L 91T, http/score.lagoinst.info/
X0, SGEEAZREREL LT, Uk« Tk - RO LASABNIHICEEETE D, F7-, FEF 0%
REICEBHRICaE—, FUran—RLUTHATSZ LR TE 5,

GPPS with SCoRE
e o
s person whom 29 = He is a man whom I trust. ~
man whom 30 BEFINMEET AT,
— T woman whom 30 o h I
v FEE ~ = He is a man whom I love.
tc. wh 30
S B + B 354 SUYone, o ciwnon BRADETIATT.
v RERT = He is the man whom I saw.
= Have + B%523 380 #EINESZATT.
=] already/yet/just/ever/for/since 103
- BESE = The man whom I saw was tall.
- AR B GEAETT.
= who/which/that 150
= whose 119 e ® The men whom I saw ran away.

g mBEBERkIFEUEZ.
IRT W R @

® The man whom I heard sounded Japanese. v

GPPS with SCORE Copyright © 2014-2015 College of Industrial Technology, Nihon University. All rights reserved

1. ZEABISL1—/3Z SCoRE P man whom DIH|[H
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22 FE

SN IE, TOEIC 300 AL~V DRFAE 4 CTh-ofz, 110 [H, CALL HEIZBWC, P i
LB FERER ORI H O3 % B L, % B T SCoRE =1 —/ S ADIRFRFHEA I U TR R FE 21T -7
RFREREIIR 2 1T 2R LT 2 SBREEY —/L"Cd D AntPCone %18 L7z, AntPConc [Z=—H— - 7
Lo R —RESTEMRRY — &2 B LT, RBEH OO RREHKT: Laurence Anthony X & HLFIBHRE L7z
H DT, http://www.laurenceanthony.net/software/antpconc/ & ¥ LN CAR ST 5,

HAT - FET AN E LT, ZEITFEREN D R 2 HMESGE T A b (PEf, 2012) 73, DDL #5558

8
BERT LR TRICI M S LT, F7z, FRER TRICHBETTIC & Y 2IE OREDINE S, B
=y [
H
- X
KWIC
1 He is a man whom I trust.

He is a man whom I love.
He is the man whom I saw.
The man whom [ saw was tall.
The man whom I heard sounded Japanese.

The man whom I called was not in.

5

Reference
WEFRAEEISATT
HEFHABTDATT
WIETFA R A TY
WA B BHEREENEN TS,

AN BFEZENBEEBERACBDb N,
A BEFVEE A TLE.
A FE L BE X AT ATT .

e

2
3
4
5
6
in
1
2
3
4
5
6
7

2.SCoRE =1—/3A % AntPConc "CHaZ& L 7= man whom OIE[H
3. R
B - FHT A FOSHTORER, HR EAES MRS, HEAFISL=— X SCoRE % F|f L7= DDL
DEIMENEIEE NI, I HIZ, ERKIC L 5FEZ O b HEN L LD Tho7, AL, DDL
YGEFENRY AT 4 TAEEOOE SOREHiELE LTEIHTHHZ L 2FRETHHDTH D,

HEE « DRIV 25-28 FREERIAATTE BN G IRATZE (B) (25284108) %2 CfibhvE L7z,

51 FASCHR

Anthony, L. (2015). AntPConc (Version 1.1.0) [Computer software]. Tokyo, Japan: Waseda University.

HEEE, BIRER], BRJIMER, VEHEEMET (2012).U AT 1 TOVFEE OYGEEAE & SR uERGE
FEA [ AAKEEAEPE T ses s B CGR) ] 45,43-54.

Chujo, K., Oghigian, K., & Akasegawa, S. (2015). A Corpus and grammatical browsing system for remedial EFL
learners. In A. Lenko-Szymanska & A. Boulton (Eds.), Multiple affordances of language corpora for
data-driven learning (pp. 109-128). Amsterdam: John Benjamins.

HETEE, ERILT, AIHED, FEER T, MABR, ¥V - Ae by, EEEMET (2015).
HE IS —/3Z SCoRE DIERR [ HARFAEE T e B CGR) ] 48, 1-23.

Mizumoto, A., & Chujo, K. (2015). A meta-analysis of data-driven learning approach in the Japanese EFL
classroom. English Corpus Studies, 22, 1-18.

FEEESME T, /NLERTE, MRA, BEERE PEREE (2015). 7 — & BRENTISEE & Focus on Form: H1524:
DI DIFANE72FESRE - SUESFE DI [BIR P EBOSGEAE 2] 29, 113-126.

FHARILA-, AFED, PGSR (2015). FEIRM AZHI T L a—/ 2 SCoRE DRFUZHIT 5
A AASERFRBISCORRHIC R & 2 T 0 [HRE = — S ARIFSE] 22, 34-44.
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8 H5H (14:55-15:25) / 502 =

Web Speech API ZFI|H] L7 FERIFARIE =7 1 7 DRI OWT

INEF R (B
A H5E @R KEpit)
K BER (Version 2)

F—U—F: FEEHELCMC, EF7rY, Eradik Web Speech API, SMEREAZ

1L I

AV a—H LRy N2 &N LTzaI ==/ — 3> (Computer-Mediated Communication; CMC)
FRA LIz a2 a=b— 3 AEDBEAATOND K 912720, INEREFEHE DAY —F 750
FIZHEE L TWD &V ) BIEREEN SRS S TW5 (e.g., Alastuey, 2011; Hirotani, 2003), ZD & 95 72
o, BROEEERORRIZLY, XFEFHLEF ¥ v R &I, EF 44350 Skype %0 EF 4
T— MSEERTEH L, BHVOEERRBLRy NT—7@EEN L URTY TAZ A A, HORHEIC
HWWETaIa=lr—ra UPREHTEDL LIRS TETCND, 20X ) 2FEEE CMC 133
B Ao, EOMRERBGEET 25X < HTE T3 (eg, Satar & Ozdener, 2008) .

LU 5, RS CMC 13X LD 3 a=s—2 a3 VZHWAZ A VL THDH T80, @O
AR b, SMERERLRHRINCT, Z08, STERENCAEEN 2L, oAy —F
VANTH LR AR DEEEL, [FHE CMC # A 7120 L TARZERBW DNt > T L, 52
EDFEORENIEE-TLED ZER3H D, FIZFRWE CMC # 27 T, HENLDT 41— Ry
DIRVERY B ORENE L Bbo TV A cExonad, REERDLI—EREEZEZ BND,

ABFZECIE, SR a I 2= —3 g URRRIIA CMC 2 A 7 ICADRIOFEEIOT-DIC, Eimtiks
FIFL, 7oy 7' m— REiOEFICHT 27 4 — Ry 7R AT 0 ANZFERMAIE ST r

(voice-based blog) VAT LAEIRFET D, RVATLAOREL LT, HFEdiH= Y O—HIZ Web
Speech APL ZFIHT 22 LIk, thov =T - 7TV r—2a b ERTH— R0y hU—T ~D
AfEIz DNDIENEFTE S,

2. AT M

AR AT OIS, B 1 O#EY Thsd, FEEE, K20A 7 —T A RIBITEEEOR Y 7
AR TDXEENT), BFE VAT A RURETH LT, BBSNIEFRNTEOR Yy 7 A2k
IREND, BRUAT A, BEICAREFGFOFEENH DB 2T L CERERRCED LI
2o TRY, FRFTIENO ETMELHEETH Y, WERO SRR CHEFE BT 2,

DAt oOne

ok (PCo, Tablets) EEH (o | =t

75 Web Speech xtbo
(JAVA 7Tl » k) API B Sae
Fo4 | FEar
‘ ‘ d Bu
Browser @ chrome ‘ ‘
‘ ‘ HEERALIE  (PHP_similar) ogni
A i “
[ i ] [ e } =
X 1. AT DA Bl2. A ¥ —T A A
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SNEFEBE AT 4 7 F25H 55 BIREPF RS

KYAT LTI, TIUVF LNV TERT 7 A NVT —F LB RIS 5, R 0T— 5 &k
ROTFA P — Nk, BB Z1TV, FHlZ I 5 &V O A TH %,

3. HEREAICET 2R
3.1 &

FERTLHESEFFD 1 FAEM LMD T, HGEIB &9 English Expression (ZB87 20
TITo7z, ARBRERIL 2 BRIEM L7-, 2MEORSE LTL, —MBICARICHETZENETTHY,
Ty PR B DSHERR T & 2 L ABICHEE AV MBI 233 D (Ono & Tshihara, 2013),

32 FE

2EMOIEENET Lk, LAF 3FEO T v 7r— M2 FE L7, £, HMERERE) B35
W E, TNETREENOIEE L LT CTE7=%tE (face-to-face) (C LD I 2= — 3 gL
el B TI 7o 7=, EEE B I Foreign Language Classroom Anxiety Scale (Horwitz, Horwitz, & Cope,
1986) %, ABFIED BN AETHAGEICHR L2 b ok 14 BRE L7z, T, TS
& TRV AT MO ([ZBALT, 10 MOERMEE Z3%7E L=, L EOR 24 HEIZOWT, ST
M. &2<EEDRV) ~ T, ETHLESES | OFNG 1 SEET DAL L,

33 R

T, BDMERERZR] \Z2OW T, 2 TOHEBIZBWTHEICE 22 2= —3 a3 Uik i LT
REHRHD LT DERALNI o7, BIZ, Uaay Yy OFBIRREDRER, 14 HEDON 8
HEICBE L THEZE RS DERNR LN, £, @S & TAV AT LAOHIZ] 12O ThH
BAFSERTH Y, [ZOVAT MIEMABRREE EHIIOT 2DIESIHER S ), 20O A7 M
[T DIENLHD LS |, TZDV AT NIFFEF BRSO EER S |, TZOVAT ATLTHEHAW
LS, TZOIAT L&k b2 NN ES ), [ZOVRT LDAITITIETE S FEDOHAIT
5t UTHRHT @V MBS DAL,

B AT AOEFFHFIBN T, FROREES b Z o TRY, B>\ TAHOFED
BRSNS, LHLans, TUEORMBEIZL 05T, FEHHIIRS AT ML DT AT A
AR U TR & ERNCSZ T AL TN D Z & DR ST,

Ei[3a
ABFIEIE, AWFIEIL ISPS B HAENIZE (C) (26370656) DBk E = T7=H D TH 5,

BEIR

Alastuey, M. C. B. (2010). Synchronous-voice computer-mediated communication: Effects on pronunciation.
CALICO Journal, 28, 1-20.

Hirotani, M. (2003). Synchronous versus asynchronous CMC and transfer to Japanese oral performance. CALICO
Journal, 26, 413-438.

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern Language
Journal, 70, 125-132.

Ono, Y., & Ishihara, M. (2012). Integrating mobile-based individual activities into the Japanese EFL classroom.
International Journal of Mobile Learning and Organisation, 6, 116-137.

Satar, H. M., & Ozdener, N. (2008). The effects of synchronous CMC on speaking proficiency and anxiety: Text
versus voice chat. The Modern Language Journal, 92, 595-613.
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8 45 H (15:30-16:00) / 502 ==

V2= 7 Hisfboi=dicy vy R—Af 7%
AT Ly NRPASRTHEERE TEDLVAT LDOIESR

O Aty (UK
i il (BRaUatt CHlerw)

XF—TU—R: V¥ R—A 7, AvEK, AT 7Ty N7 r—L%E, BEFE

1. IITBIT

BEFELE LTASHRF 7 Ly Ml LTAMNERESE L, B <R S5, LinLyy F—A
VIRARRRLET Ly MEMEHLT, WOThH, I THaEXRFRATFEEH L, TOMRAEE L,
FREFICIRHTE 5V AT AMITNETIZ R 2T, BHTZIZBHFE LICAT AT LA@ U T, AT
ZOHWEERFE LT,

2. FHE
2.1. ZhnE

SHNETE, KEFAER 850 4T, 10 AWM S, FFEORE % 1 FEMMETEE L T\ 5, AR
FERBIN LT,

#1
ZE OW

TO® # O E K Ik RA HA X MF @t
371 157 91 32 31 59 12 43 30 24 850

g}}jﬂ

2.2 VAT LFAFIE

AU AT DENBEL CEDHRREHHT-DIC, BMERBIZT L - AR M A MEER LT,

FEEITAEM ID 2 LC, TOEIC, TOEFL, =a—A EOEFHMEL 7 n— KL, %
NEFALTRFZONNY a2 AT 87 FHOAY— 74087 Ly MEFIAT L, B
M e afMbTIC Y A= FHfT 2, —Ji, FEBEOX 7Ly MOEREEOFE I ClE, EE
BETEXDOE Yy TFROA v hx—ra vk WHKEAT, vy R—A V7 OEREZHR L, ik
BNZH BOEFEEEGE LI T, TOREERDT D, EI2ZOVAT LAORE LT, FEEGE
TR ERERIEN T A Z LT, IBEHIIFORFERR AR L, EE SR T 4%
CNTHERE 25T 5,

2.3 V¥ R—A VT RT ADER%E

AWFFEOERZHT- Y, X1 DX S 72 shadowing system ZIMEIZBA%E Uiz, HERAFRE/RT 1 /31 AT
A~— k74>, #Z7 L ~MApple iPhone, iPad, iPod, Android Galaxy, XPERIA,HTC, Nexus 72 &), /3> =1
Ve
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SR —A G Y —n

FEEIERER
FEERIEH

¢

<

L UINS I BRI D

og4

HEIEH B R D
FEiEtRHmE R @ D

1. shadowing system 5]

3. R

AHFFEZRBIT D0 E B ETB/L T, Vv R—A VT DOEFFE T AT AORHOEIEN R S
Too FICFRIFHROEEIH U, SRR O RN L VBT, vy R—o V7 OB O
DIRVEEL D L, ABIZEVERES TS Z ERH LI 5T,
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8 A5 H (12:30-13:00) / 503 =

BHLT A7 NI A BIFEREERIE TSR
M ST (GLAnBHRS)

¥—U—NK: %t (Extensive Reading; ER), FEGIIEGE (Sustained Silent Reading; SSR)
TVAT 4y RU—F—, T4 Na X, FEERGEE

1. IIC®IZ

W, TV AT 4w R U= —% WS35t % h U % 2 7 AMTIATHALDE 2 T %, Day
and Bamford (1998)13Z 7t % iF) S B 7O D10DFHED—HDIZ [TTE LT S At Z &2
TWDN, it BICE < ORMEEI 28 3h ) X2 7 AICEELWEE L HY, AT 1o K-
Y — &% AR OFREAIEREE (Sustained Silent Reading; SSR) A5 F K H H D,

St ORI T LY, SRR E RO DRI D D EWETHMELH DL (eg,
Kweon & Kim, 2008; Lin, 2010), #illf#EA AV o BIFE ClIfMho 78k & IR HiiE ) & @ 23905935
5 b ODLHFENAEANET e ERET DL H Y (e.g, Matsui & Noro, 2010; Nakanishi & Ueda,
2011), FEFERAGEEEOMONCRIFTIR RSN RITTRR) IS oW IR I T D &
SR, F, EREOLA T4 v Ko U—F—% A 7ZSSRBTGERGERE O ON RIET 2R %
W L7oAF3E0, 5«4 7 M7 A (Wajnryb, 1990) HSEAGEREOHON KT TR EWGFE L2 H £ <
TRV, T, ARFZETITEREOZEHE (SSR) LT 4 7 R m ANGEEREE O ONC RIET
REHLNCTHZEEZHNET S,

2. FIE
2.1 BhE

B IR L T REE—E 32T 4T D, BEKETITEIZ 3 7T A (90 43 X3) DMERFERA
DY, ETOTGERRIEH 27 PLOSNEFEBER]E (Task Based Language Teaching; TBLT) (2350 T
oIV TU, 2009 £ E CTIIFED—ERIZT « 7 b 7' e ZAEERE AN DIV TUZAS, 2010 £EEEIC
TAY NTRRRDY T VAT 4 v R V—F—5 L5 ENH ) X2 T MHRAENT,
ATEDLHHE (n=163) (IZieFB 21T >72 2010 FFEDO—FEAET, T4 7 b uZ#E i=164) 17
47 b aRAEFTS 122009 FEEO—AFETH D,

2.2 FFERGEERNET R b

SINE DOBGFEREE OWE I TRFHERRE TSI LD ACE 7' LA AR M T A MWz,
ACE LA ZA L FFRANMIZ OO — (YUR=V 2, 3B 305, V—F4>27) by, HA
ICEBRRICHES & A a7 PR SN D CGEERRENFHMET S, nd) . 4 HIZ7 L7 A b (REERER10277),
1AWARA T AN (FRERER] 0328) % Efii LS GFERGEEDHUOODIRE L LTz,

23 FJH

—HEZHT 0 ZHiEE (n=163) 1 ZEE 20 DM VAT 4 v R V= —Z AW =ZairE8 52170, 7
47 hTaARE (n=164) 1 IEET200WT 4 7 N a R &1To72, i T 4 7 b7 1 ALIS DR
IIEEEE BRIUA Y 254 (TBLD) IZESL REEFEH 21T 7,
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SNEFEBE AT 4 7 F25H 55 BIREPF RS

2.4 FEHiIHT

2 B (B - T4 7 MR RED) ONFEYIDOIGEINEN RN & 2GR T 572012, ERAH
7 4 Bihe GiEfR) - W - 3B - STEH) OF A FOBEE T 2 — el S A R A IV T
RO AAT 572, Wilks DT LAXIZEHFER, 4 HREOWTIIZBWTH 7V —T R CHERZEN 2
WI EDHER SN (F(4,317)=.60,p=n.s.),

3. R

PERAHC 4 Bt (BT - WhfRS) - i85S - SUES) OT A NOB/RETZ, IA—7 G L
2 /KHE) X T A N IR GG d 0 <2 KHE) O ITRLE S A BT 2 IO TR OB AT o 72,
Wilks D F LAZIZLDFEFIE, [70—7 X7 2 NEREREY | OZA/ERIT/e< (F@4,317)=31,p=ns),
IN—T DTN RESEETIT -T2 (F(4,317)=177,p=ns.), T A MEREEOTE (F@,317) =
41.97,p<.001,m,> = 346) IIHE Th o7z, & 2 THERDHEOIWIC L > THARNCT A ke o
MR ETIIZE 25, Tl (F(1,320)= 13096, p < .001,m," = 290) E7E%ES) (F(1,320)=24.55,p
<.001,m,"=.071) [THERMOBR LT,

fEEmE LT, MAEE HAERMAE U CHifits) - BBENEMIELTRY, ZmFEE T 7 e AT
—TEDFENFEN S D Z LALLM IR0 T, —TF, WRFORGERAGERE DM ONIIIZEN RN LD,
BREODT ¢ 7 b 7v AO R A_FGE ) 2T BRSO & 1S 2T, 20 HFRED 7 LA
F 4w R ) —=F—F& AW EF08 bR O S I BRI G ) SoRERE ) A T
FEPRENENEILE 2N LIRS NI,

BEIR

Day, R. R., & Bamford, J. (1998). Extensive reading in the second language classroom. Cambridge: Cambridge
University Press.

SEEEAAEJFHIE (n.d.). Retrieved from http:/english-assessment.org

Kweon, S. O., & Kim, H. R. (2008). Beyond raw frequency: Incidental vocabulary acquisition in extensive reading.
Reading in a Foreign Language, 20, 191-215.

Lin, L. F. (2010). Senior high school students’ reading comprehension of graded readers. Journal of Language
Teaching and Research, 1,20-28.

Matsui, T., & Noro, T. (2010). The effects of 10-minute sustained silent reading on the junior high school EFL
learners’ reading fluency and motivation. Annual Review of English Language Education in Japan, 21, 71-80.

Nakanishi, T., & Ueda, A. (2011). Extensive reading and the effect of shadowing. Reading in a Foreign Language,
23, 1-16.

Wajnryb, R. (1990). Grammar dictation. Oxford: Oxford University Press.
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8 45 H (13:05-13:35) / 503 =

HANSRAEIZRIT DGR MEEROERI T
TR (SRS )
FoU— RS, Ty, EROOH, WRRIRGE, % 157U

1. FELEW

LEHEOT v AL, FEREEFLLERERMT D 2 b, FERORGE « SUERRRE VTS LN
NNTOFKREIMET 22 &, XHOD7R3Y (M) 2R L 3CEo— B2 g Lz Lokank
Wiz = ZAICHIK 2 2 Th D, £72, FERIEBMRORET, BESOMEIRORR 2 MUNAT 9 Al (31
AR - T - Z2AA0) BE (FA, 20148 LCOFEIREEECEAIN VD [a3a=r—vay
REJ]) O EHRTHLDIEEEZ D LN TE B,

BEH - I - [UTF (2014) TiE, 7% A b EFEBFOMREIEH L WO BLUIC L > T, L2 TORERMEA P
T DR E A R—R Y FAFANLELRE LT, fRE LT, L2 fRMEMEOBEI L, L2 SiEA
GBERE - SCES) OREBEBLZITH L LB, Ll 3RNOEEG RS 5 2 LARB I,
RH (2014)TlE, BIE % BAEEE FAIEEC, AT X MNORE L EHZR O 1 2 D%
Ja bhavikh T3V =L, BNIONT LTORERE OISl Lz, ZoREE, EARETHE, LY
JREPHOTERAFIA L, £ & FoTNEBERICKRT 28 @m0 T2DITKE L, TAEECIE, v
DEGIHIZRNE IR CE DD EN T EITIRE ST,

KEFFETIE, BEH (2014) OREFTFT—Z 2740 —7 v 7L, SOICEEMCGER LR S, EATEE,
TAEET, 7 A MR (A JOVEEE ORI, A7 - ADFGEDOHE) L, /o
7T — B BERNCSHTT D 2 Lk -, RO T a e 2 EHONIT A R E TS,

2. HiE
21 BNE

R 3 AR 12 £, FESEMERRART X R LT X FOAEN 13 ARAD 9 SAEES L LT, b
TG £) & TALER6 W yEI LT,

2.2 FERMEEET X b

FEE - B - 1L (2014) CTYERL L7-AS AR T A R D 5 5 196 FEDGRDWIRELZT X A h T
Lizbo, FaRfWad], BRI L > TREIZ T3 b OO, B oZeiiiize/s & OfEIc S
oI TE 2 S5 L D,

2.3 FiE
SN VIRERVEERET 2 FOBEE 1 B T &2, TO7 A2 WET D Z & (retrospective
verbalization) 23R HAL7Z, FEHILIC L a—F—TiEE LESEZ L,

24 ST

a)7 A NZE{THRFHI O ELi

b) IR FHEERE (5 Ik - %7k - SO - RIHBRRE - RiTIAIR - 7% 2 RhoD 6 fiElsk)

A T T U] (HEEERIR, ASCOEMRAHER, ASCOBEWEZ O LR, WEERY, €=
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H—aRANDSANTT V), LLEOBLSBEHNZT Litik 42,

3. RRLESR

RO L VB FiF 7236 4 D581 5 H D 1 BOHO 451 % L FIZGEkd 5. EHH G,
If we knocked lightly on the outside, muttering sounds would follow, as if the bats were angry. > FHREROD
muttering sounds GEZFE(VA) 2R 2E %M 2 B,

Bl 2 BAEE S, SkE OREHHIL 48 53 50 B
(3)® muttering sounds (X =—H U7 « B 7 XEFE) OEINDHLE ENLRTE =D
MHTHEELS /v 735 L], muttering sounds 73 would follow T W TL %) &5, ZD%, as
ifthe bats were angry £ H 2 DT [ZD T 9 LV NKESTWDEND L HIZ) L7 D, asiflIBIRODSy
72 C muttering sounds DHLR, 72D T (2956 I HO R/ NE 707 HFELE LT,

B2 : TAAEY. SEOMKRIT 37 55 40 7
FEEE->TE O £ T E A EERBIIWTT, (R OF 277K &0 — Ity
BxIE TR FE /v 7 Lioh&heg ) ZERWET, A hb— MR 7%/ v L
7B VWO ERTEZE LA, BERRVTT,

ST OKSEERNE, _EATHES DAL 48 43 50 BV & 9 WAoo 7203, S ORERRIZE L, 7
720 FECREA~D T T A EiES TN, FahT —4 0, [ TH D LD IV RIREEF T2
HEBRFE TN S D & 725 Tz, muttering DIEFIIMIE S TR, BHFBEOEIOEBRIER, XA,
AT OB OB R 2 EMEATOVIERRICE o7, TAEEY TIIRREREIRHIDS 37 55 40 B ERIEV &
<, WSOMRNE T, Thh) FHA) THERRWTT)] W) HCEEOT=4 Y 7%
FELTWND, BHBEOROBEWRIMRIL T TE D ITHEMRT S Z LN TEZN, TR B
BIEL ST 2 L <Aoo Tz,

A 3 4 OFSEERLR A HIGEICHYR TX D4 L LT, A EixEte) HALCORBMIERI ik
ICERRIZTETWD Z &, BTBEEROAR BT, MBI X > IR RO SUROER Z1TH Z &
0, ARG & OB ERALD Z LI Lo TREZISGKR L TN D Z ENFT biID, ZIUTxiL,
TR 403, L2 SEEAGE (BEE - S0EH) &l THISCOBEWIELZ T 2D L TRY, BAIT
Ko T ENIDEIIT25BLH DD, REETREMRERIRIZE PE-oTnD 2 ENEhoTz
T EDRRE LT NG, o, EROFIMEEIL, BABEIRON TR, miiBEE~OSR
1272<, XNOBEMIMET OREERSGS L Aoz, 61, &b A TAFEITRNTT)
EWIHBECE=H I VT EFHETHZ Lo THRADEHL S 2iEST-HbD Lo 77,

BEIR

HAMES (2014).  [Teach, Learn, Use DFEUMDE— Canuse XX Db EHERREN I —) JREKS
PEEAE TR [JGEEE TR 555 5, 1-20.

FEEFRES « FIHBEF- « (TS (2014). TR DIESCHEMIo 0T 2 EIRARE MBI, REsE - SGE)). H
AFEGR S DBRI BT D8] A iR IR AIEIERRBRREA e [EBSBERIIZE Y +—F L) 44,
54-67.

BEME (2014). [ERAEOISEHRC BT DRERMERO 7 ot AR D158 [RERGEAEFE
SRR R R TRIE] 424-425.
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8 45 H (13:40-14:10) / 503 =

HAREF & EMSHICBIT 5 L2 B0
FE OE A EHRT)

F—U—F: LRVA=27, Wi, ARES, EEsE, JEE

e

ol

1. IIC®IT

PFEORG RN A= TR\ CIEMNES EE-33EATEC | 2 &R &h, HEHSETL
TG U TR A R AT 4 T 2B U T2 5482k, (BBC =2 —R%) ZH#M & LIobOREASN
TW5D, LU, PO 22 BT IR 2 7208610 (Bids . 855G, FfkBige /e &) 2 51O EBLIET (Gilbert,
2014), FEE ORI T HFR L 225 C D, AAROTGEHE T TRRHNOADL E VI FHFE L H
V. FEEILE D LTHHGEROAN—Z AT HHR—X) SRAVLED OREZHFFLTCLE
5 EWHEANR D B, AFIETIE, B2 L THER LU TS, HREZERICEER L TR0
WV (REATIEDHAN) 7 U T 7aER] ZEE0TWEZITIDDO0NE ) DEREE LTz,

2. FE
21 BnNE

i £ D Listening & Pronunciation 7 7 A Z & PUBIET HHMEREFHL 2 AEDKTA 25 N (FEGEHK
23 N) PEBRIZSIM LTz, HREED L-UEH Bk (TOEIC scores: 550 ~ 875; ) = 706) . FREEA~D
JEARERITAFE 3 AN (I5~I8 D 34E3 » H; 15~16 15D 11 4 H; 17~18 %D 10 » ) Th-7-,

22 FE

FRFM & LT, NetAcademy2 [A—/R—R XX — R JR= T a—R ] ODAC—FFEM% 2 fE
1 (Unit39: 77 U DU F L, Unit 50 F 2 ZBEIOBKR, WPhbYvid=a—2x) | £h
ZHERAOI AR 2 G L 72 b O & (FIER CRHE TRA T 4 7 A —I—050 L7 HAASREE VT2,
BRI 222 E L, BINELT 4 7 T —3 a o CHEERTEAT D, EHEE S & B O
DI NIZIVEI 10%R(t4 T T 7V OFHAE 25 EIZ A7z (Patel, 2008; Dauer, 1983),

2.3 i L7=EFH=H

HAEMIRFIOF T3 >0 (AL (Assimilation: A) X 13; 8% (Linking: L) X4; %72 & 2 oLk
OWHIZEEL7 L—X (Mix: M) X4) Z2¥—4F v hel (F1), liz=y MEb®ET 11 OLEND
21 & Uiz, M. O TEIC OV T Roach (1991) 2584 & LTz,

#F1
HAT & U7k tET
[FI{k(A) Al A2 A3 A4 A5 A6 A7 A8 A9 Al10 All Al2 Al3
WKIERT | called | back | get had | find | filled | heard | of move- rights | used non- | protest | this
Peter home | there to their | waters | his former | mentto | for violent to year
TP L1 L2 L3 L4 SyzAM) | Ml M2 M3 M4
WHIEFT | Peter thousands cleaned ceremonies | JFIET froman | oneofa foranend | would have
is of up in oil been
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3. R

PIF (&2), AER (Natural Speech: N) &JTHEH A (Mechanical Speech: M) & DZERZ 7R,
N) — (M) 1 ZHARE T THE LI EEED DITEE R CHERONEERE W HEE L, N> M) 1
HARE A TR BN EEE O TN Em O EEE R LI=b D% %] TR,

*x2.

HARE & B S 5 O O c IEE O &R

[Ffk(A) Al A2 A3 A4 | A5 A6 A7 A8 A9 A10 All Al2 | AI3
™N)—(M) 3 -4 -1 -11 3 1 -5 0 3 -4 2 -5 2
MN)> (M) * * * *
Jhi&(L) L1 L2 L3 L4 2 v 7 AM) Ml M2 M3 M4

™) - (M) -12 -10 2 2 N)— (M) -6 -4 45 0
MN>M) * ™N>mM™) *

4221 &I X25 NDBNE DT —~ 0 A% 0T LIzfER, EOREIZBWTYH RO 720 i
\CHE R ST E R ORICEREREL (F [0, 46] =-2.47, p = .0016 < .05), (N)>(M) ThH-7=0
121 FEETH, 6 ERTOA CTH -7z, ZIUL, FA T 4 T AT —0FF> a2 /itET 5] &v
) BRI IERA T 4 T A= =13 b A bE TRV 25 Shockey & Bond (2007) D%1R A
FT2bDTHY, VA=V TEHE~OHIRT 7 a—F e TRk & rolz,

4. BER

PLEORERD G, EROFEE TH > CHRRA 2 OREIFICHED WO BRAH L&, £L
T, L OSERMIZRHI DS — R T D2 BEMENEDND Z & b lrodz, TR LExOT—42 %R
TV & FEENR, BFERARCILR < SUERER: EMMO SRERRA > CIEM L7z & b 2 T
bV, 5%Y A=V T OAF N LI DV ole [REEDOWE T 2RO NEMRH L L bE
b ORI,

jas
U RIRSETIRL NetAcademy? DIEATdH 578 [RA—/S— R Z L H— Ra—Z | ~DT 7B AT,

BEIR

Roach, P. (1991). English Phonetics and Phonology — A practical course. 2™ Edition. Cambridge, UK: Cambridge
University Press.

Dauer, R. (1983). Stress timing and syllable timing reanalyzed. Journal of Phonetics, 11, 51-62.

Gilbert, J. B. (2014). Clear Speech: Pronunciation and Listening Comprehension in North American English —
Teacher s Resource and Assessment Book. 4™ Edition. New York, USA: Cambridge University Press.

NetAcademy 2 Super Standard Course (website provided by ALC Education). Retrieved January 13, 2015, from

http://www.alc-education.co.jp/academic/net/course-¢/super.html?aid=course

Patel, A. D. (2008). Music, Language, and the Brain. New York, USA: Oxford University Press.

Shockey, L., Bond, Z. S. (2007). Slips of the ear demonstrate phonology in action. Proc. 16" ICPhS. Saarbriicken.
1385-1388.
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8 H 5 H (14:20-14:50) / 503 =&

RN & TR LR BRI

ayVafy MINEBES FAETFTMIE AT A T—V gy

B VIR (GRS RFBUE AAIHRILE FibiE8)
JNA BE (BlERT R

F—U—N: FEEEENG, FBRFENEE, v VaA v ol BEZ T RAET Y, KA

1. TR

ARFGED BN, FEEDERT 5352 R G (VLS) &, S28#F B EARIEE R LT F48l
HIE R OBFEMEZ B O N T B 2 & Th D, EEINFERMEY, & SErBfiE (g, #H
B, FEE, M) OREERZITL-0, FEREEIZE-T, TOREEIZIIRE RIED2ENHD L
Ez2 D,

RS E O GERIE A 1T, U A g O\ 2 B KRR SE OB BT, S8 OXtER)
DANSIIZ Y, FEOFTHEILIZ /e B REMES E & FGAE NS, F72, Atkinson DEERKENE DT
i (Atkinson, 1964) (23T, FEEIFUFEREEE (700 U FHBIIRCIIESR) 13X, BEhoeksl L & bic
R xE T D N A HUE T 2 EEARER TH D, — T, BED VLS B¥b7-6 L 5 5 5¥E 0zhsi
L, FEAG L TOEREAMICENT, o LTCR—TIERWEEZBND, ZOZ b, HDHF
BEDBEET 5 VLS &, HoEREE OB FEREE, = U CORE T 558REEOBRE WD =34
DORNIIE, EMEERBIR & D & RiIAEND,

k=TT~ 11

ik

2. AT
21 F—FIE

FTIT, TOZEERRET 72018, AR, AARTIGEZ LS RPER IOKRFRE (V= 198)
OWIERT, UTOF—F&2WELTZ, L, T—FOXKEREICE->T, BRACHcb B
LT —Z1T 189 AD LD TH -7,

EI!.!I

(a) VLS (ZBI2ERHE - % - i)l (1997) (& BB HIER (k=17) 2bbuz, 2
NOEOHEIZ =R THEGEE b0 B, A A—U 5, LIRS, B 7 fHETELh,
STk, RIRRRE & LTy,

(b) FEHEE F FEAE R ORI - 4 SORHE CGEEE, TREL RGN, BRI,
Z3ME) (TSN, 2 KUER 4 BN A 2 SIET 2 EARRFIBRGHE (e.g, F#E, 2014) IZXoT
16 [HOFHUFEZSE LT, AW IEILY A M TIGE W5 L 72 28GR B LU ONGE
BB %526, B TERNEEOREE DT,

22 F—HoHT

F7, VLS 2O\, KR hiEE RS, Binkz 7 v~y 7 RElE, K5 ST fio
3 LEE LT, WRAR T E R Zolz, SATIFROR 7HE & 13572 2 K1 28RO K A R 2
B VIHE Z 08 BERS LT & 2 A, RIFROEIET — 13, S THIFRICT 5 —R#E 4 HEl L,
O DRI TR BRI A R LT, £, BRI ORER, L L EiTnizn
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HLOD, FRAREEAE AR L= (RMSEA=.06, CFI=.92, TLI= 91, SRMR =.06), ZD XL 52, KN+
HHEDBHNES R SN2 Z &0, AR TELNN THEEEZ b L12, Hx A\ORESREZHETL
7=

6, FRNFERMEONEET — I L TarYasr Mfreb bz, avyafs b
INTORER, 4 EROZRIL, TNENT X THRIIICEE Ch o7, 20%, MhEznth, &%
RIOERSYNAME (partial utility) % & 672,

I, VLS OFEFAZIIT 2 RIERR AL L LIRAEHAET U 7 (mixture distribution modeling)
EHLHNWTC, FEEORIT ATV arEBI ol 0%, TENFEREE ST 552
EAEERE LTRESMET Y 7%, fiE SIS LTIRIECR 2 ole, “HiDE AT — g
VEENENSKRLI-OL, 7 axEEH L, Fi0 OB AR LT,

3. R

FPNL, VLSIZOWTRIT ATV a vk Lz A (X1), ATD3 207 7 AREE ST :
(a) AW (REP) Zhfter T A, (b) &AMICHMEZ LEHTL7 T, (o &FMICHIEE D
EVHEALRNT TR, (@ FFEHIE (ORG) LA A—U(bHlE (IMF) ##ier 7 A, WIZ, T8
FZEBRIREE (38T DI MEIC DWW TR T A LT = a v Lick 24, UTD 2507 7 AN
EENT: (@) EERIICEEROESZIEIN NSV s F 2, (b) FiE (NS), FERETEEAEMEM: (MC)
OEANKEL, BEMAEHREE (SC) BXUZEME NT) OFANNIWT T2, Ziud ZHlic-2nC
DET AT —valfiERE 7 n 2EGH L, 74 v Yy —DOIEMERREL B I ieolo b 2 A, ZOE
RITFEEThHoTz (p=.02), ZAUL, FEHEDMEMT S VLS &iEEO BT EREE ORBRMEZ R
FRHLOOE DFELE 2 Hib,

VLS Class 1 (14%) VLS Class 2 (32%) VLS Class 3 (37%) VLS Class 4 (17%)

O] L

1.0 -05 00 05 1.0
1.0 -05 00 05 1.0

-10 -05 00 05 10
-10 -05 00 05 10

ORG MG REP ORG MG REP ORG MG REP ORG MG REP
SD Class 1 (52%) SD Class 2 (48%) Cross Table

jective_Difficulty

o=

a0

1 2 3 4
NS MC SC NT NS MC  SC NT VLS

X 1. %7 7 AR E 7 1 ZAEFFORER

40 -05 00 05 10
Subj

<10 -05 00 05 10

BER

Atkinson, J. W. (1964). An introduction to motivation. Princeton, NJ: Van Nostrand.

YREFRE - 1)1 — (1997). WL OIEEF B0 25 ik & 528 s ) [805 DEirse] 45,
140-147.

BHEFRIL (2014).  [HMEREBBIIGE & AR & - EBRE Hi— RGO sh3:{ b 2 sk C—) [HMNERE
BEAT 4 T7F2 (LET) BFEHA Y Ra O—ealisintg] 4,24-33
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8 H 5 H (14:55-15:25) / 503 =&

THTFEI VT FAT 4 2 7 OIIEREB O ST
B BE (R T3S H )
X—TU—R: THTFIvITAT 47, a—_A, ZERE T, ESP, EAP

1. IIC®IT

AL, THAT IV 7 TAT 4 7B D 0EARFHEIC OV T, BHICZEBICEH LToT
EBATO ZEERARNET D, MO 8L, FIHR TP ROBOF G LRGSR E L, BN AT
5 EEHITEMSTBITY, THT I V7 TA4T 4 o 7HREIE, —RINCIISCROYGEERE 1N R - B
REMOTREL CQNLORFEETHY | EEARMEAD 1 oL LT, HETIREHNTIT LA LH
IO AZ R HADOE TORWVWRTIEE LRI UIR b RNnZ ERbiT b d, flziE, R —
FEVICE-ThH, ER FlF, P B LRAV, B - FEROMSUEROEMEFIIEETH
BLSANT 2D, TFEROBDOIFHFE Y £ 13 FALLIIENENRR D 0B ORHEEL DO F
FBEICTELONIRMTH D, T, THES-Th, B - BX - 1HH - B - b7 SHsL
INTEBY, ENENOHH TORFERBIN EOREIGEIEZ > TV D0, HAWVILENRH L)
EHE VLS TR, 2T, ZORBEZMRT R a—SAROFEE AV TRED
FIIBINT B SUERRHR A O NS T 2 Z & 2B 2 T2,

2. FFEHNRRSCUC R 252 EhRE
21 THTIvIFA4T 4 7T} 5588

AR (1996)Z & % & EEFE D22 VREIRRIIR ARG ST W TRBIMEZ £ -8 5 O 72 &8
FEO—>TIXH B0, WL AITSCOMFEEZEEL < 5720, SURMSFFIIRY fEBIHEDIE 5 N
LWEHE LTS, LarL, WARQ008) Tld, JEERFEHE bimsl T gz L<MEHL T2 &
FIZBIE L RERREDHE T AN TR L TN EBEERHE D RN E WD Z L &1E
LT,

22 by A& ZERE

Quirk, Greenbaum, Leech, & Svartvik (1985) (2L 5 &, ZERED by AILERR b D THLE 5504
Doy MDIRNTESLTH Y | ZOBIEITENEEZ FHIIIRT 2 BN RWGE ARG ETh 5 L 16
LTW5, [FAEEIC, Berk (1999)Tid, EESIEDT F A M ERUEAT 4 T DEFED 80~85%|TEMETA
RSN TOWRWZEIEETH D EHRE L TWD, ZOHERMIFIMLA9T5)D by A&tk > ZEEITERD
132% & WV 53 & BIHFEE L TWD, F72, FML1975)i allow X0 give 72 & 7 DOBGFAIET X TOH
BB CEET D72 < | follow X° replace 7 & 6 DOBFNTLHIZ TN TOHEB CEWEL A>T\ DH T &
HIE LTS,

23 THRIEFEHNFRSUTIST 5 by At & 28R

BLQ014) TiE, M TR T < BIH ST D TESHHTRR 3L google scholar metrics % &Il L5y
HTH 20— SR ZAERE L T BIERS O by DRS00 LTz, ZOfER, ZEEL L CHEBLLT W E)
FAZIL give, define, use, show 7R ENHIF HAVDA, HBE 2FEITIT L AL by MELEDZRVA, BIE 2
FEIT give TKI 60% . define T 35%72% by AJ&fE->TEY | KT give 1T by AIOEWET & L THa% 1
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I ENRZNERELTND, ZOEFIMUA97S) DS & 1B e > TS E R L TR, ot UEES i
DT DMERD D, £z, HHHOFMCTIKOFTEHE L LT 3GE L KFEOERIZ L DHWEND
HOTITEWIFELH Y, T—F O L0 iV ETH S,

3. FiE
AIFEDT=0DIT, R TFRD 4 5521 KOG ED & ”Wﬂﬂﬂ*‘/\x %f’lfﬁi L7z, #iClE Google
Scholar Metrics OB L0 B CTT o %0 7 O L O BHIH L7223, 23 2B 2Hafa 5B L (F

HOFTBBBEPKEFTEO LD L L, TOFTEEDORKA 75>6&i6f§§§ul5553%’63?35 LHrcED Y
DENDH 3 ODFMTIEASWTIH L7z, E~FEERS L OV 3580 Antcone ver.3.2.1w TR L, 4
~EEH125,819 FF. B DFE TR FEL e o7,

4. FER

#

B SR D EAVRHE OO LUk

CcS LJES JMPS w

Tokens 23,596 40,274 41,719 20,230
Types 2,653 4272 3,734 2,368
type/token ratio 0.112 0.106 0.090 0.142
Readability 8.6 92 9.1 10.3

Note. CS=Composite Structures; 1JES=International Journal of Engineering Science; JMPS=Journal of the
Mechanics and Physics of Solids; W= Wear:

FT a2 — RN HH LTS5 GEO B fHS 2 R LT b DO ThH B, 7233, readability 12DV T, 34

SCREREES FEARAT 1 7' A (http://someya-net.com/wic/index_Jhtml) & W CTHH L7ZH DO THD, #H
5. Wear 3D 336 L Hle LT, Bex 2Bl STl Y | SEXXDEESE H0R0@mO ThHhH Z &N
BB, Sk, ¥ /b (Introduction, Method 72 &) Z & @ by Al & SZBIRED HEFE-CHGE LoF 0
EFADRHEIZ DOV TIRAE L EARBI 2 B Y _0F 7203 & SUER 72 R 8% 0T L T35,

BEIHR

Berk, L. M. (1999). English Syntax: From Word to Discourse. Oxford: Oxford University Press.

R SE (1996). BHEHANGEIC R 2ZBIREOELR « U2 Mg L 1T [THEHE]D  44(6),
16-20.

WA JE (2008).  TSEEERRSCEME ~OE—EFR AR T C 5902 < ICid—) [ETfaui(E 2w
IV AT 4~ //j 4(4), 44-52.

BLLBEE (2014). [ TARaGBA il sU R X BREOM N O/HT | PHMERREE A7« 752 (LET)
55 54111 (2014 ﬁf“ ) RIERFIER IR B 148-149 .

SMLHE (1975). THRARIGEICIT 2528hiE: —oORGEHHT) [SUb e S FLIRKKFANERES
2] 9(1), 95-107.

Quirk, R., Greenbaum, S., Leech, G, & Svartvik, J. (1985). A Comprehensive Grammar of the English Language.
Harlow: Longman.

il
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8 A5 H (15:30-16:00) / 503 =

RBWEABRA L T A B - FROFERA
L P OUNRE)
F—U—R: MOOCs, T, JGHYH, FHIE A—7v x2Far—var

1. IIC®IT
MOOC 1%, KIFAEABHA Y Z A L ##JEE(Massive Open Online Courses)DIEFE T 5, MOOC #FIH 2
&L FEBITER TR OBRE T D I ENTE, BEREGZM-TLETIELEETE 5,
ICT Z4EM L2 BRI 2SR E O TH Y | BB ICKERA 237 M52 2 ATRetEd & 2 (Kim,
2015; Haber, 2014; Nanfito, 2013; B, 2014), =D—5 T, Frvy 777 hOES, dHlihk BYVxRA
ETNVORREORBE G TBY | HRINEPERINTND, ZOL I ICHEEOEREIERT S
MOOC 1%, FEICHFEEMA L, HROFEEZEERIRICLEZ [F/a—L MOOC] &, FiZu—HhLip
SREEHE, MBS ORI A LS Te—27/L MOOC) 1IZKBIS D,
FUN KBS = o # —Cld, 2014 4 4 A1 MOOC Bi%% A4 — K~ L, B—H4/L MOOC DT v
k7 4—LTH% IMOOC 25 DBRGEA BHs L7-, BliR B I%. N Z#F18d%Z & Claire Smith 2/EIZ K 5
(7 a—ruikadat) ¢, BIGEMINGIE 2014 42 2014 4E9 A 25 A5 10 A 23 AD 3 M TH -7z,
Z D MOOC DFRHIT GEFROSFENIGETH D Z & BN EMBIRE L X —DFTET HAX VAT,
MOOC filfEZ1To7e 2 &, BAFE L PGEO X 7 NVFRERER L2 Z LRSI b, IMOOC du—7v
HEZBE L OO, HREEOHEE 27 Y BEM T, ARTIE, 20 [Fa—rutkasl
2] OTHIZHET A5 —F 2454 L, MOOC TOFHERIHCHOWTEREIT-T-,

2. FE
21 BNE

MOOC 7' a— SAAEE TS OZaseiald R 53 ZEDD 799 4T, 55 461 LHITHAANT
boT, AIROFHRFNDONWTOT o — hOEREEIX, Fali7 v r— M3 211 4, FHT 7 —
rR 222 44T o7,

2.2 FHIE
T, B HSSE \CERT v — b RS LT, £ 0%, 2B 3 B OMR A i LT,
B ZHEGRDT A N EATO, SR I R AT o T, %7 > — ME MOOC & T 14125506 L 7=,

3. fER
3.1 MOOC B FEDFHFIA

i, FET U — NOGHTOREER. BARE L IGED X T VFRIL, FEEDIEFITES IO LB L
TV Z Enbhrotz, FHT v 7r— N T, IRREOTFHRITZMOMF ARV L) EWVWOE
Rkt Ly 942%A% N EEE L, TWWWR) 3 491% Th Tz, E-T, FHEMIE A EDOFERE
WZEo T, FEKEL 2D 2 LR ENTZ, BEEOGI, FENFENEZ BT 2 I 725
T &, BEEFEOME TR D T iR &N, FEEESAMERED BARNFEE T T SMEA
FEEL, NTURAT VT IMEBIZENL o T2 LI NTN D, 6o T, SGER RO EHFIZE 5T,
TR AR ORE E T2 LT,
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3.2 MOOC ZF8E DOFEFIA
Wi, ABEOFEEOTEAHEE L DI-ON, £1THD,

F#z1
ZEH OTHERIH
R 7 — N O
K ) Fit%
TR L 6 (2.8%) 12 (5.4%)
HAGE T 59 (28.0%) 86 (38.7%)
PRET 96 (45.5%) 81 (36.5%)
g 50 (23.7%) 43 (19.4%)
aat 211 (100%) 222 (100%)

RIIRTE DT, ZEANCFEENMEFT 2 L B2 TOEFTRHOSTEL. £ (I35KGET 45.5%, %
TALNAAGET 28.0%, HAIDE T OTHRT 23.7% CThH o, L, FET v — T, 355

A AFETHEOR B ES R U, —(2S HAFE T, 38.7%., “ALSYEFET 36.5%, —NLASH )T D4 19.4%
Thotz, Fifi « FHROTFEFFOT 47— FOEETIE, HEHICEEBEO R H - 72(X=8.55,
p=<.05).

UL, ZOFEOZEAEOKIEED HARN T, #ENIGE T TN, el IgGETma I A
L&D EBRTN, ZHlRRIHAETRENMEH SN2 —ARE Do loleb B2 HhA,

3. &R

MOOC 1%, HFUCFEOMRZBWTWAY, EERFFESTEL, JEETH Y. ARNFEE L,
SREOBERRERFFINT A>T D, HARNFEED, MOOC DV a— \IVigd v T4 PRI S
ML, Kz ZREOFEE LY | ERICENEE 2% 572010, BEEC L 2 FE OB W0
FETHD, FIIGEORRIIIGEOTEREEDITH I ELFEIE L 70D 2 LA L N/ » 72, MOOC
DTR—rIVTHDHHOIC, FhHIL, FTEED BHET) &720 ., KURFEXEE 725,

MOOC HlfEZEAT = I TN KB BRF &  & —ORiERFTE S v ¥ — R HIE . HNEFIEA,
Claire Smith 5t42, JIMOOC, ()R> F T —=2 ZIZIBILHP L LT ET,

BEIR

Harber, J. (2014). MOOCs. Massachusetts: the MIT Press.

Kim, P. (2015). Massive Open Online Courses: the MOOC revolution. New York: Routhledge

Nanfito, M. (2013). MOOCs: Opportunities, Impacts, and Challenges: Massive Open Online Courses in Colleges and
Universities. CreateSpace Independent Publishing Platform.

HE BITQO4). A—T T ar—ar HOR  HERA U

_87_

L) moiamoeo



8 45 H (12:30-13:00) / 601 ==

HEWHEIZ BT DR EREICH 4 2 HB O

L HE (BEPEEERR)
A (BEPEERRRE)

U= REIRE HE, BHE SO [HBIGE

1. IXC®IT

AWFETIE, SFEORFTREOFER L HEOEMRICESEZ YT, ZOMEEHAL/NCTDLZ 2RI
E LT, HEREIZOWT, MNILMQROIBNIIW T, B CREREEZFZA TRV 3,
HEHERECARN R WEEZ AR L, BEEENAHICTERWEROEENE ST 20T
TREFACAY, FERGEHIRVEEHEIC D L0 ) EERAER Lz, 41, SO
DOWHEZRDSHNENZT o r— NEATVD, BEFREOEDOFEITOWTHEREZRHAE LT,

2. FE

2014 FHZSEHE L7 5l & KR COFREIFEONHER T\ T, BIEERIZICT v — M &7V, 36
PR FIREDO TR OV TOREEITo 72, [FIEHIE, BURO/INEEL « P - &L - K
BE, KFE, KFGZEETIISGEEES S6 4 ThD, TOWRIL, /NFEL3 4, THR 34, mEF
234, RFE94, FHFA - BE1T4, ZOM14THHN, MEOHFITITHERBRE LY, #
BRBROIRNNE DI 15 44, Mo 41 £1F 140 FEOFIEEFi> T D, 708, TORHERNL, BREHEMN
RETREEZERTHENTHENZLOTH Y, HEFOMMLERREE TEEATL T 07T A
TR S T3,

3. RERLEBER

SMED H B, (LI ORSIEIET 2 FEREFFOHEIL, &RD 57%% 5T, 20173
DRFZOBFIIRZR T HFETOFEETH Y, BURI3 2 BEIHES 72 & COFEERR I e o T,
ZDOZEND, KEEHFELTLEZL, BERECOWTRESMESIID W2 LRSI SN D,
Fio, SEIOEX DI, BEREOWHEIIBINT2EMROSHBETYH, 0 4HLL EREERE LA
RBRIN 2 o T2,

FEEEORETEDL HVOBE THRFIREEIT> TV AT TIE, HERBROH 58 DHOEE
T, B2 T TWD DN 49%, RUWVTHEIIT> TWDDNR 17%, FBEIT-> THWADN 2% Th-o7z,
WHERZBINT 51F EREHREITHERN e EROH 5 BB TH, 0 10%ITHFE L TN EW S R
DVEIA L7, B E L, FEROHIE L E 2 DD, FREE S BENEEFHIEE A TR
i, RETOERBIIES TIIRWES I,

BETHEA LTS EFEL, TICAAGEN 29%, TITHFEN 1.8%, EHHEW ) & AAGE 2%, &
HONEWD LHGFE125%E 7o TRY, HAGEHERANZ L, LHLans, TELLNnENI &) &
IRV ILHD HODAAGE « FEEOMSIEEZMEA L TV AEDIHIL 2 50 TRY, HEMIETE
BRICHGEZ > CTHEBEICET VAR L TV AT IMAZ 5, BOBESDOREL, T4V « A
—(NS) L~b & B3 20073 1 5, i BIL 2 HAGEORENROGEGETH D LB X T\, i
DTI%E, BIEETIHGE, XA T 47 « A= —NSEATIFAR<, EFSRFEEL) TV EE X
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TRY, ALOREETLVLE BENEL o TRY, FHRESMEZ D, WNILMQR011)TIE, H%
EIFEHE D 61%3FEEFRERFIT NS, 34%725 EIL BOFEF & V20 EEE LTz,

ZOWEFED, WoTnbHZE « HEL VTRV EIZOWTO BRI GIE, HODRETOA
b= a3 VAR RV E WD FE B H OMECCHRBICET D MRS, HEEORRORERL 722 &
BV F2TMETD 2L, AOBM NSO, BEOHE, FAH LT RWES DX
W7 EHREBIS CORMBER DR E3 o Tz,

AEIOFHETIE, B OREOVHERIISIMT 2EBROHHEDBRR THoTn, 29 LEESIETS
Zh, BEREICVLEL BN HRSTERNDNS R, BIENRNWE W EENEL -T2, 723
EOOIL, SRS EEYUNCER T D 72 OICLE R AR A TNV E, BIGEMED D\ BB EIHE %
TIREEL FSVENH DN, Dol VBIRICERTIXZ OS2 <, £/ e 78 OV EMEE
BELTNDZ LB ZENTET,

THAERIZRDME > T D 7o DT TE 2D, R FEEIC OV CREE 2R HRE-OHAN & 2 SO
ARSI TORN & W) TR E TE RV, FERERS L OBIEE ~OHE T 7 7T AT
ZOYPBRABEESVRITIUE, BERER A2 EEOBUREN TN ZERTRISID, 2D L
D 7RBURD D, AR CIIEIRIRIC I 2R EHE 7 0 77 A& L, O CHIREE T 0% E
FREHE 7 1 7' Zb TR LT,

BEE AR, BEFEE RIS G C iy LR 23520729 2011-2014 4EH8) DBk &2 C
1To717,

BE IR

PN « (LA - PO Y 2 - AAKE - IAREE 2011). /NREFEEEE OREHREICN T2 Bk
=7 v r— bREIC X 5522 — [LET BaPESGiseeEsk] 13,57-78

TN - AN FPEO Y 2 (2013). BOHGRFRIZIS1T 2 RGEREHEEDOALERNT. Language Education
& Technology, 50, 119-139
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8 45 H (13:05-13:35) / 601 =

BEEES TN RIZEAWEEEHEET v /7 ABITS
FIEBHE A S AT AEAFREM:DORST

Ui AT (MR FR)
A HERE (5 R

F—U— R RES TR, BRERSEERZ A7, FEEEE B

1L iXL®IC

HERES T S RIZEEDWVIGEHE 7 1 77 AO BT, FEEN S E S E0hm CEESEE 2 5
XD eTHD, TDXIRUTARRICKIT HEEEOFMIL, REETER S A R AR,
.2 DITZIRIUCERWT, #@aBRRE WD Z ENTEE0E I DEFHMET 5 2 L3, 47 55D
OEDTHD, LnL, KEWRIGEHE Y 1 77 AMIBWT, ZOFMEET, RS, A=
A R BFIEERMREMEME, S HIT, ZOX I RIGERE 7 0 7T L3, FIHRESIOBRMIER A4 T
7ot WEESERS A7 & WAL 22 REES 9, — 5 C, FEaGEE I DRI S A Y Tl
BB 0T MIBWT, SIS T A MIFEERRES) & B - IET AHEE NS ET
UL, 2078 7T NIBWTT A MR BIFREEIRE RO LITE W, 20 X 5 2R EE YT
H1=0IZ, FEEHERRS S AT LOBEANRE Z biLd, AFSEOBIIL, R LIZ8GEHE 7' v 7 F A
2RI DFEFEAERA T AT DEADHREMEZ G2 2 L Th D,

2. ER

AT FEBIER S TS, BEES T AR SWERGEEE 7 0 7T LT S TS 2R
O WETHRATERORBREN, EOREES L CWDINEFHIT 57 A N OBF &R~
oo ZOI—ZAOREEL, FEEFITHHIREED DRI T X DREEOFGRREN 2 il E N 5T
5ZETHD, ZOa—ATIE, KRBV TG L 25500 EFIPRESNTEY . a1 I5E5
RRBHEFATEHE, B—)b s T AT « U—J THRERDFHREFHT S, LITIZOE DD
THRG LT HREADHIZTS, ZOfT Introduction & BEEI-FRT, HIEW, BINOESFIER %5 50
Thd,

Greeting people you do not know
Hi. Nice to meet you. Nice to meet you, too.

‘We haven’t met before. I’m Taro.

Ending conversations
It was nice talking to you. Nice talking to you, too.
Well, I have to get going now. See you later.

(%5, 2013. p. 7)
DR D A — AT TEGHE ORFEEIT, s OB N COTEE)ZHH Y BB M8 A MER RS

Do BHWVE, T—ARTRICHEHEZATV, HHEN TOXRE ORGS0 EnEZL NS, L
MUIRRE, ZNOOFHBZE T ADZG#HT 2 L 0 ma—ATITH G, REL<HTT 2 SORENF
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5, BOOBET, M, A2 holETH D, ERNCZHEE & mEr1T O 5A. TOE
WZHD2 B AW, BRI 2 MIRTHh D, Fio. MRS KOS E R T 272 DIAT O FFEE D
B HZ < DARY, FHa A 28T 5, 2 FHHOBEL, FHE0.54u, S0 S FHGE O
RO I TH D, IEZT - EE CThHo THRMBICSNNEL D, £, FEEOEVEES %
RGO T 5 Z LIIREECH B, NS ORTEDEIFEDOOE DL L THEHRLE S AT LADEA
NEZBND,

3. BA%E

FRRGTERL Y A e TR LTe AR ATGE BB ORGET — 2 . BikD T T /32D BRI ES N
T, REIDWYIE, BEBLIOWEEL VD 2 DOBLEDDEETHE VTN L7z, H a2 FIH L
THLNHFEORHSEARIH L, 50 & FHEDOBHRIZE D & | FEEORHMEZ A U CRH 2 11
THUVAT LERE LT,

ARTIE—HE LTUTOF 27 OFER L OHRBEOTHNZ T 2R |ET 5, UTDOFX AT
3R> Introduction DR THIVDEERBINELR END F A7 Th 5,

You (A) want to end your conversation. What would you say?
A:( ).
B: See you.

FEEORHEE A AR, FHlAZ BROZEE L, v PR T ¢ v ZEURaHTEAT 572, ARMUE e
IZESE | BEHOBEEER AT, BRI, BEET VAT (FFARICAWEFROET L
ERIBDOFEFHEDIEE DI ST 248KE) | FEFEARDFE DR E KOS HE L OERERZE, 7 S (2B
% % (words per minute)? 4 DOFBIZLEE AW ET AR S BWVET LV Tho 7o, 5 b - migXs
FAWTZEHI O T & BRI D « £725503.63 TH Y | 20T+l —E L —EICE X 6D Z &
b, AFERTERET DRI BRSO FIEOR RN R ST,

BE IR

HEFSERF- (B2E). (2013). [Reachout] HUR: RARHRFT 7 I v 7YY a—var,

Zechner, K., Higgins, D., Xi, X., & Williamson, D. M. (2009). Automatic scoring of non-native spontaneous speech
in tests of spoken English. Speech Communication, 51, 883-895.
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FEEDOTAT 4 T HEET
BHEOTAT 4 Fut R CKEINAD

JIo BE (Bl ERSE KRR
X—U—NK: TAT 4TI, TAT 47T akA, BRI WritingMaetriX, 228 8B

1. R

BoSHE 12) OTAT 47 Tav AT IMERICENC, RELNESNTHLON, EXh
D DANTFH ATV, FERICSCE(LEATY, $BBRITHERAZ1TO LW D, 3 DO T T B ERNL5T
AT 4T TaATHD, TNETD L2 T7A47T 4 7T aBARRICBNC, EnEXRILEE
RO HRNCEE 21T ) HEmN DD 2 E MM SN T\ 5 (eg, Sasaki, 2002), Z AU [MfEAEHE &
FEE, T4 T 4 > T HEO—2 L S TD,

Yamanishi (2009) (%, GFGAURHE, JHETHIRIE, HERG, [BHEEE VNS 4 D0 FARE 2R >E A H
W, FBEDTAT 4 7 HEOBRIZBHEEIT, REEMOERAEOERE MR LT, 2D
R, AN R\ R O SR I T I RBGEREE O L L UC, AaEN et 2 L0 2 <A
WAEHHNH D Z EBHLNE RS> TS,

7212 L ZORFETIE, FEEDTA T 4 7 g BRROIEE DL TR L L T o720, EBRIC
FEBEBENE 51254 T 4 T HWEEERIROEIEA & OFREER M LT B NIHREIC 7> TV, Z
T CAMIZE T, BNEER ORISR T Y ST LR L OMIERIEE T /WY Tidd, 2
THEONMEETAT 4 7T a B AOBEROIREE LTRATAZET, F4T7 477 aR0#
EEEATS (eg, JIIO « B - 55 2014), BIzIE, BT Y o OAMICE TIHTZBRITEBND L DR
REWZE, FEEDNENZRFHENCRER A 2 CENTWA Z &%, /NESWNE E RGN EHEIZ R
FISHFHID DN E&7RT, 29 LTELIVIEES, BRTEHEORR L OoERIlc, FEHEDT A
T T TR RETAT ¢ TN E OBIRERRGET D 2 & &, RSO EME T 5,

2. AHFFE
21 BINE

BN, BAOKFTEEE LU THRFELFE L Q0D KA - KBk 17 4 Thb, BIE 0V
TOEIC 271X 790 ;i (SD=15422) THV, HEINEREEDFEHELEX LD,

22 FHE

SIELI0 DT A TAT 4 T HTAT 477 av A58k 7 F 7 =7 WritingMaetriX (5
Hefth, 2015) TITo7e, B Y 21, BN EFEICBET IR Th T, =& A T4 T 1 L T D%,
BIENLT AT 4 7 WIS B A ERIHE (Yamanishi, 2009) OIEH (k=33) (ZEE L7z,

23. J5KT

WE L7 at AT — 2L EH S, 38k BT Y U fi~OS TIE Y OB S &7 A R
i, 747 47 OMEZRT MME, BERIRET LY TUIOERIE LN LS - Y, $ERE
EFNAAOYTILE Y &7 R, HEkEE e LT, SBEMEM Lo o7 — 2R A v b~ () 03K,
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FFIIZ BT 2RO TR Z & OFR T R 2B e 35, SEEMBENT (AT~ OlEN
FEBESIHT) & SEhE L7z,

3 fER - BR

S BAB T ORERZ K 2 1R T, ZOREND, BB L L8B4 T 177 etk
TAOMR L, BRFHIEIZ L > THEONZFRED T A 7 ¢ 7 HlE L ORIZIFELT O X 9 728
HDHZ VLN E ol TWOLDRERND, FREODTAT 4 L THKIZTAT 1 77 ak AT
RBLEN TG Z & AVRIR STz,

X 1. BEMOBRERT VT 7 0 IVET U 7, SR EOEISFEBEIMEE Z 73, RevNum [ ZHERREIEL
GP I ZAFEAOEHE, LP IZmATHIEHE, RR IIHERE, AV IZEREA ZNFIRT,

BEIR

JIABAE - EEARS - A (2014). [Ty A T4 T 1 7128 DENREE ORI HERAH 1%
Ty A Tl A TR 20— IEEIRET VB KORT Y UG AMi~DT 4 v T 1 7 VN T—]
I35 40 [l =EREREE R ERTTERS L TRE] 306-307.

BHEFVIE - FAfERRHS - AR - JIIOBIE 2015). FEEOTA T 1 77t A &30 - Al -
SN B EHERERL Y 7 N = 7 DBH% : WritingMaetriX | [FMEREEE 2 7 4 7 F HiB S TiFcic ]
26,23-34.

Sasaki, M. (2002). Building an empirically-based model of EFL learners’ writing processes. In S. Ransdell & M-L.
Barbier (Eds.), New directions for research in L2 writing (pp. 49-80). Amsterdam: Kluwer Academic.

Yamanishi, H. (2009). Japanese EFL learners’ use of writing strategies: A questionnaire survey. The Bulletin of the
Writing Research Group, JACET Kansai Chapter; 8, 53—64.
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8 H 5 H (14:20-14:50) / 601 ==

AREEL ST Ly MNEEORFATEILR
TAmHE

/N ORBORB R
F—U—N: RvAREEE, 27y MEEE, BERITE), BRER, A AT =—2

1L I

AL, SR0NEE A EDORFENRFTE L TVBRAY— 74> CUTF. A~R) (CHEE2aE g
HENTWIGAED, FEEFEY — L LTORREERGTT 2 Z L2 HNE LTS, FHIAENT,
INETOMFERERN AL, 1) B —F I REEEEROIF — A — R R eEm s
HHZ L, T, 2) IHE, INANDRKFACED FTIBAVERE T, FEY— L LTHT Ly b
PRHSNAEEAR DD Z &, ZEE X, BCHEOA L F—T7 = —ANFER L THLEAITED X
IIRENBELONDNETRD I, AKFEEL ¥ 7 Ly MNiEE & ORFATEHCEEI R Z T 5
ZEizL

2. B%E
2.1 B

AHFIEE, NSCREFEBCHIRT 2FEE 5 4 (RESVEEE OB 7 & A< REEEO i E RIS
ML) G BRNC Thz, FRNCER L7272 u—2T7 2 hOFERR EN DL, BIE L O
FEE R IR L B 2 DT,

22 (EREH LEEE

ATFFENAE A U7 DGEEA L, ok 2 BhOZERCRE (BT B 7235 2 38R 9~ % A3 10 f & 250
FEREOTHRIE S ) Tholo, BMFDLIT, FEDNTHTDAVKREEE (U—=7 AUfEe 5
ADA A N—VER) & RICREET ) A VA M—)VERDZ T L b (iPad Air) ZfEH L7z,

23 FE

FERCIL, SEET 7Y BB LA RE A T Ly FEAOTITOIL, 1) BRI, 2) MEER.
3) FEEME~DIEER, 4) —AMBROMFEOTRE, 5) FEHENLD T 4 — Ky 7pE%
PR LT,

FP. BMERENF T Ly T LTV R0, B HORENEZAE L, #7 Ly b
FEEDMHOHIZ BN RS T, LV OIGEOMEE, AvRREEL X7 Ly MNEETENE
AL Ch bole, —lfE, &7 L CHEBRICHA L7z 2 O SGEREA AR L T\ D SO
BT A NEAT ST, TOH%RA VB E2—%TV, FEDA LV F—T 2 —ZATONWTOERBREBFELL
=77,

3. R

T ICENENOPEEFL LTz, AR e LT, A~REEEZMEM LI25E, ToRIEO IEE 3034
FARD TR, ZHUTT I A FONEDRRER LI ER—REBZBND, Flo, AVREEE, 471
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v MFEOELLOREEAMHEA L TH, JGEERBEAE O D ORISR LZIER CTH LI b
Mo BT, HRGEH (R ICENALNEZ &R,

Flo, FATRRN D, EFREEIENER LA FEE IR — A — REte 2 LV L T D3, K
e O L7 8PS, IRBERIORE EOLNBERY | FEa 7o b e k| s 2—7
2 —AFESTEKFALThoTe, T Ll enb, A UZ Ea—fllid, HEARE < BT nwg T
Uy MNEFEDEERICRF SN D EBZ BN, WICHETHLZ LN TFTEMETE 52 80 h,
A REEEEZFFT DR b S0 o2, KRELB K, FENDDA 7 B a—NEDFEIZRE LV,

BRIABNTT — 2 B Mish TR H317= Pilot EER CH 57280, 5% ITT —F HE#He UEIEMEZ R T
WS TETH D,

#F1.
SERED s
Ao N EEE X7y NEEE
s (BesR) Wi (4)) 48.80 46.40
FEEIE IS 8.20 8.20
FCARRE IS 2.60 4.60
IRERFEEL 33.80 30.80
HREEE 17.00 11.40
R (%) 4237 28.55

e
ABFFED—ERL, Ak 27 SRS ARSI (GRIRIIIE C, AVEIES 15K02739 WFFERFE < /ML)
DA ST T, AWFFEIHMEICER LT, SHEFFEE O H IEEK BT MO ERIS2TE ., iz,
(R KIEFEEL MWE HOARN—ZRICHEIHLEZ R Lo,

BEIR

/NLHECF (2014) FEFREE 2 A= AEEE 2 . ZOWREMERD UMERBHE AT 1« 72 (LET) 35
54 MIRERTTER S FEREH] 92-93.

/N (2013) A~ ARREFEO ATRENE . EBA-FEE & OIS T, MERREE A7+ 7%= (LET)
5 53 [RIEERT/ERS SR 168-169.

Koyama, T. & Takeuchi, O. (2003). Printed Dictionaries vs. Electronic Dictionaries: A Pilot Study on How Japanese
EFL Learners Differ in Using Dictionaries. Language Education & Technology 40, 61-79.

Koyama, T. & Takeuchi, O. (2004). Comparing electronic and printed dictionaries: How the difference affected EFL
learning. JACET Bulletin, 38, 33-46.

Koyama, T. & Takeuchi, O. (2007). Does look-up frequency lead to better comprehension of EFL learners?: Two
empirical studies on electronic dictionaries. Calico Journal. 25, 110-125.

Prensky, M. (2001). Digital Natives Digital Immigrants. On the Horizon, 9, MCB University Press.
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REMEAT I 2= —v 3 VHBBOSHT
JIHE #BE (ECC ¥ = =7 REIFFHER)
F—U—F: aIa=b—TahHE RE HWMOE, Observation scheme, BICS

1. XTI

aIa=f—a K (LLT CS) 1X Canale and Swain (1980) 2k > CTa I 2=~ — g L HEHOH
YT L AT — I PR SNERER LY . BEERROEERER L L TE L ORR R ENTE T,
LinL, HEAELIFOSFEEFITONTO CS WEDERITEIZL 3R ENTHRY, ARERTIE, ]
#D CS HHICEIT 2 BIETRE ORI R L WET 2, ARFZEO BRIE, (DEEDMEHT 5 CS fEHORHK,
QVEENMERT 5 CS L HGEREN OBIREEZ A ST D Z LI2d D,

2. BIE L FE

AFEDOBINE I TREFEHEITR Y /INFE T4 605 1258 Thd, HEFEDT. =8 g
MG, SRR IRTM D = A A L, BEEEIck W, WEMERT2 CS # oY
572912, Spada and Frohlich (1995) 2 & - TS SN 7= ##E#I%E 7 L — AT — 7 (COLT) X° Domyei
(1995), Nakatani (2010) @ CS 4335 % & & 12, 20 THH 2>5 725 Observation scheme % %S L7-, 2014 4E
4 AnDAER, BIESTIE A EM Lz, £73008 OREE IO L T RIGESE B 5 ERGEE

(141HRA) & WEDOEFEGENIBT AT Q6 IHE) #1T-o77, S HIT, YAEROREZEIC &
D IEERE N ED K DB T DONEHERT H1-0I, 353 « B « Fide - < - BT - WERIT
DREFED 6 DO LEHIIT 5 Evaluation sheet (1I8THH) ZBA% L. SGEAEIRHEZ 3 I L7z,

# 1. Observation scheme

CS Category Communication Strategies

Non-Linguistic Signals 1 Facial expression, 2 Gesture, 3 Sound imitation, 4 Face down, 5 Pause, 6 Eye-contact

L1-based Abondonment 7 Asking, 8 Stalling or Time-gaining, 9 Answer and response

Interlanguage 10 Code-switching, 11 Foreignizing

Appeal for Help 12 Questions, 13 Asking for repetition, 14 Raising intonation

Maintenance Strategy 15 Active response, 16 Shadowing

Others 17 Stalling or Time-gaining, 18 Approximation, 19 Word coinage, 20 Others
3. fER

SOHTORER, WEITEkA RO I a =7 —Ta VAREEH L T\, HENRS LEHTS
A 2= = a VAKIBHESENRA T T U= BAGERLE LTZERER T TV —, R AR
THALTTU—Thole, RERHEVMEMN LRI I 2=/ —2a VAL, TRIEFEA T TV
—. FEETHTERODHLA T TV—Tho7z (W1, FER L —=0 T EZF TRV, Gl
FPACEDMEM % CS ZEUD Z &I2 kY CS 2B L T2 EhsGE s, REDa I a=7r—
a SO, BT 2RO B8 A 7y bERAESELEE] L 0FE LR Z M E HTRE
B Z & AR REIDR DD LB DD,
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APPEAL FOR IN AGE:
HELP: 3 items TER?}E&E .

2%

OTHERS: 4 items

6%
NON-LINGUISTIC
MAINTENANCE S:SG'INALS:
STRATEGY: items
2 items 35%
22%

L1-BASED
ABANDONMENT:
3 items
33%

I WEMERT a3 a=r—2a VIl

CS L FERERENNICBI L TR, OV AOHBIBIR S 5 Z LM L, ZAUIIREDMERT %
CS (XS FHERE OMEAIZMAE GRS | plPh L7 GB A B DO D 2EFHERF O 728D CS L3RR~ T
WL ZEZRLTWD,

4. FLH LR

ARGEN D, HEEAFETHINED CS 2ZAITTHL WD Z &, TNHDE L BIESTEINLITHE
SRS T D Z LSBT o7, AFFED R E LT, CS AT 25 2 & TL W R SFEEHERT
THIENAEEL R ZEORFEEIE L CIGEYE A E S IEENA N TH D, 4R S DITILT RS
N5 THAS D /INFAERNGOIFEHE O T, CS 1L BICS (=2 2 =7 — a VhES) O &
Ez b,

BEIR

Canale, M. & Swain, M. (1980). Theoretical bases of communicative approaches to second language teaching and
testing. Applied Linguistics, 1(1), 1-47.

Dornyei, Z. (1995). On the teachability of communication strategies. TESOL quarterly, 29(1), 55-85.

Nakatani, Y. (2010). Identifying strategies that facilitate EFL learners’ oral communication: A classroom study using
multiple data collection procedures. The Modern Language Journal, 94(1), 116-136.

Spada, N & Frohlich, M. (1995). Communicative orientation of language teaching observation scheme: Coding
conventions and applications. Sydney, Australia: National Centre for English Language Teaching and

Research, Macquarie University.
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8 45 H (15:30-16:00) / 601 ==

HEEE ORI T B —B LR
HA OA& (HIEKRT)
F—U—R: aIazs—val, BIEE ET—X, BT

1. B =

a3 a=b—va VEENERET HFEBEOOE DL LTHBIFENZRT oD, THENXAA
W EEALTHHETEY, FERIARORVEEILY [BIMOBRERIEL, TOZMELBLT
B DR A BT DA RGE T 5 Wb Tnsd ek, 2006), &2 TIIREL B EEICHKS
TED, Wb, FEHOLTO Th—=WE (I—=/YL T, a0 KOG 72 e Bk S
NTICA%HZED D) (Bakhtin, 1981)) PMREHESILD, S HIZ, FEFO A XFBFOAEIZIL individual
learning <> competitive learning & ¥ cooperative learning 7573 X V) Zh51%) (Johnson & Johnson, 1989) T %
DT, WFEIIA X3 E RS B 5 BRI FEBEOERICOIIRN’H D LEZ BNLD,

2. IO HK
AHFZEIL, WIS D, REFEZEHBICBWTCED L ) R85 2 07-6 L, BRFEEEEDE
B EDEHBRT 20T 5 2 L2 B ET 5,

3. BhE

BMBWIKRFZOUETFETH DV A=V T I TAD 1FE2 VTR, 51534 (BT 234&1304)
Th b, HiES11T lower-intermediate (TOEFL ITP 350-460) T A7 7 APIZEDIELHOE RO,
W 2 BT T N CTHGETIToN, FABIGETIET 2 ERFEMHT o Tng,

4. RO FH&
4.1 F—FINE

FEWOIEDIZE B OFE BIEARE S, FRERIE EEOIRVIEY ) a2 v MaENY,
IblL, BEHNOFHIHONWTT—=2 7 - a7 &l S, FHRIOTERWGHAC K- T
BE LU STICBET 2 BIEZITV, FERICITESL O ERNC EI#EA > ¥ o —% FEhi L
7o ZIVHOENT —Z W TR SRS - T & AT o 72,

42 FE

BINEIL 4 LT ODITN—F1T0h0 (1 75 R 6 ZV—TFREE) R - %L 8 D W BITE
B&{To7z, 72 21, Pre-listening-task (Zimmerman, 1998) DE:ETIL, 7 TRk BEAEO T
ERCa=y bOT—<ThHD (BRy M IZOWTT A ADyvara Ly, WLy - g— RO
S AR CEEENEE LN E BN D Ny ZICBL TR V7Y —) RIS 0 LT, VAR=USIT
B Ip A —v iR L ST, F72, Intask TiE, lteam & group] &\ o7=F—U— RIZEH LT
note-taking DIEHZHVNIHELT-Y, U A= 7 OWNEHMRTEDEZ FIZHOWT I N—FRT T
BRI U0 LR DA B 2 507 T u—F O 2% A7, Posttask TliE, TET.) = HEfT
FAHZ ] IR ED Py ZIZBET D A - DORBRRE Z LB EAV, TONKEREEDFRL, 7
FABBTEBITEZ THT, FMZBL, 20X ICTE LT FEEETOLOEE 2 E i L=,
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5. fER

BRI OREREN D, B 17 72 A= EOBfR] TV A= ZOEEM O ©2THA
WO RERGRBRLN, RNT T A= ZCxid 28R TS8R 5257 @ 3HEAIZ
SIS DR HER ST, FT2, < OBNEED, WEET TARRR) B2 257 & Eao
PR \ZOWT T RADEEE G52 12 LA Z 120, 5341 7408, TU A= 210643 5 A1E)
W LTI~ A TR L LB Lz, LnL, 1FEAEOBMEL, BIEEOA Y v FoJn
FAY v FEDREVWEEZTEY, 3D 30~40% DA BB Y TV L& X TV,
BIE DA " biE, THSERRLERPEY, KVEENEES] BITEAT, BA5hb
BEDI [T A ANy arwzTHI L THSOEMMNRE Y | FEKHTL2EHRDBREE D) &V IHER
PHER STz, FTo, [AEETELRTLoTERE L =7 THE XITFELEETZ) [AEE L 5T
BRNZEZT20, WMo ThBRAETZ) 728, Bl R E=iky 5 S8R Hbhi-,

e OBNETA V# Ea—T, [H5E5% Lo A MD NI L TECHRSERZ LD, bol
R L & o Lotz TEEOHNTHMM LRI L o7) EFEL, WEFE 1 EENTH AR
FEEASIEZH L QW22 E GRS ST,

6. BELSBOHRE

FFREO & 9 W55 ClE, near-peer role model (Ushioda, 2013) OAFFEIZ L~ T, Zkk/e7 7 rn—F
AT TR, ThAMRSIITRDIZN V) B2 B, #Ediud, BEE LTHES Ideal
L2-self (ibid. )& FXET 5 Z ENTE - OICEESITRE E -T2 L EXOND, BHIEEZREL, Ul
JCEEASYTTHEITL, IBVKDLZ LK THUGEZMY ET &9 A X RBETHESL
“Self-system” (Ddrmyei, 2009) 2MEREL 7L W K9, ZD X ST, WEHFEIIHE L DO LD ROBEERS
I DTIN—TH A F T ZAPME\NTHBMN R REE A AT 2 FERETHY, aIa=m—v
2 VHEN B BT B AR ORFEAE TR W CHE ARSI E R 2 Lo s h B,

—%, EFEOOLSORA L LT, FEASOEZEHZNFICIBW TGS, HEET X MR
TET A b, EHRBRO SR E RIS N2 2 ENET N5, AT, HEFE» R
BB D DIREOSTERSNIBMLETHH EEZLND, LrL, BIFEERO ST
DIF, NYHE] OFFEFZHOM ETideL, THENZRSE) ~MFCoOmg ST 2805t Thd L
EZ BRI, WHHFEIIFEE O R ZRMEED DR ERNCEOMREREL QD N2 LD,

LSBT, BET A AT—ADGHIZE T, Wi LSS OBIEA S BICFEL MLV,

BEIR

Bakhtin, M. M. (1981). The dialogic imagination: Four essays. Austin, TX: University of Texas Press.

Dormyei, Z. (2009). The L2 motivational self system. In Z. Doémyei, & E. Ushioda (Eds.), Motivation, language
identity, and the L2 self (pp. 9-42). New York: Multilingual Matters.

Kemp, J. (2010). The listening log: motivating autonomous learning. ELT Journal, 64 (4), 385-395.

Ushioda, E. (2013). International perspectives on motivation: Language learning and professional challenges (pp.
192-215). London: Palgrave Macmillan.

Zimmerman, B. J. (1998). Developing self-fulfilling cycles of academic regulation: An analysis of exemplary
instructional models. In D. H. Schunk, & B. J. Zimmerman (Eds.), Self-regulated learning: From teaching to
self-reflective practice (pp. 1-99). New York: Guilford Press.
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8 A5 H (12:30-13:00) / 602 =

THTIVT T AX—brEBELTHLETS
BEINCHETHI—BE

ke o (RS RFEeE)
¥—U—F: THTIvI «+T4_—b, TA4T7 47, 58S, a—"R, ala=br—vav

1L I

&R (015) T, 77 Iv 7 « 54— (Academic Debate; AD) DREERDY, HAANTLZEFZE A
DIAT 4 TRESIDI FITEHET B L5 Z L1TO T, AD 5 & B ot L CEM L7-3%%
VESLDOT A NORFRSHT N D EIR LT, ZOMEE, JAECT A bOR a7 ik & 5 &7 8o
ITHIE L. AD %3 LT- 38 COE~OERNCE LT, 72t S Cuniasotz, AgET
. AD ZBL A ET 5747 1 v 7 Rehohc, [EEF) (LT, &2 (2015) TUZELT- AD
TRBRE - RS O 2 — SRR B AR ANIGESEH 20— S A ICNALE %0419 % 2 & C, R 2,

B, ANETHETIA 7 4 728D [5E#I1) L1d. Jacobs et al. (1981) MFEIET DL 91T,
S EOEVERLIER TE 2B IO v A OV Wk L Gl 2B e T&
DHESIET D,

2. [EESEOBE\GEREDOEM] BT 2067
COFETHMTAEET—Z L LT, B2 (2015) OENECT A MIBUWT, AD BBRE D
LEEDT- LD (Test-D) « IEFERFOILEEDT- LD (Test-G) 1IN %, ICNALE © HARAIGE
S 49 X DT BT D, M S ICNALE O IIL, 71 FORIEEH LB D (LA
T BI2PT)) EHPEDZEIEEZFH U2 D (BI2SMK) Th D, LIk, 4 FEOHF/INIFED 2 —/ X2
DT, JACET8000 O v8an % T, KU SCDORIRDIENSGEEI kT 5 K585 L~V OFE~GEEL
DEE (IN—F) ZHEL, ZHOLOBRN N—R|IZHONT, 4 2D a— SAD/MTHET 5,
—JeRCE T ORGSR, AD R L IR D 2 — SADFERE LN UCHEER LT (T i
=0.027, p f6=0.10) , FRERE D 23— SAPIERRERE D = — SR LY FEFE L~V E N E N D DT T
1372<, ADICX D T4 T 1 > T OiEFE L1%, HEBEORmGEEOER L BIENR W EE X 5,

3. [=ytA DOV¥ UK L CHEEITHRNZFERA 7 4 A 2O (BT 25047

RIZ, ADRERE DT A T 1 2 TR DREEAIRHEA A NS T 572012, 5 FRIZOFEEED AD IE
B THWSNI A EE L, KHCorder 2 HIVWT, ShEHEIZBREESRD Y A M EAET 2 (Z 0B, &
) + be Bligw - FifER - AT - BRG] - AR 5),

more X° than 7¢ EHHROZEL, rate X° increase 72 EHESE - FEIZBIT 52T, because, but, however 72 &
Df~—H—, Bl & LicEe X Y 7 ¢ K EOFEFRFHEOEE SN 2 L b, AD I
XDT4T 4 v ORI IE, B ERET S BT, ERENOHE T, W ORI iR NE
HATE LN LT %,

4.4 DD IA—RRATBIT B HEHFROLLER
i THE LN AD IFEEI TR O AD BBRE OSFEIEHMICOWT, £ 508 AD IFEELSA O T 1
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T4 THERONDD, Fio. AD RBEEAGOLOTH D LIafT 572912, KHCorder % FV T,
BRBLOMRTRZA 2 ERR L, S5k LT Test-D., Test-G, B12PTJ, BI2SMK O 4 FifHD =1 — /R A 23T,
FOER - HR - R, T4 Aa—RA~v—N—, TX VT 4 KEOHEME ZEET D,

4.1. [HE: - & - EERE

AD RERF L, e - BEFBUCEI L C, AR KRIIR 272 b DD, WRORELITo7e & 2 A,
HRRE OFERAR L FEIREEENRDONT @ =081, pfl =042), FEF - FEEHIX, 7—~
W&o TiE, RS L ERR L AT AR H 5 L 52D, LT BBREE. oFEELIL L
R B A 2 T 5, HRFRIUZ I T D-Test & 2 F B2 < fHEHT % B12SMK OHEBIEIAIZ OV T,
BENERINT. 28 =2.13,pfE =0.03), ERBUL, HE OB LOFRICKT HER L 0FE
7R BT LoD, TNEEEEXT- LT, BOOTENPZYUTHD LW ) 2 LE2HATL7-00F
BlE LT, ADRBREIZETEEG L QD EEbhd,

42, T4 AA—R—H—

F 4 A=A —H—DHT, KRGS TTv— I —ICBLTIE, AD BEBRFIL, L% 2 o 1
Bl LS IEFICEVEE CEEA ST 5, D-Test & 2 3/ B I HZEIE Y BI2PTI ORI/ 22
BRHBND (2 =2.37,p fE =0018), [BEEH-SIT] 1%, ADOFEOZEEEED L FEAROT, 7
HFI v/« F4_R— b T, BREZO LS R EENT 2 OO L 2 5 BEHTHY . ZHAK
B — I —O@E\MEARIZENR > TN D, F7o, D-Test DX EBE L& Z A, AD FEREOKRRE~
—H—OEHIL, BEFOREEZGI XT3 b, TBHEOT )] ITXo TEYEDORES>TWVDHHLDE
REIRL TS EHEZ LD,

43. X VT 4 FKH

XU T 4 REOPC, HFHROWNZZRTEL U T 0 FHUCB L CiE, AD BBRETE, 3 302 1 [\ILL
FEASI, 2 FBIERENEV BI2PT) &L ORI THOHEZEPHEE SN (28 =243, p fE =0.015),
F72, D-Test DFELIZE D E, AD BRFHICE T, ZNDHDOEX Y T ¢ REIL, EROMEN S ORREE
Wb 67, B OERIZONWT, B &> TIRRTH LWV ) —DDERRBITH L LB 2 oD,
AD B DWFET LB LT —a Tk, BaOERE ZHUCEHE U- B EHR AR DEC, B
ERITARSTHLRELT, 2V FAAZHATHHANCH Y | HEBCRRRGROT + 2 2
—Aw—H—L AR, FEEOPTEEFEL QD EEFET D,

BEIR

AR (2009). [HABIEFE Forest 6th edition)] . HU : 77 Y AR

Jacobs, H. L., S. A. Zinkgraf, D. R. Wormuth, V. F. Hartfiel, and J. B. Hughey. (1981). Testing ESL Composition: A
practical approach. Rowley, MA: Newbury House.

LA DT+ BHEFIEEL. (2007). [F 4 Aa—A~—H—3CHHR] . B0 - Z SHIR

BB (2015). (AT 4 L TREINCBIT DT T I v 7 7 4 ~— ORI+ 5 —B % [t
BSUERZE] 116, pp. 207-217

Halliday, M.A.K. and Christian M.LM. Matthiessen. (2004). An Introduction to Functional Grammar. 3rd ed.
London: Hodder Amold.

JKAKE. (2006). TOEFL FEHEDFEHE LUV, HIEME, FHEOKGE [SiEUtFsimeEl 27, pp. 3-15.
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8 45 H (13:05-13:35) / 602 =

B TRZPADRGEFEEE ST R iz
A PET ORBSF U R MBUEHI)
F—T— R : Ideal L2 self, Self-determination theory, English learning motivation, #1121k

1. iXT®IT

R, PEER D 71— SUENED BT, T b ERRRIE A RER < Sh, BELRFAEI
Lo TEBESFEE L TORGEERRE/IEBNRUE Lo TS, KEFFEABICBW TS, M Lok
FEAEMRBUTIR S 72 L 0 EERZRBE PRSI L S, FEHEOBRE (B3 2L RTRIZRIN
TE7z (N, IR, BP0 & S, 2010), Fid, BETRTAE L0 B U7 3GEFE ~ L 8L 72DIT
ESTREETHD LW BLEND, BITRFAEERIGR E LI IGEHE 2OV T, ESP 58K Lave
and Wenger (1990)IZ & 2WRGIHYFERR (EEOIERIE) OBESHHWTHRE L. LFHE L L TRk
TR UCE IR A E U 724818 O [EBREE P52 4E ] (Imagined international discourse community) % Z{=E/N
WA 3 —FlE LT, | AFRITER 4 [, TERRERNTLIGET LB T—va AFEZ LS L
TRER T 17, ARETIL, FEET LY LT — 3 AERIOERZHE LT, B TRPAEDIFEE T T
¥ L LCOA BRI, FEEFEITHT 2 BECHEASITICED L 5 BN R ENT=D», £
DItz EHNRFES D,

2. A&

2.1 WFEE

BRI T 510 hT- o T, SRS, 1) LBy T —3 3 UIRENCI T, RE KR UMl OV
T, BTRFEIED LI BRREET 200, HEORRINENE LD, 2) FFESLELT—va 15
FaBRT 52 LT BLRPEIACORELZ DL S ICFHE L, fiIZFAR LU THED0, &
L7,

2.2 REHE

FREIIE, FEEDY T OEINIGE T 7 T AT LA/ 4E G H, 7H. 11 H, 12 A) OFREREZIC
SAEDE L2 — hOEBRNAEE AW, ASRE T, 2010 FEEEOHINTGE 1 236845 4)
OFNL, FEFEG — b4 EETIRH LZSE Q714) ORROBE G E Lz,

2.3 FEHFFR— b

FHEFR S — M. FEPBHOERE NGB EFEE EDO LS ITE L TWDONETIE L, HEHH
BRKRYITHD Z L 2B S, VR AT L2 AE LTRSS, 1) BEREGD). 2)
FERUEFRE (yes/mo KUREIR) ., 3) BEARTLNTLI L (yes/mo), 4) FBEREORR Goid) .
5) BEORE Gok), 6) ©F 42 R - 12 Ao Fid), 7) wEEE 6—11 7 Fid).
FEECAHME (12 8 k), 8) FERUEE CFFll (S B 4IHE) THRSh D, 2) DX
PRSI X, BREBCANBE D ED > TR Y | BRT—~RBEENEITIR S 2RI > T D,

2.4 S3HFIE
ST, SRR — b 4 [ ORRNAEZFE— AT OFE LDtk M-GTA (K T, 2003) & L,
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W > TSR Y —2 v — k (a—F) kL, 22— RiE, 273V —(kbiTo7, iz,
FEOFRAROBLRRESE L HFEICT 572010, BEIIGEU T, b5 2 bhi-a— Red
T3V —OHBEE A, BRICHRE R TELRAL, SFTHERE55T HFCIE,. Domyei (2005)
IC & D T EFEFEEE ST LT VAT LB & Deci and Ryan (2000)(2 X 5 H S E BG4 BiiaAoR
FAE LTV,

3. MREBE
WG 1) 12OV T, BN AEERICBIT 5 IRECHHICKT 2% ) IS 2B &Y —

7 — NMIVTREEON, 4 2Dh T Y — BRTI/=v7, Avb—VORnnodE, NE, #
i) IcE Doz, &£a— FORSKOEIERI-EZAH, BET 7 = v 7 DOHIRFIZNERERA~

BB LT IME 2 T, OF D, VLB T—va UiEE AL C, FAETRKRT VI =v o &
BB LNO L, BADREHRTOLOCERmEL VD HNEERT S XL 51220, gt o=a
o= —a U RERE LTHGERIRR D LT ERDTEA D,

WFFERRRE 2) 122\ T, 12 AR H OB 250 208 Liz L 2 A, SR —EsER: (5
H) OBESOEREEVIRY | 1 ERTOREITIN TREERHPORENAEICET 2 5B 5%
O, FHESRREFHE L L COREDFERK, 7 —F 12813 2R Eastd LTz, Hi, fFko
RIS EITE L, SR OMEE RO T, L0 A E LR EEE~DF 22 L W AR R BT,
DEY, FEET LB TV a UIEEIEZE L T, FEIBHOFOREERSE L L TOREOAREMEE
FREL, ZN—TTOFRNLEREA BT 2 2 LT, BOMEATRLANL L, BEHLLTO
ideal self ZABEEE L, 5B A~DFEORNEFEODIT LD E LTV E S 2 DD TIHRWIEA I Dy,

INOOFREFELHDL L, 1| FRIDREOHTT, FFFESLELT—a 2y 5T, #LR
AR E DI o= —a UFRE UTIGEREA D L0 | FHOMEEIRY KD H
T, HREMESCBIRME D RR L2 S, ERL3EE BT, BREL L TOIEOH B EHEEL T,
HIRDFRNE DB O T TN RR T2, 2F D, ¥FET LB T— 2 VIFENT, T9%EE LT
DFFRAZ2SFEE AR AARE LA LoERRFMZER L LT, & LD eIz i E
DrERRESE, TYIGEERFT L L TOBBOBE OBE ML SE, & B2 Lo EBEEMZERIZT
JBT OB EH OEEL TS T E LTHEW =L E2 57259,

BEIR

Deci, E. L. & Ryan, R. M. (2000). The “what” and “why” of goal pursuits: Human needs and the self-determination
of behavior. Psychological Inquiry, 11(4),227-268.

Dornyei, Z. (2005). The psychology of the language learner: Individual differences in second language acquisition.
Mahwah, NJ: Longman Pearson Education Ltd.

Lave, J. & Wenger, E. (1991). Situated learning: Legitimate peripheral participation. Cambridge: Cambridge
University Press.

AFEE(C(2003). [7900Fy RkAd)—- - T7a—FOER] H: 5030

FN—, ILNOS T, BO V27 4— & L (W) 2010). [21 fikdod ESP : 87 L\ ESP BEmOMEEE &
Sl A KIEEEESS
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8 45 H (13:40-14:10) / 602 =

ETNEFEOBREDEBE VN ¥ R—A VT E5 2 BEEIZONT
— BETHEENSDELER —

2 KRR BIESAERSE KRR
F—U—F: Uy F—A 7, EFEE, MR, U XD, R (latency)

1. IIC®IT

TG ERAN) OFEERY ¥ R—A U I RIFTREIZOWT, MEREOBLENLERL
7o SERERFZE, TTEF2001, 2003)C K% &, HOERITEERIC, BOEFIIONMNIER S &0,
F-MHEQEO0)TIL, ¥ ¥ F—A 7 oERHAL LT, IFFmROAENL) & HHHEEHEE OWNE
b PESNTND, HEEEICE L QISEFEICET 2 AT ) AN OFHERREHR D—D &L S
TW 5 (Hitch et al. 1998 ; Roodenrys etal., 1993) , <% K—A o7 & BER AL OEEE DBHRIZ DOV T O
WFIETETEFE LB/, AFFETIL, WEOBRE EFEROBEE) 23 v R—A v T OFARE,
THRFEEE OWNTEL) &Yy R—A > LT H 2 DU a—)LsRE& FITHIE ULKGE L7,

2. FIE
21 BNE

3 34D AARGELNFEL T HRFAE - KEBeE (A1 34, tE2 040), HUCOWTFERIsI A% ~4 72
DYGEORGEM IR D Bk, fHHEARER 72 SIZPHO LD TH-TH Yy R—A 725 2 EW3H
RE7e L~Vl, 2B Oxford Placement TestIT 2528, SF-44 51 (Listening79.97, Grammar & Reading 64.24, Total
144.21)% CEFRICHHIT 5 & Bl R/,

22 FE
221 V¥ B—A LY a—NEE

FP HOELEANTYy R—A 7L ) a— L OME 21T -7~ Z O, BIIE OTH & 8%
HFTHILLyy R T D%, v R=A 7 LETHRA MDY a—iERH S Z L 2BIEx
D, FERAIIEIME - £ Qo0HE AV, FREDC T =X U T4 D207 F A MR L,
BB —INTG R EEED L, 235 — T, (Pattern 1 (Text A 110 wpm + Text B 150 wpm) Pattern 2
(Text B 110 wpm + Text A 150 wpm), E£7°, EBWEFHF110 wpm') T 6 [H v R—A > V%47 -7, D
2FEE TR Lt X AT 5 U a—/Lil8(cued recall) 21 TV N, WRIZEHVE (150 wpm) & F O ClRAR
WA T o T, BEOEBUIE R Y 7 b audacity 2 VT, By FEITE X T, 72 ROHFHE L7, 110 wpm
DI 150 wpm IZHASHEEANES 725 & R — R B < oo TOA( 1 FEIOTOR SO H—
ADOEF X O (millisecond) Text A 110 wpm 294 : 541 Text A 150 wpm 215 :396 Text B 110 wpm
324:489 TextB 150 wpm 238:358) , ZD7=, TEREAIII M L TIEBOIEBRFAEL 25 LB B
Do

AR (BRI EZEE TS HEOEIR) LV a—nR % R—A 7 LT ¥ A b 2%t
TEIGERORIE) ZHE, v R—A 7ol (6[8]) 1X Shiki et al (2010)ZF- S RE LT,

1 The Common European Framework of References for Languages
" words per minute

-104 -



SNEFEBE AT 4 7 F25H 55 BIREPF RS

222 BEBEEOHIE

B 20092 B B2, S (BEE 6.65 LLE) OFHEE 4 54RO, 1 53F T DOHEEDHE
Fll(word list) % CT& D721 & < FITH L Ciled A4 7=, 3[BT 084, 2[a1H & 3[EH OHEDFE
B, U—F 7 AE Y NOFFL—7 CTOTTRORFHIR & S 2 BRICHE, Mg c&lenk
FHAIL 7=, FHADS¥EIE. Hori (2008), Lt (2004) 551 L1z,

#1.
U— R U2~
music hello today example question
number yes restaurant teacher good
television | remember window finish large

3. RERLEBER

FEVE (110 wpm) &V VE A (150 wpm) TIHEFFAESR, U 20—/ & 1T 110 wpm DT AN SRR & 72
Stz TNENEEDENTRR SRR L LT, 150 wpm TIEU— R U A hOF5e Crifll L7
BE & HARICER/RIEOFBENH -7z, BAERE Y a— LRITEOFHBEIEH > 7o E B Ttz
W 110wpm T, U a—/ LR FARIIAERIEOHBENH - 72, MEERE & HARIZITIEOME
BHSTPEETIERD -T2, TAHORERND, BRI OEE DR v R—A U I RIETE
BORREMZROTZ, FEA~OIGAE LTE, BRAROAMEEZEE L) A= 7 hambb b %
HE9& Lzt v R— > Z(prosody shadowing)(FAM, 2007, p.227)IIF2FHHEHIC & > TO LI K U 5 F
7, FEEERONELE B E T 5 2% K—A > 7 (content shadowing)(FH, 2007, p.229)Z i3 L < &%
CHEFERND 2 EDRHR2OTIFRONEEZ TS,

BE IR

Hitch, G, M.S.Halliday, & J.E.Littler. (1998). ltem Identification Time and Rehearsal Rate as Predictors of Memory
Span in Children. Manchester: University Manchester, U.K.

Hori, T. (2008). Exploring shadowing as a method of English pronunciation training. Nishinomiya, Hyogo:
Doctorial Dissertation Submitted to Kwansei Gakuin University.

FARME « B (2004). TRERS ¥ R—A > 7. B 2 AEET.

FIEHE- 2007). > B—A > 7 L EGORE:. Bt I AELT.

TTEFSFR. (2001). 75 SEEOFKREERD A =X A, W &84

TTEPSTR « HSFET » A)IE— - PIRES: « ATHRE— - (IAREE. (2007). Z LIF LMD L A Bt =

Roodenrys, S., & Hulme, C. (1993). The Development of Short-Term Memory Span: Separate Effects of Speech
Rate and Long-Term Memory. Journal of Experimental Child Psychology 56, 431-442 (1993).

Shiki, O., Mori, Y., Kadota, S., & Yoshida, S. (2010). Exploring Differences Between Shadowing and Repeating
Practices: An Analysis of Reproduction Rate and Types of Reproduced Words. ARELE : annual review of
English language education in Japan 21, 81-90, 2010-03.

T (2005). ) A= ZHREEEL LTOY v R—A > 7 OMRITBT D08 Hnt: mHEE.

U —. (2009). AANIGEFEE OLHGEBIEL 25 - WEOT0OE ST —4 =2 HH
. HOL: <A LISHIRR
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8 H 5 H (14:20-14:50) / 602 =

F L DRZEERIEZE R LT/ NFAEMIETEEM ORRER

BRI G REEEEIRT)
F—U— I SNEREEE), SGRERS, REERSE, R, LI=tr X

1. IIC®IT

2011 4E4 ALY, /INFIES « 6 FLE R RTBITAER 35 AT, TEE2 05 = L &2 EHIE Lz
(SMNEREIRED) NEMBINDZ LI oTe, L, FHBEORLEENS (Hi fiiends! 1,2) 13655
HLOOHBEIFELR, T, IRFECTEERSNTE KD - =2 ZhbE LERLE
EROIBEEE, T80 OREEM D RG, BERSIFEEZ, /50y - SeBiy - 8RS
REA/INFAZ 5 - 6 HFAE (BED - Al - B, 2005) 1ZI3b) & 135 2720, S BIT, B il %
ZHATHITOEE T, FEFEEN ENETRRICEL BRI TH D (LM, 2005), 7 I CAHF
e, T EHOFREEREEEIE L TR LI NERTSEER S, E0 &) Rt ERIET 0%
MRk A Z Lz HIE Lz,

2. BRSEDFIE
2.1 BIE LigERE

BIENE, AN 6 L 24 2 CTh o7z, FREREIE, BR LicT U2 VB %R LBk
DHEETO—FIHET, RV arhb REE=Z ICHEBREBLHL, TR 2B ERRITo7,

22 FE

Y, 1 AICAE#H2E, TEMIC IR OE L, 2055, EET A e LTE 1 HEOYET
B LT 5 DOIGET L—R%, FHO 10 55t%, 1A%, 2 8%, 3 8% T, ZheiliaEgic 2
[T, EDXIRILES o TCNDIDE HAECTELS Z LT, EOERTIREZHR L, 10
DEOFTIET A FTIL, 5 DOFFET L—AWFETES LTEEIC R bn i 51icL, 1A% TS
DINEE A2 T2, 2 BE%URT, IBEOFENT /2 EE 2T 1 BE% & R UNEE Tk L7, £l
1, 1 DOFGET L—RIC O EEDOHAIT2 AL L, ArF10 SlaSE L, BREEIL, /INAROHE
FEEBIOFEE LS TVDE 1 A EHLRNE 1 4 THY, ENENDSBONVHNEZE-SNE O mE
E L7,

221 BB LT V¥ NEBHE

Bl LI=T X NVEIIL, A ¥ —Fy L TH U r—RTE, ID &/ATU—KEZANLT,
BEIZLDBETO—FIEEOHR BT IREIC K DERIFE S ARETH D, BT 18 D Lesson 2> HA
REFTND, D FE Y 71X, Lesson 1~7 F Tl IR 1) & LT Hi fiiends! 1 CCEEFEAE, 2012)
WZxHis L, Lesson 8~13 £l [FEHEHR 2) & LT Hi, fiiends! 2 (ibid.) (ZkHSLTW\W5, F7=, Lesson 14
~18 ETIE e & LTHAD FE Y 7 03550 Th %,

B OF Lesson 1%, 1) [fa%& 72 bIGEET 30 FBRE D/ Ny B— V% BV TERMICHT 2B 2 Dk
R, 2) T9E & HAGEORIGBIROMERR], 3) THEEHE | &) 3 B CIThh, 15 9RETRD 2,
1) DR —U0 L, /INFRR 6 FAEDKER &0 B FATE TR T 2 i /r— vy — RIZEESWTERD,
BHNYRLORFEE T L—a VEGATEMREEDH 5 D ThH S, BRI 2% 20%, Nyt—
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CNOIEREFIEENEE L TERONS, 2) OERTIE, Ny E—VORINERIND, R0,
FX I LT B=TAURBNTHY, ToRB—=T( 5% 0 ) v 745 L, HHE—-HAGE
DIETEFRFAVD, 3) OME T, BhE LT RNy =B I WVEMEE X OFEEE, T
Y7 T EICHEEOBEFE SR SR 10 BE O TEBROKHE]) 284 TEET 2, [TEEROKEH )
TIEHFICHESPTICHOHTMESL S 5, 10HIC Ty 1] EEMPRHTZS, AETREET S,

A & S U7/ NI, Hi, friends! 1, 2 ZAE L QN 272, AW ClL Hi, friends! 1, 2 & 13Ef%
DN B 7 Zfi>7- Lesson CTIFE L7z,

3. FER
FEO 10 701k, 1R, 2 Bk, 3 BE%RICENENER LZERET A FORRER 1ITRLTE,

1
FEfET A b (10 /UfAD)  ORFFFSEIC X 2 S0 i
FUIET A b N M RERZE RoME SN o

10 5314 24 431 337 0 10 1.52
1 A% 24 6.06 3.55 0 10 2.63
2 JEfE% 24 6.29 3.36 0.5 10 2.83
3 I 24 6.69 2.85 1 10 3.02

T, INOOREREKRE LTREEES, EINERLDINEIDEMERTHZ LI Lz, FE
BT OBED O IEBENIFF CE 2o 7e iz, SHEDH D 4 FEOWINTE 5 /2T A N v o
FRIE D Friedman #EZHi L7z, ZORERE, 1%KETEERENDH T2 V=24, ¥ =22.329,df=3,p
=.000) , RIZ, EOREEL EOREORNZZEN B D0 &3 5 728, Bonferroni D 1E% & 72> 7= Wilcoxon
DOFFFAHENRE CHE/IR AT 72, TORE, 10 0% L 1BH% T 5%KkHEE (Z2=-2.963, p = 018, r
=.62), 1053t% & 2 HE#EIB L1031 & 3 % TERE 1%KHE (Z=-3.522,p=.003,r=.75 5 &
W Z=-4.025p=.000,r=.82) CTHERENH-T-, EE () FTWTht Tk THD,

4. fEwm

FRLORERD D, T8 b OFEERE A B RS L CBISE Lo/ VA IGEERT T, O 10 51k L
T, 1M, 2 %, 3E%E ARERDICLEZN-T, EOBPRENEL Ao TnD 2 ENn
b, FHZ, 10 3% & 1 ERZOMICKE e EARROND, Ak, FURITFEEOEEZ M RBREL,
ORI E & HIEER L TN D TH D, LLans, A OREINERO L S, HEED
L L BICFEOEN R 2o TV EBIE, TV =& %] (Colman, 2009, p. 650) TN D E
DTHDH, ZOLIRBRPAELDZ LI, ABMORIESIROE S 7T & &b, BMONEDI/N
FHE 506 FEIT L o THIBRELS, B LT W E D IER SN TVWD Z e 2 RBTH b D EEZ HD,

BE IR

Colman, A. M. (2009). Oxford dictionary of psychology (9‘h ed). Oxford: Oxford University Press.

FHRE - SRR - BIAKR (W) (2005). [Zhnb o/ Naeeai— i & F2—] 3O #ffgett.
SCEREE (2012). Hi, friends! 1. HUR : SUREEEMG AL

SCHEES  (2012). Hi, friends! 2. FUR : HUREEERA AL

HIFRE—RE (2005). [ AARDIGESE] HC : ASEs.
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8 H 5 H (14:55-15:25) / 602 =

EHIR BRI L ISERREE 7 7 ) OF%
AV B CBBERIE RS KR
i PEA (BT YA
WA R (BHBHATFAS)

F—U— N GEREH, PESARV AT b, RGBSR, T0GEE, EST

i

1. IZC®IC

7=V NMERROBEND, FEEOTX AHITEOERILEHE TH D, SMEREL L TCORGEER
BENERO DO, YFEERAOBRNE b CHEREEIZRI2T, LHLRns, 7%
IZARARFAEDBRARRIISNE L SN LV L TZ LNWE W) Z & AR LTS, koT, #
B L &5 EST (English for Science and Technology) FEFEAEE L, Uikl 2V R— 4
B VAT AOWBEUIHANE OFFEBRICBWTEE TH D,

2. FE

2.1 THRFIFEROBE

ABFIETIE, TGEERE (BSTRE4D) U A N (R fih, 2015) b L7 m /I A% L2, 4
lgE ) A NT, HHEF fth (2007) OFHETIECESE, KEMSBO T EHEN O FAEN G A&
FEAINHER 2 HERS L Cb D olo, SMEEORFET S0 DIAICEIEAISHSCEML L, T¥msia— 32
AR LT, MR L STDIEHRICIE SN T, LoD L~YUIHHEL, HEREEES 2D T 5,000 25 (L~
W) AR U7-, 2B OEBOMEN HIUT, TR0 B OWEEAERST O S HEED 90%LL
EHN—TELZERRALNE IR oT, 728, MHSHIEEICIE, BEA4GE, WEE () fig), SESCTEE
(5] : DNA) BXOMEFES (B : NaCl) 1EEEN TR, ZOERE D A MIFEH & BATERZBN
L, sBEFEET 7V r—ya VERR OO DOFEM L L,

22 FEEFET SV r—a L OR%

R T ) = a VOBRICHTZY, T r— 3 C OBWERBEDREEIT o T2, £ DOFER,
AT & IS 72 UADSH D Z &> iPod Touch %33R 7=,

FEECEEICRB VT, IR LANEETH D, R, FEOMIERE CIER R LoMEE S L,
e IZHRE A S T 528 (spaced learning) OZNREDMERI SV TS (B : Nation, 2013), A7'a
7 LTI, spaced leamning 23 FIRE & 72 DEREEZ T A7z,

e (2014) 12k B L, EEAEOTGEFEENEEENR ECEMET 25EEFET Y r—a
VEFIH U TT O RBRERE I LT IS pRE CTh 7=, T, —DDa=y b 15 HiRE
THETTED LI, FEHERRCFE T2 HER 10 HiEZ2 —D>DHAL & LTz,

Fio, FEHEOHS> TWHELTFEE— RMDE L DI, FBEOHMOFELHERT LAY ) —=
TTANETRINAT ), THUZLY, TTIZH-> TV BFEEZFETHFRER T 5720, RN FE
BIT2 %, o, VA=V I TARNEFEMTEDLIICL, EROMBROFEE TIIEBINRETH -
T RER R OMR OFE &2 KB LTV 5D,

51T, KV BEA ek IR LB AR ATREICT D701, HEREY A FEFDE L, 20U 2 MIX
(1) FEENME TSR TEXDL 9B T =y 7 LIERE, BLO (2) FFEEOT A NOERE—
WISC T T A EERINCERIR L7350 2 FEE Dk D,
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3. PRARAER

SRR T 7Y fr—3 3 %408 7.0 LLEO iPod Touch X° iPhone b CEMET B R AT 4 7T 7V r—
var e UCHR L, X1 IEEEmO—FIThd, —dDmEEHIZ, BIZiEE ZORENIERSIN
%, W MDD B OT A 2k 2y 745L, M2ITRIINTND LD R AAGETDIRR S
N5, HEERK FED [Hx2 TR 23R L TRO BEE~B S &, —E0OMEEZ R THEZ D HIE
FESHERT D,

3 ITEEEV A MDA Y —rvay b ThD, FEHEZ LICRRLEEGEY A MMERTE 28
REIEETD Z LIk, ROEEFEPEIREND,

I 0 BBV, DEAE TS 5,

Carrier ¥ 5:14 PM (— Carrier & 5:15 PM (— Carrier 5:16 PM (-
< Back < Back {EEEURN B
LANILT AZY M
O No.1003 O No.1003 No.1001 hair
BEMCBMENEL
acceptance acceptan Ce No.1003 acceptance
, , I—J—nEemLELi
/zekséptans/ «) /eekséptens/ o)

No.1005 imperfect
d-F—-hemLFEL i

No.1006 lake
EHmIEmENEL

No.1010 excitations
BEMCEBMENEL

No.1011 smoke
I-F-pemLEL

No.1023 afterwards
BEmICEMENEL

[BIEAB.ZIFANS L

=D

X 1 FEEE B 2 FFEHEEHRERR) X 3 EEFEV A b
51 TR

Nation, L. S. P. (2013). Learning vocabulary in another language, Cambridge: CUP.

RIS < MBE=IRT-- VU TA Ty B TAT 2=V, (2015). TTEGEERY X bO
BHZE). TEE], 55375, 71-78 H. BB AR e BETHE.

TERA B - ZRDEEL - VEKTRE - S HE - TEFIA. (2014). THEERFE SRR ZTEH Lo mEd i
HERFE ARV AT ). [ETIHHEE AWt s, BETF] 58 1345, 5482 5, 213
—218 H.

HHIEFRS « SFN— - TRLE - ~ AU SR (2007). RRAWITERFCRT 205850 Y A N3
FOFEFE—EBAP ) ¥ 27 LT WA L OB b—). RS REWIC), %13 %5, 121-131
H. FRF A o 7 —.
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8 A5 H (15:30-16:00) / 602 ==

BHBHRDIZDD e 7 —= 7T L TOEEFAE

i e GRS KRB
B BRI GreAREE)

F—U—NR: eT—=7, Tor— Mk, AW, ZEHAE, BEIBHE

1. IXC®IT

e 7—=V T DIENVIZHRFED e T7—=2 T EHR OFBNFERHITE, T O
FHEZEALTOT v — MEEIFEZ < 2 &8N TW 5, 25 OFRECHIEITRFE DB OUEITITR X
KFHLTNDEFEZ2 D, LnL, FHOEMPEAFRZ SFAICEVERD e 7—=0 7 — Ik L TOdE
HIZRFAEN SN TVWA LIZEWEE, T2 TARIZETlE e 7—= 7 OEFT L A28 E 2 72 L THMHE
FEFEHM OBIRICBT 2B AE RO BT v — Nl R To T2,

2.e T—= V7 DR & BT

TR (2009) Tide 7—=2 7 OREFTEEFTZLTOBEBIZHFEL TS, 1) @lFEIcE L s
Z L 2) BETE RN 2T I NVFENTE S 2 L 3) BELREMEZRDL L 4) HEWERS D
T L5 FEEIZADEILYAR—MH 5T L 6) BHEIHNLLT NI &, DLLE6 RREBREFESF
2D, Fie, 1) HHREGRSMIEL 725 2 & 2) RMmEFEE TIIRWERARH D Z & D2 [ &0k
Thbd, AT 47 F—HERBEEZ— (2008) THEEINTWAEWME THRIL 2 S HOEINCE
FNDD, ZHOIFAENRFENRO SNDEGEHBICBT A RERMEES 25, ZNDOMER
ZEEE 2, BMRICBIT DM EREA LT L2007 v r— Mt AT T,

3. REFIE
31 TUr—EhE

7 U — MO IIENL, 164 2 OFA L 12 8 OEE Th o7, FAETSFIGERE (—BBEERA)
DOFZECHTE L TWBAEAT, BENICBWTRALIDETe 7—= 7 %2FI LT 5, #HEITS
EFERI A 2 LTV D HE TH D,

32 T — AR

vr7varl a2 vr7ar3 a4

RMNAEOME | WHEREOTME | BAREBRICHES< o | B2 MM L7z o | BAEYSHICET S
TV VAT | T ORI | G, HERE
DA PSS

K1 74— N COERMNES OB

7 U — MTIE, TR N ORFEROHE R ERGERTHIIZBEID 5 b D&k EOREENIT 50NN S5 Y
vy, CALL 1R, Sakai 2\— ATVERK SN RZEDOA Y F 0 LMS, J#FR “PandA” 72 SBL
KD e T7—=ZIZB L CORECHBEAICET 227 > a v, BURCIISEE S QOZRWE AT
HAAZTOE=LY TR EEFIAT A COERE - S8HA - FEFECHET 7 vay,
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H AR 2 SBEICE O 2B BT 2 ARl OB SRR B L T s v a v D 4T v a T
KALE=T v — N E T o7, ARETIZ 4 SOEZ > 3 OFNSENC BRI VERRFC BT~
LEZOND e T—= BB 3 o0k g v ERY RIFTELETY,

4. fEREEBR

SOMZIEE 2 7T MK AR E, BHEFEREHNIERE T o, ¢ 7—=V T ORFTESbh
% B OB OR & FHEE DO NROTRRFRIRIATZ B [BON—ATEETE 5| [EHEEHRH
BEICRMETE D) LW HBICITHE - AL BICEWVIHENEE 572, LacL, BHEERIZREN,
T IO IDLEFENZNE SN LV el LRI THD L1, R LK 5584
bROLND, ETBEFEOENLNIZT TR, BEOMAEELBE L I NOFF 2 Hhr 2
AT EBTEDEVNIRL e T2V T BIED ETIHVNT AT A TEMOFE L L E 25, ERRIC
FENDIIEFICEDFHEE LT TAZE 2 TH Lo ERBFEWNE) OFFETHERLZ) L)
v EREELNT, L L, WHEANEREE ST BB OIX Tk L~V OFERH OREHE TR
B S R ARG CE DB OEFEEMINGRTHETH D] LWIHFLEFELN, ZEED
LAV EEETAINELH D EF 2D,

BAEE 2 SIAICRWZEE 4 £ 7 v a VTR AT, FEICE o CTREEBREL FBIZ L 5T
VEHSEE, £HNE 52 DBCFEE O LD X 5 IR 0D £ BV g, FHOLE
IPHSREICB L CRAE L HE TR E XD a Ay T LIz, S E~OEMOEEMEIZBI L
TORMTIEFET [HE~OEMATEIUTFEERN M 5] DT IS TE 72T 2VERRN
FTICTETCDWERES | EWIHIERARDH ST, TIUSK LEENDIT [FBEOAHEEECTRET
2N E WD BLED DERWSBEO ML EM A2 BET 5] LW BEARH o7, IS b FEEEIHTIERE- R
O HBHEEREAEICE L COEEDMEE L TWD L0 b2EDOHFNRL VRO TND Z EDMEZDFER L2
o, FAFBHETEICBWT, BOOR—ATHFELRRLLEAVPUEL LKL L XA I 7 TO
HENSOHIERDTNDG, LEZXD, e T—=L I~OfiiIE LTe ALZRTA OiEL—2DDOF
Bl LTEXLNDN, Ty —hToaAy NOREIE (2010) THRiSN TS X 5 Ifflx 0
BEMOAMRLEZ 5D, HHEE 2012) T fe A% 1 A7 0 ORAER72 AT AT
RE7R VAT ) DERSINTNDNR, e AVZLUNDOTFEL L THAEL & BITEMIEREITS Z &%,
FHEOFRICE DRI BMNER AR ET D, £, EE LB EFEBRCED A TV DO R 71k
EHIRd B,

BEIR

Ak —#t (2009). [e-Learning AFH) K2EEHE HIK

HIER] 2011). HSBAEIZBIT D ICT ARDIMEREAE L3S [EHEH0EE Fahifirseg
#] SP, HF, 110 (452), 1-6.

TR - R G L - ST - (LB - IR - 5182 (2012). B CFFEFR 1 7 L OFHEBM
IZHEH Lz e A v XA AT L0 LM [ HARZBE LYESimsGE] 36, 1,9-20.

FREE L - AR - S HET - (UHEBCE - IR - =1E (2010). FEBRE OB AT LD
AT [THAEE L PasEE) I-SET10-1, 169-172.

AT 4 THERIEE L Z— 2008). e T—=1 2750 ICT %1EM LI-ZE T 208 HEE 2007
D] AT 4 THBRFRE X —, TE

RS - BRI (2014).  [HHN ICT 205 LI FADOANERERZZE] I % >~ b,

—-111-

L) moiamoeo



8 H 6 H (9:30-10:00) / 501 =

BEY—NELTDIAT AT ~N—T Vv 7O :
FEEORDSE BRI T RS

s AT GRERSIR)
KA Maf- (LR
O KAt (BERIERRT)
e e (BER)

F—U—F: IAT 47 - =TV v, FHEFE, HCORHE, fF5Y—1, Ko

1. (IL®IC

AFEEREIL, BAROHEEERREICKT 5 ERAZ B L OB EINZTIA T4 7 - =T U >
7 GHEAA RTA V) %, FGREFEHE~OREY —1 L UCER LI 20T - BEET 5 6
DCTHDH, ARETHHTL D—7Y v 72009 1%, 5O0FHEEE (N - BB, Ak S0k 5
B, R AHR) L ENENETERT S TIEENLRY, HHEWRLT 4 — RNy 7 BT T 0y
Wil 2 2 OfFR & LTW\d (Kinshi, et al,, 2011), TA 7 427« b—T7 U v 71X, HEANFEED
VEC& T 2 BRI S ARy — /v & L CO&EIAE 74— T (Hamp-Lyons, 2003; Hyland,
2003), FEEDBN—TY v 7 AW TAEE X OMEOMESCETHT 5 2 & 2 AlHelc 3 558 — /L C
HDEEZOND, KERRETIL, V—TY v 7 DFD L ) N T OERMEERIET 2 5D TH D,
AFEEROBRMIL, LFD28THS,

1) BETORYEIZBWC, FEEPHEFHIE B CFMGEITS 2 LIk 747 1 2 7ICET 5 K

SE] BET,
2) FEFRIL L SEE A S OFUOBIREMREET D,

2. J5ik
2.1 BhE

S, BAEHUG ORNCRFECHRERE 1958 (A7 1 2)) ZBIETH3EI4E1 7 TR 374
ThbD, TFA b Ready to Write 2 (Longman) & VT, /XT 757 « S4 T 4 0 7% PINHREEITH
2L EDOR—ATRELLDTA T 4 T %I L QN D, ARPEERII T 7T 7 OFAMER (b
Byl TUR, YR—T 4 TR T VR, A I NN—F 4 TR TR E) OREARKZ T
B CITo 7,

2.2 EEFIE
221 A=V > 27 2009] OEA - HibA

T, HEICBWTSIEIC D—71 v 7 2009) #¥RL725 2T, FHMliEBIBS L FEERIZD
WCOMHEIT 7=, £, BENTITOTAT A 20E, 20 De—7U 27 2009] % HWCEHl S
NHZEEEBERT,

222 RTGTFT - FAT 4T DER
WIZ, #EN ETS®® Criterion® D4 F 'y 7 —ENBIRAT, Filo 7 v 7 FERENT-
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If you could change one important thing about your hometown, what would you change? Use reasons and

specific examples to support your answer.

TAT 4 U IETFEE TIThi, BEPICH 30 SR CEREN -, FEOERITRED bz,

223 BIEIC L AHEHE, B CaHiiE L OVERNGRE
SRR LTESCE, v—7"0 w27 2009) &AW TEMERENEWVH ARG 21T -7, FHl5ET
N—7Y 7 2009] O FVEEIZEIZ4EMR (0, 1, 2, 3) CiHlist7, HAFHGOHE, [F
CEFHCHEBEARN LD B OFHEA 72 Sz, BEIS, A—TY v 27 2009 258 — L & LTfEoT
%, WEAICETHROE LWV OB S ERHGRE 21T~ 7=,

3. fERLEBL
3.1 HRREREORR

F1OWEY LD, WA - BHEEFIIFROR DT  TIHREZ BTN &, & SUEIR YT
4 T ERTT 4 7 yhid=Z L, Y - ARLRITEICR T T 4 IR Z DILTW2Z L3 o T,

1 YEERICET 25RO DEIEEE (N=37)

P - PR Ak 3Gk A Y« AJFEA
KT 4 7K 71.4% 59.4% 48.6% 72.2% 27.1%
AT 4 T 28.6% 40.6% 51.4% 27.8% 72.9%

T ARUT 1 7T MEERIZ LSRN el LKA, RITT 4 ZIRE TE 0 RDOD I oTe) TSRO -oTz)

32 FHEFHE & B RO

UToFR2 0#Y L7220, REE THAFHMEOMED ® < FHMEOIXS>&  (FEHERZE) 2vhanZ s,
WE OFIHEDOE IR TH D Z B8y -oTz, Fiz, HBESHG, NA - B, &Y - AFaics
AME « B MO EOMHBITEE <, LIS OE B I TZFHBEEMRICEAN T 33T,

2 AHAFHE & B CAHlioBIR (V=34)

FHERHill ACeHli HAE-AC t p RIS (1)
WA - BB 2.64(045) 2.01(0.64) 0.63 6.01 <.001 42
Wk 247(047)  1.87(0.68) 0.60 4.10 <.001 -07
A 242(042)  1.62(0.56) 0.80 634 <.001 -11
AR 237(045) 1.53(0.70) 0.84 6.15 <.001 09
B0 AL 270(044)  230(0.73) 0.40 4.18 <.001 66

T FHERHIE B CAHIORE S, PE EERD)

BB

Kinshi, K., Kuru, Y., Masaki, M., Yamanishi, H., & Otoshi, J. (2011). Revising a writing rubric for its improved use
in the classroom. LET Kansai Chapter Collected Papers, 13, 113-124.

Hamp-Lyons, L. (2003). Writing teachers as assessors of writing. In B. Kroll (Ed.), Exploring the dynamics of
second language writing (pp. 162—189). Cambridge: Cambridge University Press.

Hyland, K. (2003). Second language writing. Cambridge: Cambridge University Press.

-113-




8 4 6 H (10:05-10:35) / 501 ==

SRT R DFHREZTEDI LT
A F I v 7 IRBhEBHT DOVERR
W E— (SRR
F—U— 1 @, T4, SRT, VLC A7 4 7 7L A ¥—, Casual Transcriber, TED

1L IO

AETIX, TED 2 &8558 L & IR SN AT ERE OBER EB ) O TTFRERRL, £
DOEEER % VLC AT 4T LAY —D XD BRERREV VT AT 4 77 LA ¥ —TFRR L THIRIT
FEETIEMNT 2 FIECOW TR T D, BB TFROIGETHE > — 0 TOME & REETHREEA D REIC
DN TIESE DI FE & EBAFIE0M TN TR Y, 7o & 2Tt (2004) X DVD BUEiZdt 2F/H L
TePGEZ BT, R TN FEE OTGEORGEN IIEISZ & 285 LT\ 5, KT Tlk TED
DX ICENEE BIFADEFEO TN T 7 a— R TEDL LT TETEY, JEGFEORETOT
AP EBERAPEILE SRS Y 2 REooH 5 2D,

2. IREECOBERFORER & X5

BEECTRA S B AL AT 254, BRI £ 72 EERS  CN AR O IS S8 5 7
EDIEEMTOND, ZOWE, HoNUHTY U MEZHELTERE, 7V v FOEBHIZZEMEs%T
TBWCEMH IGEIZMERY &85, HOWNIRERZTET TV MITXR ME2RRLTEBEZ
DU % —FECRFE S EDEDIEENEZ DNDEN, ZOLIBRGA, ZFEFILEILTHT Y v hME
LR LTLEV, PHAHESNBIES 7 UG TERWRENET 5,

L ZAN, FREOREIITIRZO L OIS E2 R TR &, Bl Y- 2B E Il S5,
WA 72 5 h o7 LRERE SH 250 TR AT AIDERT 5, FHETIT5 2 &%k
FITBE T TE | RIRHCEIRE L8 DA VBT 7 a v EROZEINTE D,

3. FHEIRE DI
3.1TED OFET7 7 A VEBET S

TED OBEIIHEFA. FEEFFHCHIUTF v oa— KLU TRETHERAMETH L8, 4V o
SHROHRLT, BRSNS EIERSHEOTEIARE SN TN D, 2F 0, FTHEIEEZO LD &
I TWDDOTIH L, B ETHIORD T 7 A V& UTHFIET %, 2D 7 7 A ML SRT okl
FEEIN D23, /XY 2 CVLC AT A T A Y —D X D RS e~ VT AT 4 77 LA ¥ —"CEhif % B
&, A= a—bFHEFTRMAD SRT R T 7 A VA HE L TRtU, I, 2207 F 2 MiroHit
72 FRE SN THABE HIRRTED, 727120, RS O 4 0 TED Talk ¢ SRT FH:7 7 A )V
WZOWTIE, BEEOBNEA— I 3=V VI BRIELN TN AT Tidia <, il s L3
ZEMTERL STV,

Z D=, FIF L=\ TED Talk @ SRT T8 7 7 A V&£ 3121E, Ted Talk Subtitle Download &\ 9 4
—EZ%FIHT % (URL = http:/tedtalksubtitledownload.appspot.com) , 57 E? TED Talk ® URL % 2 ™ — L
TZOHA bOR > 7 ZZAEY fH1F Download %27 U v 735 &, RSN DEFENY 7 LipoTHR
IRENDBDT, BEREFEDY V%7 Vo7 $ D, THENRYAUISRTFHT 7 ANVRE T a—
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INEFREE AT 1 7 H2 55 FREE AR

K&END, 774 WE 521-ensithtml O X D IZKEIC Thtml] 2MFIMENTWAED T, ZHEHIBRL TR
o VLC AT A4 T 7 A X—TCEIEZHEAET DR A =a—0 [T S TR LR, Z

D% SRT FH5:7 7 A N EBIRTIUIFR LW TFEENEREIND, VLC AT 4 T 7 LA Y —IZ 20T,

FDA=2—NOTHOFTER SESERUTEZD Z LR TEDLOTHATH S,

32 BEIRAG o T=FRERR

FNTIHFRETIIE D L 9 BRTFHERPUETINART DTS 5 Dy, ERICERDZE TS L TH
TG LTI, BTFO LS b D0 E 2,
- HEES VR A ( YORLTERE, ZOEMEH ZHEROED,
- RFERTE OB, )EFHIIR— 2) BN THER— )BEEEADOA—EFTR— AFHFR
2L, OIETHE SEefmiE s sS85,
*SRT 7 7 A )VAMET 5 & T, MEWY ., BEOME ORI —EICRKTT 2FREL L, RF
WRFRIEN I 2 2R Lo BB SIS 2 B2 K 2 1ct 5 (K1 3H),

But it can contemplafé the Vés_tness of interstellar
(1 ). It can-contemplate the meaning!of;
. & 2
), ask questiol ; bout the (3

own existence, aboyt.thé héture of (4

= ——- )

1. —EBRE 2RO TRORR ORI T2 2R L7

4. FRHEETETOHE

fZETiPad R EX TV M S BHAIIE, WYR~AT AT 4T T LAY =020 DOT, SESF
RFEREROTHEZNEN 1 ST Ol & & biZmy a— RTA0ERH D, ZOHAIZIT Casual
Transcriber ZfEHT 5 & KV, ZHUTKRIRFOSBRBRICE VB SNIb DT, EBETHHTE
%, URL I3 https://sites.google.comy/site/casualconcj/yutiriti-puroguramu/casualtranscriber T2, 72721, F
FZOWTISCFATIE & & BITRSIAENLIOTERE LTUID LS 2D 2 03B 5,

5. BPIiZ

TED 262t ¥, SRT FERODTHT 7 A VA MRE L CTEE & & HIZFR L, BIEI OREHE. i
ME72 & D TR COTEN IS LT-FHAE 7 L X TR A FIECOWTEL LT, 5% 5
PR OFZZE T OTEASERED AIREMERCEE IR OWE /2 EIZ OV TR 2 ED TV,

BEIHR

HEARTETS (2004). DVD BRI OSEE TR SGE BTG 2 DB W T AT« 7 EBWE]
1-1,107-114.
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RERLS MM LR TR O A
T DY 2 (R
F—U— K SEEREIRYE, BELS, IGEVIOCRE, T s — M, FEALvA=2S

1. IIC®IT

[JGERME R D HARN] OBROT-HOOITEIFHE GBS, 2003) ORENS 10 FLLEARE L
7, BHOHER A 2= — 2 SO0 T, STRRMEE DI L2 X 9 A A S B RS LTIV e
VN, ZOZEOWFRITIE, REEEFO UL AEERRTIHEE SRERZ L2, (NCEY fHDE
VO FEENRBR L TN EWI RS D EEZBND,

YRS T A PRI CHEE T A HED 1 DI, BELFICLDBEFLGINRT DNDLN, HETIL TR
TR D EAEREOY — L e LIRS TN D BIEE0nEny, Fl0E, et HIEGEREZ
BECIIHHEEEOFH AT VRS E ORINTWS (EH - K&, 2010) I2H0 67, FRigEss
8 CCHERMEA, 2008;2009) TiE [EHIEEOMBIE LT, BERLAHVTRET 2 &N TE 2]
EWVVOTHIB KRB VTR Y, FEEL S RGERE B N R e iR & L TE S b
TUNZRUN,

FITCAEETH, BFRECOIGERI 2=/ —1 3 VEEJIDOBRDT-DIT, FOHEMEL 22D
ERRE B E 2 T EERNETH D EE X, 90 DO RFFEED % FeFES 75 OFRRAVTIUIA & RS
BIERL, FEHEOIGESF T 2B E R LS5 2 & AR,

2. FE
2.1 FEER

BNEE L, BIEMEDSEER B % 1 FERBIE LIRS 1,2 FERAE Q K%, IR, 6 7 7 A,
N=136) Th-olz, AFERETIIR 1 D LONPLOIZRT HIEENER T 5,

# 1
90 43 DIFHEDFEA

5 =8 B

@ 00-10  Voc. check Web [T Vocabulary check fEREIZIEIE, &ExEhEET 5,

@ 1020 Introduction You Tube 72 & CRHET 5 M B ZIZDWTOHERRA 15D,

@ 2040 Reading WPM #HI%E, Web _C Comprehension question, Language focus [&IZ[A]
%, BAAEDEET D,

@  40-60 Pronunciation D HIIWSTCHIHEM M HIKEI M I 1 XD S H, FEHTREHY
DRA > MZOWT O ZRE, HEEHREZT D,

® 60-70 Recording @THEE L7z 1 % PCHEHERH D Y 7 b A HWTEE L, FNV AT
LFRHCERET 5,

©® 70-90 PeerFeedback OGO THEHINZY T ALESOBFEFNY AT ARBETHE T 02—
L, BB A — 13y 7 EBEAT O,
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BHEL TV A= T « AV—F 0 7)) FEATHILEY T SRS TEBI N, FEEOH
HFFF NI 2 T2 LSV DFM W D 12D, = o —AEIY B 72580 - dmits (en - md,
2014) BHFEL L THOZ, £1 @QTOREFORA L ME LT, BRETIETIZ) XA A > b
—Yay  FEEICOWCEFFREY AW TR L, SEEETIES BT E LV OEEZ1T
5 T OFEE TS A A ARSI 15 Bl CHRAN R ESEOS £4MBRTE 5 L0, #1
OTHEEENEETHINDIHEH LI 4 FEIZOWT, B HFE LI B RS HOMRBADNLE T
BREY TR To o, BELFOHEEIMY 7 A MbEM L7,

2.2 ST OFE

AFZREREUTKT T 2 FEHE OBMROIGER T OBV TR ik 5 728, DL Ok E 251 L,
caRX h— b FEEENOREEREH SN O (R 1O0~Q) L 1{HEEDI AU,
CBREE R I@TRHENZ BR 7 70 (125, N=2814 7 7 A V),

AHEFHHE S — b 1@ TRHSNZEHET— b (N=15,366 = A b),

- BHIEHT o — b BRI TR ST v — MEE @IHE, N=113),

3. MR

H1IL, IAY AR - S AR A 2 B LR, T ENOREE Tl - 3R
FEDOERRA ¥ MIOWTRE RS RO AL FEHE N EANIICSFE LT 52 b b, EESL LU
HEETHLEFTH CTED Z EOMITIHTHLIDORENRH S Z LV S,

218, BHERELT U —MEHDOY S [ZORETHRELTEZE VGO E EORFDL) & PEE
MOFE IR K- TEHREETNDH Z | EWHERIICKT 2 BHEREE %7 A b~ A =2 7 tfidf
EASIHIC I il U7RER, BOadIziE T (RADERBH L0000 LWHIRHTT 4 7RI
IEEFEEIRLIZELTY, RATLEZL [HDD - TEDJ BRLV &V o opin & 7Bk
b5 RGN E ST,

F3IC, RELFERADERIIK DN - WolzZ &0y ] L0 S BERNCKT 2 EED I,
(& RNLREEENTHRD « AZENLANLENTAHDL] £V ) X Hig, TERFERE AR
WhE ST TRAD EFRPL LWV BANER SN,

LA ETE S AV TSRS ORA o MTOWTHERRHZ N 5 &, —Hi8E
OB, L LESIICIE, SEESFO LD L ) RAICEE T R_RENEZHEERNICEH T2 L
D, FRHOFGERE BRI D73 D Z EAVRB S T,

BEIR

SCABFEA (2003). TTHREEMMEZ D HARN] OBROTZDOITEIFHE] . Retrieved January 12, 2015, from
http://www.mext.go.jp/b_menu/shingi/chukyo/chukyo3/004/siryo/04031601/005.pdf

SCHRIEAE (2008). MRt ea sian ] Uil - sRILEL.

SCEFE (2009). [ e BHa2iea] il - jLER

FPEOY 2« Br B - [LAHRQ2015). [FEFEFRLSFE IS D RFEDEMOZAY : K IR L5557 .
LET BHVESZES 2015 AREEAFHITER 25 R EHIE. 8.

YRIRIE - mEEIA (2014). [VOA TH5%5t - IRt - Reading Powerhousel] BT @ R 5.

LT - REHIEE (2010). [3EE & EFRO L RERE H TP ERIGEERIEMMT: 17y b
Bt BT D) [RGB ACE] |, 7,15-32.

-117-




8 H 6 A (11:15-11:45) / 501 ==

IRBERRICIIT 5 TFERATE

i SEHIRL (BEAEE T
F—U—N: FEOOIGEHRE, IREERN, B, B

1. IIC®IT

SCHRFED 17 a—r RISk LT REEE Y] (SR, INFREGERE BV L, @ F
ITERME, PRI ERREEINEA SND, ZHUCEES T, FE b OFFEREN £ EHEFER L L
TETEY, INFRANFRINDIGEL FATODHE S Z, £72, BHFEORESIMMEE CREERT
ZA LT BRNTHHEEIZZ W« 18, 2015), L7203> T, SIREEHERGIEZB N TH, [F
EHORGEHE | OFEEARO LN TS, —F, /INEREFHEOIGEEE T Hile 2 08 2
LB EOT W BFEOERREN 25 ) ZENBEZEL S, ICAN-DO U A h—50iED | OWNE
Wi TP EANAZR This is ME! 2350 e D Z BV TEDNED DD | [HeEMFEE#EK This is ME! DB
ZIRTIE) ZENTE D] BEERINTEY, BARORNRIBEE L RO b TN D, AFEETIE 4
REEFROUEZRO B E LT [YBHE BT 2R RISEREOREOH Y 7, L by
FEORAZTER LIZIGHI 122\ T, EBEOI T - HHFIEN 554295,

2. Bt & L COHEEORA

AT IGEE O L b EOREAE OB THA S TR Y, 5 ORAREICHE LIARZRAZ
ETEVHRNTH S, ZNOORAE HARDMTIHER L7256 T, WEREERE O S iE8E i
&R CHMNERE (3938) HENTEXAHZENRAY v N ThD, £, BRI EEEHE & L THIRIAT
STWD TREAROFHAE) Y] OFEEE, FUSHEEE & WO LIGEAE CHIRATE 5,

3. SIRFEEZERNCBT DHROTFEREEER
3.1. Shared reading & #&ADFAEHE

Curtain & Dahlberg (2015) 1%, #ZHEfiAS 1 & bEICHiAE %2925 Z £1X, Toral language input] & Ta
bridge to literacy in the new language] Td 5 & L, Bigbook #fHH L7-@tAtidr & bEE 2D R
SlEAL Z ENTEHRNTH D] LT 3% (Curtain & Dahlberg 2015, p.176),

3.2. AROFAE T OB ER
321005

AWFZEDOXGH T, DB EFROFE B4 (A VT2 84, BITAB L) Tholz, HHIX
2014 4E 48 O H 22 A5 2 H2 HETT) O 15 El ShIREEHR OREHRMEE & Lo Esr
7=, %EHTX, Beautiful butterfly] [ATeddy Bear] [Tiny Boppers] [The Very Hungry Caterpillar] &A%
4 HEHERAL T, ZNENORARICK LT, LLFOIRE 21T, OEFFEMEERL T, A h—V—
DNEFIARARDIRE WO D, @QIARDIRZB Z 2 72353 (B Y 7) 2205, @EHEREE 25,
RO B & LD 58T 5 @Story reading 21T 9 12012+ R—oA ¥ 712 X BIEARDHE
FDFEZT 5, ORARONENLYIREDS N Z VNV —T7TEZ T, =7V — N EE2ER L TT
%, @PRORIT, BEICHEFE TR TE 5 L 912, Storytelling DEFHTHKT S,
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3.2.2. #AD Story reading & EEET A k

[Beautiful butterfly | [A Teddy Bear] [Tiny Boppers] [The Very Hungry Caterpillar] MD4-#270 Story reading
IHETTIRE LI E 124 (AZ A%, BV 7 A44) #BRNTEEGHKTHETITo7, Ll
R B, 16 BIHORZETIT 72 [Story DEBET A b TlE, 1100 £ 235 [584) £ TEHEDH
FEREZ). SRHGECKIT A BRBI LD E AW K> Thvie b EpVE Uz,

7% : Story DEFBET A b &FAOBEEL L

TA RS (R) | BRI e RO % BB LEE
100 KIEO A9 A « ERCEDD D KO ITHEIRY 72
c RERFETHD TRNPSIZTT, 72728 90 LR CHOIUIR) -T2 &
BnELE,

s R=T = M EES TORKITEE LD 7o LIRIZZR Y £ L, (REHIX
IELWEE Thele Z E3KRENZ & RNE L,

86 KO A6 [ BV 7OBHEERT L CE - CTAZ DGt EOTRIND L BT,
CARIZH S TODFIROHSY LIS IR0 212 BIEI HT b E AT DR
LEoT,
c ARERFICHD D X0 ImE DD H LB,
50 KIE1 A6E » e CHEEE TR A A 2 DIERETE 572,

cHoLMUDD X HICHASETRLIEN,
+CD Z N CE CERICHEE T 512 22 DI, b e e dsttisk iz o1z,

30 RIET A6E CFRITETHEEL T EFLWEFEHATL, bo b RERFTE AN
IXED - 71=-TF,

cHIDULKERFECTTELLRENIEBNVE L,

- WS HWHEGEDN S DD TE 720 TR > THEE L7 T

15 RIE3 AS[HE c AT AT EBENGD D LI RoT,

CETERENEDBAL TETIOVELEZT D Z LI CLE ST, il
YR E A TRNE ZAZERILIZNY,

AR ETZ D DOIIKEE

4. SIRBEFRNTRIT D GFEBEER

FEARDFERBITFENAT o Te TRRADAIDEAT A ) CERFEOFIEEND . RIGEEHF & LT
O [HEREATRE] OMRARH D 7L LT, OFMIZEERIRTH 2 & —FEA LD IGERORAIC
WaRih [ 8O BEITHGRORAZTATHIT V) LEZ 2L O LA AR &R THGE TR
INTEDZ L QIEBEORHEENED L TRARICHA SN TO DR —7— MEEZEHT 5 2 L,
FENETOND, Flo, RAOHAMOEL, XFE HEIEE] 2 oWaEzx [REITEE) ~Lo7R0
DT, TDIZDIGFEA L —F 2 VRN DA LSO RN H 5 L B,

BEIR

Curtain & Dahlberg (2015). Language and Learners Making The Match , USA: Peason Education.

WIERD - BRI (2015) . SHRBESFRIOFEDYGERES) & SRR 2 EC VT T
X SEEAE Al 2] 44, 183-190.
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e 7—=VTLLMS, 7734 T4 TITLB
WEETA T 4 TR
B 1R (BilERE)
¥F—U—NR: IA4T 47, e 7—=7, LMS, CALL, KRFIGEHE

1L iXC®IC

TAT I VI FAT 4 v 7 ORETET =< > e BMRFIIC L 274 7 1 v 7 & ZOIREICHE
MZHI MEENRH D —I7 T, FEHERIE « RT 7T TR D HERES) 28 N LTz L~UL EINETHE O
FEOME LD | 15 BlORELZ ORI ED D0DFRE L 70 b, RERRETIL, K¥FE—
WHE DHFER¥E T e 7—=17 & LMS (Learning Management System), CALL #FIfiL7=F 47 1 > 7
WEENCE YD, THT I v TA4T 1 7 GRS OB N RANAT o Te Sl 2 s 35,

2. WMEOBE L3S

AREEONR L 70D [FEETRR 13 | FREHOMETTERA TH Y, Al [FEEERE T - 723
FITGIN=F 4T e TAT 4 T OE Ry A V=T 4 T« TAT 4 T ~ERBSE DAL
BT & 72T D,

AEETIIANFESD 4 A L34E 1 H o 28], TOEFLITP & Criterion :RBR7S 1 AERAEEBICIES LTV
%1 1 A W BHIROMRBRO SR ARE OO 30% & L THAATL Z & & ShTWa, £7-, %
FEIEOIFERN D e T—= 7L LTERY —7 ¢ 7 DMEE IS4, # 2.5~3 RRIRE O
FEMNERE N, EOERENZEOTID 20% L L THAAEND 2,

SHETIIRT 1 AR 40 AX2 7 T2 CGR - #RA 1 7 T R), SEIEZOS BXEE (7R MR
TR, BUEARIEHE) RERS T4 BT ORG L Lz, TOEFL %D A a7 13 1 O#@Y, °

% 1. 253 @ TOEFLITP %D A a7
T B RIME B PRl

4 H TOEFLITP 478.8 31.0 397 550 483
4 H TOEFL Reading 49.7 3.8 42 58 50
4 H Criterion 2.7 0.8 1 4 3
1 H TOEFL Reading 489 4.0 39 58 49
1 H Criterion 3.1 0.6 2 4 3
4 H & 1 H® TOEFL Reading D7 -0.7 44 -18 12 -1
4 H & 1 H® Criterion D7 04 0.6 -1 2 0

3. TXRNEEM, ©TFAT 4T

T %A b & LT [Pathways 2A: Reading, Writing, and Critical Thinking] Z 87 L7z, FfkL~L T, &=
=y NCT—vDREIN, BN —FT 4 7| FEEOBAN, V—T 1 7 2 BEZNETNONEE
fit, ©TFIV A= T ODOBIZTAT 4 TH AT BRI TND,

TAT 4V TIZDWTUIFAED T D DB T A T 4 2 7% LMS D7 +—7 5 Frrith) ([CEfa S+
THHELIEDOBIZ, TFA DT 4 —~ vy NEBEIMER LT 74 7 ¢ 7 AORMA R/ LT,
BLTEHTHI I 7 MaESHCOTF oy 7HAZMEEL, 7 0¥ AIRE SN 3— M —2EHIZ
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Fx v JHHE L EEETRALTCEAL, TR T0BHE2 RI7 kT = v 7HBZRATIEWD
IMEET +— L Th D, RIFILLMS O 7 4 —F LITEFE ST,

TAT 4 VT EEOMBRHN, SETIC 2R 2 MR T 57201, BAGERE, V—T 17,
A= TNZOWTIRAIZ e 7—= 7 L LR THFEAEBFEER O L Lz, 2=y MRITIX
THERANOHFED L Ea—EHulE LTz 20 DFRED/INT A M web 7 4 — X CTHHE L7z,

4.LMS & CALL

e T—=VIRTA—FLHHDT AT 4 JIGE AR EBLT 272012, BRQ2013) TH A L7z
XOOPS Cube 2.1 ZFfls & U CHER L7 IMS 2 L, EICLAFOMGREZ TR L

Za—R  ERIORENTLE ORI - 557 +— A5 - SZHEMR - 5 EhEiFoR « 5E
BIADOREN, T —TF b TAT 4 VORI - I B GEEE AL BANT AT 4 T O
- e T—=27 0 RUAREOTR, s, RO BEEERT LR

LMS &P L CHEERD CALL AT A (Fx)u4f CaLlabo EX) ZFI L7-, CALL DREEED H 5
FRCDA N 2GR Lz
- B AR ERID e T —= 0 FEEBM O =2 U L F L HRIFRE
- RXTFEERE © T AT 4 v TIEOTHI AT TTIT I e DT v H WIR T AERL
- RXT T w MEHE ¢ TSR TR OERIAT O T2 DO LTI L DR IE

5. {EBOFER L AT

4 A& 1 A® TOEFLITP, Criterion DF- A2 TIZMNZ T, e 7—=V 7 OEFEOER, 74T 1~
T OWMEGE 2=y NZED/NT AN, Yt e T—=2 S OERERE I L THE L, g L
7= FEE OB 2 Rat L= fE s, 4 H A2EFEi0D TOEFL A 2 7 MMEVWEAIC Y —F 4 v 7 - ST ¢
VI MIFDOAZT DO R OND—F, T4 T 4 > 7 OMGERE A 27 OO HFEIEIMES JL S 72,
FR CIIFIEE O B RRIZ W TREH 2,

*

' Criterion /X TOEFLiBT THRAENTWDHT v ¥ A FAT 4 /DAL Ea— BT AT L ThH 5,
ZTNENOTANMI4 AL 1 ADETAaT (0705 6 O 7B ICHEAHY ., [FHErnmns &%
AL TV D,

T THEETR) LRPEHIOMERE [#EEaa=r—Ya ] TOHRY A=0TDe F—= 7
BANEE L LTSN, 2H 5 bR 23 B RIREOFEIRA VB L LT 5,

> AE@43HFCIE TOEFL ITP 125U Tl Section 3 OF Y U —F 4 VDA T DHEHH L TW\5,

4 4O TOEFL ITP A a7 |ZOWTEE3 |73 al DAa7# AFLTWAENR, 1 ADAaT|ZHONT
VIR OB L 72D V) —F 4 T DA T DHBE SN TN D280,

BER

Blass, L., & Vargo, M. (2013). Pathways Split Text 2A: Reading, Writing, and Critical Thinking. Singapore: Cengage
Learning Asia Pte Ltd.

FREIR. (2013). e 7—=27' L LMS, CALL ZTEH L7cIGET VB T — v a U3 ANEREEE AT
o T 53 R EEIFE R R R,

FEBIMETS. Ozeki's class. http://class.ozekis.net/
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RFEHE TR 5 ERFEDR

/N By (B ILFBERS)
KSR FET] (NEC ~ %3 A L hri— M —fatd)

XF—U— R KHEFE, T UXVERE, Mobile Learning, OPIc Speaking test

1. IZL®IZ
FOH VB BT HERE L UCKEREAITV., 085 % TOEIC 725 N2 OPle (EEE= I =
=fr—var7 AN EFEELTHE L,

2. KERRFEREBR
2.1 &

BT, FILFPERFHRE T NEE I O 3H4 2 54 Th 7o, AT - 51T 28 [
11077,

2.2 EHR
Lecture Ready II 7 7% V#FIE (Oxford Press) % iPad (24 7 > 1— KL C, HEEENEANIERT O
Bl L TR % PPTSI0 BUZE & D, WITTALH % Dooodlecastpro DY 7 M &K L CE A {18
\HNET D, FBRETIE S ZNA—T I TEWIGH - fiaE T 7214, Group &, BADRERE
1Tolz, FEEFHMAK (10THE) ZHAWT, FAEOTHMOEIG S L BEIOSESZ I LR b7 1LE
CT—va yOREEToT, ERICIIZ T, 7 7R CIT NRRA MBS & L TER L,
1) COOORI A>T A V¥t (T4 NERE L EHE ST, #HEK T Lesson
T & OHFEFE &K 200 FEFLEESSE)
2) Newton e-Learning #b4 (A ZFIH LC, TOEIC ###7 A b 8 +TOEIC
BENHL 0D 23 % 20 BRREILL 548)
3) TED Talks A7 A ¥ (HERIAR « PC ZFIH L CIEE 8 IR LR SC &R
&, 300 FEOR I A BT 20 A L7z, SHICZhE PPTS3 BUTHER S, 2T
A RERZRMBIGETRE L)

2.3 I

2014 55 4 112 Pre-test, 2014 £ 12 A1 Post-test & LC TOEIC GEZEDFEEEORER) % CALL HET%
B &7-, OPIc Speaking Test % 2014 4F 5 H & 2015 4F 1 H1Z CALL %= C Computer ZFfH L CZH S
Vo, Fio, ESRHECET 27 o — MedE LT,

3. FER
3.1 TOEIC

TOEIC 4 H Pre SZBRIEFDIY S 254) 577 A (BEVERZE 132)
12 J1 Post SZBREGFOIEA G 254) 758 M. (BEUE(RZE 105)
tRRTE: p<0.05 THEZDHY
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SNEFEBE AT 4 7 F25H 55 BIREPF RS

3.2 OPIc (9 BPEEEfH)

N CALL ZED PC 2 bA »Z—Fy MR L T AXREIT o7, BiiE, MBI - TH
E9~% Background Survey (fHiHZR7' 177 7 A /L LBRIE « BULEASRIY) & Self-Assessment (V> 7 /L% [
ERVHEAZTLIVEER) LY 7 F AMTERENDTD, HxICNE S L R 5,

VAYVHIEIZRA T 4 T DA X280 FEha S, SBEER/1IZG U T Advanced ~ Intermediate
~ Novice (ZHIZHIME LT QB FTORENRIND, LRI AEDIEEHE L Pre/Post (DZE
{LIXLLF oy Thoiz,

<fERLEF> Pre Post
Advanced Low JN -
Intermediate High KN N
Intermediate Mid(3) [N 1A
Intermediate Mid(2) 7N 4 N
Intermediate Mid(1) I A N
Intermediate Low 9N 10 A
Novice High 3N 2N
<Pre/Post D L~V L >
L1 UP/DN -1 0 +1 +2
AL — 1A
IH — 3N
M3 — LA
M2 — 4 N 3N
M1 — [N
IL — [N 7N 1 A
NH — 1A 2N

RIBNEE FRLo L~V (UPDN A > b)) ORFZEFAWT, L7 v 7R (35 N %
BHILE B (BERZER1RA L B UPT5ELULT v TR 100%E2D),
KTRANE UP/DN FELY LT R
25 A 49,3 +6 +24.0%
I TEINIZLAILT TR IR B U TS DN T ASROREI M HE] SRR D &
AIFENRAE =% THRENIM BB L THLA ThH o722 L 2mT b0 EEZD,

4. &R

Y I A2E) iPad OENEERL Y 7 FEFIH L TT VXL A B =&k LTz, SN0 OBED
BEFED input & L CHSCEOREE & Lic, Tl +ovEia L A AL Z &3 TOEIC
T 181 DM L& H 725 LIz &E% 5, Lecture Ready I1 0 10 L A % digital storytelling D1ERK
RIGEIC LD NIARKRETHI LICEY . AE—F U 72BN THAX /A LA BT,
SE IR
/NG (2015) . RHRIZZEDREEEE BT DR ORMEE-TOEIC T 181 & k5-
HIIFHERT: S HIRC 2014 FEEORMEE  pp.28-32.
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8 H 6 H (10:05-10:35) / 502 =

Fx IS —IT 40— a itk b
HHE - Eae oy 7Y Ofa%

Bt S CRERT)

%

H— (IERT)

X—U—R: U=TFTFY, F—IT4r—ar, Bt A7y MK, TOEIC Y 2=

1. IXC®iT

AHEIL, 7 A=W AU CHEHBERE [HGEES SIS & L, TOEIC® 7 A DU A=27
RMEERD A 7 ) 7 MCKBEOFFELZHDIAAT BT, 2R bE 2 BURNOF v 7 BT
Tk - W | L7120, A REHY 7 — A2 E0 ANz ITOEIC HREFRRA L ZEY |
DTE LR (REBROBNE) U =TT 7Y B3 L@ & TRICOWTIET 2,

2. Sound Features

Music and Art =% - =iif
Sound Features

KEORE[, n, ng] NERICHY., ROBIBETHES LEN

T =TT Y DRI o - H B EIT Yubune,

& Noyes & Kiggell (2015) TH D, ALY I

&

BLET. &b, BAERLD MAE) © (B 0L TAl 0
LEREDSHYETH, —AT &) kin-un, THEE] den-enx&

Thl BEBELEVREEDBVOT, ThERBRSCRYANLL

ENBEETT.
[m] someof us / comeonin / come another time
[n] anartshow / inan hour / an angel of music

W,

[ng] hanginthere / singusasong / singing in aband

1 Sound Features [Hj[fj

3. Dictation & Repetition
PC and the Internet PC-17

Dictation & Repetition

Listen and fill in the blanks then repeat the sentences without looking.

o Did you check it out on ********* ?

o How can | change my *****#*¥ixx 2

o What’s the pi with your

o | can’t set up the connection ****** 5

o Can you help me *** ?|can't use my ****** =

(6-10)

2 Dictation & Repetition [Hff

T B BB, ., S, MR
WEEE, [FUb, BERECTH D, FNHA, B
RN 7 HNCRE SN 15 DK==y MT,
S DITHIDNNE AR £ o TREEEMICH D
LTS, Bl 21 ADIK 1 0 Unit 5 13 Music &
At D NE w7 ThHDH EFRFEZ, T8 mn,n+
RE] OFEREZR->TWD, 2=y MOl
OIZE BT 250 & R BISC A L, 7
U7 THEEPHIT S,

A7y MIOKIE, FHRET XA Y A= 7
HAAZ VT s ORIZEMERRE R Z—5 > b
LR D IAERETF AL TR 3T
SIHRE T X D720, iR O¥)—1k
DEWEELETH L, BT 10 H0, »
b ZO#%ICHEZ 5 TOEIC HERIED 2 7
U7 oY EREEEh ey T AR
ZFOEEHEL WA, 29z 5eig,
VIR U EHRE T ME AT & T A
I% TOEIC J&3H MBI LBz, — RV 2
LOHDLEFERIOFCTHE ZENTEX D,
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WEFESE AT 4 T EEH 55 MR RS

4. Vocabulary [TOEIC HFEFIFRA/LVZHLY |

Shopping  mu s D= RO Ny 2 BT B 10 HOF
SeuralFoatt o Rész @ AR LT Z 2T 5&5@_& ux%négm%‘
- —— " ZoE0 Y v THEDOT, 10FBOIELVAREL
g :::;:::vme"‘ ;sz? Z1ISHLUNIZ—DO bEIEZ TITRIRTE 5 & 100
© available AF ;‘f—i (70'7 FF A &\‘/1/) NH5 /')T_%)o %ﬁ%ﬁbi—%\é
2‘ shsh gl e A— TIE LW A B~ UL, 10 a0 —ERBEA T
© chockout A QIEHCIEMS D & 5 RIS L2008, 10 FEE#&
gxrmmm e STZRERT 15 i & 2 L3113 90%, 20 7
O outiot store [l A INIIS T 80%. 25 FT 70%., 30 #T 0% U Hit,
P e BRI a0 A SV MRE SRS,
3 Vocabulary [ HREAR 2 o ORLE & SEHEEONER LA 272 5,

5. TOEIC Test: Part 1 Photographs

——— ﬁ TFVOTa T I rEEIEEL Y =T
el
4

DL D=IVF AT 4T a7 Y BSICHD
LTV % Adobe Flash CS 6.0 L7z, AXiZ
Chossethe bt tatement for each picure. Part 1 GEETH D0, BEFD A~D DOIER
ARz o270y 0325 L20EFREIT S,
iPhone X° iPad D55, MR} 77 7V Puffin &1
Z b= U, BV THIARRETH 5, B
IR WERPURRCMTE E LTy 7
2T DI IIFH A CTH D, BEfiIEETHE D
BRI TH D,

Part 1: Photographs

4 Part 1 Photographs T/

6. Part 4 Short TALK (Chunk Reading, Shadowing, Repeating, and Speed Reading)
Office and Personnel %it- A% : o
— M Pat 4 ORI VT RERIALT, BEHST v
Part 4: Short Talk 4 o7 7 PERPELC, ”’“ﬁoif 7
ERICHRWTEMTE 2 4 DT — FE## LT

%, 150 WPM TReshiUL = —/L R A ZHZ 53

NAHTF—2MEBEZ T D, B, BREIOIL,
o ) R N
’ ) TOEIC FEED AL )7 Moy —4 v NEFISO
= FINZEFTIZ 725 TV 5 Dictation Sheet 23T 0 |

FHITZHGIEANFE ST VT 78 A L, 18
AR TDHZET LY BOEENHFTE 5,

(C
oww o, HEETRGEET A R BT,

5 Part4 Short TALK (Chunk Reading &)

BEI
Yubune, E., Noyes, M., & Kiggell, T. (2015). E-Ticket!: Listening Upgrade for the TOEIC® Test. Planet Media Lab.
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8 4 6 H (10:40-11:10) / 502 =

ERETRY T4 —THET HEERER/EY 7 hOBRFE

Pt S— (REERT)
JRH JHith (HOYA %—E'X)

F—U—F: BE A bxr—rary, FTLBUERE, TTS, Sk

1. IIC®IZ

AARNFEEZD [55T) HEEHRZT OIS 25 LiET 21203, #EIZ L D ERIFEER K720
N, FROENE LOTHD, FBHEOFMUEIL, TOEIC V A= 70) —F ¢ /RO X O, FEE
HE TR SEFMET2 Z N TERY, RO EMRMICFE T 52 L2 AME LT,
HOYA #—E A4 GlobalvoiceCALL2 (GVC2)ZB% L7-, HEH LT, TOREFMHEL AT L& KFED
PEEFERFICERCFAL T BV, IGEREOFEDRLE T v — MEE LT, Yk 7 hOWGEEE
179 L EHlIT, L0 XWIHEFFHI S 2T LD ORT T2 & 2 5,

2. REHELFEREREY 7 Mk
21 —BARKE 1 ~ 2 FEAEDEBE DG DR ETTB-CBEEOERS DIRE
FERA B L LW R RIRNO KRS 1~ 2 S OFEEMER B OBIES OLATE, RKEEAFRITIL,
BT OB D TR & 0 biT [PA D ORESRE RRICEF CE TV A FEFIIHTH
% Fio, WREFRLLETAEFIT T, RORMICE R CIEM T 2 TE 2RETIE RV, &
PET, BEOER; (Linking) &\W\\o7mt 2T L ADHADERIRERTITE TORVRIETH 5,

22 —BHBREFTRRSCEF LY 7 N =T DEE

WSR2 TSR 5 ik SlECRRAEZ LT s, —fFilE LT, A~REIEE L,
5 L ZFDOERETAL ST HHERET, BROJE D i 2 220, Google IZREE TR T 5, FEAMIZIE,
BROBRREIZOMEE T T v 7 Ry 7 ZEL TR L TR, LInLERNS, Ehoatt
DOEBEOREEIIHAINC EFROMAE ) ZHESTL—XF0 1 -0 & LT, HEFRRESED F
ROTH Y It FROHBTHD, Zbid, MERORECHE] XL TWDHAS, REEFEIE CHEE
RIZFLVR] (A =gy, TUXA] EVnal=7a YT o —0HEIZ 1B 28> TUVRLY,

2.3 GlobalvoiceCALL2 Dig4&

HOYA H—E20D GVC2 1, —Mi7eEmalih >/ 7 b iEn, 505 F] L [FEESHF ol
BRHIE CRHMIT 24 Th 2, ZAUTiE, TE#R) HIELT Te<, A LX) (HOYA —E ATl
AAGEZ DS EEE > TNDIDT 72 FERRATND), [ hr—ar), (24307
(Duration)| O 4 FiFE% HEECHEHIHENL CHE L, ZORMEITRCED | T EMEAE 850 E
BINCHER S04 < T HAFAIT R > TG, Fio, B T, FEREET VL EFEOEH
AU S G D720 TR, BRI G HIELZZEE R & HBROA A —VEEfM TR TE S 2 &b
ETho,

3. GVC2 V7 hoi%

31 FHE:BEEDLIBIPA & TOREAHEE L THETE TWARVD T, TORELIERINCTEE
TZ 5%,
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INEFREE AT 1 7 H2 55 FREE AR

32 HEE HEAICHBBERLIZEENL T LT 7y & GVC2 THENERL SN IPA O 2 fEfEN#
féhéo THUCEY, BETNEREFEEEFAHGEL LTI T, BRBEALTRE kL
DEHZBL IR UV LFEETE S,

ova :  sample.c.cov ova  noTTS¥data | sample G cav
conclude : conclude IE

EERRAU & R 0 AL I w3

d:"* : %" N'r*‘r\*\"\'r*“i*{Lv'r‘fl}wlil{l‘"ﬁmﬂm"*-"*F"’

e b —
=]
Good 2 P @
... e —
— D BEEISUE L ALEARE
HEE . ERAHE (BT & EEE A ) HEh: 79 7%27 Y v 7 LNEXBEiHES

33 BUTURSFrry o BEEL HEEOEET, O EA Linking SNV CWAEATE, B Li=E
TG EFEHEEOENHTET D ENTE D,

34 HIEHERE : [EE HERT TR, 778 b (M bxr—vav), [XA437) OBET
WDINNZY R HIUTEF TE TWEDNEHIETE 5,

BRBO T 2 b B L v BB A bk~ 3 S e

& PO R FF RO % B g oo

e
He went on to attend law school,  [f@fi ST, [5]~] He went on to attend law school, = He went on to attend law school, =
T COBTIATRICE. —ga7 W COmRRATRIES 0 <O ATRICES.

0 m» -
5 o b m‘L\;@m e, o P o NWW" .
i \;\{W L J\rm.m — ﬂ W+ i —

Ame table
TFNSTCFRED |coorie vz s

e “ .
—F "l | E,,m.mq
,

BT R NG, TR, AV RR—V Ay, XA U THEREORE IR

35 ETNER BRSNS E R AT 5B AR (Text-to-Speech) ¥ 7 N TET/LEE L THENIT
FLT D LN TED, £, ALEICT ¥ A MOEE SBT3 A T 1 TEOE IR T E UL,
ZDOINEERE wav R CHETX 5,

3.6 BHHZREFE BT U RAEORE/ HENTES : DE Y, FEEO LI =— X Th b5
EHRENTE D, T LB RORREDIE S BB HEEHENTE D,

4. FEILERER
FRERBRIT, R, IREE e T U U IHEND. GVC2 ORiX IBREO T IMENHER T 1=, TR
FEROFEMIL, BRIFCHET 223, GVC2 IZLV, BEXRLVHLIIE L b, ETASFE~YRD
Z &T“ot DIAT 47 HLWREEILE S ZENTED, e R TR AZ—TEHET, i
W UE TR ERTED L HICGVC2 5B H L OHEENRORIEL /25,

5. BEIWR  GlobalvoiceCALL2 AR— 23— hitp//voicetext.jp/products/globalvoice/index.html
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8 H 6 A (11:15-11:45) / 502 ==

AT LI RBRERERL VAT ML OB ER/EL
B aomk / 7 b &R UTcFHE

Bttt de— (BPERT)
HEdEE (Cy I Ty TN si=—)
FEH HEth (HOYA H—E'R)

F—U—R: FEERL, HARENT, JGEEREE, B, A — Ry

1. (XC®IT

it « H B (2014) 13, BFELFL LTOAFEEEFA LIH LOIGERE R AT LEREL
77 TOHFE LT, A= v ARESRFRA T 0 7B D Listen & Repeat (2 &L D HGE S 7 DOEEIT,
TG 7 4 — RNy 7 OIS TR 2 2 BERMILIE T, 2IROWIFFC& 2P E0EIG I R4 12
BT DLW H D, Lo THRAUBEOFEEE IR BIWEEF 240 KBRS, ELVWEED
T2 DO & 2 EERITH D LB X D,

LAl fERD IPA I L A RE AT L ARNEEITR CIEE LT ThR T b1, KF4AED
Z < B IPA BFED VIR TH D, ZD L D 2RRI T, AARMIBIGRARDSH 20 4 HF & VT 5 ER
FEOE A BITOITNAEN (eg HIAY, 2008; Filid « Bl 2013; HL, 2012; K%, 2000) ., fE4 DH
FERT L— R L CH X T TEBLLIZFKGEN G2 0N DIZEED, IPAIZRDD [REEVAT A
TiF <, FZOERFTHETB O THREIATRENE & FHRHBNECRBOTRIER RSV,

2. BfY

it - B (2014) TIE, PEEE AAGEO L EHEDOEWIHH S, BAEOEE 5 LY
o3 T e B F LT LCON TR F 2RI L7 GEF 5 KL A7 A [Nipponglish] (FrFHFER : FF
J#2013-10097) #RE LT, AFRKTIE. ZOXRGCLOREIAT RN & BHRFHRMEL S bIcdeE Lz
AT 2 [Academic hii) #EET 2 LRRHT, MAIMZARTEES LA G [T v 7 O%E) BFEILT
XL OB EYE L TPOP R 2/ T 5,

3. Kk

2014 RODIEERELDOBAIEIL, FRx 7B RO EHIIE 2 R DI HEEOEBIT, (SHtHIF LU D
PEE T D% B, World Englishes (23317 % The Lingua Franca Core (Jenkins, 2000) % CHEME S5 A
WU D7 DDOIGERE OBFEHEE, 7o ELANRT —% L Min%d FEHE ITHEE Lk, 7RO
P, FEEFAT AR B FER MR C B3 2 S MARRE A A D IR AT o 72, TAIZS BT, AT 4 TR
B — OHHFERR,000OE R T — 2 O T9s] ZERTY 7 k26> THE LICRER, SEHEE
DYy F O ETIIEIN —B LICEANIIE> TRESNTWA Z LR L, ZORREY FFEEou
KLV AT LA LT,

—F. 20ISREICBAF ST v 7 FE M@ TPOP J) 1, [Academic It (ZHWTEHRIKGL LT
DI EH & EMBICBN TREL SN TVl g%, TEDET AAGED T L RO CTFHIT 2D & 5
WZBCRE LTz,

@ Nipponglish BEREAVY K
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here and there take your time
1or and dcor teik jor taim
arend t’f Z*.I” ?I{#’:‘f” 577’{,&
4] —
POP Ver, t :, ‘t\ Vi T/r}r':ﬁ y/(li

1. Nipponglish ® Academic it & POP /it

EEiR 7 N EFIA Ui iHi
%?@%% %, RO Academic AFIH LT, AARADHEOWHFofIE & FEE2ETHEE 1518 (it
sheet, thick, bad, rock, bird, park, singing, rod, lack, correct, collect, milk, queen, year) & . POP hiRZ&FIH L THE
Ml BERE, HEBHEORES . BETRHL, HRERE053
FEEDOEFEIbEETeT ¥ 7 1518 (acup of coffee, I

should’ve known that, We can work it out, Tell us all about it, a cup ot coffes =]
She’ll come in a minute, take your time, web page, ) % 0|

Nipponglish 77 FZKFLO My \i}%/*\ LHDHGAT, BARA i
PEEFBHEDORKFEOREGE DR D D050~ 72, 7 =2

fffilziX. HOYA ¥—E 2D GlobalVoiceCALL 2 % fu» ‘:—n 4 ceptable
o ST, FBRIRIC S HEDT v r— M EFTO, B e - I =l
FRELOA ISV TEI R, B0 X S 7206 - e
AR DT, FEROFHMIIFEERHEN Lz, 2. GlobalVoiceCALL 2 |Z & % F28A

1. GlobalVoiceCall 2 (2L 2T — X FHliiZHU T, Nipponglish?d 7 F-70 B3 SRE DI OffBh
HHEL L THZICTH D Z LRI X7, RFIZPronunciation Score & Intonation Score (2 & Z2tfEn)3
HBivTe, MRmMOBHE L. SRS RIS R R T 5,

2. FANZI 72 s O EZE LW TEREIT 720, It eldgiEict - TA LR S
ZDORFLTHRNEWVZD (1Q. T RFIIHARLT N7 TT 2 | OFEMICRL 25851 +
(ZDF S| OEHR 7162 %ThH-712) .

3. O, TUr—hIBWT, Q. AFTRETELWEEORETAEZHND EEI 2] OEM
WL, 76% ANEEHIZREIE AR L, [Nipponglish 7 F LBV TORAE] 12OV T DO H MR T
HEMER L ENERASPET923%., HEMNERIT 7% ThoT-,

BEIR

AR (2008) [V BUNE L 2 A & A FHEEDOIEAI—A T ¢ 7 ST BIIRFREFT] | Gkt

Kl BAC - i (2013) [HAGE TR AL HA 7 4 7 OGERE] . 214 vEr M

Jenkins, J. (2000). The Phonology of English as an International Language. Oxford: OUP.

FPUERR (2012) [NHK 7 L b CHRRERGE] . NHK HRR.

AT 4 RKEF (2000) [T« DFERITT] L G

GtE— - FLEE (2014) TERLTFE L TONFT LR LI TGERERL T AT ORI [H
133 [MSMEREA 7 ¢ 7542 (LET) BARCTRWIFERRHREIAL, pp.22-23.
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8 H 6 H (11:50-12:20) / 502 =

J—% U7 A TUEINASFERBREMD
MBI —FB8 — HEE L HATEOFTEENT L) D

B BE— (R MEFEERITER
Bt o CRIERS)

F—U—FR: V=X 22, HFEAL—T, —BOEEE (breath group), HAGE, &t

1. FRELAH
t N ORROTEFFEIC R E S e BROBEHE RS L WO BRI D, FRZa v Ea— 2 2o 558
BB TEDIERE L & S RD BN TND, R BT E TO BMOBERITFE ORI 4 BRI,
[ —% 2 7 28 ) OWGIEHREONEEANT, —BOMEES~ (breath group; BG) Th5| L0
RERASLTC, B & oRIEBR 21T o TE 7o, AR, BoleimiE a2 BT 272012, SGEE AR
FEICHE T DA Z B B NS D TR Th D,

2. FEATHTSE

bt FOSEFEHEENCED O IMEREO—o & L TERNEE (working memory) 23S TV D, FRHIMHR
PERDIRCIEIC IR QE18) 23895 & ShD (Baddeley, 1975; Card etal,, 1983), & Mo 7o
13, EHUL—7CRIE L2V IRY 2 BRI O GEIIRCIED O 37280 0@ Thd, Eohil
J—TVIRERIG T2 Tl BRI bl T L and  (F9H, 2007), HHBI5E LCE, HEE0
Yrer, —BOEgEE R (BG) Ok TR 2 B THD

Z LB TG (B TR, 2013), ZAUE A HE 2 CHL o
WEREHhT 2 R BB EB ORI RET 5 2 o
EHETH S Z EMEEI TS (LD, 2014), # a0y
20%

3. ik 10%

BRPFAEIT BASEETS 5ok T B ORI X RV ) (Edh, 1992) 0%

(BRI 67 4, 58 ) 1oV T BG =L (O & 75 L) o s e
oA sl U7, Hsesf o321 Tm-Boxed #4537 L —F— X 1. BG B4
UM (SURNT U= g X)), IO T4
%) kAot SEHERE (ERH ) IE S SR L, F "
BRI & 2 T & R A i LT,
4. PR g g

BG #03 1,688 T, FIBG &iX 1.66 ), 13.6 #FTh- L = 1462710 + 4395
Teo [ 11T 1 AR 2, ST Tl ? i il
-0.553, JRFE-0.185 Tdh o7z, K 2 \ZHTE L EHEDIAR & 56 L , . . . ©
BORLIR AT, O L BODFEAMZ 513 L3R < 72 bt
DR ST, EHIEREIC & 5 TR & EHE o % ®2.BGE (W50 &k

3T, FEHMETIE 1~2 XS 1 FIEHER LTz, &i
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SNEFEBE AT 4 7 F25H 55 BIREPF RS

T LR TANE & EREO BG BRI EBEMR A 4 1T, £ S8 HiOWN 1~2 BXRE % 72
LT H (EKD 72%) THoTz,

50%

5. B% a0% I/-

YRS T (SfH, 2013) TSN TS BG DR (F = —
B2 B, SECEBUMA, RSl s xR, R o
. LUF BG #th) 2 HARES A CHLBIESN, HEAICHE o ma——
EWMBDHFFOBE LT, BG MK 2 M THY, BG IZHNEX ron =
NWHFEEE: (BN TH) 12 63 221 HolFfEEIz w128 1y 48%
I % & 5 REEERENEDS, SRS TR < SOl 0 Sk o
7 BAGECHBIZE ST, ZHUd, BG FHEATGEEA TIdie<, (X3, ZEFRRC L B IXE3 BG B
b N ORMOFRERIEC 3T 2 AR A TR < R LTV D, HRRELROLTE) (BG:N=1,688)

FEARIO T TG BT B (BRSO T/ — 7 B S R 100% 5
BRI 5T SAUTUVVRV Y, S ORI % B0 12 -
ST LTHIBATE HIHE-TVRY, €5 ListkieT, & N |
PRI L SDNOSERL RAOBGRIES & ol
[R5 Cdh D 2 L 2R LIeARIONITEERT, Sihksd U — o4
X7 A Y ORGSO MEIERTIE BG Th 5 & DR 2ch - 26
AL SR DAL E 72 0 155, LLEXD, BG &AS 21 O e rm g
BORHIRIZINE 5 5 &3 5 OIIMOEFE SFERFRE L0 D Oz~ # 7 12 39
ERAEAREIC ST IR A EENTH B AN E WL E 2D, mi1~2fh 42 ] ]

O o~ # a 24 26

6. ﬂﬁa@ﬂ—\‘@ X 4. 812 L2 R ahdE

124 % BG RIXHIRE (i N=58)

AIFAER LD, 2 BUNOT v 7 ROIF & FH ORI

TRERRC LR LS E LT, Fv o 7 NTRET D S A AIdER L) 2=
THOEFE, HFEL D KE RN OF BRGNS 5 2 & ¢, FEAOTMBERER LI
LRPHIGFCTED LB OND, BRIV Y R—A L TR EOF—T 4 AV T« AV RR
Ml SN TE TOAIURICH - T, BIETRICZ LWAMNEREFEEOFRITIE, 2 BLINIRNSAO -
L ISR IV BREDOT v 71230, BEE, B, BEAREOFERAEANO L TRETH I &
DENTHD EEZLND,

BE - Bh

Baddeley, A. D., Thomson, N. & Buchanan, M. (1975). Word length and the structure of short-term memory.
Journal of Verbal Learning and Verbal Behavior, 14 (6), 575-589.

Card, S., Moran, T. P, & Newell, A. (1983). The psychology of human-computer interaction. Hillsdale, NJ:
Lawrence Erlbaum Associates, Inc.

FIEET 007). [ R—A v 7L EFRORE] . aRXELT.

EIRER, A (1992,2004,2005).  [H#k A AGERERE © HOMEIY 50 H - FJ . LAt

P EeE, FREBUE, He—, HRRE ", Mulifny, $oREdE (2014). F v > 2 BALO—FEFEI
NERFEHE LR A a7 |25 2 2542  [Language Education & Technologyl , 51, 243-266.

Lt B (2013). BREE A 2 — /XX &R L7z Breath Group = ™/3#T [Language Education &
Technology.] 50 23-41.
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Monitoring students’ listening skill development through dictation

homework assignments with TED talks

MARUO, Kanako (Fukuoka University)
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1. Introduction

Dictation, an ‘old-fashioned’ learning tool, has been re-evaluated as an effective tool in second language
learning (Alkire, 2002; Takeuchi, 1997). It provides a learner the chance to distinguish sounds and transfer oral
sounds to written symbols (Finocchiaro, 1969).

In spite of its value, dictation is not widely used for learning English in Japan. Listening instructions tend to
focus on top-down approaches rather than bottom-up approaches, and there are not enough exercises for the learners
to develop their intensive listening skills in the lessons (Yonezaki, 2014). As Field (1998) mentions, top-heavy
listening instruction fails to pay attention to the learners’ listening process and find their weaknesses.

Throughout a course called Global English (GE), which prepares university students for a two-week oversea
language program, dictation homework assignments were designed to improve the students’ listening skills. In order
for the students to become familiar with natural English speech, TED talks were chosen as the dictation medium.

2. The project
2.1 Participants

Participants of this study were 36 students majoring in English literature, pharmaceutical science, and
commercial science in a GE course. GE courses are offered to the second year students in Fukuoka University who
wish to go to a short language program in foreign countries such as Canada, America, England, New Zealand,
Singapore, and Korea. The course includes 15 weeks of lessons in first and second semesters, and a two-week

overseas language program.

2.2 Procedure

The homework assignment was to watch a part of a TED talk that the instructor had chosen, and transcribe as
much of it as possible on a sheet of paper. TED talks are free English presentation videos available on the Internet
covering a variety of topics. Subtitles and transcripts are available in many languages including Japanese. The
students were told to watch the talk four times and use a different colored pen each time so that both the student and
the instructor could monitor their progress. Transcriptions in Japanese were allowed in order to assist with the
dictation. At the end of the dictation assignment, the students compared their answers with the English subtitles, and
wrote self-reflections on the paper. The dictation sheets were collected in the following lesson and handed back to
the students the next week with some comments on their self-reflections.

In order to encourage the students to work on the assignment, a dictation quiz from the homework assignment
was given in the following week. In the quiz, the students were asked to transcribe a few sentences. After the quiz,
the instructor provided pronunciation practice on the parts where many students had difficulty distinguishing the
sounds. Throughout the course, the students worked on the dictation assignments and took the quizzes for ten weeks.
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3. Results and discussion

On the self-reflections, many students reported that these dictation homework assignments helped them
improve their listening skills. At the beginning, most of them expressed their frustration for not being able to
transcribe the basic words they had known. As Morris (1983) points out, misunderstanding occurs in lexical and
structural items that were already known. The exercise helped the students find errors in their listening and promoted
them to practice processing fast and accurate information at speed.

After 4 or 5 homework assignments, the students started to report that they can hear sounds clearer and
transcribe longer sentences at a time. They also started to mention the use of listening strategies such as looking at
the speakers’ mouth, guessing words from the meaning, paying attention to the grammatical structures such as
articles, prepositions, conjunctions, tense, and plurals.

The quizzes in class seemed to have encouraged the students to not only work on the assignments, but to
review after transcribing the sentences. Some students reported that they listened to the talk a few times more after
they finished their dictation homework. Other approaches mentioned in their self-reflections were reading aloud and
writing down the sentences one more time for the quizzes. The pronunciation practices in class were also noted to be
a helpful exercise for the students. Many of them realized the parts they couldn’t transcribe was because they were
unsure of the correct pronunciation.

Some instructors may hesitate to use authentic materials such as TED talks for listening lessons. They may
appear as a material for only advanced learners, however, by providing only a part of the talk, pre-teaching
unfamiliar vocabulary and expressions, and using subtitles and transcriptions make the TED talks easier for learners
to listen to. The characteristics of natural speech such as hesitations, false starts, repetition, filled and empty pauses
made it difficult for the students to transcribe the talks at first, but they gradually became familiar with them.

These dictation homework assignments with TED talks, followed by dictation quizzes and pronunciation
training in class, helped the students make greater connections between English sounds and forms, be familiar with

natural speed and pronunciation, and use various listening strategies.
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the Project-based English Program at Ritsumeikan University

KONDO, Yukie (Ritsumeikan University)
KIMURA, Syuhei (Ritsumeikan University)
OGA, Mayumi (Ritsumeikan University)
KASAMAKI, Tomoko (Ritsumeikan University)

Keywords: Peer support, Faculty development, Educational supporter, Project-based English Program

1. Introduction

Ritsumeikan University characterizes the implementation of Educational Supporters (ESs) as an assisting factor in
creating a better environment for the students and teachers, and also an educational activity for ESs to leam through giving
support to their junior students (Oki, 2015). The goal of this study is to assess the pedagogical significance of our ES system
based on a survey to determine the qualities required for an ES in the Project-based English Program at our university.

2. Procedure

A survey was conducted in the classes for freshmen and sophomores in the Project-based English Program during the
spring term of 2015. The participants of this study consisted of 234 students, 26 ESs, and 12 teachers using the ES system. All
of the participants were asked to rate how much the ES system provided benefits for students/ESs/teachers on a five-point scale
(1 =no benefit, 5 = great benefit) (Question 1). In addition, the ESs and the teachers were asked to rate how much these nine
qualities: 1. Autonomy, 2. Responsibility, 3. Communication skills, 4. Aspiration, 5. Issue-raising skills, 6. Problem-solving
skills, 7. Specialized knowledge, 8. English skills, and 9. Teaching skills, were required for an ES on a five-point scale (1 =not
required, 5 = highly required) (Question 2).

3. Results
3.1 Question 1: Benefits of the ES system for students, ESs, and teachers
The results of the answers to Question 1 showed the participants’ positive evaluation on the benefits of the ES

system to students, ESs, and teachers (Figure 1).

No benefits Great benefits

Benefits for students

Benefits for ESs

n=272 Benefits for teachers

100% 80% 60% 40% 20% 0% 20% 40% 60% 80% 100%

Figure 1. Results of Question 1: How Much the ES System Provides Benefits for Students, ESs, & Teachers

One-way ANOVA and Bonfferoni’s multiple comparison test found the differences in mean values between “for students” and
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“for teachers” in the answers to the question. (F'(2, 542)=3.51, p < .05).

Table 1.
One-way ANOVA Results of Question 1: How Much the ES System Provides Benefits for Students, ESs & Teachers
Benefits for F-ratio Multiple comparison
Students ESs Teachers (Benefits for)

422 (73) 4.16 (.79) 4.11 (.83) 3.51 p < .05 Students > Teachers

Notes: Data are means (standard deviation) and F-ratio

3.2 Question 2: Qualities required for ESs

Nine qualities for an ES, which had been predetermined by the authors, were divided into two clusters by Ward’s method.
The first cluster was named “Comprehensive ability”, as it was applicable to other subjects, and the second cluster was named
“Specialized ability”, as it was subject-specific ability. The mean values of the answers between participant groups, the
ES group and the teacher group, were assessed by Mann-Whitney’s U test, the results of which indicated that
“Responsibility” was deemed more important among the teacher group (U= 88, p <.05, r=.39) (Table 2). All of the

ESs and the teachers who answered Question 2 found “Communication skills” highly required or required.

Table 2.
Means of each quality required for an ES

Comprehensive ability

Autonomy Responsibility Communication Aspiration  Issue-raising Problem-solving
ESs 4.54 (.65) 4.27(72) 4.77(43) 4.27(78) 4.42 (64) 4.38 (.70)
Teachers | 4.83 (.39) 4.83 (.39) 4.83(.39) 4.33(78) 4.67 (49) 4.25(.62)
Specialized ability
Knowledge  English Teaching
ESs 3.81 (.69 3.96 (72) 4.00 (.75)
Teachers | 4.00 (.43) 3.92 (52) 3.67 (.65)

Notes: Data are means (standard deviation)

4. Discussion

The study found that the ES system was highly appreciated by the participant groups, regarded to be beneficial
not just for the students being supported but also for ESs themselves. More specifically, it was indicated that
communication skills were found required by both teachers and ESs and that responsibility was valued more by
teachers. These findings suggest that these qualities should be taken into consideration in the process of employing
and training ESs. Further research should be conducted to identify which qualities ESs have lead to what kind of

benefits for the participant groups of the ES system in our English curriculum.
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F AT & K5 BFL FEBE~OmEEREDORB R EZ M L, HARD EFL BBEIZEHV T SDT 0%
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Step 5 T LTH o723 GEHERASIE N LEO I AL "AH Y, ZhbIChbESE, Eil
MEFEEE L, 29 LTELIN-UGETHRER#E Table 1 12777,
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WIS ARNKTAE 182 4 (RBEREEHI, M, 187% -227%), FEE HIEOFAEICH L T
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2. FEE W (KF55)  &4MaE « NIAED Pearson Product-Moment Correlation O $

Factor 1 Factor 2 Factor 3 Factor 4 Factor 5 Factor 6 Factor 7

P _205  .002 042 -115 _168° 125 285
Note: **p<.01. *p <.05.

sk

FhilEER R L AEBABIRAS AL 7 Factor 1121E, FRED DML RWRHTP - < D EET X 5 (2T,
JOO HZEANH T T RWEEZIE ub ‘well 72 E0 EFEA > TE X HIFRIAR S, HENS - TAR
WS 2R CRVEAITIE “Youmean,” 72 X &S - CNEEMGRT D, MEBMNICaIa=r—1 3
U ERIHIEB D, Factor 5 1Z1E, B LV GEEA ERICSFHOBHE Tl > TRIEA 5w Eaia=r—ra
VEIEAT MRS D o T, — I CNAALEE R L FRBIBIMR AN AL B V7 Factor 7 121, JEEE YR
BOVENTRVRHL, 2B LRSIV OIFEFENE L T NDDEFRFD, WFEEFET & X I55F
RRE Y7 ERTD, BONLL M- TS My 7 I 5, 72 CEREE R 5 & 73 1H B 23 %0

277,

4. FLOLFR

AWFFEDRIEY | AARANFGEFE B IR x M 2> T D, IR EF SIRhEEA TS O
WELSRONTZOT, SMAPIFEEENMES) 2l a=r—va VEKEBR D Nv—=0 T 2T 5 LE
OEEFREN D03 LIV, BENTZFEEDOFEAZANEREL, HE D FbRVEEE L (t
KRR N T T V) AL LRIRFC, KRN WHAEREZED Z L bEETH D, AL—F
JHEMEOEHELZEAL LD L LTH, FEEAINENZEERTE, RERFERREIRT5 2
LIETER, WEORIRE LT, KV @ERIGEa S 2= —Ya VEIOFWP RO 5% T,
FEAL AN EFETMEOBENE /R EFEEORHBE G LIHRENATH D EHE b5,

BEIR

Busch, D. (1982). Introversion-extroversion and the EFL proficiency of Japanese students. Language Learning, 32,
109-132.

Cain, S. (2013). Quiet: The power of introverts in a world that can't stop talking ~ ([PIEZHNHIORFC #2282
R BDIRADTY, HEFEFH) . 5T kit

Ehrman, M., & Oxford, R. (1990). Effects of sex differences, career choice, and psychological type on adult’s
language learning strategies. Modern Language Journal, 73, 1-13.

Lightbown, P. & Spada, N. (1993). How languages are learned. Oxford: Oxford University Press.

Oxford, R. (1990). Language learning strategies: What every teacher should know. New York: Newbury
house/Harper & Row.

AL, (2010). [THARMMBTI ~==7 /v : MBTI O Eli s 7 «— KXy 7 of=oiz] . H T IPP.

Wakamoto, N. (2009). Extroversion/Introversion in foreign language learning: Interactions with learner strategy
use. Bern: Peter Lang.

—141-




8 H 6 H (11:15-11:45) / 503 =

PEPERFETE TRV TEIE ST 2 /& 5 SERERTSE
Bk U (BT
Xov— I : MRS, HOUER (SDT), BUEER, hEEEE,

1L iXC®IC

VEEHEHS T, SGIRE N BTN o 2= —2 g VEEDOBRE HIE L T HKx D
RAEPHE L COD B0 B2 o Tuiewy, EEIEL, ZOBUREFIBT 2R CE LT, F#E
FHOODINEICE S A2 Y T, BRESDLBNSETH D L E X, AFIETIE, $bhb kST
OGS, THCRERI (Self-Determination Theory, Deci & Ryan, 1985, 2002, LARE: SDT & I&7D) %,
WFFEDORE I & UK A 56D D TR TR D 72\, EH D, SDT OA % RBEE ICHLY A b Al
ReMEA R L7cdid, AR 36 ThHD, 1) PR TCIE EX D7) 2B L3RR RIEOZE L &
AU, SDT O B Sl & 3 2 B5n & H@ER B D, 2) WIRHIEIWE ST 25 5 LAE S47z SDT @
3ODLERRERR, BAEORCR, ARettofick, BHRMORCRIL., BEBS TIERD & 5 HiE DR,
ETVA T HDBCHEE T REEEEOLIHNER L E D, 3) SDT ILHE S ERIRTGEDREL FE
B UG 5 2 & T, BSOS 2@ A2 ER 2T A Z ENAMRETH D, TAVET, SDT ZHAA &
L7 3GEOETOFTFERROFRIL, HEBIS~ARA EE L TE N, 0% UTREEL RIS
ELTEbDOTHD, LI T, HBL-YLPIER T, DECHE BRI & 5 BRI O P2EICR L
THHILATRENE D D, BETT D ERH 5,

2. 7fFgED HEY

ARFZEE, A LT, SDT RS CRNFEANEIE-SIT % 8 5 TR B Oz 62 F20E L,
ED &) RIBENREE ST DN, BT —F VERT—Z OmE SRR 5, & LT
SFERoTERPETN, TOEMEEOI I IGHERFL Q200 E RN EIA L, PHRIGEE
FE OB LIC DR DB RS 5 Z LA HNE T 5,

3. Fex

MWAETTOAFFL3FED 3 7T A 107 L %XIBUT, SDT OFHAT, 7 L E 2B HRT & LT
SV EREIR 253003 5 KBRS 4 BISEHE LTz, WRINEHIE ST 2@ 570D, fHENEICL - T
I, FEFICERT AN TEHHBEEZ 2, EOEMEDFEFIZ O EREIE LD L 57
NERE L, ST IEEE B AN, FEERLOBD Y 23 L AR L8 T HNFICHRE Li-, &%
ORI L, JEET ) BREOH LTV —F 127 2) BEO PEROMERE 3) BEo
—GRDOV A= T 4) TAT 4 VT A= FEENE U, DEERERZ D720, Bz
AT & RIS LT, ERRIE, SDT 2 FsfiA & L7-Z2# (2001). FEde (2006) . FEdk - HIt (2006) .
HH - B (2007). HYF (2009a) ZZBICER LTz, ZOMAUL, BUBERRN ORE, BHEEORK,
HhetEogck, BUREOBCROEART T, [FLERESIERNTR S LAWE S | [HEEORE G
AEDERE RN L TLND | [FEEORFETIL, BAERAES TRIULTE DL L LTS 3R
FEOFZETIE, T N —TIEINH RNV D TWD LY | R EDF REETHY, U oh
— bRV BAHETHEE S ED D TH D, ARNRERIRD 99 45501\ TIE, FEE ek L EHE
BRI 2 Lo, REEHRARIAZSIZ OV TH BT D701, FEED 5 HD 8 £kt L,
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TERIE FITEEN T, 15 505 80 DO 7 + 0 —7 v FOmEE I L~ #5% L-mEONFITA
707 MELEE, 3ODODEECR Z L ch T 2V —{b L, TNFIUMBREINZ ERE21T o7,

4. FER

BT — X2 O ORE R, FEEREOMA L LT, BB ORREA~OBESIT DSE 2 & 25
STz, FOMD 3 DDERTATDONTIE, MUNRZER TEE MR 2RREOENTED Hivlz, EHEE
OB TIL, 2 ERSBEOHT & L EHI COREHRIT ATV, BRER S WVIEFICERO LRENE
Molz, EHIT, ENEITIE, TEME) 2% L5, PREICE [T 2D, MEics 15
DY AR IRERNER Z LR Do Tz, BREOTLEN G ORERIT, HEAR(2006), HF - i
R2007). HT(2009b) DI E A5 & LTz—H0D SDT OMEA TORZEDRE RA L H T 5 b D THh -
7o EBIT, BT —Z L0, AR RE LRSI ORME LT, UITO 3 H2BE L Tl
\ZEDTUER DD Z EBHER S, 1) FEFIIIES TR EE - L&, RANLTWS L3815
DR 72 240\ e 3 BB TE A R S, BESERAE B A28 Mo TnD Z E, 2) i
HEM OBRES TR, FIFREOFEEITT L THNTH AN, FEEWEBIOAT 47 & Db Y
TROMEHHTHER L C, FRE DU BT DB ORI L T D Z &, 3) INFSHOZER &
[RIERIC, ZERCFIEERBE 2 50 REREE s © O ER AR E <@ ST IR Tna 2 &,

BEIR

LR (2001). TH COERDS B AR O - B ST ICRIT T8 TR
BYHEE GrE L R) ] 48,7381

Deci, E.L.,& Flaste, R. (1995). Why we do what we do: understanding self-motivation. New York: Penguin (53
EL 772 R BIFBEGR (1999) TAZMITH—mig L Ao ]  Hikett)

BERACN (2006).  [HMEREZ-EFH OBWES T &5 2 Blam & F2] SR

BEARACN - HHESE (2006) . [3E3E7EI2I1T 28O 2 @) IR EFE « B CRERRRO SR
51 LET Language Education and Technology 43 , 111-126.

Ryan, R.M.,& Deci, E.L. (2000). Self-Determination theory and the facilitation of intrinsic motivation. Social
Development, and Well-Being American Psychologist, 55, 68-78.

IS - BEARACN (2007). [SSREEE ONIERIBIE ST %185 2 BEFEEAIIT A & Z DR DORGE)
JALT Journal, 29, 59-80.

HHPIESE (20092). 320 LV OWNTERIEIE ST %580 5 M DN FMRE]  JALT
Journal, 31,227-250.

HIFFEE5E (2009b). [ T ZANOBERE ST MR FEEE OS2 R 2RI TRFIGEREE
FRTE - WESHBITZERCE]  6,69-81.

FHESE (2010). [SERROBE TSEIIEIE DU 2 @D HW9E)  JACET Bulletin, 50, 63-80.
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ESP 2 —/RAGHTIC K AT BER E 2 Vo — @A T X B

/N AT (Bl R THERT)
AR I R HER)

F—U— ] ESP, /SR, AL Ea—HIHT A b, WA, HE 2

1. IICWIZ

I a—FT A b (CAT) (FHEIGEHER (IRT) L2 Ba—4T77 /av—0REs Lt
WCHEB ENDT A MFEEL 2D 1990 HITIET A U A EHulbE L TRERT 2 MZHWbBRA L5 I
7o Tz, fHx NOEEATINC A DY THEEIT S &0 2 REIIEDZRMEA CAT D FERFETH 573,
ZOHBEEA bIEF O ZBEIC Lo TRR D LW AN, —DDT R b & L TONEHIZESPEDIRFED
fREE L b 72> TN D,

WNEHIZ-4PE & CAT DFSFEEIZ DWW T DR Cld, Steinberg et al. (1990) 1T B /N 7 OREEDOHF &
HBEDNZ o AT TH D Z &, Luechtetal (1998) 1332 = L— 3 ANZLDFEBROFER, a7
Y DAYEHT k> TITE B OES FE & MBS EF DT o AN CAT OFEHRICE A2 5.2 5 2 L 2 S MNT
LT3, 7z, Crotts et al. (2012) IXEFIFEBEIHEH OFHI 21T 5 B TR L IEORGEETT - 125
B ARSI FE SNl O EOT A My ML THIREZRETH D Z L2 LN LT,
INHOWGE L, CAT DINFHIRLIE L FEEZ @D D121, HRESCHHONT L ADOR, HH%
TS WA N T ZAER T 2 2 EBRAIR TH D Z L 030D 5,

2 TAMIETIE, —RHEEIRTSEEORETE A B & UTRFAHIN a — A DSHHERE b &1
FEE - FEAMOTER 2R L. AR USMEZRER L7Z CAT ZBI%E Lz, & 5IT CAT 23 LHEE 24y
rd 5 L RRHCZ ORERZ I NI 5 Z L B3AZEO R TH 5,

2. F—Fy MR DEER - FEAOBRELFRIT A B

T A NBEHDY —5" > NEHE - SER)OBREIL, —MRFHMES Scientific American (SA) D =1 —/3A#Y
80 JTiE & ENER LD T — R AGFH 200 TEE (L, BRI, AW, TR0 4 4558F)
ExBE L, /B (2013) OFHEHES TOWTEAT 72, SA OHHERN D, #5EE LT HATEORIR
E®SEZ AT (B]) E20WOXAT (JEB) 4 50 BEVER L, TR — S A B IR 3
SYERIZHGE U CHIBLT 2 dgram & Sgram O U A R &R, 25 OHGEEEHZ ST eSCEREAMEIZ/ER L
TH—Fy bR PiE LIRSS A7 (SC) % 80 [, AR 180 RIAAERL Lz,

INHOEA EAWT 2 KEFO THRFEOFA 145 4 OW a5 THIT A bEER Lz, 0
BhT vy 2T /L THHT LIZ & 25 Outfit Mean Square DB 1.3 2272 bDid7a< | B LS nT-
tED 1.96 2 5 HDIFeD > - DHAREIITOT 2180 MEHE ANV ZIERT A Z Lz Lz,

3 EREBR

FRIT A FOFEFRIIX 112H D L DI 180 A H 79 THE (44%) MR 0.5~2.0 (IZEF LT D28,
ZHUTSC XA TDSEEF SSTEENZ ZIZEF L NI THD, TIUTHARET & JE ¥ A 713
RIEERE D3 A DRV,

AHFFED CAT FEHfiiZ 1L Moodle UCAT (Kimura et al., 2012) ZffH L. TAR504 63 A L7,
ZOFER, HHIT A b & CAT &AL OFBIILITOR 2 ITRTERY 054 L7220 HHREOMENR
DALz, Fiz BEEEEMERDEV NI L5 CAT OFE~DEZRREET 57291, CAT1 (50%) & CAT2
(80%) ZFXTE L7228, WEEICIIR & s iz o,

—144-



SNEFEBE AT 4 7 F25H 55 BIREPF RS

- e
18 H [N
35
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10 | | _{
=
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0
w = w ] w0 = w o= w = w = w0 = w
8 F A Bdaa oSS 2
Lo d bbb b L Ll s ans
BB TFFI o AR =SSO
EJ oJE mSC
B 1. T H IR Do
CAT1&2 - Pretest r=054
3
[ ]
2.5
)
- 5 =} : e ©
1.5 o %o 0,28 °*
L 1] :
L ] P [ ]
1
° s " = *® ... .. = o
0.5 S o ©®
! [ ..
0
1 0.5 0 eoO05® 1 15 2 2.5 3 3.5
-0.5

2. CAT1&CAT2 & =FRii7T A hOFER & OFHRY

PLEDZ EDrBA CAT I, THEAFRRIZEYS 8D 2 — 22 D Z &I & 0 NEIIZ- S SR S
NTWDHEOD, L0 IEMERRENREDT-DIZ1E 3 SOEEDZ A T LM EDONT v A% S HICHE
THNENRHD Z ERHA LN E 72077,

BEIR

Crotts, K., Sireci, S. G, and Zenisky A. (2012). Evaluating the Content Validity of Multistage-Adaptive Tests,
Journal of Applied Testing Technology, Volume 13, Issue #1

Kimura, T. Ohnishi, A., & Nagaoka, K. (2012). Moodle UCAT: a computer-adaptive test module for Moodle based
on the Rasch model, The 5th International Conference on Probabilistic Models for Measurement

ANUEADIE (2013). BHFHEANN 2 — SZADGHTIZIEAS S T A T A - N7 ORWEREEET V7 BERIc L b
AU a—F - THETT 4T - T ANOBT, [HEHEEEFZEEEEFEIFIE Y AR — R 295, 29-49.

Luecht, R. M., de Champlain, A., & Nungester, R. J. (1998). Maintaining content validity in computerized adaptive
testing. Advances in Health Sciences Education, 3,29-41.

Steinberg, L., Thessen, D. and Wainer, H. (1990). Validity. In H. Wainer (Ed.), Computerized adaptive testing: A
primer (pp. 185-229). Hillsdale, NJ: Lawrence Erlbaum Associates, Inc.
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S EREA DA DORERTE R OMESD)

R 5 Ul R

Il

=i

Tk
=]

F—U— N SMNEREERE, A URE, REY, PLOFE, MR, NIRS

o

1. iXT®IT

SRR 23 AFEED B FERTH ST D/ NFBAMNEREEE O EREEE TSI H < ETHM L
LT, 1 SiEE R BERORE « ) ALREZE—E &S R THRIES T 5 Z &I
T ALy, BKIE (2011)0E, /IVFEHL 5, 6 AFAEDIRHEEY A =0 VB TRFOMMILIT 270, fEfdo
ROTAEMBIEME L TRY, FFEOEELSHE LTTIIREL L THA TWH EREL TnD, K
FSE TS CICIGER A TEIGELS O INEREWI L OFEREF B ARSI 22 IMIE B R 5 o g
FARD T2 DITKFEDPND THERANAL L FED 3 FFHDF 7 2B EOREF - E P OMME A b, TR
IHEREA A — L V5B (near-infrared spectroscopy, NIRS) Z{# - THR, & DFEFZE OEWIZ X
LFEHRICONTHIRFT 2,

2. R
21 B®Y

AARNFEEEZ 3D T SIMEREDOFERE S E R OIS 2 F0 5 7o DICAIFFE TIZA A L REDRERES:
EHRIZBWTEUT O 2 SOBFZEH 2OV T LABNIRS (BHEHUAEID 2> T/,

(D) FREHerTE) Crem), [HHe30TH) OUFRA), [HHESUFRTY ) (eF )0 3 S0t

% DFERGLIET A MERIC X 2 F MR OB ERAND

(2) 3 SOFFEZATH DML Z T~ D,
22 BINE

ZIMENL, 22~25 DOAR]E 10 NDBF TR VEEEF AT,
23 &5t

[E+Ha) G, [EHE SRR CURA), [EHRIFREY | (72EY) %65

2.4 FE

1. BAERR - PAER (% 10 %D)

2. AN UEERIEEEFE (ISrFE), [SUEf), [RF0], %63 60F) +rest (10 7))
3. B GO

4. FEEGUET A M-EF - fav v FUUT AN 3x3=93F)  (908)

5. AYLT A BB - AULv w F LT X M3x3=95E) (90 7))

6. BANR - IR (% 10%Y)

3. R

31 FEFGEET R b
3ODFEEMOEN CUTE, UTH, 2ED) ICKOFEROERT A POAIT 2R 1R,
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# 1. FEEECIET A R Score (3 i)

T A T (SD) LA (SD) 72% Y (SD)

T e~y F T (% n=10) 170 (.949) 1.90 (.738)" 2.20(.632)"

T A YLw v F T (% n=10) 1.90 (1.197) 1.80 (.789)" 2.50 (.707)

2K (% n=20) 1.80 (1.056) 1.85 (.749)" 235(671)
p<.05

IINBOFRERMNG, 2FHOT A MEERTIE 17220 | 235) THEACTEROSRD, 30578, 13
FH) FEREREOGSA (180, 1.85) LV ENENERIZEL <05 , HevyTF 77 A T 72
0] (2200 2 3CEE (1.70), 1307 (190) X ZENENARICEL (p<.05), & A<
Y FUITARTY e 250 ) 28 T35+ (1.90) & 3CFA) (1.80) K EZNZENAEICH
Mot (p<.05),

3.2 BNLFRE L

MmifEs S CRMFEEOAEREMTIbE 0 RohT, 3037 TiiET a—7, AR
DORRIMBEASLRLEEAN L, [722 0 | TIIAWEES Y v —H 8, T, & LEfSmIRE <¥imLz, A
MEEERCIX (30748 [UPA ) CIEFERMTEOEIMNTA LT, [RF0 ) 7 e—DL%, R
B, vxl=y A BEOMmEEAN R HII L,

4. BE

TNEDFERNE, LEDREY OIEERPEN-T-DIE [0 | SHTHOMFEN AL, 7o
—HBHOIEBINTEHAL L7222 TIERUWh e B2 Hb, BIET-HIFASS VEEOYREE Th->Th
TTCIHGEE 10 FLUEBZATHDDTT NT 57Xy NOLTFHIRP AL L REOE Rk 2Lk S
H, IBIIRFDLILTEEE LTOEBEEDT-OTIIRV N EEZ LD, T, U5 307
1 ORUESATRACANO M BITER Lo 722 £, SREFITEMIBEL TN EE X
LD, IHIT [RFY ) IZR> THMOMEE S ABITEIMLIZZ &2 5, BIMFIZAA LFEO)
WHETHDHIZD, KEOBHE LTRGBS L REE, FidE > TERY XADNH &1T->Td
DI LR, £T2, ZA~VLEEBRE L THLZ TWATREE L H 5, 5% S BICEIIANETH D,

BEIRR

Sugiura, L., Shiro Ojima, S., Matsuba-Kurita, H., Dan, 1., Tsuzuki, D., Katura, T., & Hagiwara, H. (2011). Sound to
language: Different cortical processing for first and second languages in elementary school children as revealed
by a large-scale study using fNIRS. Cereb Cortex, 21(10),2374-2393, doi: 10.1093/cercor/bhr023.
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SRt = NEREICRIT TR
-BEARE - B SITICERE L TT-

b AT (RSt IR R
TR O (RS R TR

F—U— N %L, NRIEEOT, HEAR, BOREE, BRI

1L iXL®IC

TR, FEELTRIRENTEEORDL R, FEEE & LS AR e s kD —Do L L TR %
EOTEY | FIFECELFHZHEDLADMEATND (Filf, 2008), itk 1L [FEENFELFERET
ICEMECE 25 LW IGEOAZ KEIZHITe = & | (Day & Bamford, 2002) L EFE I, SFIFRL~UL
DIFEFEFITR U CHET D2 N TE D, BEE TELHUT L Dt /138K (Robb & Susser, 1989)
FOCHHFERAE O - (Matsui & Noro, 2010) . HEEIZx A A X 7eHEEE O (Fujita & Noro, 2009) 72
EOBMERRDBBE SN TS, ZDX S, ZHRENFFEERRE) O Lo STIc b 72633
RIZONWTTI BN D LD o TETWDHN, FGEFERE DO RLHERNZED L D 7258 b 5 h %
AE L7 BRI E S £ W < 720y, ABFFED Research question (%, AARNSGE LB A NS &S 21T
2O & T EER (ROT 47, AAT 4 7 OMGOEER) [ZEDE I REEEEZTWDHH, &
HIE LT,

2. RO : BIE - FIH - BRI

FERE L U CEBRBER IR ORTFAE 52 B &0t 0, Wy AEERIN S 5 e ) —7 4 v T O
EuATIRo T, FERBIIR IS RITH ST, £ bO2EIFAY =T —a v FET A MR
M U7=7oth, EERZREERRIT 13 B Th o7z, FEENFIL, D=2 — ALTGED/ NG A/ L,
B IDERL, FEHL, PESCEKI(summary writing) DEGE B & LT-BEEA T o7, £7o, B - B
IZE ST L ODREBRS I O ITHAR L, BEERHRSNCRAK 500 ~— 4 Pl E&FiA, ZHitil
R—h % A KBRS 5 2 L 2B 2, Bbtld. Graded Readers (JSREFEE 232U L7528 X
#)3F LU Very Short Introduction Series (FE5 ., Bif, B VR A, b Ekkx 7258 OAFHE), E12KF
DRELEN D B OFFEL -~ UIE o T iF & AR R CTHtle K 5 IR Uic, — il s LTIk
FEHIL DR 35 £ & BUT, FEEIUERED B & Bt Ok 4 Z2REIC DWW Gz B 2, B D
DERERARDNEHES Z b2 ANE UTeEE TR o, KL MEIROSMBF I IREZEO )
EBBITERETRAE A IE L, ZatORENE BRI KT TR OWTHHT Lz, BT Section A

(FEMEICES T 2-RTHE) : Part A: intrinsic motivation, Part B: instrumental motivation, Part C: class-related
extrinsic motivation, Part D: integrative motivation, Part E: anxiety and negative attitudes toward English, Part F:
self-confidence/self-efficacy & Section B ("FEFH OUUELREIZ T Hh4fFA) D 40 THE BRI N D,

3. FER

AARNSGEFBRE NGB 21T/0 9 2 LT, BEMmICED L S 8% I L T D0 ERGET 5
ToOIZ, MSTESE 7 —7 LI, R BRI~ ORIE &2 “HEROGBIT 21T78 -7z,
E—7 U —EREMEOREORE, EREMEOEEN Y STz /e o772, TV — TR« F AP —D
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FERERRA Lz, TOME, AE2MEMERRH 726 D1 Q2F(, 68)=9.061 p<.01), Q26(F(1, 68)=4.415
p<.03), Q 31(F(1, 68)=5.115 p<.05), 32(F(1, 68)=5.327 p<.05), 36(F(1, 68)=5.419 p<.05) T 5, — 5 THEHH
HAEIEED > 7275, Q.5(F(1, 68)=3.389 p<.07), Q.27(F(1, 68)=3.694 p<.05N A B/ MM I - 7=, KUE
BRI TH o7l Ry 7 xv—=0HKIC L DL EIRIIT RO, FRROERE S LB
HHIZ (Q2: HFEOARZFA CTHEFZ LD, Q5 @ AAGERR CHALK, HREORIEETIATLZ &
NdD, Q.26 FEEDOARZHATVDIRE, FIHRWEEENRHTL 5 EARNEITR D, Q.27 @ FFEOARE
BN D EBAL ARGERE Ligne | REC2%, Q31 ReEDOAR %Y — ik x 7o b, RFEKEH
HNB, Q32 FFEOARZFA T, VEERLTIZOSWE LEZM->THAWE RS, Q36 : HFEOAL
MOOBEETZ,) Thd,

42 IWTORESR, SRR, FHREOFRICHNT, 7
L B S U 2 B B 2\ FEIA BT 7
N oz, ETFERRECIE, [V —F o4 TERITKS
ss gk | SRR TAAEORN (1), 2T, DGO
n % BRINCHETs) 72 SRR BB e {B
e ARz, DEY, ZHUCEY V=T 17
ia : 5 REERAER S L, IR %
Pre Post DD END T L PR TE T, ARFIEDFERD
L RN RECED 5, Moy O ZEN YT 2T MOHARAL - L 3B A
(@26 : FTROAEHA OB, v gasity O TENO Y =T o TR DR R
LB LRI D) L. V=74 Y7 o FEiz ik L, Al
& ARIEE &) Z LI TNWH L%

TR LTV,

4. LW LEROBE

AWFTENC LD . AARNSGESBEE D STEEN AT D T Ls, * AT« 77w (V=74 712
KT HHBIAER) (2 LW 525 Z LGNNI Tz, —J7 T NEREE ST IZRB VTR,
EBRIE IRV TR A DI T2, FEHRIREO T HPFEERE ST S L D mE 72 LW ) FERIC
Irolz, ARAETIE, EREETROYGE LRFEE IR L. SGRREEE (R 25608
RO TWEZ LRI BRERTHD LEZDND, SHROVIEREL LT, RSO HRE
FTHIOITH, £ MR REN CHERGES 2 0B H D,

5. 5| H3cER

Day, R. R. & Bamford, J. (2002). Top ten principles for teaching extensive reading. Reading in a Foreign Language,
14(2), 136-141.

Fujita, K., & Noro, T. (2009). The effects of 10 minute extensive reading on the reading speed, comprehension and
motivation of Japanese high school EFL learners. Annual Review of English Language Education in Japan,
20, 21-30.

Matsui, T., & Noro, T. (2010). The effect of 10-minute sustained silent reading on junior high school EFL learners’
reading fluency and motivation. Annual Review of English Language Education in Japan, 21, 71-80.

Robb, T. N. & Susser, B. (1989). Extensive reading vs skills building in an EFL context. Reading in a Foreign
Language, 5, 239-251.

Takase, A. (2008). The two most critical tips for a successful extensive reading program. Kinki University English
Journal, 1, 119-136.
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8 H 6 H (14:10-14:40) / 503 =

HIRTEEE - EHE ORI E 2 5 R — XA DFR
NE ZHET GEERP)
XU R UEGREEE, X, W, EEEH, Fv s KE)

1. IIC®IT

PEE Y 2= ZITB W TR KT ER D 1 DIZR— 223 5, Blau (1990), TEF (1993, 1997), £
H 2001)i%, R—APFEEOHEEZENTD & LR Db b, FEEDL~VUIL > TUTAROFEE 5 2
HZELHDHTD, FEEOLIUUTH H TR R — R AT ) A=V T BEFROVRERLR L T 5,
% 2T, AWZE TR, VIRISETEEICRE L, RN— AOWR~DRELTIET D720, TA LT
Vhr— Nl E A LT,

2. VY —F « = RFav
1. Fv 7 T & OR—RFFNIWIRIFEFEE OREFR T T ADFER T T D)
2. R—AFEAIZ L > THEIDELSJE T B D D0

3. FE
3.1 &

BINE L, KF | FEOTFEMERI B AZ# L TWD 2 7 T ADEE, 24 & RLTHD, BIE
DR E LTE, 13 & A LHPMERT FOUEMORER 22 < | JEETAFAS THREISTIHES 2
LN HRIGEOEFERN VB ARATGEFEE T D, ZD2 7 FADFAEDY A= T
NNERRETHD Z L &M d D700, KETEM LU TOEIC 7 A N Y A= 7 2Aa7 #H0TH
BKUE 5% CRHARIED t BEZAIT -T2 & 25, 1(52)=036,p=72 THY . 2 7V T ADY A= T AT D
R RO TR BZIA LN o T,

3.2 R - 7o — MER L BT

VHh—F - 72 2F a2 1| ODOIZ, 2 BEORINE TR—ADOELRLEF L2 A7 2HE L, 1
SHIE, 2013 4545 3 [ 2 D U A= I bE' ) u—ZRES 15 BE2dH Lz, 2, &1
DRREOWELZIEE, ZIUSKTTIEMOE 2% 4 SOBINENLRBSALOTH D, ZOWELOFFH
DR—=REF v 7 KEIO TN %HE L. 200msec LA EDAR— X% 3T 200msec (2 L7=HD &, EHk
DFELFED ZLIT 600msec DR—RAEFRALTZHDEMERR LTz, 1| 77 A TlE, 200msec R— A5 H %
&, M7 T A TIL 600msec N—AFFEETEE | FRROFRBRFE 15 FOREIZ 4 /A5 1 DB &%
W2 R Uiz, Baud, TRIC & 18, 15 A TR Lz, 2 2HI%, 2013 4555 1 [alfs 2
WMDY A= TG 3 2DE ) n—REEZER, FUNLEMHEL-EFE2HE, NEE TEL7E0%
HAFETRMSELH A7 THY, 1 DEOX AT OBICEN LTz, JE30E 2 BIFGEL, KoLK TR
12 30 POtk 2 5% 7o, BREFIRIE, EEF 2T v 20T, TOF v 7 ONENET QD
Wekh 1 SE L, &I, | CHMTHEAE L, MUICNER D> TOMUL 1 mE L, v
IR SCOIIHRNC L~ TR DT, 3 SORES LI RN RR D,

VHh—F « JZRAF 222 OF=HIC, BRI TEIMEHAFT L, 2 DOERZXATK TR, 2
DOHIZAREIDZ 27 OEFER L SCEFROES 2 E) I L THRIZZ A M5 K9 IERL,
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2 aPIFRNOBMNE O TR R ERAEE LT,

#1 FAZ1:200msec RN—ARFEALDT—H 2 HAZ 1 600msec R—AfEAKL DT —H
WIIEEIE M BB | RXDF TR_XO‘D%“% iEEEg | EEEE [ A-—ZX0TH [K-Zofia

wpm msec Yo wpm msec %
#1 No. 16 160.3 200.0 7.0 #1 No. 16 112.5 600.0 52.5
#2 No. 17 187.8 200.0 5.1 #2 No. 17 140.9 600.0 40.1
#3 No. 18 149.1 200.0 7.2 #3 No. 18 119.8 600.0 33.4
#4 No. 19 171.0 200.0 5.3 #4 No. 19 124.8 600.0 4.2
#5 No. 20 159.0 200.0 5.8 #5 No. 20 117.2 600.0 43.5
#6 No. 21 160.5 200.0 4.8 #6 No. 21 125.8 600.0 33.6
#1 No. 22 169.2 200.0 53 #7 No. 22 114.3 600.0 55.8
#8 No. 23 167.6 200.0 4.6 #8 No. 23 126.2 600.0 39.0
#9 No. 24 152.7 200.0 4.8 #9 No. 24 117.8 600.0 35.8
#10 No. 25 156.9 200.0 6.3 #10 No. 25 110.4 600.0 51.1
#11 No. 26 148.5 200.0 6.2 #il No. 26 115.0 600.0 37.1
#12 No. 27 150.8 200.0 4.2 #12 No. 27 111.5 600.0 40.8
#13 No. 28 153.1 200.0 3.9 #13 No. 28 117.8 600.0 35.1
#14 No. 29 164.4 200.0 6.9 #14 No. 29 124.3 600.0 413
#15 No. 30 169.5 200.0 5.7 #15 No. 30 123.8 600.0 4.8
average 161.4 200.0 5.5 average 120.1 600.0 41.9

®3 K A7 2 200msec R—AFARDT —H F#4 H AT 2:600msec R—RIFALDOT—4

201358 1 E28% HEEE | R—XDFH | K—XDEE 20134 85 1E 24k REEE | F—RX0EFEH | R—X0EIE
wpm msec % wpm msec %
#1 No. 16 158.7 200.0 5.4 #1 No. 16 119.1 600.0 40.5
#2 No. 17 157.4 200.0 3.9 #2 No. 17 118.5 600.0 38.0
#3 No. 18 144.3 200.0 6.5 #3 No. 18 112.7 600.0 36.3
average 153.5 200.0 53 average 116.8 600.0 38.3
4. fER

R, VY —F « 72 2AF 3 IOV TUIFFHT L DR — RO RIFHR SN e d o Tz, Vih—
T« JTAF 32 2 1TOWTHL, 200msec DE T 2 MW F X, [ TONTWT 2R TEo7z
HMBIRmoTz] EWVHEIENRLE L, 600msec DF S &2 BW=FE8E 1L, T X5 REEITIEFEE N
RISl S, R—=RFLe LAIHT CTHY | MESLIE LT E W IFRH T, Tofh, EIAEESD/
AR, HEEOIfFER— XD OER O TR E ORI EL RIET 2 & bifEisni-

BEIR

Blau, E. K. (1990). The effect of syntax, speed, and pauses on listening comprehension. TESOL Quarterly, 24(4),
746-753.

ST (1993). (A a=r—albeT VT DOAD=R N AR (W) TESE0e 7Y s
L ZDIRE] KIEREESE, pp. 8-55.

PSP (1997). [V ZA=2 T DA B = R RIHONWT DS FROLESAIIE] = LIZORMEES: (%) T2
LiFasa=r— vl 15, S pp. 5-31.

FHEA (2001). [7R—REEIC & 2 F83EHRE OZAb LR [HRAE R RFHEE ez B
fift 8 -2, pp. 127-137.
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8 4 6 H (9:30-10:00) / 601 =

BHEFEEICL Y BERBEEBIIED L S ITABES DD
£V XA FFRIHMOIREEZ DI LT

i B4 (BR)
F—U— N AZBEE, HEHEE, AOWBYE, FEREER, YTy I VAT AT Fu—F

1L IO

AMFEFRE T, A XA OIREE BH & L8 2N THEET 5 2 ik, (1) #
AN TORCTHEFENRED L 5I1TbND X 5122500 (FREERShR2Wwon), £72 Q) £
DRI (AR, BN ) FEEERSC, FEELIM A FEHERE Ry 7 AR
— k) BED LSBT HDN% . Complex Dynamic Systems Theory (EAT CDST) DA HTHY
LML, FORREERET S,

FEGMEFREONIZEL, BEE TS < i S Q54 (Goh, 2008; Graham & Macaro, 2008; Tkeda,
2007 72 8) . HOFHEEFEICBWTEER A ZRBATEOISEIZ N TIE, EREBRARIFER 7
fENL S AUTURUY (Plonsky, 2011), & Z CTARMIZETIL, %3 [N oR@¥E %, &% 4 coad
P EORIGE LCEAT 2 Z LT X0 A7 A X REGIEHREE T VORI TE D0 E -
72

2. FI
2.1 B

ST, SMNEREZ IR L35 HARAKRFAE 8L TH o7, 61T, BREE & L TIGEORERE
BELTRY, BRDHEEE/M EOT- DI TO B O FE DMK H o T,

22 FE
221 #% TN COHRETE
B0, 38 1 [E] 90 DIV T, RN 30 OB HE 23 2 /e, ¥/ Co A s
BIZONTOEZ0M A (FRIC A ZFBAUIGOMNCOWT) Zi#n Lic, FBEOFIEE LTI,
(1) fEEl, F8HE 15| B, BEinEoNEE 7Y TR L, FlE LTEng
WZEEE (15~20 47)
) 7V RTEY LT onABICBET D Ny 7 & EERADITN—T ($44) Tk
2 (10~154)
EWVIHI LD TH o7, FEITRY EF 8 KB IO M E Y 71220 Cd, R LIORTIEY TH D,
ORI EHFEOe 7L LTHREYIED v — FERRA LT IR IEY U — M, (a) #EimDOWA.
(b)yZDHOFEFELERORE (@i, %2, JIE) . (o) #mdMZENTFE~G 28, IZOWTEA
L7,
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1 FEGMIBETD M ey s

] ! [N

1 BURIRVIRY BE, EOX D RIGEFERE L TWDH»

2 AXFREGNE (EAE - ) HE OB - FHlE)y, FEBRTRER HO)

3 §RJnWE (Reading, Listening) BARHNZ ED X5 705ER, BT L TN HH
4 FRInJ5WE  (Writing, Speaking) BARINZ ED & 5 25k BANTE L T 2D
5 PG GER) BYRHNZ ED X 9 72 51ER, BZ#E L THD
6 AXFRATHS (FHEHROIRYIEY «FHM) BRI EZIR 0 BT L ?

7T AXFBEUME (EWIRZIRVIEY - 3 BN AR D suX K a2

8 AXMFHUIIME (SO PFEOMAESE, O X ITHIEL TV B
9 FEINE (EEOHERD) HEIZ & o COEEEWRA R 2 55T 2

10t (FHBREREOMERR, B OfEE) BHEOIGEFEOYT L7325 Mg Lix?

11 e

222 F—F OIER X U%HHT

T4 OWEIL, () FEEBERICOWTOER (FiD) . b) irEon 7, (o) #EAcoED
FEE GRS — b (FET D EICRERL, ') BLO @) M ¥ a— (EE) ICTBIRS7,
T IFBTENEEF TH D23, CDST OFSHADT T, 53 4 OB TSN, #E T ©
B E AR L TEDL AL LM, E-FOBRIIBWTHEEE B AT A5 L8548
VESBENEOLIIEHT 2ONTERERY . HiTEED 5,

3. KR
PRI, BHDOT —F L ZDORPHERZFEMIRET D, EFRHT, BERIVRRLE LT, 24X
FOHITIED K0 LOVRESEERET D TETH D,

7E
1. AZPBAAFRELIANOITHE B I EF T D23, A FERATRE A\ 2 2 7= 012id, =nlistods
IEICOWTHERRZ D, 25 KRB MENSH D Z LIRE L TW5,

BE IR

Goh, C. (2008). Metacognitive instruction for second language listening development: theory, practice and research
implications. RELC, 39, 188-213.

Graham, S., & Macaro, E. (2008). Strategy instruction in listening for lower-intermediate learners of French.
Language Learning, 58, 747-783.

Ikeda, M. (2007). EFL reading strategies: Empirical studies and instructional model. Tokyo: Shohakusha.

Plonsky, L. (2011). The effectiveness of second language strategy instruction: A meta-analysis. Language Learning,
61,993-1038.
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8 4 6 H (10:05-10:35) / 601 ==

30, EHE, BT ORIETAEFRFEHAOESE ¢
LA v PR —T g ITDONT

R 156 ORBRA BRI
B AT CRBREFABERT)

F—U— R BEDZWT AN, BHE, 8, A hx—vay, BEEE

1L I

AFERIY, KFETOIGEGFFOMERZEIC L
HHGELERE LB ROWETH D, HHFEHE
DOEACERGET 5,

FEEHBEDRIRIC OV TR EMGE L TV D5 TSNS, KRG OBEO S FHRERIR DI
FHMIC & DMGEE (R, 2006), XG5 HFOFR GRS A ot & BiaiA et ORI, 2013),
HFAEG D 2 DOIEERREE & Y - ERkFRA (BT - S, 2014) 2R ERHHNDHH, KT TOBESE
FEORMEE N E SR, B, BilFIED 3 S0 OiE L7z b OIEA bR, ZH5m0 b O 2
HEDOETHMREHIRET D Z L C, L VRN E eSO WREE A RGET 5.

HEFREE OES®, Fi, B, BiEEO 3 A0
HDo b, SENFEEREAE AV hx—T 3 2D T

2. AEFE

2.1 B & EhfirF

TEBINF TS A ZH T HRF1VELE2 7T AD 354, 4 AOYENEEER IOV A DRckd®
BpFH 2 E], FRTA N, EHE LCHSIAA T a s oy, F L CESRE T o7, E L ERT
A NOWNEPBIEL TS, iy, EilFE, £E57 A Mol HENH L7z,

22 FE
221 EETA B

FEHT AR T, LT A M TN AEERA » bp—Y gy « A= EETe A A T 0 7 his
S, FEIZ7ANVEREIL L, 247 a7 OESIIH 120 5ETHY, ELoOERBMETbhS 6
HEEL SHIEDA v hpr—ay « RE—VEET 6 SIB A>T D, CALL HET2H5MOR7 VT
N EBRGtE, FRIRHCEREEZ A X — L, ERICEE SNIEF 7 7 A VR 2 L 2 fEdglc 7 7 A
NERILL, ZOBMYE 2 L0 Lz, BT, BT A b EBHET 5 6 HEEOFEREL & 5 FHD
AV IR — 3 U EET 6 LD CIERROHIE&1T > 72,

222 EiGRE

HiFAE, 4 HE 1 AOZNFNOBE COBNMBEOERE L, BELs Dk, BEOLEMS
FEIRES, A v hp—var, VXA, EOORNY, KEIY, RKERGH (BIEE 27RO I
DN S HETEIE ERDT-,

223 EFET A B
ZOEFRT A M, BEFEBERE CHWEERLT A N OKE - EW 2012) %, RIS BITOHE
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EOPER (BWE - KE2011, EFE - KE2014) 2BFEXTURTLELOTH D, L4 >OFE
HIHE (RERE, BB, A hxr—Tay, IBITHERI L—TDXGIY) TR L, Y5735
FOPSCAHERA L, BRI DEUE LT, 4 SORMEAF, BN OV TIL 6 HOZEHEEIC OV TIE
L <BEEGE RO OWTZ b O AR LIRS, F24 2 b r—3 3 2D T Yes-No B3, 2
FEEAOSERTRASERISC, HESL, S REEMISE, FIEECD 6 3G9 BETOZHET D (1)) 2@ X, [BEER
THHTe L 9 ITRDI=HDOTH D, [BIEITHIFRFR 2320 5 2 &35 L, sz e homEE &
CITAFHE GREN 6 AU, A v b r— a6 R R L,

3. R

BEEOFE OIS T L7 FER, L AV FR—T 2 A2 o0, &R, ERE HIEAIE
FRL, EE50HIRETELTNDZENS o7, G (K 6 M) @ B 478522 15, A
h—3 22395524 11, FH (% 6 fUMA) @ B 5275559 81, A ¥ FR— 3 3.51-4.65 )
7272, WMBRNCRIZGS, RA v FOMOIRE, EiiA v br—ray (+129), FEiA v hxr—
vay (+1.14), EiES (+044), FEHBRE (+032) LERBALNIZ, 2FYD, S hR—v
2 IEERRIC D FEHIC D FEEMNRCT K, WIS EHREOE LW RERSM I e gt L 72 b &,
HERTHPo TV THEDRY DFREFIZELRNT—ANSH D Z Lo,

FTEFEOFER%O 1 A ORI - i - EROSEOMBEE L ChD &, mENIER L 2RI,
AV hR—v 3 VFEBRE BSOSO A LN B8EY =372) (f v hr—Ta v i =313),

4. BE

ZERREOREREE L A b —T 3 VTER L, &R, FEE, ERERED 3 R DRRELTZRER, A
VbR 3 VEOWTUEETIC S EHIC O PR RO T W LA RSz, LoL, BN
WCIERIB /St L 20D &, B Thy> T THZ DY) OFRFICE LRV —ARH D 2 & bR
INTe, BHAHE L ZNENOT A MWL, R9HOHBERA LN DL H -T2, [TE D)
EEMLT, FBEOTAMTHOEDEZRET D2 LIESTIRWI E b ootz ARk ) e
REEOT A MORNEE LVIFET D2 LT, FEIBRORBFIZOWTRMIT A hE LTUERATE 57]
REMEDRR U TG, FEER AR EZB T TE DL IRV AT ADIREO— S LD Z L %FED,

BE IR

AR (2013). BRI STREN P 2EDOIGEEE G 2 B —F R A X VR L O HERY
HEIZE B LC— BRI EEEGEEETR] 27, 99-112.

PEEF A B < T (2014). AV—F 227 A MBI R SFHREORYE - FHE—1 b H O#HEFEE
b— [HEHXIGERE FSeE] 4,  51-60.

KREFIZE - LHIEF (2012). B - G CORETFEIBIE L EHE - K 1VFEA~DF =y 7 —FEHE
ISR T2 6D - PRI FBERFAE] 8, 127,

EHPET - REFEHEE 2011). FEEEFO L RICERE H TP ERFGEAREGT - 4 7y bk
WaEBET 5 - PRI RE] 7, 1532,

EHPET - KIFEIE (2014). FUEESSEREARIEICB DB FREE B OO - B0 RIREEE O
WNDEAUZDNT - TR RS ] 10, 1-15.

E 5L (2006). FACETS Z3#HTIC K 2 BG5S ARl C 31T DRFEE A 7 ARGE [ RFFGEHE T
£ 43, 73-85.
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8 4 6 H (10:40-11:10) / 601 =

H AR NIFEFE S E A O EHIBR OS5
B b =t (AR
X—U—F: TAT 42T, a—sR, EiiEk

1. IIC®IC

AWFEO B, AARANIGEFEEDNIIECET A, EO L0 e R EEH L T\ha0
DEHLNITHZETHD, ZNETHE, BMEXZTIRBREBET 0L, BT AHRES
think-aloud 72 £ ZFH U CATEIOFEMZ /20T SN C& 72 H DD (Harvey and Yuill, 1997 72 Y), T—4
WWEEDhERMED B S SRR E L 72 0, SHREMR VT EITS 2 LIRS Tldeh o7z,
IFEOFEE 3 — /" AOHEE - HHTICL Y, JGEEFEBEIMEIRCED L S 2RBEZZH L TN 50
M, FT, BEEREEME S RBLEOHIEND, EDOX I RENRONDDONRHLMNNZSI>oH 5
(Aijmer, 2002 72 &), LL7an3 G, SRH a— A THIEEAEER L OIIMELO TR THh Y, NEfE)
TIHRW0, BB EDNT-FRBICE L FTICED L 5 BRI RN b o = O ESHTT5 = LT
LV, I TARIIETHE, avEa—% ECANIN TR EiieT 2V AT 2 %FIH L CgEE
IC & DTEEEHIEBRR 2 Feek L, FEHSNDRILE OO E(TI Z &I Lz,

2. FE

2.1 FRESINE

AT, BARARFEOIGEFEEOHTY, BRERHRL SIS D FEE 44007 —HF
BUVEE LTz, B L 72 o 728 F D TOEIC IP 7 2 MBI A2 27134795 A (FEHHFRZ 69.9)
ThY, FARRIE305 5, &EAIL 655 M Thol,

22 T—% DIEFHEL 5P FIE

T —2 L LTRIALTZD, B8L% 4 7 Al TSN AT Iv D « TAT 4 T DR
AREFSZHIBNT, FHIOPH & BRI HGHE ] WD NE w7 TEPNIAELT — X Th D,
FHENSIRYEEDT, HRIEIRASH AT, ZORETH L TV AERROATEINTEY, #£ 1
TRT & D BREFTIE ST,

T =2 DWEIZH Tz > TUE, BHERK AEERT) IMER LT —FR— FATI Ok AT L%
—HSE LRI L=, Z» 7w ZF A, Hot Soup Processor (HSP) &9 SEEIC & » TERR ST
BY, XFBEA T ENTBEOLTR0F ORFOREZ X U HEALCRigkd 25, AJJHEHEI, 1-X 2
WORT XIS AR LD E L, LEANTLHZEIERTELA U H—T 2 A AL T2o>TWND,

#1.
FAESCOFEHIE & IEERF O

¥ TEENZ IRFEIARIRER ) =
Week 1/2 1[5 H OVESUEE 50 43 7L FREHE
Week 2/3-14 AR 2L Ho T AL MMt
Week 15 2[5 B OVESUNAE 50 43T 7L FREHE
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el M b R A IS TEE) £ TR T<EYI v 24 >EBLTEE L,

UDMZEREIS, 9D, B RA TTERREVET,
[ FARTRA TLigh 15 [Finish] BE2 VEBL T fZE L,

I HEFHTESHTD [Ready] K& EMLTL L,
N—UDGPUBHYETOT, TCERATEEOTIES L,

|
[ | AR HBETREBL
Finish

X 1. ZA & 7R ORI EE R O —H5) X 2. 1E3C A S

WA L7380 — 2 0 9 b, B ACIE SN2 m R L LT, N-gram 3, (2-gram, 3-gram,
4-gram) ZHIHT S & L HIT, FORBEEHT HICEST-BRAEDN L-, BRI, £EED
A THEEEL LN, XA ETETHOTNRNY [BEE] LARTZEOTE HBIEERD, FmilE
BRI FEHT2IRFRIZBWT, BN 2 Z R EHINTWDNE 9 NESHT Lz,

3. RERLEBR

SIHTORER, E£7°, SRIOFE;)1E DA DLNIAFLT —Z 2B T, in the X there is &\ N> 72 2-gram
KB, alot of X2 I think that O X 9 78 3-gram KB, % LC, it is important to X2 I think it is &\ > 7= 4-gram
FHNFBE CHEL SN TND Z LW aholz, ORI, AEIOHRERIE & I3 2 0GEFEE
Wk L TIT o 728K 1 (2013) OFRERER EHELIL TRY, ARICHELNTZEED, kL~ oE
DFEFIZ Lo TBB IR L CTERINS Z LR bhoTe,

WIT, S NIZ@HERBD, YO LS BRERTERINTWDD, Eiz, E-EPELLZ L
IRSERSNTO DT LIE 25, 2-gram KELD K 5 7R HAGFER O DI WRILOLAII, %
BNELDZ L FEHTEX 2 HHINBIEINDD, d-gram O L) ITFEEOE 2 5 L, EEEELSHE
52 LR ELTELFHNIL Rk oTe, Fie, BBEERBLUANAORREZELTLHAICBN
ThH, 2EMICE, REOBIEPHIFRE W73 THRRAAM D IR LR HEH L TWD Z &M%, |1
DOHFENTEZPECTHDLEFIC, 15D LIE 2 FBEEET 5 2 LR EHT 2 FHIN L% S
e, ZORERNPD, LIV D BRANFGEFEEOSE, S TEALS 3-gram KELX® 4-gram £
B, BEHERIC L2 b0 L BN - RSO, 1 35H DT 2 FEFEEOEH DR >
TRERTHY, KORERBLITOFFEEL « RERA3TAT IR FREMED RIE S D,

BEIR

Aijmer, K. (2002). Modality in advanced Swedish learners' written interlanguage. In Granger, S., J. Hung, and S.
Petch-Tyson. (Eds.), Computer Learner Corpora, Second Language Acquisition and Foreign Language Teaching
(pp. 55-76). Amsterdam: John Benjamins.

Harvey, K and Yuill, D. (1997). A study of the use of monolingual pedagogical dictionary by learners of English
engaged in writing. Applied Linguistics, 18(3), 253-278.

P LI (2013). HEEA) 7 1 — S A AN SRERBLORRF AL D 5T [IABANEREZEWIE] 17,
93-103.
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8 H 6 H (11:15-11:45) / 601 =

SRR O HEWMEL A RIET S
FvTA VHGEERET A DA% L REE

(N & G EERS)
L B GRELRE)
JIAT B2 CRORERRRS)
)1 GRS
N 47 (HOYA H—t"R)
FEM FEHL (HOYA H—E %)

F—U— N GEEElE, BB, Ar T4, FERT A b

1. IZC®IC

WL FClE, HRERRS HENL L bottom-up MUHESHMICHELe - L AHETH D, 4F T, 7BE
YA AFEEOES 72 E RN BT-DI12, SFEIE/2558ET A MBI STV A (Nation & Webb 2011),
UL, BRSO BELEZRIETE 5 12 55T A MIREBFE STV, ABETIE, By
A REFREEITIN AT, RO AELOEAWEZRIE T, MEREZHHICT — KNy 7 TE D8
LAY T A VREET A N BB L2 O L EEE 2 EET D,

2. SEEEOBEML
SIELERO BEMEOEAS W AR THIE L L CEBMRI(CV: coefficient of variation) 7MEE STV 5
(Segalowitz & Segalowitz 1993; Segalowitz, Segalowitz & Wood 1998; Harrington 2007; Lim & Godforid 2014),
TR STV HEEDS AT D HEEN L D a0 5 3B RS (lexical decision task)Fs K UMER SA17-3E
SCASUERNZIE LU E D 73 tkah 5 SCEMEHIBIFRRE (grammaticality judgment test) 0 & 9 7238 KRS T,
BRI E < SREUERO BEMEEA TV D FEFITE, ZEREDYV NS <725 2 L lES L TnD,

3. T TA EERET A N

BNC(British National Corpus)?D#) | {EREDFEREY A D, HERBERICHESUN T, 500 35, 1000 78, 1500
B, 2000 £&, 3000 35, 5000 35, 1 TREE WD 7 LAULERRE L L~UL T LICT A b gaEg a2t Lz,

EEEEDGERET AN A MIu A o5 L, i RICTEEEE USRI A BRI DN T ik
PES RIS, FEEY, R SNHFEICET 2 EMAE T 5720  IEMEISEIRT 5 L 912k
OHND, HIEET) LR Z RO 5 FCORE (RIS, SPURNTEZEDRED, EOHGEN 7
LD EYUS BT 205D, FEET A N — NI RIS S LD,

BIOEEA I, BRIV LI, IEER, AR, BREiiko BEbOE SV FEEIT—
BOBTT 4 — Ry Eb, KT A M, ERBUIMIC—EHIR Z L8 - i s 2 LT, #
HEIIA D OFEEEROE L~V O IR « S - BBYLOMESMYRES 5 Z LN TE D,

BHR LT=A T A 3BT A MY, TA MOBMIISU T, ®5EERE L Z0O%% HHRICE 2 Dkt
EHoTN5, HIRT R MxtgEEs% BNC 2> HEBIRT 5 L iEEEOMGER %15 proficiency test (2725,
—7, TAMNGREFEE, BREOFE 1N OE S CHEDNIFEREIZT 5 L EHEIANORERESO
FIFEE A% achievement test (25 72 5,
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4. PREEFEER
4.1 #PBt GERT A M)

AWFE TR INI=A L TA VFEHET A b, AL, &L-Ubnh 6 HEEZ ERHESI N0 T, 7
LrUbx6 HEE=42 HEENRT 2 bR L e o7z, 20 R EOHFETT & AR SN,
42 g

TOEIC (T3 < JFRRGER O R/e D AARANSGEFEE OF4) Ul Sz,
43 FE

() BNEL, AT A FONE, B, ZTHOWTORAZEN, (2) AT A MOfEERAITE
NH70, U TARRRICHRE U=, U7 UEETIE, FREOERR, MEICE LR R R S
Nz, (3) 42 B U TS Lz, SRTEDFEANBERIZT 4 — BNy 71372 <, RO R
SNz, (@) EMWRENTIOK T#, EED L-VYVBIIZIERR, PRI E U7, AR OIX 6o X,
EEMRER (CV) BD—EOI TR - 74— Ky 7 Shi, (5) SMEIZESOT A MEREZR T, B
OFEFRFIDOWTRE U2 2 &, AOA5%OMBEIIMDe IO W TRl LTI L=, (6) T4
NEfEFE FHB) BIBINEOY— NCER SN BRI LA — FEBE L, B OREEL LD
2, BLY, SBOEFIEEOFHENZEIAENL T,

5. iR

AR DFBROFER, (1) HEEEICIES SRR L ~NVLVOMEG FEN FNHIE Y, AR TR0 RUGHHE A
L 2 W EERE(CV) SN L CTHENEDER VN T 52 L Q) HFEREE O\ VFEFIFE

AN B30 SOSREAEL 720 CV 2380 L CRBYLDESWAMEINT 5 2 L dbioTz, S5
BEZTHEUT A b&FE L THIREFR UAER & ooz, TN H ORERIT Segalowitz <X° Harrington D4
TR ORER & —FT B DT, AT A ME 12 §EEOVA X EFHEET T, BELORETDH
T LR D B L AR SN,

BEIR

Harrington, M. (2007). The coefficient of variation as an index of L2 lexical processing skill. School of English,
Media Studies and Art History, The University of Queensland.

Hulstijn, J.H., Van Gelderen, A., & Schoonen, R. (2009). Automatization in second language acquisition: What does
the coefficient of variation tell us?  Applied Psycholinguistics, 30, 555-582.

FHFIEF « FOK B« RIS (2014).  [SEHERERHIE Y 7 Mo 7aERies]  KMEREES.

Lim, H. & Godforid, A. (2014). Automatization in second language sentence processing: A partial, conceptual
replication of Hulstijn, Van Gelderen, and Schoonen's 2009 study." Applied Psycholinguistics, 36, 1-36.

Nation, L.S.P. & Webb, S. (2011). Researching and Analyzing Vocabulary. Boston, MA: Heinle.

Segalowitz, N.& Segalowitz, S. (1993). Skilled performance, practice, and the differentiation of speed-up from
automatization effects: Evidence from second language word recognition. Applied Psycholinguistics, 14,369-385.

Segalowitz, N., Segalowitz. S. & Wood, A. (1998). Assessing the development of automaticity in second language
word recognition. Applied Psycholinguistics, 13, 369-385.

Someya, Y. (2010). Introduction to Interpreter Training, Kansai University

LIPS, ZAERA, DIEREESE, JIATERZE, FEJIER. (2012). T3 % N—A ¥ JICEEZR TALRE I ORISR « HiGE
B L B—A T OR) PMNEREEE AT 1 74255 52 RIEERFER SR EH] 76-77.

Yamauchi, Y. (2013). The relationship between auditory vocabulary size, recognition rate and EFL listening
comprehension skills, Proceedings of the fourth WorldCALL Conference, 286.
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TTS (Text-To-Speech) B E 7= & = TITFEMRITR R D5
—EHRERNC R BRANFGEFLEBE DT T4 I IR OKGE—
B 2T OMETEAS)

¥—U— R TTS(Text-To-Speechy &R &5, Wi, 771 I 73R, HARANIGEFEE, HRA

P

1. IZC®IC

WTHE, ERE AR Om LY, SNEREEE~OEFAKRY 7 SOIERAGINE 2> B 5, 0Nk
HIZOWTREA el e S s G, 2010 ; 0K fifl, 2008) —5C, WHEEZFIH L7-5E S gL
T, EOFEDRNED I HITHRIR D ODERGRE LIy, AWML TIE, FrlCE = HEERm &
HEEFE LD END, BARANIGEFEHE & MRICHBE DI L 52 OFRHNROENERGEET 5D 2
EERRBE LT T4 I 7 FERE T T,

AL L [FREOE 558 (UUF, 12) BFtERICE 5774 I V7SS, SR -
WEEREN T A M THIHOARSEERE L Vi<, ERICEl (HE%) SNLZ Mo Tnb, JET
METIEIZOT T4 I I () PBINABNZ, FEENIE L~V TE R OBE) 2R
HAFTEL, FIALTWE26ThDE L, FHEOEBEXZDAN=ALD 1 D& LTND

(Trofimovich & Gatbonton, 2006 ftll), AAKE FILRIFR & bbi U CHERREEEDSHEH STV D Z & 258
L, AWFIETIE, BREREWFEEIZ L > THRE R ITEE L~V OB S W oIz
AR, AR EERT 20 FERITE O & S A 7= T,

2. FIE
2.1 BhnE

S, AARANITEGEFEE (RKFE L RFGAE) 80 4 Th o 7o, ARE T 2 AWz Bk O %2 H
WSRO SNIE IS 240 44 Th D, 7283, 2 DOFERBNNE OEFE L Oxford Placement Test (Listening)
FaHNTHRE LTS,

2.2 HE

TS BUERE, B, R, T ol —ray, BIETEE) Rl LR AR 7k
FIITEERREEE QW CTIER LT-, B ALY 7 MMZiL Globalvoice English Professional version 2.0.1
(HOYA)ZA A L, BP0 (PAUL) & LMD (KATE) A L7, WHEICITEERGEFE (TAU D
HE THARORFTHHiZ & > TWDEMEL LR 1 44) ICETAVERIEROB 1A EL, 7Y% v
BE LB AR Lz, Z0OR, RBiEEE & FORE SILEF DY 7 B Praat 2 LCHifil LT
%,

2.3 FE

YV EEIL, RICERE T ot ADBMEOHIA TS b, FIES— 2 OB (%
B SEERE (52 M) SRR EHIBEN— X O CEEH) SRR (X M) Th
%, HEOIEEIIBMERTH v 2 —nNF L 2E L 5TND,
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2.4 TR

T A MAICBIT 5 ET LT ETw%@ﬂif@ﬁmﬁ%%Aﬁﬁ%kb BTREOEN (GRGEH &
A7) & FRIOMFROE Y (FHERIEREA—R L BRI —R) (C 5 DR HAER] CHEET A K
DRI L > T 3 BHZAEL, Tﬂﬁ&hﬁﬁ%%ﬁ)Z“ﬁbtoﬁk,774\/7%%@ﬁﬁ
FATRFEICD - LY, FEINCEEHOFEFE & 7 A MAICHHOFEROKSHRICEBEZEZNH D0 E 5
THIWT 5,

50.00

40.00

\g 30.00 .|-

3

& 2000 I

A

m

N 10.00 - T

A BN

0.00 -

HERME HiRmE = UIE ] BErRE
B E ] EivE ;3 TR EGIEE

-10.00

1. BREFEFER LIZBE0T T4 I TR

50.00

40.00

30.00

20.00 -
10.00 -
0.00

EEAME HEAMIE ERanig
TIE¥ M0%: 'FLL¥¥ aive ]

2T R (ms)

<,

734

-10.00

2. WEEMALEZSHAED T T4 I I3

3. BR

BAEEFEOEE (K1) 13, BRET 2 N CTHRZEOE CORENEOD, BEET 2 b 7
BECIIZIMMEL, %%I/J\/I/J:DLUOD&LLEE (BEWAUESE) OFEBENEND = E¥binoTz, A
FOHE (M 2) IFEMEEM DT T T4 I VRPN EOKE, S L~ LOUBRARTAIEFIZ N
7, %%%&&f%ﬁé@%%ﬂﬁﬁ@%b\&x&zﬂﬁ%%ﬁuéﬁfﬁ%m&%m: Lot é‘?&@iﬁﬁrﬁi
VETHDLN, HEINC L2 ORFEICHND 2 L AVDRWEREETIY, SRS HE OB BT
S THERDFREME A BB L2 GBI AN T MRS D Z L 2R TE D,

BEIR

I (2010). [TTS AR TR DIMNEREHE ~ VT AT 1 T BB OF =72 F-) [Ho@ERER
FHE R T 2 —kE] 6, 1-11.

FAARIARE, HEEL, KA 3L (2008). (HMEREEENCET D5 AERIHAOBUR &R [He RAERS = 2
a=lr—a ey —ikl |5, 10-19.

Trofimovich, P, & Gatbonton, E. (2006). Repetition and focus on form in processing L2 Spanish words:

Implications for pronunciation instruction. Modern Language Journal, 90, 519-535.
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FoTGA T4 ATy a BT
BEEDERGBED T

B wiz (HEEHET)
AR RS CRHER)
iy RUgE (PRBR)

F—U—F: T4 A D yvar - Tr—T L FaEgoEt SiEaIa=7 1, il
BN OASE, TED

1. (XL®I

YEEIZ K DRENEEBRT D ENROFETHD— T, T4 AD vy arwiTo L, FAIR,
BINT D Z LGS D, RBIE LIZDA v =0T, A v =V IGETRETE R, &
W 7RIS R DAL, IR R AR S5 Z LIBIERICHE LY, £ 2T, FEEOTRNARS
FEA 2 =T A ~OBMERTBREAIRIT 2 LEANE LT, T4 Ay gy« T4 —T L%k
LT, ABRIET A A v a MBI HEERBUCER L, 71 o gira B U CRGEDERGR
REBZ L, BRI, A TA4 0 T oAy ay - 74— 2eflio TEEOu T EEY |
78 h VG BFAENRKRO Ny JIBT A3 2 =T 4 ~OBNMEGWEBE LT,

2. FI

2.1 B

BNEE, 8 DOMREHBEHE (7 K%, 185 OFEThoTl., FHEOREITHEIFRROIGEE
DREETH Y, ZOFEMISULRN DL T, ERE THIITh- 5, SINEEKEA L TRRO®Y -
BEGRE, BT, BRRARYE, MERY, RS, FEERRERT, ELfER
HHEER

22 FE

T A —T NI, FEOSINIHT DA ML AETF 572010, SEX T3 T4 ATy avrwzd
D& F v b RIZERT T2, SI0E Moodle TYERL SN T —< L 72 2BEORBE, T4 AT v ra v
NTEDEMEMAT S, ZOEMIIAE—FHIIC L - T, PECT—~, A, FEERE (B¥EE
A7 VT R) ZRHET D LI HREI SN TWD, FPAITREPICT +—F LOFINEOHH, 55D
Hé, BIEGEL, 7T ATy a Ok eEMEZT. FHUIKT 2IREN HEZ AL E IR
Wb, BHICESTIR, 4P, #EPORSITH LI AL b2 D& LEETHZ L 2/ESTH
nNTnad, £z, BHEZTZ 7V TF—F2ELTHIL, FGERBBIOT 4 A0 v v a v OFAEEH
LT,

2.2.1 Moodle ¥ h DBRA%E

AWIEDFERZIHT=V, Moodle A +AAMEIZBAFE L7z, TED discussion D U 7 Zhhh, glossary,
H¥A 27 U7 hOBM, forum ~OBMNT U v 7 —DTTEDH LT/ >TD, F72 Quizlet & DV
I BREL, BMEIIET AR glossary HECHE LK UCFEEFET LN TEL LI L, (K1)
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SOCIETY 1

Derek Sivers: How to start a movement (3:10)

DEREK SIVERS

HOW TO START AMOVEMENT

@ | TED Talks link

* B Reading Resources
B oereisvers epcf
B oeresivers 1pat
"3 glossary_drafts.xisx

]

i Glossary

Quizlet: Words

>t) mo)amoeo

3. KR

FEETHS LWV ZERT 4 AN v ¥ a BN TWRWBIIE b2 —T7, ZOSCHINLE S 55
b, BIFEOREE R THDL L, aIa=b—2aOlO—DTHHMTOHS DER, D%
¥ ’That’s a good idea”, “It’s great.” DRI L < AT Bivlz, Fi2iRHRGE 12 AT 525N 13 Are
yousaying...”’DED L IITHFORSOEEXH I FRLAOLN, aIa=r—Ta b OLERTED
DD Z EMETHEN,

T4 AH v a rODNEERD &, HHGEEPEMC L > TR o7, ©F AHIEDHDI5E & AR
L7212k M O CRREERIZ L, TNEHR L, ZMEPAVOIFREIE L THLT 4 AT
v a VEITSTEE TR, AEDSET ACE EN T DFEREOMH IR LR T=DITH L, #HE
THEZL b, 7'a bV RROEFENEE > e, T 4 A By v a Y OPHICBE LU
AIEEDS, B ORBAEZ IR~ CODHADIRODIZTT L, BEXADOB X, L2 ET TNERLZOM
DEBRERE Y AT T2 6 B DOERSSE X IR R R ENE < Wz bz,

P EATIHEPER R CORRETH AN, KEBRETIUIZ LR T — X IUENFIGET, EROREE
LIFER b DEMETED AL H D,

BEIR

U—F, Yx—LhX W N - ER0 (2002) 1784 L LToL JEREEER

U—F, Yx—hA [HE FC - MF) (2004) LOF—BFI T SNIATRH ORI T 7' r—F
RS HR

AR RS (2004) #HE2SUBEYT 7 a —F O FEER—FEEB O L EEDT A ) T T 4 —
R E

Lois Holzman (2015). Viygotsky at Work and Play. Routledge
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ARAEDFEXEIMS V— L 2F A L-ERHBRAFEOE
B  2EaIa=F 21k B5HH

L BETF KR TERY)
A ATah (AR )

1. IXL®IC

aybEa—F—HMcLbaia=r—rar (CMOIL., 2R EROZEER
FHERETIEN, AV ET7 0T 4 T REEFBERET I L2MEOMED T THE S
U TH U (Chapelle, 2003), EMH a I o= —v a v 2FfH L, FERFEFRE O EZL
oA 277 varTh, BENEGOLIIENLDLZ LR RBIN TS (Park &
Nakano, 2001), F£7=, [LHS (2009) ®HARANFA%ZRIC LR CMC OWF5EIC X
HE, ETA ATy T AT, BB aIa=r—va v EREL, T4 —~
VARBWTHLAEDTHDHEEN, TFAL - F vy M UENLRERZED D0 EN
HHEEBINTWD, ETA - D77 T ATHEH, EVELZEDOHEENMEES
NoMENH 5 (Levy & Stockwell, 20060) E HAEINTWD, TNHOEEEEL, AT
4T DEWVICE ST, B EHOEFBFEEFHCaIa=r—2a 8D X I REVHR
ROoNDPBETL20ERH D,

2. BFFEE Y

ARWFFETIT, thFOFEE OFEEREZ TS 5 Y —/1 & LT, LMS(Moodle) % i
L. [R#% CSCL(Computer Supported Collaborative Learning), 7 ¥ A h & BT A L5 2
OOV —/LOEWVIZERL, b THMsEToEEE#R) . RO . (kG
A= —valiZETOEM CHERADEELRFTLIZILAABNE LT,

3. EERGE

K—FRFEFEFE E (TOEIC 54573 380 205 55000 H AR AN KRFEA 374, 39407 1V
VY ORFEDORDRT T 4TI N—TF76 NIZE D CMC 2FH Li-ikmas a7
4=V REL . ETA DT 7T UVAETHFAN T ¥y MIIDEETOLYEIDY %,
4 BT > T,

4. HEALEZE L LTD LMS (Moodle) F|/H

FEITE ORI, T 7 v AMEOHIR, L OMhE & OFEE O g o 72 12 LMS (Learning
Management System) Z A L7z, LMS X, HBIZJS L2 LMS 7 J v F 7 +— LDV 53
FRRBETH D, Moodle 1L, & —7 > Y —2AD7=, W AZ~A XAMT, WIENFTE
LTEY H_SHmEBROBEANA Ty b TRy T ZENTELRLD,
Moodle ZFIH L7z, EfiENT=T — &L, LMS ODEED —>Th 5 HHEK KOG 7 +
— AT HFAEIZIA L PEENMSELLETH—F vy P A—THOFEITAREL,
ETRERETHM T, £, FHMIFERIZOWVWTHEERICART S22 LT, ZHITHEO
Al Ak & AR BRI A AT o T,
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5. RRLEBE

ST OFER, FIWAE CSCLZAWD Z LiE, 7% A b, ETFC0bLT ., AaiflF
~OBTEEERIEDLENRBINTZ, TFAD - Fyy FNEOIZO N, RHABHO
REM A < EPHEEICOVWTEREZER L WL X RENE, 7% A - F ¥
v MEEDIZHO D, BIEEREEZEEIEDI LW IERb-oTEBbns, 2la=r—v
3 VOMBEWIEIZONTIE 22D AT 4 THICTHBERENER I N> T2, Z DR TIE,
(L H(2009) DT E XFFL7eDr o7, BT 4« W77 F3VAFETIE, 7—v0bH
FEEENEEN T Z & (off-topic), HEBFFHICL DI a=r—va VIRTFELEZEICED ., HE
BYEPEE SR> T WREMERZE X BN D,

ETRMIC oW TIE, FHBBEE AR TELEILICLY, FEFICL YO TN
T4 =Ny b BN, Flo, FEBREEZ WG LICL Y FEEE LY BRI EH,
FEHEROIAEN LR E R X BT IREE2 5222 ENTELLOEEDRS,

Eifaa
ARHBFFE1L ISPS BHaFE 25370674 OB EZ T D THD, ML TWEEWnWE7 4
Ve RZEOREICERET D,

E2BEXR

BT - AR ERE T - RIELE] (2009) T35 " Sfala=r—va VEEIEOLDOD
F#IR CMC Ol : EFA I 77 LU AETHFRANF v v MO LREKRIZEWNT)

FEARHEHERFESZEE] 2501, 15-24.

Levy, M. & Stockwell, G. (2006). CALL Dimensions: Options and issues in Computer Assisted
Language Learning. New Jersey: Lawrence Erlbaum & Associates.

Park, K-J., & Nakano, M. (2001). Negotiation in cyber: The role of chatting in the development of
grammatical competence. In Waschauer, M., & Kern, R. (Eds.), Network-based language
teaching: Concepts and practice (pp. 50-86). New York: Cambridge University Press.

Chapelle, C. (2003). English language learning and technology (Vol.7). Amsterdam: John

Benjamins Publishing Company.
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KEFATGEFEE D Extensive Reading DZFIF
— ST, WARHE, RARIEE

Wi B+ (=572 —vargry hU—7)
X—U— R ZFHLE), Ctest, fhinl, SEEAES), FeffdiE

1L IO

Extensive Reading (ER)DZNRITIATIIFE CRENTER Y, 1213 Lao & Krashen (2000)i% ER (24> T
L EBFOBENEZ D L AR LT, LinL, 48 - BIRLSOFOB IOV TR
TEE L7V, £722 < ORFER— 2 OZERBI A %5 & L CH Y (Hafiz & Tudor, 1989; Iwahori, 2008), ER
DFEEIFEOENDFEHRIGENE BT 5T OO TIT E A Ebo TR,

AL, AARD RS (AKY, BRY) TIEMEIN ER & AT T, ER ORGERES
BLUOHBRE KT 2 FEHROFE, & LT Z & OFE R AT~

2. HgEHEE

ST Extensive Reading 2523 TIT > TUVD 2 DDOKRFDFA 32 44, W, A KFE, TR 2 4R
174 (B 134, 1921, [ERIGE L0 ) 21 ML oREERZH#L TR, BENTIEE
T LB T —a VAR, 35T Extensive Reading Z1E@8 L L TIT-o TV, £72, EBREIT-
TETE, ZOFELINIIGED 7 T AT L TR otz —, BRET, SMEREFERO 1 4F
154 (Bt 8:8, 4F#n 18-19), [Extensive Reading] &\ 9 ¥ A MOREEZFHELTEY | F¥EN
TI& Extensive Reading D#ibf %2 W TORTHERPHGET X MR E&4T > T o, S TIL Extensive
Reading Zf5iH & L CT{T-> TV 2, B KEEOEIT Extensive Reading DIFZELISIMI H % < OEFEOFES
S LU, MR 1AM ER 24TV, 1BEENS 1 Graded Readers Z#ir, 7 > 7 Lik— b &%
BITRH LT,

ER DI, FRICHRFEREN ZHET D7D Cest BLUFHHEA L — KT R " &1To7z, SHIZET
SR T EECHEEIEICOWTOT U — M EFEM LTz, Ctest (COWTIMISD & D t i T ERIZ K
DRREHE L, S BT 9 DTG T Tl & & DT HONT bt 21T -7,

3. KR

IINTORER, BRSO TERERE ] & SR ISR W TR O A LN, UL, Fi7T A Tk
C-test DA AT (TTE A EED LRSI EDDD LT, ER ORROKE SIZ DD KFOM THEN
ETT,
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L
Descriptive Statistics of the C-test, and Pre- and Post-reading Rates in wpm

(University A, n=17, and University B, n=15)

University A University B
M SD P M SD p

C-test Pre-rate 48.82 12.86 s 49.87 13.77 .

Postrate  69.94 658 000 59.33 8.54 003
Reading Rates Pre-test 13035 2671 000" 145.00 22.84 107

Post-test 151.35 22.54 154.27 28.82
“p< 001 “p<.0l.

4. BR

TREFTBIT DR OEL, ER EMITEIC 4 SOEN BB oz Lo Sz, OEADHS A
KETIE LRI L DADE Y (authentic 7>F 9 TRV 2, £Fi0 Material (2O T/
—RA Y PEFERALARNSHA LT, —F, B KFETIE, 7V bR L, TICKFME O ER
OERHFRELRA > Mil7e EFBHIR Z LICOWTHIATHHAZ LTV, @7 v 7 LAR— hOFRL
F o mRFEE S, FHIE LTS 1 Graded Readers #3554, 7~ 7 LAR— k& FLAICIRET 5 Z
LTS TV, A REEE, LiR— F & E CITIRIHTE R o G AIE, Beill s Cloigt & 72
STz, —BRFL, BHETICUR= MR- 725613, BERKAE TR L 2> T
Wz, R B R TCIHIFE A ED LA — M aR#EHICH L TWE PR B W, @7 4 — RNy ZINE
MRFEE S, 7y LaR— MIBEN 1 3 A2 MEIXEAZ LT, 2T A KETIEEHHT
K BWMEE AR 7 T ALB 57T 72 L, RSEAIZE L T, @Graded Readers D L~UL @ A KEET
WX, FANBBRIZL-LEEA TV, LoyL 1~6 £ TEEEA o7, —FH, B RFETH, U %
2T A ELAYL 12 INEAREBIRT D 2 LT > T, Bk, 4 2O 803, ER OZNRITHEE KIF
LiztEZ b5,

F 72, Ctest DFERIONATE, BREEICEI D 6T, SBHEICHEIT 2N 6B B IN TN ZEn
RSN, S BRI, AAROKFAENY —F 4 LV IRERICZ LW E BN L2 BT, S5
DEEITBIT S ER FEIZSWTHBERRES 2179,

BEIR

Hafiz, F. M. &Tudor, L. (1989). Graded readers as an input medium in L2 learning. System, 18(1), 31-42.

Iwahori, Y. (2008). Developing reading fluency: A study of extensive reading in EFL. Reading in a Foreign
Language, 20(1), 70-91.

Lao, C. Y. & Krashen, S. D. (2000). The impact of popular literature study on literacy development in EFL: More
evidence for the power of reading. System, 28, 261-270.
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H% HAIC 1T 2 SRR BURIRR D S RH RS

FH EE GRORY: KAbE)
F—U— N SGEEHBOR, BORSRE, [Eoaidhk MLt

1. IIC®IT

AR HENE, Bk B AR D IGEHE OBCRIEREOIHLSIC OV TBE L, BUEICBIT D AR
DYFEABBRBREOMEE L0 iHCIMRET 2 2 L Th D,

WA, AROIGEHBEBORICBWCIERER HUEENMTRDILTRY, EIUCKTT 25 b <&
SN TS (eg, Butlerand fino, 2005 ; 7TFJII, 2009), LML D, TN HDEL DIATHIZFETIE,
BEOBERRZE DNEEINTT D Z LICEIRNENTEY, ZOBRICITFEAEEH SN T
oz, FEENL, HH Q015) LM - FHH (2015) 1IZBWT, A 2014) 7o SOOI A
JEERE R SR L, SEEHE BOR O TR CBORGEREFZE O 248 M L7z, #H (2015) R0l - 5/ (2015)
HALMILTNDIEY, ERICBOTHREAER T IR S 2ETIICEDTZ Y, BEHIEMIC
WAL= &, REREHEHREDIEL TS, AEFETHE, Zboiins LUIEDRIRIZED X
DIHRENR DY, TORMEOERE L ED XS REMRICH L ONEELETH, UL, FER (2014)
DY 5, PEEHE OELIWATRIZIBN TS < OFATHFRN TR > T TREF L) 172558
HOBEREZX 5 D TH D,

2. BRI
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1. Introduction

It is generally agreed that dictation is a useful pedagogical technique that taps overall EFL proficiency. In
testing a large number of students, however, partial dictation may be preferred because of its greater ease of scoring.
Taking one step further, one can conceive of, as it were, multiple-choice partial dictation that makes machine scoring
possible.

Multiple-choice 1-blank partial dictation (MC1PD) refers to a technique of asking the test-taker to choose,
from multiple options, the word that fills the designated blank in a sentence. For example, the sentence stimulus
“Cooking is a wonderful hobby because you can eat what you create” is aurally delivered; the test-takers listens,
looking at its blank-mutilated partial script “Cooking is a wonderful hobby ( ) ( ) ( )
( * )..” the test-taker’s task is to decide which of the four options provided — “can’t”, “watch”, “neat”, “eat” —
fills the asterisked blank.

Although MC1PD items are already being used in at least one standardized EFL placement test (Shizuka &
Mochizuki, 2014), their psychometric nature is yet to be fully examined. This study addresses the question: “How

does MC1PD compare with standard open-ended partial dictation in terms of item performance?”

2. Procedure
2.1 Participants

Participants of this study were 76 university students in Tokyo, Japan. They comprised three groups at two
institutions: 42 English majors at university A, 10 English majors at university B, and 24 non-English majors also at

university B. The participants joined this study as learning activities in courses taught by this presenter.

2.2 Tests and scoring

The participants took two tests with a three-week interval in between. The first test consisted of 20 MC1PD
items. As stimulus sentences and four options, Listening Section Part 2 sample items of the VELC Test® (VELC
Research Group, 2013) were used. The second test delivered the same 20 stimuli but the students were required to
write, for each sentence, four words to fill in the four blanks.

The first test was scored dichotomously to produce MCIPD score. The second test produced one
dichotomous score and one polytomous score. The open-ended 1-blank partial dictation (OE1PD) score reflected
whether or not the target asterisked blanks were correctly filled. The open-ended 4-blank partial dictation (OE4PD)
score was about how many of the 4-per-sentence blanks were correctly filled.

For a subsample of 35 students, TOEIC® scores were also available as one external criterion.
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3. Results
3.1 Relationship between OE1PD and MC1PD correctness

When a person tries an OE1PD item and its MC1PD counterpart, the result can be one of the following four
combinations: both correct, only OEIPD correct, only MC1IPD correct, and both incorrect. Table 1 presents the
proportion of each combination summarized across all 76 persons and 20 items. The tendency was that when one

gets an OE1PD item correct, one gets its MC1PD counterpart also correct, but not vice versa, as expected.

Table 1.
Proportions of Four OE1PD-by-MC1PD Correctness Combinations
MCIPD Correct MCIPD Incorrect Total
OEI1PD Correct 13.1% 4.7% 17.8%
OEIPD Incorrect 40.4% 41.8% 82.2%
Total 53.5% 46.5%

3.2 Item difficulty and item separation

MCIPD and OE1PD item difficulties were positively correlated, » = .50. MC1PD items were much easier
than OE1PD items: the mean MC1PD item difficulty was -0.20 logits and the mean OE1PD item difficulty was 2.50
logits, z = 4.763, p < .0001, r = 1.065 (large effect size). MC1PD items varied more reliably in difficulty than
OE1PD items: Rasch item separation for the former was 2.96 and that for the latter was 2.41.

3.3 Person ability and person separation

MCIPD and OE1PD person abilities were positively correlated, » = .67. MC1PD items separated candidates
somewhat more reliably than OE1PD items: Rasch person separation was 1.22 for MC1PD items and 1.16 for
OE1PD items.

3.4 Correlation with OE4PD and with TOEIC
MCIPD person ability measures correlated with OE4PD measures less strongly (» = .63) than OE1PD did (»
= .81), but MC1PD measures correlated with TOEIC total as strongly (= .68) as OE1PD measures did (r =.66).

4. Discussion and conclusion

Overall, MCIPD items behaved as expected relative to their open-ended counterparts. Difficulty-wise they
were much more manageable, but separated persons somewhat better. In addition, the fact that 20-item-based
MCIPD measure accounted for 46.2% of 200-item-derived TOEIC total variance is noteworthy. Taken together,
these results are interpreted as indicating that MC1PD can play a useful role in large-scale EFL testing.
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1. Introduction

In the field of second language (L2) motivation studies there has been much discussion on the role of English
as the primary international language in the globalized world and how the new conceptualization of L2 motivation,
namely the L2 motivational self system (Dormyei, 2009), might well explain L2 learners’ motivation. In particular,
researchers have demonstrated that ideal L2 self, which is one’s idealized self-image regarding an L2, might exert a
strong motivational power. The studies in Japan focusing on ideal L2 self can be broadly categorized into four types:
(a) examination of the structural relationships between and among the constructs of the L2 motivational self system
as well as criterion measures; (b) investigation of the relationships between the constituents in the L2 motivational
self system and variables in other theories, such as the constructs within the self-determination theory (Deci & Ryan,
1985); (c) intervention studies with the aim of enhancing students’ ideal L2 selves; and (d) detailed qualitative
examination of the ideal L2 self. What seems to not have been discussed enough, however, is the possible lack of
ideal L2 self among some learners and the socio-contextual factors that might play an important role in whether or
not students form ideal L2 selves. As Hayashi (2013) describes, some Japanese learners of English have ‘“no
identifiable need to use English in interpersonal communications” (p. 90) and thus might not have any ideal L2 self.
Given these circumstances, the aim of the study was to examine ideal L2 selves as reported by university

non-English majors in rural Japan who might not be very motivated to study English.

2. Method

A questionnaire was administered to 114 university non-English majors. The questionnaire included both
positively and negatively worded Likert-scale items as well as an open-ended question that asked participants to
freely describe their ideal L2 selves. In the presentation, some of the preliminary findings of an exploratory factor

analysis (EFA), descriptive statistics, and the analysis of the open-ended question are discussed.

3. Results

The results of the EFA showed that items focusing on the general importance of English for the future (general
ideal L2 self) and others focusing on specific situations in which English is used (specific ideal L2 self) seemed to
vary in distinct ways. Furthermore, items that focused on general ideal L2 self were very easy to endorse, suggesting
that these participants, non-English majors who might not see the relevance of English studies, seem to consider that
English will be important for their future in general terms. In contrast, when items focused on specific ideal L2 self,
they were much more difficult to endorse. Another interesting finding is that when the scores on negatively worded
items focusing on specific ideal L2 self were reverse coded, many of the items had higher means than positively
worded items with similar meanings on specific ideal L2 self. Thus, in order to capture the participants’ varying ideal

L2 selves, it might be worthwhile to include both positively and negatively worded items in future studies.
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In terms of the answers to the open-ended question, 52.50% of the participants answered that they did not
have any ideal L2 self. The type of ideal L2 self that was reported with the most frequency was oneself using
English for business purposes. Furthermore, some participants, although not many, reported unique ideal L2 selves,
some of which are very specific. These include, for example, becoming an anchor and interviewing foreigners in

English and becoming a businessperson and having negotiations in English.

4. Discussion

The analysis of the open-ended question indicated that indeed many participants reported that they did not
have any ideal L2 self. This might be natural in a sense because Japan is a typical English as a foreign language
context where visualizing an active self communicating in English does not come easily. This is also captured by
low means of items describing specific situations in which to use English. In contrast, the Likert-scale items that had
high means were those focusing on general ideal L2 selves; these might not be the ideal L2 selves that ignite the
necessary effort and persistence in order to achieve any realistic competence in communicating in English.

While most types of ideal L2 self reported by the participants were general, some were rather specific ideal L2
selves with a career-related focus. This might suggest that ideal L2 selves become clearer and more elaborate when
one has a clear ideal self in general terms. That is, when an L2 learner has an image of oneself pursuing a certain
career and if that career can have the English-related component, their ideal L2 self also becomes clearer. Thus,
participants’ ideal L2 selves might develop and become more elaborate as they become more mature and have more
vivid images of themselves pursuing a certain career. In this sense, in future research it might be worthwhile to
examine in more detail the relationships between ideal selves and ideal L2 selves. Participants live in similar
circumstances but develop different types of ideal L2 selves. This points to the possibility that elaborate ideal L2
selves can be developed in an environment where opportunity for communication in English is limited. Learners and

teachers alike can learn from these few learners with elaborate ideal L2 selves.
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1. Enhancing Partial and Synchronized Captioning

We have developed Partial and Synchronized Caption (PSC)', a smart type of captioning that aims to foster
L2 listening comprehension by providing minimal textual assistance. PSC promotes listening to the audio instead of
reading the caption and strives to act as a source of scaffold for training L2 listening skill. In PSC, synchronization is
done in word-level, using an automatic speech recognition (ASR) system, so that the words appear on the screen
one-by-one from left to right and in synchrony with the speakers’ utterance. Synchronization facilitates
text-to-speech mapping, but encourages word-by-word decoding strategy. To avoid this problem, partialization is
devised to restrict the number of words. Partialization makes a principled selection of words to generate a caption,
which includes less than 30% of the original transcript. This selection is based on factors that impair L2 listening
comprehension. Three factors were considered: speech rate, word frequency and specificity. Based on these, the
system adjusts the captions according to the learners’ vocabulary sizes and their tolerable rates of speech. Evaluated
against the conventional full-captioning method, PSC led to comparable amount of comprehension. PSC, however,
could better train L2 learners to cope with difficulties of authentic material without receiving any assistance (caption).
In order to enhance the PSC system, it is necessary to incorporate other features that cause listening difficulty. To this

end, we exploit the potential of ASR errors as an insightful resource for investigating different features.

2. ASR and L2 Speech Recognition

ASR technology has been incorporated into CALL systems mainly for training pronunciation and improving
speaking skill. However, this technology is hardly used for training listening skill due to the errors in the generated
transcripts, which make them inappropriate or confusing for L2 listeners. For captioning to be used in teaching/
learning purposes, there is little tolerance for errors (below 5%). In PSC, we avoided this problem by referring to the
original transcript and eliminating all the errors.

Although the ASR errors are often considered as a major drawback of such systems, in this study we aim to
view these errors from a different perspective and use them as a medium to enrich PSC. While transcribing, ASR
systems come across several problems that lead to erroneous output. Some of these errors can be explained by the
characteristics of the input. For instance, noise, distortion, high speech rate and lexical difficulties are several of the
perceivable causes of ASR errors (Goldwater et al., 2008). In this view, ASR systems deal with similar challenges as
L2 learners often face when listening to authentic materials. Thus ASR errors can be viewed as good indicators of
the problematic segments in speech for L2 listening. If this assumption is true, these errors may be beneficial and can
be accredited some instructional value. To investigate this hypothesis, in this study we undertook a root-cause
analysis of the ASR errors and further performed a comparative analysis between the conceivable causes of the ASR

errors and the factors that lead to L2 speech recognition difficulties.

! http:/www.ar.media kyoto-u.ac jp/psc/
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Previous studies have considered human speech recognition where native speakers are compared against ASR
performance in transcription tasks (Meyer et al., 2011). However, we could not find a comprehensive comparison
between ASR and L2 speech recognition. A comparison of the two highlights the joint errors, reveals the differences

and clarifies whether ASR errors can be epitomized as the sources of L2 listening difficulties.

3. Results

To analyze the ASR errors, 12 TED talks were transcribed by an ASR system (Julius 4.3.1). The generated
transcript is then aligned with the original transcript (expert-annotated transcript) in order to find the mismatched
instances (ASR errors). The errors are then classified into three main categories: insertion, deletion and substitution.
Insertion errors are made when the ASR system transcribes a word that does not actually exist in the speech. In
contrary, deletion errors refer to those words that existed in the original transcript, but were not generated by the ASR.
Finally, the substitution errors are the mismatches between the ASR output and the original transcript. Our analysis
revealed that 6.62% of the ASR errors are insertions, 5.18% are deletions, and 88.20% are substitution instances.

In the second stage, the errors are further analyzed to identify the underlying features. These features are
adopted from the factors that make L2 listening difficult, such as speech rate, word frequency, word length, etc.
(Griffiths, 1990; Bloomfield, et al., 2010). Our preliminary results at this stage revealed a close relationship between
the underlying factors that lead to ASR errors and those that impede L2 listening (Table 1). Moreover, similar trends
have been found for the influence of these factors on speech recognition both for L2 learners and ASR systems. As
the table suggests factors such as high speed of delivery, incidence of low-frequency words and use of short words
are responsible for ASR errors. Our results showed that Word Error Rate (WER) increases as the speech rate inclines.
In line with this, studies on L2 listening problems indicate that high speech rate attenuate L2 listening (Griffiths,
1990). Moreover, incidence of low-frequency words led to higher WER. This factor also largely impacts L2
listening (Webb, 2010). Finally, the analysis shows that WER is inversely correlated with word-length. Yet, for L2
listeners, studies reported mixed results. Longer words may be easy to recognize, but hard to learn.

The results of this study suggest that the ASR errors can identify the difficult segments of speech. The findings

also shed light on improving the selection criteria of the PSC system in order to better assist L2 listeners.

Table 1. Analysis of ASR errors. For speech rate the standards in (Tauroza & Allison, 1990) was used.

Factors Analysis

Speech Rate Slow: 23.14% Moderately Fast: 24.27% Too Fast: 29.14%

Word Frequency | High (<3K freq. band): 23.66% |Mid (3K~9K fieq. band): 22.76%| Low (>9K freq. band): 26.00%
Word Length Short (< 6 letters): 24.07% Medium (6~11 letters): 23.70% | Long (> 11 letters): 20.57%
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1. Introduction

A substantial amount of research has dealt with the importance of vocabulary and vocabulary learning for
ESL/EFL learners from various perspectives. For example, Qian (2002) focused on the significance of learners’ size
and depth of vocabulary for reading. Similarly, Schmidt & Schmidt (2014) proposed the necessary sizes of
vocabulary for various pedagogical purposes. Farghal and Obiedat (1995) shed light on L2 learners’ collocational
knowledge while Webb (2005) discussed the influence of learners’ vocabulary on their reading and writing.
Yamamoto (2014) examined memorizing word-lists as one of the most typical learning methods and showed its
efficiency not only for receptive but also for productive knowledge. Fewer studies, however, have been conducted
on the effectiveness of learning words which are encountered incidentally in EFL classroom settings. In such a
situation, instructors would typically provide the meaning of the new words aurally using either learners’ L1 or L2.
Thus, attempting to simulate a classroom learning situation, this research compared Japanese college-level EFL

learners’ word-meaning retention rates taught by two exposure methods: L1 equivalent words or their L2 synonyms.

2. Procedure
2.1 Participants, materials, and procedures

The participants were 178 students enrolled in a university in the Chubu district in Japan. Eighteen
low-frequency English adjectives beyond the JACET 8000 level were selected as target words. Each word was
shown for 15 seconds on a screen while its meaning was provided aurally through either L1 translation or L2
synonyms. The order of methods was counterbalanced. A recall test was given two times: once immediately
following the exposure, and again two weeks after the exposure.
2.2 Statistical analyses

A two-way ANOVA and following simple main-effect analyses were conducted. Exposure methods

(translation vs. synonym) and test administration time (immediate vs. delayed) were used as two main factors, and

the word retention score for each level of the two main factors was used as the dependent variable of the ANOVA.

3. Results

As shown in Table 1, the mean retention scores of the immediate test were 4.46 for words learned through
translation, and 2.33 for words by synonym, respectively. Those of the delayed retention test administrated two
weeks later were 2.85 for translation exposure and 1.18 for synonyms. The ANOVA results showed that the two
main effects were statistically significant at .01 and so was the interaction at .05. The results of the simple main

effects turned out to be all significant at .001. Based on the results of the simple main effects, a comparison of the
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four retention scores in Table 1 revealed that the scores of the immediate post-test were significantly higher than
those of the delayed tests for both exposure methods, and that the average word-meaning retention scores by L1
translation method were also significantly higher than those by L2 synonyms at immediate post-test and at delayed
test. These results suggest that translation is the most effective method for both short-term and long-term retention of

word meaning for the present participants and its presumed population.

Table 1. Mean word retention scores at immediately-after test and delayed-test

exposure method immediate-test score delayed-test score
Translation 4.46 2.85
Synonym 233 1.18
Note. n=178

Table 2 Results of the two-way ANOVA on time and exposure method as two main factors

Source SS df MS F-ratio p-value
time 337.908 1 337.908 167.344 0.000 ***
357.405 177 2.019
exposure 646.576 1 646.576 168.489 0.000 ***
method 679.236 177 3.838
interaction 9.559 1 9.559 5.275 0.023 *
320.753 177 1.812
Note.* means  p<0.05, ** means p<0.01, *** means p<0.001
Table 3 Results of the simple main effects of each level of the two main factors.
Source SS df MS F-ratio p-value
time at translation 230.568 1 230.568 96.694 0.000 ***
422.057 177 2.385
time at synonym 116.899 1 116.899 80.793 0.000 ***
256.101 177 1.447
method at 406.686 1 406.686 138.048 0.000 ***
immediate test 521.439 177 2.946
method at delayed 249.449 1 249.449 92.263 0.0000%***
test 478.551 177 2.704
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1. Introduction

Affective/emotional aspects have been proposed to be crucial factors in SLA. Although such phenomena as
motivation and learner anxiety have been investigated elaborately, there have been less research on the topic
approached from the domain of second language vocabulary processing and acquisition (memory). In other words,
while the macro-level effect of emotion on L2 learning has been well investigated, the micro-level effect of emotion
on L2 learning has been disregarded so far. Although there surely have been studies related to this interest, they
mostly focused on investigating the special characteristics of ‘emotional words’ in bilingual lexicon, leaving few
implications on how emotionality of L2 words has potential cognitive benefit on memory. This study approached
this issue experimentally from the perspective of emotional valence (positive-unpolarized-negative), which is the

most influential constituent of emotionality in emotional psychological literatures (e.g. Bradley & Lang, 1999).

2. Purpose of the Study and Research Question

The purpose of this study is to investigate whether the difference in emotional valence of L2 words have
different impacts on incidental lexical memory formation. The following research question was established: Do three
different conditions of lexical emotional valence (i.e. valence+ [positive], valence= [unpolarized], and valence-

[negative]) result in different recall performance of English words?

3. Method
3.1 Participants

32 Japanese learners of English participated in the experiment (13 males and 19 females; mean age = 30.16,
SD = 13.17; mean AOA = 11.31, SD = 2.28; TOEIC score: M = 789.40, SD = 147.47). Most of them were
undergraduate or graduate students of Kwansei Gakuin University.

3.2 Experimental Materials

The experimental words were selected from Affective Norms for English Words by Japanese Learners of
English (JLE-ANEW, Kanazawa, 2015). The words selected met both of the following requirements: (a)
imageability score is larger than 5.00 in MRC Psycholinguistic Database, (b) the SD of valence score in JLE-ANEW
is 0.5 or less. As a result, 141 words were extracted, which were divided into three groups of 47 words: (i) valence+
(mean valence score = 3.44), (ii) valence= (mean valence score = 3.14), and (iii) valence- (mean valence score =

2.54). Psychological software SuperLab® on lap-top PC was used to present stimuli.

3.3 Procedure

Participants took the experiment individually or in a couple. The experiment consisted of two sessions: study
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session and test session. The emotional valence judgment task was utilized in the study session to ensure semantic
processing. A paper-based recall test was implemented in the test session without previous notice (incidental learning
paradigm). The answer sheet consisted of two sections: ‘confident’ section, in which only those words you clearly
remembered are to be written, and ‘maybe’ section, in which you can also write dubious words. To rate the test, two
different criteria were adopted; sensitive rating (in which both ‘confident’ and ‘maybe’ words are scored) and strict

rating (in which only ‘confident’ words are scored).

4. Results and Discussion

Since the results of Shapiro-Wilk test showed that some of the groups were not normally distributed (p < .05),
Kruskal-Wallis one-way analysis of variance test was implemented for statistical analysis. It was revealed that there
are significant difference between the valence conditions for both sensitive rating, H (2) = 8.34, p = .015, and strict
rating, H (2) =7.15, p = .028. Further multiple comparison using Mann-Whitey U test detected significant difference
between valence+ condition and valence- condition for both sensitive rating, U= 724.00, p = .004, r=-.51, and strict
rating, U = 762.00, p = .009, r = -46. Sensitive rating and strict rating resulted differently between valence+
condition and valence= condition, in which only strict rating detected marginal significance (U = 878.00, p = .086, r
= -30). These result ([valencet] > [valence=] = [valence-]) correspond with a previous study with Turkish learners
of English with high proficiency (Aycicegi-Dinn & Caldwell-Harris, 2009), which suggests that the effect of

emotionality of L2 words on memory could not be L1-specific phenomenon.

12

10

sensitive

M strict

Frequecy of Successful Recall

valence+ valence= valence-

Figure 1. Emotional Valence of L2 Words and Recall Performance
5. Conclusion
It was verified that emotionality (i.e. emotional valence) affects L2 lexical recall memory, also proposing that

micro-level (e.g. lexical-level) effect of emotion on L2 leaming be a potential field of SLA research to investigate.
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1. Introduction

Admittedly, many Japanese university students are not so eager to learn or use English even in this global age
when English is practically used as the lingua franca. Included are supposedly would-be English teachers in
education departments. Why don’t they try to develop their English proficiency more aggressively? Is their L2
(English) learning behavior relevant to their L2 learning motivation? If so, what is their L2 learning motivation? Is
their L2 learning motivation different from that of would-be non-English teachers? In order to answer these
questions, this study compared L2 learning motivation between would-be English teachers and would-be

non-English teachers at a university.

2. Method
2.1 Participants

Participants of this study were 88 students at a teacher training university in Kyushu in the 2014 fall semester.
43 of them were would-be English teachers, who took a mandatory course for obtaining the certificate for English
teachers at the secondary level. The other 45 were would-be non-English teachers, who, not majoring in English,

took an English course as a part of the liberal arts requirement.

2.2 Instruments

The students’ perceptions of their L2 learning motivation were investigated with two questionnaires. One
examined their motivational factors relevant to L2 motivational self system (Ddrnyei, 2005) with 39 6-point Likert
items devised by Taguchi, et al. (2009). Motivational factors examined included L2 motivational effort as criterion
measures, ideal L2 self, ought-to L2 self, family influence, promotion-focused instrumentality, prevention-focused
instrumentality, attitudes to learning English, cultural interest, attitudes to L2 community, and integrativeness.

The other inquired into their international posture factors and willingness-to-communicate factors with 34
6-point Likert items developed by Yashima (2009). International posture factors examined were intergroup
approach-avoidance tendency, interest in international vocation / activities, interest in international news, and having
things to communicate to the world. Willingness-to-communicate factors consisted of willingness to communicate,

and frequency of communication.
2.3 Analyses

With these data, correlation analyses were first conducted within the would-be English teachers and would-be

non-English teachers to look into characteristics of their L2 learning motivation. Second, regression analyses were
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performed with the motivational factors, international posture factors and willingness-to-communicate factors to
identify explanatory factors for their L2 learning effort within the groups. Third, analyses of variance or
Mann-Whitney U tests were run with the motivational factors, international posture factors and
willingness-to-communicate factors to compare L2 learning motivation between the would-be English and

non-English teachers.

3. Results

The analyses produced the following results. First, L2 learning effort of the would-be English teachers was
moderately correlated with their ideal L2 self, attitudes to learning English, and frequency of communication.
Factors that significantly accounted for their L2 learning effort turned out to be attitudes to learning English,
frequency of communication, and willingness to communicate.

Second, L2 learning effort of the would-be non-English teachers was highly correlated with their ideal L2 self,
promotion-focused instrumentality, and attitudes to learning English. Also, their L2 learning effort was moderately
correlated with attitudes to L2 community, integrativeness, and interest in international vocation / activities. Out of
them, what significantly contributed to their L2 learning effort were ideal L2 self, promotion-focused instrumentality,
attitudes to learning English, and frequency of communication.

Third, there were significant differences in seven motivational factors between the would-be English and
non-English teachers: L2 motivational effort, ideal L2 self, promotion-focused instrumentality, attitudes to learning
English, cultural interest, attitudes to L2 community, and integrativeness. There were also significant differences in
all of the four international posture and two willingness-to-communicate factors between the teachers. All of the
significant differences showed supremacy of the would-be English teachers. Moreover, effect sizes for the

motivational factors were large or nearly large.

4. Discussion
At the presentation, based on the results, we will discuss what relationships the students’ L2 learning
motivation and behavior have, and what we can do to raise their L2 learning motivation and improve their L2

learning behavior.
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WMX & 1%, Windows HIZ Hot Soup Processor 3.3 TBAFS STz, T4 7 1 7 Oftkk - B4 - Sz
119 =Z2DF— Rafform s I N Tho (B - FIES - #H - J111,2015),

FLRE— FTIIANDIZDDT F A MR v 7 ZARFREN, T IILFNAS SNDRHIAT S
S E AT SRR FOER S AV D, R TR, ik SN IIFT—u 77 7 A L& LTI &,
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ZOX—ul Ty A UIFTEEIY DT XA T —F ThDHIZ8, Kthiy 7 MR EOBREEE OFf
PEDSEI,

BAE— FCIIGEHRE— RCHAOSN =S —a 77 7 A L&D, EEXBONOKETRFE TOXTA
NEFEO X DICHET L ENTED, £, Fikh, —RHZIL, BERLOBEZITH 2L b T
Do

SIWFE— R CIRERE— FCHA SN =X —u /7 7 A VETTIZ, LLFOEREIT) ZENTES: ()
WiES, ) PIATIRER, (© —2dHizVoxF—ANE, (@) —5Hiv o, (o) HIFRF—iTH:
BICEAWe— T ) OHERRENE, (O Al B oHERERL, £, FERORSRIERS & 2
FEIEEREE TNETNES 7 7L LTRIRT D Z ENTE, RSN T T 757 7 A & L TR
FTDHZEMTED,

ZoXHIT, WMX i3ASk, BESEE, IA4T 40 JHRE, £ LTCIAT 4 IMEROY —LvTh
B, FOPFHERED S FEE a— S 2ADRERIZ L IR ST A LE 2 55,

3. 7l O

ARV AT, LD, SBETFREE S L—T00, MHEOT VRI T ATIRE L a—3
A7y =7 NOWSZHAT 5, A - AFE - BHE - R - E - )1 2014) ([ZBWC, TAT o
VT T AR — XA OGO 3 FHOIRREZ 1T 212,

— B E, WMX O & 2 O RTREMEIC DU T Lz, SNEREEE BT D T4 7 1 » JHIFETIL,
TAT 47 T AOFHEREICELEZBNTCEXT-H 00, £ LTHNERIIIZEE (eg., TR
AL - BERGHE) BHWLNTE T, THWVoTRinziERL, F— AJIORRRIIGEERT — % % iz
BERWIGEEE W TA T 4 7 - T AT AREOBRE AR LT,

THBELT, a— SR OWTIRE L., BFEOFEE a— R, FRICFEFEOTAT
AT Ty "NERBRELTELOTHY, FAT 427 - Tat RS ERE Y TTER R
VRV, WMX Citdk L7- B E OEHEROT —4 2 KEICEETH 2 & ¢, BEER - BRERD
FEEOTAT 4 T T AR - BSOSO D 2 LR FRRIC AR D, £ 2T, BEFOFH
Ha—RAOREETNEICAIY 72535, Writing MaetriX Corpus Project (ORRS 2 7087 L 7=,

WIS, TIEHFIEDHERFEN 21T o7z, ENLREED 2 DOEBMER 7 F 2 (G 754) HXIEAZ, WMX
ZRWT 3O v v A ZUWEE, NN — SAOREE « S EAToTe, FEREOFAT 47 T
Xy NeTAT 4T s T O AORITITEE R RIZ TR % Al 7e R 0 #3270, PmrsE T
IXICNALE (Ishikawa, 2013) DT A T 1 > 7 EAHIHERL LT, BEER S T A - FEEEA XL ORHR,
TyvA DRy 7RV Y MWL DM « ZREOGZBL T, A7y =7 FOHNTHHFH
BFDTAT 40 Tav AORHEO—GE R L, 72, TINOLRATL D WMXKE « 2—/3%2
R 2R IZ OV TR LT,

MHEEOREZEE 2 C, BIEOT — X IUERNE OEEE (T4 7 ¢ > 7185 5T 7188k - Washi
HIRE2 L), 5% T 2 ABROTEREICHOWTHET 5,

4. FREDTAT 4T « TORRADDOWTORHES 1 : EBERORSRIHEBERDOET /ML
ZOW%, T—AT I N—T DG, WE LT — 2 E AW EEEOTAT 0 - FaRICET
BDOMTEGI, FHC, FEERORERIHERBENIE B LIMRYIT — 2 S OFEE RN T 5, £7°, WMX
TIEE LIz —a 7iFHRD, K207 ay ~ (@) OL 95 RBEERORSRYHER T — & 2/t %,
O XD RBRGEERORSRIMEE T — 21%, (a) BERIEENHTDOOL D THLHART Y 434 (Poisson
distribution), 72\ L (b) FYEEIFET N CTET LT HZENTED (eg, )N - ZHH - %1 2014; H
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8 H6H (9:30-11:10) / T4 7HR—/v

HE - FArER - fEH - )10, 2015), K207 my b ) &, Tuy bk (@ OF—F&, BERT Y 00
WkoTT7 4y ENEHFRHEZRZ, oy b (o 1%, BHIF—2I12Nz, BERT Y 040 ClEn < f
FERRET VL DHFHEZ L LT b D TH D,

(a) (b) (c)
(=3 (=] (=3
2] 2] ]
o | o o |
@© © ©
1%} 12} [}
T o T o T o
s ©7 s © s ©7
2 2 2
o | o o
< < <
o | o | o
N N N
o - o - o —
T T T T T
0 5 10 15 20 25 30 0 5 10 15 20 25 30 0 5 10 15 20 25 30
Time Time Time

2. R ORERYIMER & £ DET /b E w5

T Y AR E LT ORERD, BFEIRET VL, U BIOBE DS SOEEZ B2,
DD, WUNET LI NDGEE, BEREERORERTMER & W\ o le sl K eEla, 1~2 A
ERTHLNTE D, e xiE, K313, BLZE 120 HOFBEOT A 1281 5 BIEERORR
YRR L CO0DR, FRROX I RET UbET Z LI2E>T, KT VU OOBETIE, ok
5 72 2 ND BB ORERY M EIN & 12 > 12O 8 DO E LTH ST T ENTE B,

300
1

Words
100 200
! !

0 5 10 15 20 25 30
Time

X3, a2—/RA IR END T A IR DI O RYIHER

DL TEBA SN RRERER ORERIWEMIC B 5T —#1%, AR/ S S ESE T —4
OITICHT2 2N TED (eg, JIIH, toappear; 1[0 - W - 4., 2014),

5. ¥FEDSAT 47 « TrRRITHOVWTOSHTE 2 : BERFIF — & 547

51T, RERHIT—4 34T (time series data analysis) OFEFEATHZ LICL-T, X ADTAT
AV TR E L OFEICEZ D 2 & bAlBRIC/R D, 7o 21E, BOAHBIREL (autocorrelation), H
CEUFET /L (auto-regression model) &\ o7z HIEIZ L - T, EEFO/FFMYFHE (local planning) OH
MR EERHTHZENTE D, ILICHLIEZFOEROMNIEMES R ONE5E, BT —4%
LU R+ ARG + S LT D 2 & T, KRR TR/ S (M 4),
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data
0 20 4 6 &

seasonal
3240123

trend
0 20 4 6 8

remainder

2 4 6 8

time

X 4. FEERDOWERENT— 554 DA
E _EBENENERINC T 8T — 4,
JAMERSy, BL VR, FEEEZRLTND,

FWETHE, INETIE LT =210, sBERORSRIMEBAZ & S HRE, MOWERSIT —
BN SBZ LD MBI OWTORERETES T 7 4 v 75 E ORSEZR EICOWTHRMNT 5,

6. 7AT 4T « TOBEAMFEOTEDICHAREINTZ R OBERS Y =TT 7Y Ir— a Y ORSN

B&I%IZ, TAT 47 - T AIEO T OIZBFR Sz R OREE AV -5 ORERSIMER O FHE
ROHT, BRONGAT 40« Tak ARFRDT-DOD T = TR — N EFE L, FRbETNSZ &
TYBEEBEOIAT 42T - TaBADE I WS TAIEDBH G/ D D0EIR 20,

BEIRR

Ishikawa, S. (2013). The ICNALE and sophisticated contrastive interlanguage analysis of Asian learners of English.
In S. Ishikawa (Ed.), Learner corpus studies in Asia and the World (Vol. 1, pp. 91-118). Hydgo, Japan: Kobe
University, School of Languages & Communication.

PR - AL - BRI - BAIEROCHE - R AT - )N BEAE 2014). (947 4027 - Tas s M
LIAT 47 « 7k A : Writing MaetriX Corpus Project] TFMEREEH AT « 75258 54 A2
WHERSEIRE] | 156-157.

JIIOBAE (to appear). [FEEDT AT 4 LV T HMITBED T A 7 4 77 v RSV D D SMERE
HEAT 4 7R B EEEERR TRIA 7 (o A 2 —

JIRBAE - BRI - RFEHA (2014). [T oA T4 T 1 7128 DENREE ORI HERAH 1%
Ty B A I A T 20— BEIRET VB LORT Y U tinD 7 4 T 1 7 % I T—]
5 40 R ERFRAAEFRER/ITER SR TR | 306-307.

BUREFNA - FATERCHE - B AT, - )13 2015). TFEEDTA T 4 77w R %508k - 7L - 7
Wrd 2 2HERE5 Y 7 b D = 7 DBR%E « WritingMaetriX ) [LET " SHaoEAdE] | 26, 23-34.
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8 H6H (11:15-12:55) / T4 7 HR—/v

“PEI T DB R BRI RINTIEH LT KB HE O A

ELTOEFEITIED L 5 B 172 DD

A R ST ORI
FEREHRH < O 2 (I TSR k)
Ui 2 GO A
R B (AR A

F—U— R RUDLOFHE, TR, AORD, B+ 5ER, EEE

FREORELSHBT D L. IEENT active TIEdH D03, FEE N activated I3 CUVND K 9 fRElT
Do, FEEERHIBID HIEBINFEEIC L 5T, SHEOBBHIAIARAI R TH D &5 HIEMEME
VINBIRDTEA D, ZORERE LT, SIBOFONEFEDFREERE L TN E W FREE T
Dol b Y DR | ([T TNHEND ZENUTUIERZIT BN, TIXTDEODEORME
EIXEDEIBFHER L TOT, EDOXIIUEE, Mg tuEEMER’mE Y, RN 578E
DI DDTEA D D,

B VRTT LT, FTEREHYT8KRE T GRIERT) 2 [ERAEOBWRMIR DRSS
5] COFERBRAMHEICH L, GEERIEE ~L 27 TiT<,

1 B OAGEEATI TN AT e Y =7 NORNIL, BIENIGEEZ Al a=r—vay Y
=N LEBEROH AR ZRFTH L ThD, KB DT p—~ U AT T, B AY,
FLTNT =<V R« F—AIBTHEOEEEZALNNI LN L, F—AIZBT5 TH7)
DN HBAEZFR L, SEAmE T Gz ala=r—ra v OEMEMmb, BRmicAE
FEIX, 1) AEOREDORERE - T, #H LVIRIEZEAET 5, )R OHEEE 2T, SURETE
O FEZHHE L 7= whole language learning #8592, £ L C3)HGELE V) AI 2=/ —T g -
V=NV OEENEZBRT 5D Th D, TOME, BBRAEITERNCESZ & ) 7288758
MOBIGAE LT EIFERAELTHDHS~DOELERERT 5, LT, RV 7E2RZ D)
EEZBL T, ala=br—ar IRonizLt#di#Ei20THD,

WIC, TEFRRKACBIT 70O () %, TETRFAIZ L 5 TO Authenticity & 13T
D | (BREF) . Btk MEHRESMEEIHE IS 2] 45 2 & THED b O & ZDAERGBFEC VT
(BRI) L 2PN 5, FMERIT7a T nboa Ay b, Bl L 2%, 25050
EDGHELAW, BHIRETO TETH D,

AU URY T LTI, FFEE V) ST O b O X EBEHZ DYGEHRE 45— ERET, F5EE W
IEFEHBE I, NI 2ER ZEDXITERT D Eoh, fERE LTIGEL V) SHEN
EDIHTEETHONE D Z L 2FEENOLOT—% LR T 5, T LT, D LLBEEE
AT IGEBENANOBRICED LI THRLIDNEN) Z 2%, 7aTnbOERETES
EFENLOD, #Ea L. PRI ORI TN EE 2 D,
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1) BEFRRRFCHT D FOOME

FAPERRE R COEBS] GHERUEE « PREEERD)

KGR RN R 1 4R

BHEA - ERGE (FRWIBE, WMERIE, 1277 X35 4FE, # 1A 15 [BHR%E)

BENE . ~NVT AT 4 THEL Moodle ZFIH L7z A BiReHch - WARBEGBIORSE, FAOK
FESIRAAGE TR ATV D ERBIERTR 2 S L, SEEEO—fixm T BEBE YA
FBIOFEZEROYA bbb A —8 T 4 v 7727 %A NEBRE L CHRM L, &
FEANZIE TRUS 72 295U (2B 2 — B Tl A S R e &2 2 Rk L,
FGAT A W ORTHI =T s EE,

FAEOW R /IR T, TR L 220, Wt & 725, KY
FABEEFICENES L, PRI b DD THh A H b D DI 15%FRETH 5,

« HEHS ARRODOZBARL B ICIERERL B 23722\ 72D, SEEH DS ARV AR L - Tk
D, JEEHRNBZU,
- WMESSEIX TR 2EE (1358 EFHEE]), 24FR 1R (TG4 —J 123
a=—ar]) OF, TOMIZIT3FERYE THMFH OHEDHY %8R0
REDSBHEE SALTV D,

ERERFOEE, FAITANTFRESD DRI AR OIEL EH# L TRV, KFETOFTWIE
WAL L CTOANBEE &, 203 & BT 2 EERBR AT COHFEMHAEN RO L 70 D,
H V¥ 2T MITIRBESEE 28 E OFEHBFEE NI AN b, TEBROLFRE) ~0SInc k-3
RIFRET 2, FEIIANF LRI HEROEFRAN] L L TCOHESEEANTOTHY, B
DEEBFEL, ERAOIIE LTOH AL L TV EDEFEE D Z N TX D, KYHE
B IROSCAROHIALE ST, FEOFOER S OEZTNAIER EDDRRVIZBWTIEZ LS &
THEX, ZLORFTUELINTWD [BGERE | 18D L D ZEIERI-T 00, K, Ff
(ARFARIRR D, —feiED» O RGE~ ORI L, KFFHEZ bR RFEN L L TOAIETE
% AR Z 205 24 5 Bk CIEEI R T AN E N B D,

AREEETIL, 158% 1) HRICBET 2 EAEROE, 2) AAGETEE LD gz %
Hik LTNEBEGRO Y —7 ¢ 71, 3) HEAICET 2 BE T EREFIHE LI Ea7E o
ZBRRIIT, A H =y N EDOA—E T 4 v 7 e EREERVETEA LN GIEEEGEY DT
HOT—7 o~ bETRL, BEEMASITTOND, FHEOEHT —Z IR IR Otz ir
LR 5, KEFIFEIRD ESP D D M DN THE XL THIZNY,
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8 H6H (11:15-12:55) / T4 7 HR—/v

2) HITRSAIT & > TO Authenticity & 13173,

HEEETOEKS GEERME  F—2)

KGR - IR 2 AR (K 4 4FAEAERY)

BLEA : BlEsas (24800 - %WIBEE, SURELE, =8 25 ARRE, 8 1815 [BH23)

FEENE © AFP OFRPEEINHT 2 =2 — A T4 (ENThORE S132~3 %)) RS L-#%, F
R LIENFITONWT, BHORET D, ¥EIL, ©F4A0F0HHEEICOWTHETHE
KLY, WEOBERNZHERE ATV T 52 L TT I,

« ZL DB IRORKFFUHETFT 5,

C HBRH L FROKED Y IZ, B OHFMS B O A RREPER O T, HIEE &

@FELTTARNT 7 "eET) TEELTNA,

< FEHERHITH Y ORBE O A B, REELERL CGEXT 7 A NT 7 b EED)

THREKT D,

- FUBAFIEEHNC Ko T, [ERRFERSECIRECORKRE T HHELV D,

DY

bl

AERCHAT 2 =2 — AT A 2O HOIIFEEMITITRE SN b O TIH L, EEO==
—AWYG L FEFRDOT, ES POBLEDG, BhFZDH DM authentic 2D THDHEF 25, 1272
L. authentic T& %M ZITZiHFAEITITN2 V BENE WV ORRIZTH D, DD, FEEIZIE
BT A ORI TSR BEN TE RN 2D, A7 Y T N aEdiA, RSN TS HEE (i
HY7R HEGE & BIFFRE) 70 & A RS L7eis DR ZED 5,

ARIEED BINE, FERICEMNE & L GERT L THA ) THERD FE Y ZIZOWT, 4D
FRENCES D> TV BEFE A H Z & Th 5, authentic 72 7 4 F D& OIIARE LFfFES 5 Z &1
MR EELVDS, WZEE LD 2%, FEENRLIREEL T L, EROKHECEB I Y f1Te%h
RBRoDHZ &b AHOEER TE L b D, AREOSZMAIL, AEOMRAIEN S, HOARNKBE
EHLRERBETE, TOTICAREEE T 2PERSZWEBbD, 95 LEEEKICEWT,
HTRFAEIZE - TO authenticity (%, I FEZREHINICASORRE RIR A T, SBY Tr~
TFEA I L, RECE2FERETHA D LD, ZOVYRY T AT, ZETOR
MEOR MBREFEI L, TFEHILT A FEFICL 5T, FOEERNEEN KIS 555
R LT ED L H b DN, FT-ED & S REREEND VD ODERIZUY,
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3) EHENESMHBEHES T2 52 & THD b D L T DOARMGEFRICHOWNT

TR NFRAE TSR] GRERALE « PRIFRILE) (2001 4255725 15 S5 )
SR BN IHE 10 HRRESIN & EITA44E, KB BMb 5
BEA - MY IEEE B4FERITTEE TR (I HETe)
FRENE  KERHERTOI AD 10 HRTU IO Z & 2179,
WHEMRIL, Case Western Reserve University (Cleveland, OH)

1) BAXLOIFEF LY 2) HAGEZ 7 AICTTA

3) Show & Tell (BoR&3EE)  4) /PO R

5) BRSO EZTEE 6) FHEDHDA

7) SRR, oY 7T —3n ([EBITEE)

8) KEBIAFFOAIEDMAER  9) “Thanksgiving dinner” DARER

10) Dartmouth College TP HAGFE, UbDOEESM (FLH)

11) Major League Baseball &k (722%)
FAOWE R - AFRITIE, TOEFE TFFEPIE) (TR T,

CHFERITE A EDRAEFETHIE L, 1, 2ADRFBREFT D,

MEHRE)] CTHH D, WIMHEIL, BLL ., BLWFEOOERRTHY | #h <75 HEZR-
TIEECH D, £9. BEIAOEMOFRIOUE L L7, SHD2 » A%NT 5, WERKIZT
TLBU DD, BARZR Ny 7 OBEE, T, HER, WEHREIEER &4 3-DDBE (34400
#%,HE) IZTHD A, FRYBE O HRNOE L2 8 ARITEK L TEPIICISGET LE > Off
BEATO, BEERS O —ET LB OMEZITH, ZOWHE TR, FHIFNCBIHLES | BUHFE
HERTHD,

BRI L END, JEERE COIEIMMEE D, BIMORT IR LRI TR 3 ~ 5401
AEns, Tl wENx, ETHDTEbOaIa=7 ¢ THITL T, HEELRL, 10 A
MM 200 U C, LT HROEZEN R E, FE, BREE. AR, 2. B0l L
D OEE, L THEOAN EMEGDRL IR TRV E E B RBRT 5, ABHE TIL,
PR A R & LT IEE O BRDSETH Y | B2 DHFH > TOIEI THL Lo [HIE] 72
RIAOSIHBEITL TN HFT, BEOZEONEEZ D Z LICORB > TN 2 IR A IR
T,

B Tl IRENCRED D Z L DEL A 1988 OLDOTHY . O TOMYexHEAER X
N5 Z Lo ThD, FIFEFEEITFHCIT 22V, FRIFROIEENNE, Fai07 o r— N, F
BOT o lr— b, FEROER CHPGRNT — X NMEEERET 5D T, BEYH -EEHFENT 5,
RRIFIL, T—FE2 7T LBHITHEEL, 20X 9 BRUSMIHEIZ T, WIS BRSO
SNDFEERE., fHEENRD VEDONERINZV,
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8 H 6 H (13:00-14:40) / 74 7K —/)V

AEREEBNCRIT 5RO E
—RERFEEER LB EBEERRL T

HFE =8 ORBRiER)
FRE i (B OF)
IR ST () — MVE AL TR
ZH B (REREHERY GOF)

F—U—F: KOF, WoRamE, e, SMEREGSE), SESUUEg

1 iXL®I

INFRROINEREIRENC BT, BEEO AAGEZ N L THR L RS L QW B8 E NS 5B
il B R CHZICMIE T AT B, KON EEND, ZORSEITELE YT, ZORE L HHI
DNTEZ D,

Z LR BRI THIAT S L) LMEE o T/ NERONEREEEN T, 4 RGET IR5%]
EVIREIMEDIL TN D, AR AU T ATIE K BENED K 9 72038 HmHR Th 5 O L 714,
1) 7 & BHROBIRITHTHRDER, LT EFROBRCET 5K 5F 2 a3 o= — 3 LiEEHD
HCAEND, BOOME DRNECEWIZEET 28 LW RS, B0 L SEOZRRKOE 3) Tk
IEDE AT D AT AR XITONWT, BRI L bigsd 5,

2. fRED B Ri- R 3&
2.1 K[3EOFR

ROZTEXZDFHEE LT, 1) BN RZ5 2) T 5 3) HEd 4) ZHEHREET S 5)
HFAEEET 2 6) HAINEO2D O 6 on3FExbnd (115,2002) ,

22 EERETAELIRTE
BAXITHONT, — AT, RO X 912, Ikt L CIEENm X Bkl v, Z0%,
FHEOFENIEASNWTROENEZ A LB LN TN S,

g - Ek - &oF

23 EEHOBRTAELIRSE

SOXITE. HEVMLILTORN, $ 9 1ODRSENRH B, BAFIE LT, ~Lyv « 75—,
P UNREALORDIY N, WITITELTIRH D Z LIZK S FHBRET LD, iUt &R0
AR E D LT DM, [KOXDAAL vTFEANDLZ LIZL-sTEAINL LB LD,

b DB — = bre— Hofilk - <o

ZOZEND, WEROFHTEI DX L, REMICESFETELDIRADEN, FLLboF
FEFEICRT Dbk a BRI TN D LR SN D, Fo, RO, BRI T < BER
FER B BIR L. FHT, EEERRERE TEL DR OE LB D> T2,
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3. FLIFHT AR D&
3N EENDRDE

BE, FEBIEENTRLLTVEEDOMIC, 2EDOA Ty N bND I & TEEEHIAT
TN, BN T-EBISGREYNT A2 LI L» T, BORIOFL L FITERL T, & & BEHROBR
FEfELCNS, 20 TEE) & [R0%) 2@ L TSN EATIT<, BSHE0FE 0BT
BIAERIZ, FHED, A>T DEEER (F) 1T EWVD T EIE, DFEDZ ZITHE (attention)
ZATHZETHY, A (detection) 52 &IZL > THE _SiEHHFORYIOT At AL LTRDE
RO (noticing) 234EFEND (Schmidt, 2001), & H1Z, FHEEOT- L 672 HI%, BR22A1IC Phonemic
awareness DFFEAITH Z & TEIICEIZEE S8, F—207 LITEOCEIE L CHAEO SRS 2%
FHNZEIZAFT T <, Phonemic awareness 3K & < 4317 C, 1) Rhyming 2) Alliteration 3) Syllables and
Onsets/Rimes 4) Blending 5) Location 6) Segmentation 7) Manipulation > 7 B3> 0 (Adams,1990) | #eADH(
B & LT, SHEEDNL— /IR0, EDOBRDFHIORT D, BRI E ~DOIEZN T &1~
DRADEHEHNTOTH D,

32 FLXFORHOOE

Phonemic awareness CHEMIZAEST-IZ. FEEEOT- L H7- bR EHEN S LF~ATTHEITEA S
NDDNRT =y 7 AThHD, S, 1) B2 &5 3) XF DIET T (IaF, 2003), 20
DM N~DOBATOBKIZ, 7 A=y 7 ANBAISNF ELTFEMODT L2 LICLY, XL sEAGERE
SR IMEE ST~ & EE T D,

EWOSEEEATIE. WERY T = I AOEA IR —VOTAE T HOIL,  EEEOS RS & PR
LCWRNWFELIEBIERERAE LR, A7y M EZ DB, XTEIR LIEEERT 2
ETROEPNEFNIUL, EBEMWARTOORNY ZBRARE/R A 7y MIEZ D Z ENFHRIC 5,
FHPRGEOSHZ BV CCFHREIC M L QIEST b 503, BHEERTA 7y hOZFO—DIEH
EXFOREEA 7y RN TEY (R, 2006) . FIHAOBEME CXRICHEET 5 2 i3 E L
LEZBND (] - £4% 2007),

3.3 K[OXERT 7 4H=v I ADIES

R VRY T LTE, FICERZAT, [KOXERITEBOFNG, 1) 5072875 2 fili 5 TEH)
2) 7T 7y MO LTS 3 ) SCFOEANRE 2 M DIEE) ([ZOWTRRAT 5, Wb KElRo
i FEBBIL TRl v Ty b bx bl L, TNPEEEZRTLOTHLHZ L, TELBLEY
PESNTNL L) ZETH S,

4, aIa=lr—va EEICRIT AR O

41 aIa=b—TaliEEidix

SNERRSENCI WL, 2 a=d—va U~ OB REE L FIMT 5 2 ENEETH D, 22
TEIORE &1, AMEREEZEEES BV THFORWEZHEE L L5 & L2, Ik L TESDOEN
BB ZEOMLEROKRIEEZERLIZY LS, BRIICHSOBRWEAEZ LD & T HREEDD
ETHD, M (2002) 1F, [mIa=F—Tar) &iF, FBLFLMEFLOMAFEMCES s
WX DEED ] LTS, JE&E - BE - ElRESDEV. K0 B2 Z BHE LZRY Z2n
WEAZRN A 2= —2 a2 AFEITH D, 2T, IIa=r— a3 AN 2K IEIZDONT
BEtL T,
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42 a3 a=k—va VEBICRIT AR SE

R[OOI, MNCEREATSZ LICL > CBlIER I SND, NEEBREO I 2=/ — 3 ViEH)
T FEBTHINERZMNT 255843, 1) BOORERLE 2) BOOBESLENEZRTHRFEREL 3) H
DO DIEZ T (TR) 4) BOREECROMED A8 L S0 L E 5) B OREEN
ERADHEELE 6) B ORGERI 7) KDL HME OFIELEN 8) thFE DFUELEV OB
¥ (LR 9) MEDORIELENASMNER L IR0EL S 10) M ORMEFLENEZIT IO 58 L I
1) HERRTEX 250 [ZEHTE 5, FTIEESBFORELENWIR S Z ENEE T, Il
W, FHAEZSIC L D8 LWSER2 A AE L BoEmD AN ERIE L2V,
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Implementing ICT in Japanese EFL Classroom:

Collaborative Writing Activities

SUZUKI, Mitsuko (Graduate Student, University of Tsukuba)
FUKUDA, Eri (Chugokugakuen University)
OKAZAKI, Hironobu (Akita Prefectural University)

Keywords: electronic whiteboard, collaborative learning, writing, EFL activities

1. Introduction

Implementation of Information and Communication Technologies (ICT) in education has become a high
priority in Japan now. According to the survey conducted by Ministry of Education, Culture, Sports, Science and
Technology (MEXT) in 2011, the average number of electronic whiteboards per Japanese primary and secondary
school has reached two. These digital boards, which can integrate technology for a range of learning purposes, allow
teachers to accommodate learners’ various learning styles and encourage collaborative learning in classroom (Swan,
Schenker & Kratcoski, 2008). On the other hand, however, the use of electronic whiteboards has the potential to
provide teacher-centered rather than student-centered lessons (Northcote, Mildenhall, Marshall & Swan, 2010). In
fact, Japanese teachers appear to have been less successful in using the interactive whiteboard as a collaborative,
student-centered tool (Benesse Education Research and Development Institute, 2011).

The two lessons provided below focus on academic English writing. These collaborative electronic
whiteboard activities have been successful in supporting beginner level students’ writing skills at Japanese English as

Foreign Language (EFL) high school and university courses.

2. Writing Activity at Senior High School

English writing tends to be deductive, requiring the writers to present their main points first followed by
explanations. This style of writing is in marked contrast to Japanese inductive paragraph organization.
Understanding this structural difference is a critical first step to write a logical essay and therefore, a one-to-one
teaching situation would be ideal in order to check each student’s comprehension. However, Japanese typical large

class size hinders such an optimal learning. The first series of activities are designed to deal with these difficulties.

2.1 Procedure

For preparation, instructor needs to divide a paragraph into individual sentences and mix them up. At this
point, it is important to choose a paragraph that has a clear topic, supporting, and concluding sentences. Following a
brief introduction on the basic structure of an English paragraph, identical sets of these sentences are shown on the
electronic whiteboard. Students are asked to get into groups and directly reorder one of the sets into a paragraph on
the whiteboard. Electronic whiteboard allows the students to move the sentences smoothly. Once they finish this task,
students are given an opportunity to compare their answer with the others’, and rearrange their sentences if necessary.
Because this activity is done on a single screen, it adds a game-like element to the lesson and promotes further
discussions and mutual support among the students. This process also enables instructors to observe students’

understanding visually and provide necessary feedback on the point that students have difficulty with.
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3. Writing Activity at University

Typical peer-reviewing requires students to be paired. However, when only two students are involved in the
process, Japanese learners of English are often hesitant in expressing their honest opinions about the partner’s work
partly because her comment could be taken more personally in one-on-one communication. In comparison, when
peer-review is done in groups, students’ comments on a group member’s writing could be taken as more of
subjective points of view, which encourages them to express themselves more freely. Active discussions on a
student’s work would be more helpful for the student than limited exchange of thoughts in pairs. An electronic
whiteboard enables the instructor to conduct peer-reviews in groups, as it is equipped with a large screen which

allows several students to work on one essay concurrently.

3.1 Procedure

In order to implement the activity using the electronic whiteboard, two kinds of worksheets are needed. The
instructor should prepare a handout for the rest of the class while one group is peer-reviewing using the electronic
whiteboard. For peer-reviews, students need to pay attention to content, organization, and mechanics; thus, activities
to review those components would be effective. While the rest is working on this activity, one group is provided with
a checklist which guides the students to focus on the aforementioned areas as they peer-review one of their group
member’s essay. Utilizing the touch panel feature of the device, students are encouraged to write question marks
when they do not understand certain points in the essay and exclamation marks if they like the ideas, just as they do
in pairs in the traditional method, but more actively. The amount of feedback one student gains increases, at the same

time, use of body could relax the students, which could result in more interactions and discussions.

4. Conclusion

Even though electronic whiteboards have the potential in boosting learners’ interactivity, instructors still have
a vital role in facilitating learning. With careful planning on materials and grouping, ICT learing could be more
motivating and engaging. The above two activities are beneficial for students who are at beginner level in writing,

but could be as well adapted to higher-proficiency EFL students.
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e ZEARERNTIRET 2 HIETRVIRY, 3 Ea——% 05 0BT OZE LU,

(3) Frh LI OB D FIRERE % T AR A R, Av— 7 L OFIAZ T L HE
RANTG ==V TRARECH -T2 2 Enh, BN —EEOFE EMHAT L ENTEX T, E-T
E-7—=0 7 HMMRATRZEICRB O TS, BEEOSE R OB A BN T & TlERL, SNERES
BORGBORENRD L E2 5, £, B-7—=0 70, ESHE SR BB FrE L5 4
NZEEF B OMAEDSIIER SN T T, BN COERERET 2607 TE L2V 15D,
UbZERT5E, 772U T 48 EL, HOUE 0SS LA - #AE2EA THES T, Bl-o
BT, BIMLEZL, fEELBTDET—= 00, 282 EFDEE289,

7B, SR & MR & ORI B SN0 BRI OWTRET L2 & 25, (1) e
DOFREZRE LIZZ LIZL 0, FEIEMICBOCSIEM TR D hoTe 2 8, (2) REROEE
DR 2 B o A DHERE L TV D72, FRCHETT A b TIRA a7 Eo28iEit, &
BT A N CAAT % L 2 DICA-50C AR MREOME | 50 DI e o Tz, e 8 & 2 bz,

5. SHROBE

AEID X 5 e a L, BhFET HOERED TOEIC ZHiE R & A BAET20ERHS 5,

£7-, SEIOEEIHS, FROBETHREI L& ) R4l E-F—=712o0nTE, 4+
EREEEHCOYR ) ORWENHIFTE D LT ESN=— 5T, TREORIZL Y, BIEEYOHE ALY
DONEBEND, BT VLT 4y RI—o 0 VT OWRETIE, OB T 5 MBS a0
EERTHEIUOA VA NT 72 a VOWNE, EREFRCTROSHNS D Z L0, HAL -T2,

BE IR

TR, SN (2009). EEHEICBITD e-Leamning DORNERICET % A Z94 T HAEE T2
atl 32 (4), 339-350.

LR (2011). BIRRE 58 R 7 A )V L EIATEIE T /U EDW TR EIMMNERE 78 SRR O
SELF https:/kaken.nil.ac.jp/d/p/23300304 jahtml (2015 4E 5 H 31 A3Z(E)
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8 H 5 H (9:00-16:00 /=7 Z A A :13:10-14:40) / ¥ A = AF—)L

EHEGERHE SRR A DEELEBEERIC
FIETREIZONT
WO S (EHEERAE)
ST SRR, W, PR

1L IO

2007 “ELARE, AAROIERSNEANOED 200 T AZBZ TS, ZIUTH, EEEEZFIMT2IER
AFERGEREE DI 2, BEREEHICD, ETIEAAMORMWIGEICL D2 2= —Ta VEENDRD
LTS, —JF, EFRKETESFEORIL, TR FEREFSZ LR 20D, K
TEAHIRE R HGEC R 2 BROE 24T 5 MBI BTV D,

LAL, BEERTAEICE, EFHRRERAE OB M- T 700 OmEIR, FFEENL GRES
TN, FEFRDOT-DIHZ AR SN T LORBRTH D, TNODEEZRE 2, ERRTYE
DYFEI I 2= — a VEENBRO—2OAREM & L TEZ OGN DN, ERAERAZRIH Lz
HHREFIHE Th D,

AFRE T, BRI OEEIHEDT=9DIZ 2 BRI AT A ZHHE LT ERRPAEZXGUC, HHESMA
BB DIFEICAT DB OOV TRRE L, ERR AN OBESIHEC BN BRI
WTBET 5,

2. BIEB I OFIR

SENREAHE IS LT B DEFRRFD 68 4 CEH#FRL - 374 SRR - 124 BEM
EFR  194) BRI, SMERECTa I 2= —va V&7 BOEEERICET AHEAE AV D
LT % Maclntyre and Charos (1996) 12 - TRAFE &7z 12 HHE D H/KS Perceived Communication
Competence (PCC : FEHEBHDOHFED I 2=/ —3 a VEEINIHT 2 BR)REZ AV, WHESIRE
DBENMEDHRGFETA R 2= — a »&2fT HBEOEEHEOEI W TIE 21T~ 72, PCC RETII,
4 OO UNTN—TTOIRS, RAETOHES, 2 NTORFE, AHIOAE—F) BMEESH, ThE
ADOSGE T 3 FFEOME T RALHRA, A, KAN) DMEESN TS, BNFIFFHEBIZONT
F oK FGETaAI 2= —a VETHREINDLND=0%10, TOICIGETCala=r—va sy
LRSI HH=100% & LClHIE LT,

ZOWHEDSINE Y, WTEIR I ER RS2 5T 30 RHROIGEOREL ST 5720 T <, Hise
DB 2 B L TV 22 L T RZEOFFFICSIL, THEDORRZIZIZZ V—7"C 20
FOFFEL L BT VLB T— a & (To T,

3. FER
WHERTHE DEIZEIZHOWNT ) 3T A MY w TREZITY, RO LD iR ELNT (1),
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F1. FEEAHOIGER I 2= — g VEEINSHT 5 BROZEL

Perceived Communication Competence in English

Pre Post Z
RSN 82.96 (0-350) 139.83 (6-360) -4.53%*
N 78.08 (0-330) 170.09 (20-360) -5.07**
LN 75.00 (13-185) 180.00 (95-250) -4.64%*
INTN—T"TDRF 86.82(0-270) 130.52 (16-270) -4 .58%*
SHTORS 70.99 (0-300) 117.82 (15-270) -4.94%x*
2N TOEEE 90.96 (0-240) 134.18 (22-270) -4.95%*
AHITDA B —F 67.48 (0-300) 116.83 (15-270) -4.81**
median (interquartile range) ** p <.005

IFTORER, WHERIZIZTT X TORHE, BLUMEFIRNT, FEEAFOXRFEAI =7 —T 1
CREINTR DFHE BRI E < R o TR Y, THUTX o T 2l & 28 & S I OFEFRHE T
boTh, IGEAEEEERNO > THLBME DOIGER I 2 =7 — a VREAO HCFHliS, BT
RO m< e d Z LAV LT,

HFOERR, FEENZL RO TOD T DIAMERE B DR Z Rk LIZ S WIERSRODFAEIZ &
>C, EHREEFHEICSINT 2 Z L1, FRROS CROWREMD H HHFEAI 2= — a Vg
ZHE D IO DERBNRIERE DT ICORN D L XD, IO DRERERE 2, FBFHEIZ > THD
NI HGEFEEEE COHTERNRELE, FEROIGENFRITRH O 57200 B2 ZE TTEDOR
REDNEROBEE 725,

BEIR

Maclntyre, P. D., Baker, S. C., Clément, R., & Donovan, L. A. (2002). Sex and age effects on willingness to
communicate, anxiety, perceived competence, and L2 motivation among junior high school French immersion
students. Language Learning, 52 (3), 537-564.

MacIntyre, P. D., & Charos, C. (1996). Personality, attitudes, and affect as predictors of second language
communication. Journal of Language and Social Psychology, 15 (1), 3-26.

Maclntyre, P. D., Clément, R., Dornyei, Z., & Noels, K. A. (1998). Conceptualizing willingness to communicate in a
L2 confidence and affiliation. The Modern Language Journal, 82, 545-562.

Matsuoka, R. (2004). Willingness to communicate in English among Japanese college students. Proceedings of the
[ Conference of Pan-Pacific Association of Applied Linguistics, 165-176.

Yashima, T. (2002). Willingness to communicate in a second language: The Japanese EFL context. The Modern
Language Journal, 86, 54-66.
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8 H 5 H (9:00-16:00 /=7 Z A A :13:10-14:40) / ¥ A = AF—)L

FEFHERIEOFEH L B DEE:
FETRESPHBEOXZEL B LT

TNiE #k4 (RS
F—U— R FBEFHEE, Self-Access Center, CALL, e 7—=1%, ESP

1L IO

REFAEOHMEREEARE N & 2B OBEHE & LCOINEREL WHNESITICE EE 5T, %
B CUEL L HTOIEE, ESP OfFER L UEAD, BMEREOEEFEE L UE ST ohd Lo
o,

AHEFRTIL 2013 REEICEBSIC CRRAMBERT L7 aliPEE S E LA B E= (SAC) #X5L L,
REFOFEFHER T DE=— KGR B 720I2, B - FFAZE - B LV D 3OO
DRFHENEE: L CEZFHNSWTRITT D,

AT DRI D 4 FFOFETFHEL, | SOETFHEABEEZ O X5 T TRML, Eok
INTENENEREODT TR REEFEE - s P B EBREOEM 22 LTzDNIHOWTHRE L, 385
HEBREE LR RREO B O ORI O—o L LTIRET D,

2. FE

2.1 FROEBERERBEOFIAE L ARROXNEE

FEFL, BHRA A AT OFIEA 10,000 NFROKZOEFHEREORGE, EMH, ZHES L
LTWB, 1D, A TORRDFEFHECHEL SAC &, ¢ T—=U VBl & OZESE
2B DR, BRIEDSHG L feo TV D, AREOFIAFIIEZFOHEHE L L COBFREDRE
EH LFEFHE, $IFREM & IR OB FREORESR L HE, U CAMMEAZIICD
ET DA, BEERHENETH D, ARETIE, 2FERGLE LIFIHEOHR THERAC,
2014 FEPEICEIBIRICHTRR SN TEEROFFROFE (F2) 238l LTW5, D ORGEEINC L
D, LIS AELNHRT T, PR T ACHEILTWD, JBREITEEMEDIFERA L LTBEL
T3, FROERL LT, £ 1 OBZEEEREZIRMTEAL, ZROWGESEEHEEL, ESP#
B L L COARMOEVERMEEZ BHE LT\ 5,

# 1.
KR & T B FEFHEARREE (2013 L THHE)
S gaé/‘j i it = — ~
LL #=E s CALL #= PC+LL #= SAC e T—=7
TEEE
HEs 1 2 1 1 1 3!
= 41 9 47 41 30 SHEFRIIBR 2
FEoHERE LL L&+ CALL PC & LL FIHER Akt
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#2.
KR & T2 THEOFFROWNR (2014 FH A F8F)
= HRk Wk H
2014 HEEENFAE 24 28 28 80
22 FE

T, HFROHE LB H A YT LESHE N DREREA e T U T BTl TDk,
B ERHBREIZOWTOME DT, HYMFEFHAEITETHE THY, HEIIITHEDLENMTAS
BEICH D, FROBE L ITHdEOIT HabE LA T4 O HE RO ST &2 LB IE U T VY
U, PoGERR R R, BEEEENMEE - T DY, FREBBLEYHE, AY v TR KL 7o T
PAEORRE IR ARN -, &2 COWIE L FEAFDa A L NI, [T, Ok,
BUEDRRRAMFRZ [ 7= 85 D ORRAREE B A BRI ATV, kD F— WSS 2 KB E 1T 72,

22.1 ESP HEXEL BIE LI B HEREOET LB
RERRIZHTZ0, LITOL ) BB FHEROTH 21To7-, FHNIL, anko X 2 7effes & 4 F
FZOWS c BEREBEHANC S| EHTTZDIZ AT =R —< P A b OFEEZSRLE,

3. fER

FEEOFER, ESP #E XEENEANAT O, VHRFEROZ T v RFYA L ORRE, 2)FEFHEA
L DEITOa Y ZADOWERIE, 3HBUROFEDIR & T—1~DT 7 v —F O] THERY 72
BIRET, HFERTREREGEE - BT LD EMNDO=—RTF A LY —IZ#IE LB L~ To
BUEDITE RN AT <A XD 4 SHRAIK THoT, ZIUTEFEFHE 255 L LT E=—AD
7 V7 Uiz ECIT ) KB EEH L 0 b, L0 20 EhEOAEDS, B L~ L0k
D=—REFEITHYNT 7 4 — RNy 7§58 Z LICo otz ROMET, BEDT Ty RFFA v
Tt LT AUTIERAR TR T D, AR 218 L7208 DR OFERIZOWTIE, /NE -
AL IR (2014) TAK LT, F7z, SH%OMGRIZRE MAORER, 2017 FFERIYIFEEANTFE D
WIHISAE BAECdo 2 2R BARICET 570 & 9 DN TR £ COMKBAERL O f1A & BREAF 21 D,

e

DB LT B E o — R BT

PG T A AL L B R AEDFRRFIREA R, 727 L S —OMEREIC Y [FIFFRIFI I3
T B 8%, < ETHIA B ZED EBTHY, 74—~ ABEEHRIE LR,

BEIR

INBERRT - LML - IERERAE. (2014). BERZFERHIBIT A IGEHEETT NV OPBESEBEROm L
B FE TTERAOPER. ASFEN NI RFEREAE e Ak 26 4R BrEUCE ICT Hg
2=, <http://www.juce jp/archives/taikai 2014/a-17.pdf> (7 Z7EAH : 201546 A 7 H)

KRFVGEBB TS (B - FN— - INOS 7 - RO Y27 ¢ — - MEE (2010). [21 ko> ESP —#r
LW EREROREEE & R ] KBRS

A — B Y27 ¢ — - EEOR T (2009). [ESP /34 U LIV A BEELC  KFTGEHE OHE]
PN NS eSS
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8 H 5 H (9:00-16:00 /=7 Z A A :13:10-14:40) / ¥ A = AF—)L

DT FTINHATERWN VBT —3 g U

T LR FPFEBERS)
F—U—R: R2RE— - FLPoTF—ay, a3a=hr—aliEl), V7TV AS

1. IIC®IC

MR EFEAI 2= —a Y EITH 72O, 4 BREEREMIZIEHT 2882 F12fMhTi<
ZEBRRRTHDHN, KETIIHREROIGEHZE DL, METIIINET, IFIETEO—H
HDHVTEERTERLE LT, 4 HEEE AT VAL ERT LI ORN LT LB T —ra VAR
AT R, 2011, #&RTF, 2014 1FhY), FLPBorF—rarvzad—F 4 T ADHRANLET
T DRAT, TNETHESHESNTNDD, AREERLETIL, 2014 FEEORENDORA L — -
TLEBT—va BT, FILWRRE LTI LB XY —R YT 77/ A (Panasonic
HX-A500) ZHWT, FEREDELEDNS EF A LT-FHIHOWO TR T 5,

2. FIE
2.1 BINE

PEEFICT VLR T — a VORERBET D, K5 2 44 30 2x5L Lz, Oxford Quick
Placement Test (Oxford University Press) 33 2T} Versant English Test (Pearson Knowledge Technologies) T, i
BOFGEERERIE L2L 25, BUTOX bR mot

*1.
FEET A R OFER
BRET A SRR W27 (Wim)  CEFR #L~L
OQPT 30 22.7 (60) A2
VET 25 30.1 (80) Al

FT A MBS ENTWD CEFR i RICE D L, TA MHTRARD L-YUIAY LT, 22T
%, OQPT & VET T CEFR O LB DOFFEIMTHOI TN E B ERE L TEETRETH
A2, OQPT NHIET A HARICISIT HEEHE « SUEDFEE VET MNHIET AV TILEZA A TDY A=
T e AC—F TN EDMICREREND YD, O TTAARAIGEFEE OB L FEH T OTelis
RLTWAELEZ NS (FHE - &T, 2013),

22 RREZ—DIERL

RAR— « LB T—2a v OT—L, Myfutureplans & L, i3 PowerPoint T 4~6 HAZE D
AT REAER LTz, Ad YA ZXDTNT T =TTV b7 7 M LTeATA REQLD S8 T, A2 1
ARREDRA L — & SERRL S /T,

2.3 BEOHE

TR T = a LD, BEDNEIL (e.g., Today, I'd like to talk about Japan.), E[#- = A2 |k (eg,
May I ask you a question?), #X°7"7 7 D (e.g., Please look at this pie chart.) 72 &1Z-2OUTC, £ 10 3>
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LD 7L BT —a AESLHORBE] ZFE LT, PowerPoint TEHRfAAER L, [ USSAAE
STHER/ XTHRBLOE R/ SCTHERIC L 5HE 2R LT, EATOMEO%, F4ET 4 47
FEDQ TN~V CHEEET 5 Z LIc kD, BEVWOEREELZTF =7 LE-T,

2.4 FEOFIHE
RAL—« LB T—TaiE, UFOX I RTFIETIT -7,

1) 304DV T A% 4 TN—TI05F, KI7N—7 (TLFEE) BNEFCHEENICRA X —%20E5,

2) FLBUE—id, BHEDRRIIESTY =T T 7N h AT wEETD,

3) Y ORAEE, FABRERFSIRAY —ORNIBEEIL, | DORAZ —IZOE, 3~4 HARA—T
LT AR D,

4) HRAF—DF—T AT ADIG, V=T FTTAHAT ETROCTA D AT TT LB T—
3y ERE T HNERD, HZEOAXT, X COT AR athd 2,

5) FEILS5, QA By aiEl ol L, 5 GURNICERB Kb LB #—id, #H Q&A
tyarEhdb, BEOAKT, TXTCOETHREEZKTT 5,

6) TLEBLT—Tanid, HEI/NA—TIIHOE2ENTI, 1 BIER KDL, LBV —ITEOEE
T, =T 4 =V ATTBIORAZ —DORNIEET D,

7) 2EH b RO 3~5 LEICEETIT, Q&A v a &bl bIRO I N—7" L 334 5,

3.5

BENTHIUTIRAL—« LB T—a T, =T 4 = ANDANETH D=0, £
AEPBIRETICRE L, BERIEFICBINL, BROBEE LR TEDREOF AR DD, —7F, #
BRI RCOT VBT =3 a VAR OREE TRDZ LN TERNE W HIREREICE X 57
B, NFEFHIEN TSR, BEIO BB T & o TREZTIA BiF7=Y, AR
RS20 T DI ENEL DR EODRELH D,

AFRERETIE, VLB F =R =T FTNHATEEETHZ LIk, FRRoRMER &R
LHZEERAELE, LB T— g U THROT U — MDD e, T=TI5TAIATEFEH LT
Bipolfe LTL, MEREZERTE2), TEOOBRIIR AT D L5107 o72), T 5L 91
BTz, T ClRiF»T2) R ERFET b, RITRolam e LTL, HEMERERD0 I D
1), DO UREERE ~ 72, TBRICEFRIMTERE CLE -7/ RN, THRNEIMSTNDHD
D, FORZIINEIE I EoleDny] REEMERTE RN LT oM, 4%I%, 0L 7R
BT, L0#EERA AN T I aRoT7 4 — KRNI 520N L 9T RLEIZT, Vo
T T TINH AT OMFERRIEFINCONT, Fl&ERETHEEITVN,

pes
U VET l2o0W T, KEEB L OFEINNST X570 EOBEIZ LY not scored &\ FERMN =54 G
54) ET—HPLENWE, BFEOT — X %E < 254550 OQPT DFHJA 2T (1225 Tholz,

FESEER

JRHFE - R TR (2013). THARATGEFEE OS50PHR L S55EMGEY] © Versant English Test D A =
T RIS ETEREETS MEEEE] 2013-14-40, 1-6.

FRTER 011). T4 FREOHAZ BIBLIEKACBIDIAT A LT ORE BT - LT a— LKA
— - T T—v g VEAWT) BREREERE T [DEEHERSE] (SELT) 25 34 5, 91-100.
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8 H 6 H (9:00-16:00 /=7 # A 2 : 13:10-14:40) / YA =2 AF—/L

TV T 4y RI—=U TR AXMEFEDT A v L HdEl
DZRE|: E B W _EDOREN S

B T (RERRSE)
B fltn (PERRTT)
g gk (PERRE)

F—U—FR: FTVLoFT 4 RT—=0, VXTI LTV A L, BEEHRE, FEEK

1. IXC®IZ

2014 48, BHEKICa Ry METS2R (BT, ER %R Sk Shiz, APHE DR
BHCHE D > T ITE, ROk A R3EEH B LB T 5 L) HIKROFEFE A I 2 =0 —
I VRRANKETHS L L, ER FRHIEBKGE Y ¥ — L MM B O U ¥ 2 7 5 %8G LTz,
ANFRERORFEINIE, MRFRAE 2 D SHhEWVIKERH D, £7- 2014 FEE AT, K555
BEYENZIBNTIT S A TIE, 80 A 9% HFEICKTT A AREZRE, & FEW, BEHERL
Tz, RIFFRIZZED K 9 e ANFF % BER FRP B L T2 [N G52 EH T & 2 L)
NEVRITEZ 9 L LTV ODIFEEDOERZHRET 2D TH D,

2. WY Fa2TFATHAL 2 LHMMORE
ER #HRIOTGEHE 1~ 2% (B 1 [E#%E) OHEE, KRO@Y Tho,
1) FEEEEBICKT D~ AT AL A=V EHENICH U SR ERE R LIsD 5
2) WEEOBEFAZEWD AATCHGELRE - KoLV 7752 LIZIENEE, 23a=F
— v 3 VICRAIR IR FEM A BB D

3) ERICAF L EZFIZOTEN L KO LT 2FRELBERE G D

4) Bk 50 AR, EIBEET) - SRR EBNIRD D
KA Y F 2T LA TIEAFRIZ CASEC (G I 2= —va VEEHIET X F) T L—
AA Y NERITS TV D, BELLE B2 5D 2 JGEEEE O A % — M, 3 118 90 4y 0
KETIIARTED Th 2 PMRERFM 2R KPUTIEN T 2720, £ 1, £21/R-T X912 CALL #= L
HEBELZEN BB Z 1 7 T AICRE LT LT 4y RI—=0 7R FEE L TW5, 1
8] 90 sy DFFHEOMIZIE, L2 27 T2 (A, B) (ZH 18] 90 43P e-Learning b/ #ili 8 B 2 B =
BMME U TR RGERER L FENME LY, TETHL C I T ATRENTRETOX RS
B EESEHEAEE 2N KET D5 2 LN TE D XD 2 a~ Bk ORER M 2 R L7,

mm
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NEREHE AT 4 7%

7% 1. 2014 428 1 AR IR AT 2E0R (A, B)

7% 2. 2014 AR 1 AR R SSTEAR ZEMR A (C)

R #R ALk #H
Ba IR /N BEILETR
K H A H %
EES _ L e
AB 772 Cr7A
CALL HE = CALL
9:30- 15:20
454y A B 90 43 C
10:15 -16:50
10:15- 17:05
454y B A 90 43 C
11:00 -18:35

WTFND 7 T AZHRERETO—FA B & LTRT TOA 2T 77 4 7, [MplEsE

TOA T =TI T 4 TWEEDDHE AT ZHEL T L RLTWA,

3. xtEREIC T 2 BAHORE
JEREN DERKE, HIZFEBEOHNIOREREORIN, B 8E TERTE 5D TILZRN,
WCHPUEDN RNV FIZIE, SERETOX AT ZEEICT T L, FEHRCT
HEROEIZIRS LEDET, NIRRT OO K9 R Z 27 2R L T S ZEHR
HDH, TOBEBENRBRO LN L&EENL, MODOEE Z - THEEOLEL, R Z 85
e DB AT Z 1 DDEERLAFIXLNEFERDF TN ZETHD, KB U FaTATBND
TITRGEH R L2 R EN, 5B EFENTOFEREBEOHL IR, FREMAEIC
L AMOFEETOFEEOT & bEAG O 5 X FRASHZ HZEICHE T T\,

4. fER

1~ 2FERORE LRI FEEELE L TAZ— |
d TAVCEBMNINSZE, FETLAX—%2DLTYH
| OBERTH 2 L Th T, AFREL 1D CASEC A
aTEFAEELTRAITHEN AL, FFIZC T TR
| | | § WCHRBFELNAITHENRON, JHTFEED
B ) 2 AERICOFER B IS LT b5 & iE 4 % S
[ 1.2014 2N CASEC A7 OEH) % L LD LE2RL WD EEIXBND,
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HEREEE TORRFROZR

AR Ul
F—U—N: GREER FERTE, A AV A%<

. I XC¥ic

Eﬁ SMNEREHE /7 CIIEEEDO T DR BIRERTT2ODO—2DHEE LTOA A=Y « AF—~
R L7 28E OB ORI OBEE AR L & ) LT 5N A LD, LovL, ®HE LT
LI HPFFEDFERIZIRON TN D T2, ZHLSDFERIZOWTUXED X 5 75k & FIETFEEIC
FRTRENE VST BRFIDREN TR, Z2C, ARFE CIIIMNEREOER B IR 2R
WMOPREELT D2 LT, BEFECRIT A A=V « AX—<{EHOAMEERRT LTV,

2. BEDOTE NFIATEA A=Y « AF—<

A A=Y« AF—< Lid, = BOATEY, 5, BEEOHIZ VIR LBIND Y — R0, HAWED
Z & ThD (Johnson, 1987). ZDA A— « 2% —<d, - bOFEBOYUSEBOME., T/ 2 HE
T80 BB E2 B LT, BHOS L HEE LTOLLIN O THD, Thair LT, ’ilzh
I H % ORER ARSI LT2 0 | TG EA2 7 L7 ) LT\ 5, Lakoff (1987) 1FA A— « A%
—~ & HERR A ehE & o7 SHMESINEE (preconceptual structures) DTUNE D & LTRSS TV
Dy WRIIA A=V « AF—< L OB CEERBIOEREZ ST LTV ZEIIERICERETH D R
55,2003),

PR T DFEFEE DBRA A=« A —<TBRE T 5 R E LTA A — Ut o i
FIZER LTV, FEROTE N A TP EE TR T 5 51EE LA LI A A=V b -
EBRANCEDND D, 7 a N E A TOBRIZT TR FEEOFEROTIEE T EETIEA, B
EETIIZD BB LTZ b OIS LW E B X B b, Bl X514 A —I3RNAEZ I ATOI DM,
FNERET DEETIIREHN 2 25808 H b Th D, DF VEREEEREIT N L— R4 7 OBRIC
B DI EFUTE DRGYLEEINNTIE 72 HIFEPLETH D,

3. A A= « A —<TRET DEEFER [ore | [EED]
S L BN LT A ARTEE B A EAE A

NS RT w7 7ayxes b (Prashantetal., 2012)

T BRI L OE B T 5 7 B

WICHIER 2 7 Y 24 LTV 5, BiF0E I

%J@ﬁﬁ{ﬁJ%%“%ﬁlJﬁ“éAi f@ﬁ&i& R | 3 EE. —

DBEE RS TS - LA ATICHE, ¥8E  + (o 4%3]

@£ﬂ7mkx ﬁf7mkxéﬁﬁbtﬁﬁ% (2e o3, ors)

o ‘/?‘f/‘)%’fﬁﬁ%é Lfb\z) > A B (OB B BADBET BHIET3INS) LDBNETSICEETS.
HOBFAOEREFRT BEE. BARIRTEERE L sw o cons

SRR % BN O TR O TR 7 B A

LT A—DEFHEALTELTNS (1), (m . —_—

Z D, ZENOTERONTA T A b (i) v

X1, FEHEE TOA A — R oH
(E S ERERITERT « MaAB G AN BT 2)
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ZFIH U CEEDURELRS, FHATEME, 58 THRO—EOBIENTREND, Flo, A A—U0A T A M2
ETHEB U WIRPLITENE & > CRB S5, 7 A M EBIEITEFEHRbEATND, 20 3H
HOWRER =2 7 3R LEERE ORBIEFSER LTV 5, EEOD 2 7 ~N—J TR LiE—
B SEE AR U, ki GLHH LREE) ORI YsZBiml O hEn) e Bk e £ TLELR > b
U— 7 %FoRT D, £io, HEEROBWRE T H1-0124 T A b HDWIFEIE ZEEAV S, BE0iE
B> TUIRRABIHE R L OB H DD, TELLTHRER CRETE A LI TREL TS,

AHLEE T2 5] OBA, THOBR EOF @, THEIT 5] &9 ORFLIRERT, 15
WMD), KPR ENGERIZSHNS | DX S 72 E OIFIREZEROFI L W25, LIz > TH)
FADOBEREIRT DL TR COEREMRENSNET 50T, ETEOFLN - FEA7ZRER
WZONWTA A=V HNTHERTH2ONRRNEE X HILD,

HFADFEFROTINUIA T A FEAEA L TWDA, KOREERAFTOFRD & 5 ZeWug oFeiEic B4
L% (Dwyer, 1978) TiX, MREIIHRTIFROMFEALEEDITT 5T ERHLNTR> TN D, BEHE
DENTIE OO RICHES 570, LOBRO T DI TR E S SRR D TH D, HABE
N RT 7 THRIBEZRBR Y fEEAL L7-8RE 2 V., T a B I Ff SR oEF i R T %
FHL TN,

ARA=T LA TANZTTIE, FA 72 BIZIE TER-TN 1 < B] DX iEE Bz
FTHEI) 2RTOFEEL, 2O L BRGAICEIHSHRNTH D, BIEICE D, FHEOME &%
REINTODLERBROBERPHER T, FEHEOTRCBIESLEND L BbiILD,

4. bz

AFEETIINNERBOEREFE TOA A= « AF—~DOFIMEEZDRR, T2 EBROHEBS CIEH
T DIFEITONTIRA T, FEROREAILERTZ T TldZe < EEXEF O DAL S A2 2825 Z L Id B
SEOERERRE LIS T D 2 LICoRmN b EEZTNS,

BE IR
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(2012) “Compilation of Japanese Basic Verb Usage Handbook for JFL Learners: A Project Report.” Acta

Linguistica Asiatica, 2. 37-63.

EAHT (2001) [~/VF AT ¢ TREFAEEERF OBSE L AHii-Elas & SEREE -] . Bkt

HESLIAREA (2003) RRATEREFEICBIT DA A= « A% —~OMATHI%E) [BARISEFSHwUE]
5 3 %.334-338.

hiEBFEI (2004) [WEOLIE] | YA = 24

AH—E Q011) NEHRENISEE T L sl UEM R A YGEEE R T2 Q) ) TRIREE Rzl
63-74.
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TAT 4 TIZRBITBEEMT 4 — Ry 7 OFE

HED Bk (R EmEHMTAR)
X¥—U—N: FAT407, 74— RNy, SOEEY, S, R

1. XTI

AUE—Fy POER L EBHIT, e-mail DEFEMENEE>TETND, ZNEFFHT, FHETA T
4 TSOER BRI 2o TETWD, £L T, FBEEREOESREPEIZISVTIL, English Expression
EWVORIEREENT, ZOFR B OMEBRIERMNCE 21X, HROT AT 1 T OBFRE L
TV ZERDND, &T, TOEEEIONWTIEDEZ 5 THDHDIEAH S D,

2. BREHEHW
AWFFED BN, FHFEDNENIHESUTRE LT 2 #ins b OSOEEIE Y ¢ — K3y 7 (el 13
FEREA~DT 4 — Ry J BRI L > TEORITE DR H D O0ERGEET 5 Z &L Th b, Truscott
(1996) 23, [FEHEDTA T 4 v TTEE~DOIIHEIET 4 — Ry 71%, ZMRBRWIZFTidiel, T
LAFRETHS] ETRLTELR, FREDOTAT 4 TR HHMEET 4 — Ry 7 OZFRITD
WL, HPHRIZEB W T b iEimdeel TV B (Ferrds, 2004), %< OFATIIRICH N TIL, FEENT 4 —
I\“/“yﬁf“?ﬁﬁﬁéﬂfcii—ﬁi WOEL T T —%Z LTWARVLAE RTINS, LL, FEED
— RNy I ~OEYRENY, FOFEREOIENCL > TES DT, TNETNOHFRICSMULIZFE
%@X&w\/mn&zi ZOHFIZHEOBPHTETEHRTH D b d, £ ETHITNWD
WIFRRIEE A LR, E2C, AR TIXY 4 — Ry 7 B2 T I ER QBRI 2, BERIEHHA LT
WY, Z2OZEBIZEST, HAICEECHTORICEN D ONERFEET 5,

3. FE
31 BhnE

ZIELL, PIRFEEHT 6 5 mEEM IR T 5 244E3 7 7 AT, ST A b - B -
A BT A ROFTNTUTBINUTE ONELDZ T D55 L 70> 1o, A RIO 2% ¢ TOEIC Bridge 7
A MDA AT —1F, 108.0 ThoTz,

32 FiE

FT, ZMFETT LT AN LTEIECEE W, 74— RN I OF AT, HJgE DT 7 —DIHIT
THESIE, TOTICEZRZRTHOT, HHEZ 4 — K7 Thd, £, AFRE~Da A M
Toihote, VT ARG 1 IS, SAECERAIT % & FRF BB EUG L, EOBFEL
BRIAUICEEALTH S oto ZOBEMEDREIE N D, 74— Ry 7 REfF X N—7 (GY) &%
I TRWI —T (GN) 12037, £ LT, LT A s SEFRICRA T A b (FHROED) %
Fhti L7z,
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4. FER
AEOEEFERZ, BRI T 4 — Ry I RBiR CX /=7 v—7 (GY) &% 9 TR\ L—7 (GN)
23T, ENENOZ T — % TR L HICE LD THL (F1),

x®1 fEIN—TNTT—HK

TVFAL  AARTAL E ()
GY 32 14 437
GN 16 1 68.7

7Y A hE (GY:N=23, GN:N=8)
RA M7 A RMEE (GY:N=12, GN:N=8)

I N—7" (GY) D= T —HE, RA bT A MEFHIBWCTHEEISD LW 5, £, TOAKHEKED,
RART A MHIIB LI L T0D (23-12), 74— (GN) D=7 —#uE, AR T A MRHT
BOTED LD, UL, ZOANEARL, 7V T A MENLRR M T A MRHIOT Tl Bk
M7 (8—8),

5. FL®

SEOFEFRTIE, FEEEZRTHEET 1 — Ry 72BN TExh, BAbNET 44— Ry 7 258
FEVERCTEDMNEIDOEITL ST, TOMRITHEDPH TS 22 LR TE T, 7272, BIENR
DIRNTEDIRERTH D,

BB

Ferris, D. R. (2004). The “grammar correction” debate in L2 writing: Where are we, and where do we go from here?
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PREHE R 5 T 4 OB RANE
I 57 (B R KT FEw Ehakm)
F—U—R: ETA, SGEEE, A% BIETYHE v AECET VS

1. IIC®IC

BUE, SNEFEHB ISR O CFEEICHERER - BERAORERZRIT 22 L2 BN LT VXL ET
A (LIF, TeF4) &n9),) OIFEMANEA TS, Shrosbree (2008) (245 &, AERERZEICEK
FHETAEROBRIEL. (1) BECBWOMNEREFEEDOAX Yy NReA—F VT LB T —va i
EONRT 3 —< U AT L, TOCT A EHECFEENFMT 5, Q) #Hhr & U CHEABIRE Lz
EF A EEEEVDRIET S, ) BEHNDOT a2y N L AEEE IR L, OB A HEE CHED
RMMOFEFICREDL L ThD, FKFETIZD 3 2DHL, 1 DADEFHT L 58 - FHli% BY
ELTERAEICEIREE X, ZOMERB & FACDOWTHRGET 5 Z 12T 5,

2. B

AEREFHEICBWT, BT ATEHNE CAE)) - BENFEREIOM EICAZ T 5 2 & A PEIZ T
XU, FEEOSERNT T TRLNAT 3 —~ U ARIRTERE L7201 E & WV S RS S5
EFEZ HN%, Castafieda and Rodriguez-Gonzélez (2011) 1%, A1 VEEFEFIZ L 2 ©F AEH M5t
LTl FEEDAE—F TR OREFT L FFNCR O ZonF & EoTc Z E EH LN LTV D,
ZHE, FEEVPALDONRT F—v U AREEL, BOFHIT 5 2 &1k o TSR 281827708
BT 2R3 TS L E X BND, Tochon (2008) 1L, BT A TR T 5 Z & BRI TEH %S
TEHROEEED, TOTEIE L CODEIIK LTS OEBZBIfE S 57210 Tl | HH0KRDFT
ThadEESE L LEHL TS (p.426), Lizdo> T, AMERESEEICE > CET AL DR LE
OBE « SHTETOTRTH, @ OOMF KT 2RO EEGETS) 2 1) L X2 DI AR 72 8FE T
bDEEZLND,

3. SEATHIE

4 - -
EFFBaETIVY
(video self-modeling: VSM)
HEIB/EOHEEERTLOITHEE BN ETILENSETAEREL, I5THIETEDLS
1S3 THDILVIEZERILT BT L& >TEET S (Dowrick, 1999)

BERR

EEENBHOEEHEEEHM TR ESE 5B M (Tochon, 2008) 1\, EEHADER-BEI<H
THHMENEERT BRI (Orlova, 2009; Hamilton, 201273E) [TER

(" A
ESL

-

ESLIZE I+ BVSMM R FERE AT+ T, FALEDE LIZDiEH B A EEM (Ortiz, et al. 2012; Boisvert
& Rao, 2014)

‘<

A ZHROWESM

EFL

BARARBREEICLDT—INTILELT—Lav DE THEE - REICLIEERM-TLELT—
2av iM% 3E (Okada, 2011, 2012, 2013; Okada, Sawaumi & Ito, 2014)
\ J

M1 ©EFeoB@EEHOH
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4. BT A T H RV EED BI1ZHTco>T
HEFEECHMERERE TR SN BT A ORI L 2R BRES N TV DI b b, £D

WHEAIEBRIZ & D K 9 7R AR TR SILTWV D DNC DWW T H E D igmmd A TRV L D IZ /AT
LD, ETANRAT %Mo TIRET DIBFE CHEET RERELUTICE LT,

o UETAMAT LY AL DHEMEE

o AFRLIAZE=ZMMNEETAIAT

o BEROYTANATITL DRI

o Ak BT AR - 1R

5. #%&bYic

HEFENEREZEC B W TERE L E T ARG L. ZOMGEBIES - T 5 2 LD bikx 727]
BRI BT/ D, ETATRELIRY IBD Z LT BEOFEEEZOE EZIT AN T TIERL,
A A FICH L TR 3& 2 6726 LT D, NIMAZBELCELD Z itk ->TH
HOITENVEEEMICEZ D Z ENTFIERICR Y, ET A THEEBIERT S Z LTk > TH LT A
ERIFTZEIIEL LN TWD, BAADIGECL a3 o= —2 3 VEEAIOBRDS KD 5T
DHVES . FEEOIGEEADN LZ BIET720IC, ZOX T A2 HENNTER T Z LITFES
EEBZOND, 5%, BEHRIZT TR PIEPEEERMEIC BT 5TGEEEOH T, ©T7 40
BRIEAICEE 2 F5EE N £ 9 F 93kt = L 2 HHF L2,

BEIR
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—225—-




8 H 6 H (9:00-16:00 /=7 Z A A :13:10-14:40) / ¥ A = AF—)L

HANFFEEE R OEAGIERN L2 ZET5
T oA —a VM
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KA Ll AR KFERA)
Ma&4t VERSION2

u
1

F—U—N: GEHGAUREY), FEARRAOERE, EREH, AT 47

k=1

L iXL®HIZ

AAFIETIE, FFEDHGATAIFHRAI 72 5E HEmeE B (pragmatic routine) DEENZEH L, HA
NTGE R OFEHGRAERRN LA 3R, SEHMIRR OFGEICEMRT D700 7 = A — a Bk %
FWE L7z ARTIE, #HEONIE s, B, HIWEOWER & FERICOWTHET 2,

2. AR
2.1 FEFIRRRYRES

FKEED I a=lr— a3 v EOBERERZE O S EHE LS TORIBITEE D 5 405 C & 2 iE Rk X,
FEEEL « SUESUEEME R Z B DR & Y, SERAGR AR T 2 EE R TH D (Bachman &
Palmer, 2010), —77, S a5 EE D3 SCEIEGRA FE S D10 C, FEAmNIERORELBEE LY
WLTLEMHAAS D Z EIXZNETHIHSN D, 0=, BIESHEE OFEAENREOND
SMNERESFEBREIC BV TIL, BRI OB I —EOHE MBLE RO b,

2.2 FEFIRREOETIRHL

TERIFRE (formulaic sequence) & 1%, BT CHNIBEFHI THIL, H O UDMALTHNTND, F
TATANLTHI TN D L2 ITbiLs, EECMOBEREFFOERICL 508 ThHY, AT L -
THR, TSN db0E NI L0 L, OESDFEEED & L CRRIBICHR SN, SO
S5 H D) (Wray, 2002) & iE 5 S D, EREEUL, 75 LEZED 30~50%LL B2 5% & S TE Y (Foster,
2001), £ OHFEIIETIRSFEEMA R TH LD EEDI TS (Schmitt & Carter, 2004), ERFHD
FTh, (@7 b 20U EOFRERNGRY, O)EFENICELETVNSD, DEVHGIIZD D
W ERESH, ©ViRL, WobR U THO O, (RBUETFINT, () GEE) EFRIKTA
HEHESNTWD LD, FEHERIVERE B (pragmatic routine) & X415 (Bardovi-Harlig, 2012, p. 208), &
BIFREL, SRR EARBISFHEA oM S I A 52 25— T, HREFEEEICE > T, Ol
ZRUIERS TR, B BESTHEREICHTENM L7206 & 0o THR/TE 2R TIdRVW & DfEk
% & % (Bardovi-Harlig & Bastos, 2011), £ D728, FEEDFERRRIIREN DIEEDT=DITIL, FEATRHIE
RRBLOBE D —EOEEER-T L O LIRS ILD, AR, FEAmERFEZ AV CREMRM
TEik(pragmatic awareness), OV CIEREFRIIRE I DFELA IR TH Z L 2 HINE T 5,

3. T=RA—a VM OHIE

ARFFETIL, ROUKFAZEE R E R 2 L0 RN R d 5 5k e LTT = A— a VEH
DEENEA L, BMEGWET 22L& L, BHIE, KT PRRREDT = A A2 TAT4TH
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H3DODANTTIO— (BNPLIFEILED, RUT AT «HRTA MRA, FIHT 4T « RI7A hFRA)
DB BFEHGRIVERR IR AR T2 2 &L THEE OFEIRINERORN L 2R 5 Z L 21w & L,
BRI 1EEHTZY 3~54T, FH5EENDMKD, WaklE, EAATH D AARANKF A (Eizo Hokkaido),
D3 T I EI IR T DAk 2 72REFRRPRR 0 IS LT, EAAEMIT2~Aay hO= hEU S
3 J(Negpo, Pospo, Boldy) M iEAFRIVEMRBAZ BT A 77 V— &80 L, EAAWKIR LG AT
HT DR L 720 TV D, FEE LTEY o TV DHEATAIL, 7oA ABENTITHE LTFEOR
TG VR A B LIS D T Y (refusal)] TH D, HARDEEEIZ Y720, JATHFIE (Beebe,
Takahashi, & Uliss-Weltz, 1990) OWi 0 O A k77 U —508% b & ITEBERIWT Y (direct), [EIHZHIE 0
(indirect), IBr Y OH#BIT-E(adjunct to refusals)DZ AV EFUFHEAI /2 ERIRBLZ I iFb 2L & LT, i
ELTRILIG, Wi DR NTT O—RITHEDWTAEM COERRIERNRB A2~ T, X 1SR,

[Rewind & Replay)] OWEEFIZd, W] DIFd, AFHR T, ~Aay PBREANIRIE T4 A
F T T O—EHIRTHERD [H%(suggestion)| IR AFRHGLEEER &L LT\ 5,

L0, AP RN BERI NCET 5 IEE58 21T 5 & & bis, KRBt - ikt % AR
THTETH D,

# 1.
FEFRRIERIEES] (B 0)
ANTTUO—4E ERRE

EHEHIETY Ican’t./Iwon’t.

[z D I wishIcould ...
Idon’tthink I can ...

FEESE Sorry, but ...

Thanks for the invite, but ...
I’dlove to, but ...
1. Rewind & Replay [Hiifif5l Ah .../ Well ...

BEIR
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The use of oral proficiency tests in the Japanese EFL context:

Perceptions and Problems

FUIIL, Akiko (University of the Sacred Heart)
WATANABE-KIM, Izumi (International Christian University)
IINO, Atsushi (Hosei University)

Keywords: language testing, formative assessment, speaking, learners’ perceptions

1. Introduction

It is becoming increasingly common for language proficiency tests internationally and within Japan to
incorporate a speaking component (Sato, 2013). Learners’ performance on speaking tests can have a huge impact on
their future careers as well as on their self-esteem and motivation. For instance, high-stakes tests such as the TOEFL
ibT and IELTS are often used to screen applicants to overseas graduate study programs or merit-based financial aid
scholarships (e.g. Fullbright), and TEAP has been introduced as a means to screen college applicants to select private
universities in Tokyo. Furthermore, it is also of current relevance to consider the role of tests for formative or
learner-oriented purposes. Tests have the potential to play a key role in shaping learners’ further learning (Purpura &
Turner, 2014). However, although established assessment measures are recognized as valid and reliable measures of
oral proficiency, they are not without their weaknesses (Sato, 2013; Watanabe, 2000; Winke, 2013). In particular,
much more work is needed in order to understand how such tests assess the oral proficiency of Japanese EFL

learners.

2. Research Goals

The goal of the current study was to investigate the problems Japanese EFL learners have on oral proficiency
tests from the perspective of (1) language produced during the two types of oral proficiency tests (IELTS-based and
TOEFL-based), (2) the relationship between learners’ test performance and self-assessment of their oral proficiency,

and (3) learners’ perceptions about the different types of speaking assessments.

3. Method
3.1 Participants
Participants were 36 university students at a private women’s university in Tokyo. They were all English

majors and their English language proficiency ranged from low-intermediate to high-intermediate.

3.2 Materials & Procedure

Materials used for the current study included three types of speaking assessments and a questionnaire. The
three types of speaking assessments included: (1) an oral proficiency interview test based on the IELTS model, (2) a
recorded oral proficiency testing based on prompts following the TOEFL model, including integrated speaking
questions, and (3) a self-assessment checklist to assess spoken interaction and production competence adapted from
the Swiss version of the European Language Portfolio. Learners also completed questionnaires that elicited

perceptions about the different assessment measures.
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The IELTS type interview tests were conducted individually with a native speaker or near-native speaker
trained interviewer. The recorded speaking test following the TOEFL model was conducted in small groups. Each
learner recorded responses into a voice recorder. The self-assessment and questionnaire were completed after the
IELTS and TOEFL type speaking tests. Learners completed all three types of assessments and questionnaires within

a time span of one month.

4. Data Analysis & Results

The data for the current study consisted of language produced during two types of oral proficiency tests
(IELTS-based and TOEFL-based), learners’ scores on the tests, learners’ self-assessments, and questionnaire
responses. The oral proficiency tests were rated by two raters using official scoring guide rubrics. Overall, test results
indicated general correlation between the two tests and self-assessment with some exceptions. In addition, learners’
production was limited in terms of content, particularly in the case of the TOEFL type test, which did not
discriminate among the lower proficiency learners. Data analysis for the current study focused mainly on identifying
the problems learners had with the speaking tests. Findings are described below.

With respect to the TOEFL-type test, almost all of the learners reported on the written questionnaire that
comprehension of the oral input for the integrated question was the most difficult aspect of the speaking test. Several
learners specified that they had trouble identifying the main points of the input texts. Some of the more advanced
learners reported that even if they could understand the question, they still could not come up with a response. Many
learners also mentioned that the time limit made the test difficult. With respect to test preparation, almost all of the
learners responded that they needed training in listening comprehension. The second most common response
referred to the need to study vocabulary. In contrast, learners’ perceptions about the IELTS-type test were mostly
related directly to language production, specifically, the difficulty in expressing their ideas in English. Many learners
mentioned the difficulty with translating their ideas from Japanese to English. Learners also commented on anxiety
and lack of confidence in the content of their answers. With respect to test preparation, the two most common
responses were the need to increase their vocabulary and review grammar, and the need to practice speaking.

Learners generally did not offer more specific study or preparation strategies.

5. Discussion and Directions for Further Research

The results of the study indicate that for both types of oral proficiency assessments, vocabulary knowledge is a
major challenge for Japanese learners. This is an important point for learners and teachers to note. In addition,
listening skills are a major barrier for learners on a TOEFL type test with integrated speaking tasks. If success on the
TOEFL is of importance, this is also a point that needs to be addressed by learners and teachers. Finally, in the
current study, the IELTS-type test interview test provided learners with the opportunity to directly reflect upon their
ability to express their ideas in English. For the proficiency level of the learners in this study, an IELTS type
interview test may be more beneficial as a means of formative assessment. Further research is needed to investigate

how such assessment measures then impact learners’ further learning.

Selected References
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Gates, Bill (1955— )

For more than thirty years, businessman and computer-software designer Bill Gates has led the

* personal computer (PC) revolution. In the process, he became one of the world's wealthiest people. At
various times, Gates was both chairman and-chief executwe officer of Microsoft, one of the world's:
largest computer-software companies.

William Henry Gates |l was born on October 28, 1955, in Seattle, Washington. His father was a lawyer
and his mother a schoolteacher. He attended public elementary school and the private Lakeside School.
In school, he was very interested in math and science. He learned about large, powerful computers
designed for high-level computing and found he was interested in software, the coded commands that
tell a computer what tasks to perform. By age 13, Gates began programming computers. ==« =s=s«=
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